A written assignment showing how a series of learning opportunities can be interlinked to demonstrate progression in an area of learning and experience.

Assessment for learning (AfL) is a continuous process of seeing where the individuals are with their learning and what steps need to be put in place for them to move forward to the next stage (The Assessment Reform Group in Cox, 2019). There are two main types of assessment, broadly: summative and formative. Summative assessment involves what the learner has already completed and takes place after the learning has happened, whereas formative assessment is ongoing feedback to the learners and teachers throughout the learning period (Cox, 2019). There is a wide variety of AfL strategies that can be interlinked into different learning episodes, for example, basketball not ping-pong, mini-whiteboards and hot seating to name just a few (Welsh Assembly Government, 2010). Throughout this assignment, I will be exploring AfL and demonstrating the use of AfL to progress pupils’ learning through several areas of learning and experiences (AoLEs). This will show how AfL can be used through my chosen AoLEs and explore the rationale behind the use of AfL in the classroom. 
 
The learning episodes will focus on a mixed ability class of thirty children, all from different backgrounds. There are four students with additional learning needs (ALN) and they have a learning support assistant (LSA) sat by them every lesson. The children have decided to focus on the topic ‘Festivals and Celebrations’. The learners use the approach ‘control our own learning’ (COOL) because as a class they came to the decision that they learn better when they are being taught a topic that they are engrossed in. This is supported by Montessori who believes that the learning is developed when children are working with a topic they have interest in, providing the teacher is observing to ensure that their interests incorporate all areas of the curriculum (Pound, 2005). All of the children have had a great interest in learning about different cultures and religions and have enjoyed sharing their own experiences with the group. Previously, the children have learnt about Hanukkah and St David’s Day. The next celebration they have chosen to study is Chinese New Year and this is where my learning episodes fit in. I will be helping the children to study the celebration by looking into the meaning behind some of the symbols, how they celebrate and the reason behind the celebration. This work supports one of Donaldson’s four purposes ‘ethical, informed citizens’; through learning about different celebrations, the majority of children will have the knowledge and understanding to respect the beliefs of people in their community and others around them. The learners should then have a greater understanding of their rights and the rights of others and can use this knowledge to form views throughout life (Donaldson, 2015). 
 
The group has proven to be more intrigued when learning through play rather than more static, teacher-led learning. Learning through play allows children to explore their abilities and work in a manner that suits them (CEEA, 2007). However, learning through play does not always have to be controlled which is the limitation that may result in some practitioners avoiding it (Pound, 2005). It is assumed that prior to the learning episodes discussed later on, the learners have had the opportunity to explore Chinese New Year for themselves through play. Now that the children are becoming more comfortable, it will be progressed onto more teacher-led activities. Additionally, further into the topic, the learning will progress into the children participating in independent research about the topic. Aspects of AfL will be brought into the lessons for the teacher to see what the learners have attained and for the learners to know where they need to go next. 

As mentioned previously, there are six AoLEs: Language, Literacy and Communication, Humanities, Mathematics and Numeracy, Science and Technology, Expressive Arts and Health and Wellbeing (Donaldson, 2015). For my learning episodes, I have chosen Humanities, Expressive Arts, Mathematics and Numeracy and Science and Technology; amongst these lessons, there will be aspects of Literacy, Numeracy and Digital Competency included. The learners will focus on the aspects of: Religion, whereby the children will look into different beliefs and cultures and see how our lives differ to other members of the community; Astronomy, how the Chinese calendar is connected to the moon and why; and money, whereby the children must stay within a budget to buy resources and materials to create decorations (Welsh Government, 2019). 

AfL is one of twelve pedagogical principles, ‘Good teaching and learning means employing assessment for learning principles’ anticipated by Donaldson (2015, P. 67). It was first founded by Bloom, Hastings and Maddaus in 1971 (OECD, no date) but only recently has become an essential part of pedagogy, raising standards for learners and giving them guidance for their next steps. Donaldson (2015) believes that AfL shows practitioners how they can adapt their learning and give meaningful feedback to suit individual needs and the chance to create efficient learning. Before AfL, learners were not getting the constructive feedback they needed; learners did not know how they could progress in their learning because practitioners were giving comments such as ‘good work’ and ‘neat writing’, which is not constructive (Grigg, 2015). Appendix A shows how AfL is a continuous cycle of the teacher and learner knowing where they are now, knowing where they need to get to next and what steps they will put in place to progress their learning. 

