EAER7002, 1501950, Wordcount: 3653, Turnitin 5%: 

[bookmark: _GoBack]Are adults affecting children’s wellbeing by restricting risky play in the outdoors?
This article will consider children’s well-being as a result of being in the outdoors, with an emphasis on how risks to children during activities such as climbing and using tools like knives impact children’s confidence and self-esteem as well as their physical health. A comparison of man-made playgrounds and natural play spaces will be made with an analysis of the advantages and disadvantages of playing or spending time in either environment. How children’s development as a result of being in these environments impact their physical and mental wellbeing will be analysed. An adult’s role will be looked at, in particular the responsibilities they may have towards a child in the outdoors with regards to safety as well as promoting learning and development.
According to the National Centre for Population Health and Wellbeing Research (2018), the concept of wellbeing is difficult to define as rather than being a single trait, there are many factors and components which influence it. McMahan and Estes (2011) claim that wellbeing includes both hedonic and eudemonic elements. They state that hedonic is the subjective wellbeing where feelings of happiness are considered and eudemonic is whether a person is functioning well and has meaning in life. Research by The Children’s Society (2018) suggests that children in the United Kingdom have the lowest levels of wellbeing compared to twenty years ago. The report collected data from children using objective indicators from categories such as health, education and skills, economy and environment combined with subjective data from the children’s own personal judgements of their lives. Similarly, research carried out by UNICEF in 2007 into the wellbeing of children in the worlds twenty-one richest countries placed the UK bottom of the list (UNICEF, 2007). However, UNICEF have since repeated the study and this time the UK was ranked sixteenth out of twenty-nine of the richest countries in the world (UNICEF, 2016). Knight (2013b) claims that the findings of UNICEF’s 2007 report helped the rise in popularity of Forest School in the UK in the hope of improving children’s wellbeing.
With consideration of the ways of promoting wellbeing in children a report by the Department of Health (2014) acknowledged the relationship between wellbeing and health, they found that being provided access to green spaces improved wellbeing by encouraging physical activity. However, Palmer (2007) claims that there are fewer green spaces accessible to children than there used to be due to local authorities selling off the land. Adams (2017) confirms this by reporting that over two hundred playgrounds were closed across England during the years 2014 to 2017 due to budget cuts. He claims that at a time when childhood obesity is high and the benefits to health of physical activity are well recognised it contradicts the government’s own advice of trying to get more children physically active. Similarly, Rivkin (2015) and Louv (2013) state that children are being deprived of outdoor play spaces as a result of industrialisation, increasing populations, pollution and roads. Playing outdoors allows children the opportunity the develop an understanding of the world, improves social skills, allows for independent risk-assessment, and benefits their physical development (Garrick, 2011; Palmer, 2007; Palmer, 2010; Knight, 2013a). According to Kellert and Wilson (1993), humans have a biologically based need for interactions in nature, which they term as biophilia. They imply that as society becomes estranged from the natural world, it could have serious consequences for the wellbeing of populations. Whitebread (2012) notes that across all cultures and throughout history children have been allowed to play extensively in their natural habitats. 
Furthermore, Rivkin (2015) claims that evolution is being disturbed when children grow and develop without interactions and involvement in outdoor environments. With this in mind, Palmer (2010) and Rivkin (2015) both state that the advancement of technology and the addictive nature of screen-based activities has further reduced children’s access to the outside world. With the sedentary lifestyle of screen-based activities in mind, Jespersen (2017) claims that physical inactivity is one of four major contributors of premature death. The World Health Organisation recommends at least sixty minutes of physical activity a day for children aged five to seventeen (World Health Organisation, 2019), however, according to Sport England (2018) one in three children in England does less than thirty minutes of physical activity per day. By contrast, a study by Kaiser Family Foundation (2010) found that eight to eighteen-year-old children in America spent on average seven hours and thirty-eight minutes per day on a screen. When these statistics are compared it is suggested that children’s physical and mental wellbeing are affected due to a lack of exercise and contact with nature (Palmer, 2010; Louv, 2013).
Adults have not helped either, as according to Little et al. (2012) and Louv (2013), children’s play outdoors has become controlled and restricted by adults. They claim that this is due to Western societies becoming more averse to risk which is denying children the opportunities to explore risk in the outdoors and respond to challenges and in turn is limiting children’s development. Some of the reasons cited by Whitebread (2012) are parents’ perception that playing in an urban environment is dangerous for children, concerns over their safety while out playing and the danger of strangers. Furthermore, Lancy (2015a) links the over-protectiveness of Western cultures to urbanisation, rising incomes, families having less children and choosing to have children later in life. Rivkin (2015) claims that even designated public playgrounds are perceived by adults as unsafe due to drugs, homelessness, fear of crime and reduced budgets for the upkeep of the playgrounds. Consequently, Malone (2007) states that children today are known as the ‘bubblewrap’ generation due their play being dictated by adult control and structure.
Gill (2009) notes that risk aversion is greater in the United Kingdom than in other similar European countries. Compared to the Forest School approach in Scandinavian countries, where risk is seen as a part of everyday life and a necessary skill that children must learn (Williams-Siegfredsen, 2012; Knight, 2013a; Sandseter, 2010). Adams (2001) claims that risky play is a risk management exercise which prepares children for risks they need to manage in their adult life. Whitebread (2012), Krusekopf (2015) and Ball (2002) state that risky play allows for the development of independence, self-regulation and resourcefulness. Similar to wellbeing, the definition of risk has a subjective meaning, and differs between how individuals perceive and manage risks (Little, 2015). The John Adams (2001) model of risk-taking states ‘that the propensity of an individual to take risks is influenced by the potential rewards, while the perceived danger is influenced by former experiences of accidents.’ Children’s risky play is described by Ball (2002) as play that provides opportunities for children to test boundaries and explore risk but also has the possibility of getting hurt. 
Williams-Siegfredsen (2012) argues that as risk and challenge are a natural part of children’s development there are serious negative consequences when children do not have opportunities to experience it. Therefore, it could be suggested that by having risks managed for them children in the UK are being denied the opportunity to develop to their full potential as recognised by Article 6 of the United Nations Convention on the Rights of the Child (UNCRC). 