Black and Wiliam (1998, p. 2) emphasise the importance of AfL and state that ‘formative assessment…is at the heart of effective teaching.’ It is significant that teachers keep implementing AfL into all lessons to produce substantial learning gains and to benefit the learner’s progression (Black and Wiliam, 1998). The learners will slowly begin to progress when the formative assessment is carried out by the teacher but also when the children begin to self-evaluate themselves. The more AfL is enforced into the learning, the more confident the learners will be to identify their weaknesses and knowledge of how to progress (Hayes, 2004). The four elements of formative assessment are sharing criteria, quality of questions, the use and quality of feedback and peer and self-assessment. These four elements are crucial in providing opportunities for effective teaching and learning (Black and Wiliam, 1998). Carrying out a formative assessment is crucial but if the results are not acted on immediately then there is very little value of the process. The assessment must provide evidence and be recorded because there is only so much a practitioner can remember and take note of when observing (Hayes, 2004). On the other hand, Didau (2014) believes that you cannot see learning therefore, you cannot see how much a child has learnt during the lesson. You can see performance and can base how the child has performed in connection with what they have learnt but it is not always the student that leads their performance; the teacher plays a big role by giving cues that can carry the performance. Furthermore, the performance does not indicate that the knowledge and understanding will be retained and put to future use, it could just be used for that learning episode and then forgotten about.

Before AfL, there was a lot of summative assessment where practitioners would assess children purely based on test results and grades. However, this assessment was repelled by many people, especially lower attainers who struggled to take feedback from scores or grades rather than constructive comments. Through having assessment feedback, it gives the learners with low attainment the sense that they are not good enough and makes them feel that they have no self-confidence within the classroom. This is where AfL has had a greater impact because it has allowed the low attainers to work with the teachers and focus specifically on where they are going wrong and what they can do, to achieve their next target (Black and Wiliam, 1998). Appendix B shows how formative assessment has helped the low attainers the most by showing the progress they have made since AfL was centralised more in schools; the rest of the learners still made progress, but it was not as significant (see appendix B). Grigg (2015) supports this as he suggests that no learners should be victimised and that every child should have equal learning opportunities.
 
The teacher’s feedback is linked to children’s progress and when teachers used to mark work, the learners would get worried about what the teacher was going to say. Learners’ attitudes towards the teacher’s opinions on their progress can have a great impact on the learner’s mindset of work. Teachers need to put more effort into the feedback they are giving to the children and make it meaningful; as much as some young children enjoy getting gold stars and smiley faces, it is not going to help ‘bridge the gap’ in their learning. Practitioners need to know how each of their learners progress and how to meet their individual needs whether it be through oral feedback or written (Grigg, 2015). The children are too focused on getting good marks or grades rather than focussing on how they can improve to progress further (Black and Wiliam). Once teachers have made their learners comfortable enough to identify weaknesses, they should be able to oversee their learning using ‘metacognitive strategies’ (Grigg, 2015, P. 405). Hattie is a very strong believer that you must make feedback more visible (Cambridge-community.org.uk, 2019). Clarke and Hattie support the strategy of feedback using comments only as they suggest that if your comments do not prompt the children where to go next or how to progress their work, then the comment is meaningless (Clarke and Hattie, 2019). This is supported by Estyn who proposes that visible learning and feedback have been placed tenth out of one hundred and fifty different ways to enhance pupils learning (Estyn, 2018). On the other hand, Didau (2017) believes that feedback is ineffective if the children are not told what the improvements would look like. He believes that before the children receive feedback, they need to see the feedback as something that is achievable and know how to reach that achievement for the improvements to be successful. 

One of the four elements and key approaches associated with AfL is questioning. It is used by every teacher without them acknowledging that they are doing it. On average, teachers ask around four hundred questions a day. However, they expect an answer within less than a second before bouncing the question to someone or answering it themselves (Teachers Tools, 2019). Questioning can be a highly effective AfL strategy when used appropriately. It allows the practitioners to see the level of knowledge of the students and the gaps that need to be filled. Donaldson (2015) agrees that questioning can lead learners to their next progressions steps when the correct questions are asked. However, Didau (2012) argues that if the same children are always putting their hands up and answering questions then only those students will progress. He believes that for questioning to give all the children the same opportunity there must be a no hands up policy. Additionally, Didau (2012) proposes that to enable all learners the chance to answer questions, the thinking time must be increased, which will encourage more learners to think about the answer and provide an improved quality of responses. 

For the learners to know their attainment, self-assessment must be implemented. Mary James (1998) talks about how children need to understand for themselves how to progress and where they need to progress to; teachers are not able to do the learning for the children, they can only teach the learning (in Cambridge-community.org.uk, 2019). The pupils can use the progressions steps to see where they need to be and can include the curriculum purposes which will show the children clearly how to progress (Donaldson, 2015). When you allow children to discuss their work it opens a new pathway in their thinking; they examine their work to see how they can enhance their learning (Blandford and Knowles). The KWL grids – what children know about the topic, what they want to know and what they have learnt– is a favourable strategy by some teachers because it allows you to see where the children are at with their learning and how they want to advance it. This is a good strategy because it allows the children to change their mindset and gives them opportunities to challenge themselves and push their capabilities. Growth Mindset is a concept that Dweck (2015) feels passionately about and she believes that it allows children to ‘thrive on challenges and set back in their learning’ (Dweck, 2015, P. 2).

Within my lesson plans, I decided to use a thematic approach. It allowed me to use a cross-curricular aspect to my lessons. It was important that the theme was authentic, related to the community and included AoLEs that added to the understanding. It is a good way of exploring a topic through various AoLEs (Barnes, 2011). 

Humanities will run through all of my learning episodes as well as being the main focus in my first learning episode (Appendix C). I chose to focus on Humanities because it is a broad area that can be fitted into most of the AoLEs. Cross-curricular learning enables children to get a wider understanding of a topic because it looks into different areas within the curriculum subjects and builds a stronger knowledge and understanding (Barnes, 2015). Within Humanities, I planned for the aspect of Religion for the learners to discover different human beliefs and actions and to understand that we live in a diverse and complex society (Welsh Government, 2019). The learners will be looking at how religions, traditions and other celebrations in the world differs to Wales. It is of great significance that the children understand and appreciate that everyone is different and progress their knowledge and understanding of the wider world and the cultures of other members in our society. After the learning episode, the children should be able to identify similarities and differences of the Welsh traditions compared to the Chinese traditions (Welsh Government, 2019). 

The learners will be listening to a video and PowerPoint on Chinese New Year and answering a range of open and closed ended questions based on what they have watched. They will then be creating a poster using a multimedia app, ‘ThinkLink’, on the iPads including text, voice clips, pictures, animations, etc. showing everything they have learned about the celebration. Self-evaluation will be the main AfL focus of the learning episode (Appendix C). However, I will be using other AfL strategies such as WAGOLL (what a good one looks like), mini plenary and peer assessment. The children will self-evaluate themselves using KWL grids at the beginning and end of the lesson. The reason I chose this as my main strategy was because it is important for the children to know their attainment and to recognise their successes. This strategy is backed up by Sadler (1989) who suggests that the learners must know the goal that they need to aim for, make comparisons between the level of attainment now and the level they need to be at and know what action needs to be taken to get there. This strategy will ‘close the gap’ in the learner’s knowledge and understanding. Finally, I will be using the KWL grids that the children fill out throughout the lesson to see how the children have progressed. I will be able to see how the children have assessed themselves and where they would like to take their learning and progress next. 

The Chinese New Year video will be off YouTube and I will use it as a hook to get the class’ attention and interest. I will be using a range of open and closed ended questions to get the children thinking and expanding on their answers. The LSA will be based on the table with the children with ALN to give them support on the tasks; they will be having an iPad with the poster already made up by the teacher and they have to explore the different tabs on the poster to find information and record the facts in their topic books (as seen in Appendix C).
There will be a cross-curricular approach to the second learning episode (Appendix D) focusing on Mathematics and Numeracy and Expressive Arts. The children have been learning about adding and subtracting money in maths, so I decided to bring that aspect into the lesson for the children to practice skills they have learnt in a real-life situation. I adapted this to an Expressive Arts lesson where they will be experimenting with different materials. Although there is a cross-curricular approach to the learning episode, the main AoLEs focus will be Mathematics and Numeracy. The aspect of Mathematics and Numeracy that I want the learners to focus on is understanding the relationship between numbers and quantities. They will be looking at the value of coins and using addition and subtraction of money to stay within a given budget (Welsh Government, 2019). Furthermore, the children will be focusing on a creative process within the Expressive Arts AoLEs and reflecting and evaluating their creations comparing their work to the work of others in order to improve (Welsh Government, 2019). I found it difficult to choose ‘What Matters’ statements for my chosen AoLEs because they are very broad, so I have chosen the ones that my learning episodes fit into the best. 

Within my second learning episode (Appendix D), the children will be given a budget of ten pounds and will have to decide as a group what materials they need for their decorations and what materials they can buy within their budget. Then, the children will go up to the teacher and buy the materials they need and inform the teacher how much change they should get. As a group, they will work together to build the different decorations and symbols related to Chinese New Year using the materials they have bought. Within the learning episode, I will be using a range of AfL strategies (as seen in Appendix D) including group responses, the snowball challenge and diamond ranking but the main strategy that I will be focusing on throughout the lesson will feedback using comments only. I chose this strategy as it is very significant to the children’s learning because as mentioned previously in my literature review, you need meaningful comments in order to bridge the gap in children’s learning (Grigg, 2015). Through giving the children instant feedback as the lesson progresses, they will be able to act on it immediately whereas, if I gave the feedback at the end of the lesson, then the children would not have the chance to make changes to their work. Through using comments only when giving the children instant feedback, they will be more likely to listen to the feedback and use it to progress in their learning. Hattie (2011) suggests that Visible learning and teaching is a good approach because it allows the teachers to see the learning from a pupil’s point of view and helps the children to teach themselves. I will check the learners’ progress by seeing if the children have remembered the addition and subtraction method of money from the previous mathematics lesson. I will be able to feedback as I walk around to correct any misconceptions that the children may have by making comments that cannot be proven wrong (Hansen, 2012).  

I will be using the snowball challenge to allow all of the children to write a fact that they remember from the last lesson, this will secure my understanding that they learnt something from the previous lesson. When we go through the snowball, the children might learn some facts from their peers that they could not remember. This supports Vygotsky’s theory of the more knowledgeable other; the children will be using a peer that has a better understanding of the topic to gain a further understanding for themselves (McLeod, 2018). As mentioned in the first learning episode, the LSA will be working with the children with ALN, helping them with the maths at the beginning of the learning episode. The prices of materials will be adjusted to whole numbers, so it is easier and more at their level to add and subtract the prices. 

Science and Technology will be the AoLEs that I concentrate on in my third learning episode (Appendix E). It is a broad AoLEs that can be explored in lots of different topics including religious traditions and celebrations. This is another learning episode that I found hard to fit into one of the ‘What Matters’ statements so I planned for the dynamics of the universe but specifically looking at the forces and energy in space; the learners will be investigating how forces affect society, having an impact on how people live (Welsh Government, 2019). I want the children to progress their enquiring skills and the methods they use to subtract information using a variety of sources; they should be able to explain why there are different phases of the moon. 

Appendix E shows how in learning episode three, the children will be exploring what zodiac signs they are and the meaning behind them. Furthermore, they will be using the iPads to research the different phases of the moon and linking them to the pictures that go with each phase. To finish off, the class will have a game of SPLAT to see how much the children have learnt in the lesson. Similar to the other learning episodes (Appendix C and D), there will be more than one AfL strategy used so that I can see throughout the lesson how the children’s knowledge and understanding is progressing. The main strategies that I will be focussing on throughout the learning episode are questioning and increased thinking time. You must give children a range of questions including open and closed ending questions, leading questions, etc. Through using different questioning strategies, it allows the children to think on a deeper level and give purposeful answers. It should challenge the children’s learning and encourage them to become independent learners, thinking for themselves (Blandford and Knowles, 2009). Once questions have been posed to the learners, they need to be given time to think about the answers before answering the first thing that comes to mind. Through increasing the thinking time, it gives everyone the same equal opportunities to have an attempt at answering the question. This is supported by Didau (2012) who – as previously mentioned – believes that questioning will only work when the thinking time is increased and if practitioners do not give enough thinking time, then the children will not progress their learning because when a wrong answer is given the teacher ends up answering it themselves instead of exploring the wrong answer. I used questioning throughout all of my learning episodes because I want my learners to become more independent and to be constantly thinking on their feet. Questioning will enable me to see the progress that the children are making throughout the lesson and what measures need to be put in place to close the gaps that I can see in their learning. 

The worksheets will be used to recall the children’s memory to see if they have ever seen the zodiac signs anywhere before and if they can remember anything about them. The iPads will allow the children to complete their research as independent learners to see what they can find on the different phases of the moon. I will have the LSA working with the children with ALN and they will have a differentiated worksheet that has suggested websites for them to look at to obtain the correct information. 

When planning the learning episodes, AfL was a key focus for me. I made sure that after each of the activities, I put something in place to allow me to assess how the children did in the task and how it progressed their learning. I made sure that it was relevant to the activity and each strategy I used was meaningful and would give me an idea of what I need to teach next to progress the children further. When carrying out one of the AfL tasks, if I can see that there are a handful of children that do not fully understand, then I will complete another lesson on that topic for the children to have another chance at securing their understanding. This will benefit everyone despite if the children already understand because it will deepen their understanding and there might be an area that they feel they needed more time on. If there is just one learner I can see struggling, then I will sit down with them and go through what they do not understand and see if I can tweak the teaching for them to grasp a better understanding. Additionally, if I know there are pupils in the class that fully understand the work, I can pair them up with the learners that are getting a bit confused and they can work together and help each other out. 

The benefits of AfL are that you can see how the children are progressing and most of the time you will know what levels they are at. Additionally, you can use AfL to shape your planning so that you are not rushing ahead to quickly when some learners still do not understand. It also allows your children to work together in pairs and teams to help one another out. However, the limitations are that some practitioners may find that it holds the more able and talented children back whilst allowing the other students to catch up. For it to work, it must be meaningful and used effectively in teaching otherwise it could be a waste of time and you will not always see results from it. Overall, I believe that AfL is a considerable way of assessing the progression of the students in their learning and showing them where their target is and what actions can be put in place to get them there. 
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Figure 1: https://cambridge-community.org.uk/professional-development/gswafl/index.html

Appendix B

Assessment for Learning
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Average percentage scores before and after AfL intervention grouped by basic skills scores. Based on data from Frederiksen, J., and White, B. (1997) quoted in James, M. (2007)

Appendix C

	Student-teacher
	Abi Thomas
	Class:
	Year 4

	AoLE or Subject
	Humanities- RE
	Date:
	15.10.19

	Lesson Focus:
	Chinese New Year  

	Meaningful links to Curriculum 
	Humanities:
Human societies are complex and diverse and are shaped by human actions and beliefs.
Learners need to experience opportunities to explore and appreciate key celebrations, traditions and ways of life in Wales and the wider world.


	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC:
-Identity and culture- learners should understand that cultural values and religious beliefs shape the way people live.
LNF:
-listen carefully to presentations and show understanding of main points
- explain information and ideas using supportive resources, e.g. on-screen and web-based materials
DCF:
- develop own success criteria to be used to plan a digital task
- modify and present a range of text, image, sound, animation and video for selected purposes.
- give an opinion about their own and others' work and suggest improvements independently and collaboratively,


	Personal Targets (Linked to QTS and identifed in weekly review)








	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
1. Show an awareness of the different beliefs that people have.
2. Describe special times, events, traditions and people in my community and in the wider world and can explain their importance. 







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I am aware of different beliefs of others.
I should be able to describe and recall facts of special times, events and traditions.
I could explain the importance of special times, events and traditions.
	Mini whiteboards
No hands up
WAGOLL
Mini plenary
Peer assess
2 stars and a wish 
KWL

	
	


	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)

15 minutes
	Ask the children what do they already know about Chinese New Year?
What do you want to know?
Play the ‘Chinese New Year’ video to the children.  https://www.youtube.com/watch?v=_u-R-aIq3_E&t=186s
Explain that we are going to be looking through the powerpoint seeing what the children can remeber from the video. 
Ask questions from the power point relating to what was in the video. 

	Use mini whiteboards to record what they already know about chinese new year and what they want to find out. This will be part of the KWL strategy and will be completed at the end of the lesson.
Watch the video, taking in information about the celebration. 

Recall facts from the video and use them to answer questions in the powerpoint using ‘no hands up’ strategy. 


	Mini whiteboards
Chinese New Year powerpoint
Chinese New Year youtube video


	

Teaching & Core Learning


35 minutes
	Using an iPad connected to the interactive white board, I will demonstrate how the children will use the multimedia app ‘thinklink’ to create a fact file poster about Chinese New Year. 
Get the children to create their own success criteria for the factfile e.g. include text, include pictures, include music etc. 
What do we need to include in our fcat file to make it a good one?
What facts could you put on the poster?

Mini plenary to remind the children what they need to be including in their work. 


	Create a WAGOLL on the board with the teacher to know what their posters should include. 

Use the iPads to create their own factfile on Chinese New Year including different types of media. 

The ALN group will be given a poster on the iPads that has already been made and will have all the information on it. They will be clicking on the different animations and clips on the poster and recording the facts in their topic books.  



	iPads with ’thinklink’ on them.
A ready made poster for ALN


	

Plenary

10 minutes
	Tell the children top swap iPads with the person sitting next to them and get them to look at each others work. 


What have you learnt today?
	Swap work with the person next to you and peer assess eachothers work writing 2 stars and a wish on post it notes.  (for the whole class including ALN)

The children will then go back to their KWL
 on their whiteboards and write about what they have learnt in the lesson. 





	Post it notes



Abigail Thomas
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Appendix D

	Student-teacher
	Abigail Thomas
	Class:
	Year 4

	AoLE or Subject
	Mathematics and Numeracy,
Expressive Arts
	Date:
	19.10.19

	Lesson Focus:
	Chinese New Year decorations

	Meaningful links to Curriculum 
	Mathematics and Numeracy:
The number system is used to represent and compare relationships between numbers and quantities.

Understand the equivalence and value of coins and notes to make appropriate transactions.

Expressive Arts:
Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive Arts.

A creative process that expects learners to respond to, reflect on and evaluate their own work and that of others in order to improve the work.


	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
-Add and subtract totals less than £10 using correct notation, e.g. £6.85 – £2.76
-Determine what can be bought within a given budget
- Use money to pay for items up to £10 and calculate the change
- Help a group to reach agreement, e.g. considering reasons or consequences, keeping focus on the topic.

ESDGC:
-Identity and culture – understand that people have differing beliefs and values


	Personal Targets (Linked to QTS and identifed in weekly review)





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

1. Make sensible financial transactions in familiar role-play scenarios
2. Make informed decisions and choices about spending and saving.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can pay for items up to £10
I should be able to subtract money using the correct notation 
I could explain choices behind spending and saving
	Group responses
Walking gallery
Mind mapping
Snowball challenge
Instant feedback
Diamond ranking 
Feedback using comments only




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)

20 minutes

	What do we remember about Chinese New Year?
In groups create a snowball of everything you remember. 

Create a mindmap of all the things the children have learnt. 

Explain that today we will be making decorations out of materials using a budget. 
	Complete a snowball challenge writing one fact they each remember about Chinese New Year.
One person from each table reads out the snowball.






	Paper
Pens
White board pen 

	

Teaching & Core Learning


90 minutes
	Ask the children to come up with materials they could use to create their decorations.
Get the children to think of realistic prices for the material. 
Explain that each table only has £10 to spend.

Walk around watching the childrens discussions and calculations giving instant feedback.

Give feedback using comments only, to enable the children to know where they are making mistakes and how they can act on those mistakes. 
	Come up with a list of materials you would like to use and realistic prices for them. 

Have a group discussion about what materials are most important using a diamond ranking. 

Work out how much all the materials will cost and how much money they will have left over then they can ‘buy’ their materials from the teacher. 

Using the materials the children can create their decorations or symbols that they have learnt about in previous lessons.  

The ALN children will be doing all of the above but will be having assisstance from the LSA and the cost of materials will be in whole numbers e.g. £3, £2. 
	Work books
Glue
Paper
Card
Scissors
Celotape 
Fabric 
Newspaper to cover tables
String 

	

Plenary

10 minutes
	Stop the children and get them to packaway the resources. 


The cheapest out of the top 3 wins.
	Do a walking gallery having a look at everyones art work. 

Vote on the top 3 designs and find out how much money it cost to make it.





	





Appendix E


	Student-teacher
	Abigail Thomas
	Class:
	Year 4

	AoLE or Subject
	Science and Technology 
	Date:
	20th October 2019 

	Lesson Focus:
	Chinese calendar 

	Meaningful links to Curriculum 
	Science and Technology:
Forces and energy determine the structure and dynamics of the universe. 

Investigate and predict the effects of forces in everyday life.

	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
-Contribute to group discussion and help everyone take part
-Scan for specific information using a variety of features in texts, e.g. titles, illustrations, key words

DCF:
-Find relevant information using different keywords and search techniques

ESDGC:
-Natural Environment- develop a fascination with and respect for the natural world


	Personal Targets (Linked to QTS and identifed in weekly review)





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

1. Make inquiries using sources and evidence.
2. How forces and motion apply to celestial bodies in space.







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can make some inquiries using an internet source.
I should be able to talk about why the moon has 8 different phases.
I could explain why there are different phases using evidence found in the inquiries to back up my point. 
	Think, Pair, Share 
Increased thinking time
Group responses
Splat!
Questioning 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)

25 minutes 
	What do you know about the Chinese calendar?

Hand out a sheet with pictures of different animals and their names next to them.
Why have I given you this sheet? What do the animals mean/symbolise?
Explain how the Chinese have their own zodiac system and what the zodiac signs are. 
Explain the difference between our calendar (gregorian) and the Chinese calendar (lunar) and thats why the zodian signs differ.
Discuss with the class the phases of the moon.
	Think, pair, share what they know about the chinese calendar. 
Use the increased thinking time to think properly about what the animals symbolise.


Work out what zodiac signs they are. 

Have a group discussion as to what a lunar calendar is. 
Record in the books the names of the phases of the moon.
	Sheets with zodiac animals on. 
Powerpoint on chinese calendar.
Work books


	
Teaching & Core Learning

25 minuets 
	Give out work sheets with pictures of the 8 phases of the moon. 

	Use the iPads to research the phases of the moon and put the correct names next to each of the pictures. 

The children with ALN will be told what websites/internet pages to use to obtain the correct information. The LSA will be sat by the children throughout the lesson. 
	iPads 
Work sheets 


	

Plenary

10 minutes 
	Put the Splat grid on the board with a picture of the 8 different phases in it. Split the class into half and have 2 teams. 



	Take it in turns, one player from each team goes up and has there back to the board. The teacher will say the name of one of the phases and on the count of 3 the children have to turn around and race to find the correct picture that corresponds to the name. 
	Splat grid
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