Article 6 also says that children and young people should be able to grow up in conditions that don't impact negatively on their physical and mental wellbeing. It says the government should make sure they can live in these conditions in order that they can develop.
(Children and Young People's Commissioner Scotland, 2019, pp. 1).

According to Whitebread (2012), the concern that children in the UK are over supervised and have reduced opportunities for risky play outdoors was the basis for the creation of outdoor play spaces for children who lived in urban areas. He claims that parents reported that specially designed playgrounds and parks are believed to be more appropriate spaces for children to play in compared to the natural environment of an urban society which is viewed as dangerous to play in. However, both Louv (2013) and Grylls (2014 cited in Singh, 2014, pp. 2) believe that when it comes to children managing and embracing risk in the outdoors, it is the role of the adult to teach them how to behave safely. Furthermore, Grylls (2014 cited in Singh, 2014, pp. 2) states that when children are taught to avoid risks it results in children being disempowered. In addition to this, Krusekopf (2015) claims that when children are allowed to play in nature, the skills they develop empowers them to take age appropriate risks. Stan and Humberstone (2011) found that adults frequently disempowered children by taking control over risky situations. They stated that adults’ reasons for doing this was they feared health and safety litigation, however, it resulted in children being deprived of opportunities to manage risk through problem solving, communication with others and learning how to make appropriate decisions. Ryff’s Psychological Model of Wellbeing (1989) suggests that the effects of being disempowered by adults would lead to a low score of autonomy and environmental mastery as children will become reliant on adults to make decisions for them and will only learn to act and think in certain ways (Ryff, 2013). This is turn will affect the child’s psychological wellbeing.
According to Berk (2012), Froebel was the first to use the term playground when describing an environment created by adults for children to play in. Gill (2009) states that by the Second World War public playgrounds as spaces for children to play were a response to the social problems created by urbanisation, immigration and health. However, during the 1970’s concerns were raised regarding the safety of playground equipment as a result of several tragic accidents which led to the creation of safety standards by the British Standards Institute (Gill, 2009). According to Frost and Woods (2015), challenging playgrounds were considered vital for children’s physical and motor development, however, they claim that as safety standards were introduced children have seen challenging climbing frames, swingers, balancing poles, slides and other equipment reduced or removed. Ball et al. (2012) state that many play providers feared legal action if their play equipment caused or resulted in injury therefore, at the expense of a child’s right to play, the need for challenging and interesting play environments and providing opportunities for children to learn risk taking in a safe environment, providers attempted to manage or remove risks by installing soft flooring or removing equipment. Humberstone (2009) suggests that in developing countries, where legal systems are not as complicated or developed, risky situations are approached with less fear. The introduction of impact absorbing surfaces in playgrounds intended to reduce any injuries sustained from children falling (Gill, 2009). However, Ball (2004) found that the application of impact absorbing surfaces in playgrounds did not reduce the number of fatalities or injuries occurring within playgrounds. He stated that the number of incidents occurring within playgrounds has always been low compared to other physical activities and does not warrant an intervention in the first place. Furthermore, he claims that the cost of installing the surfacing outweighs any benefits of reducing injuries, while Palmer (2010) argues that the cost of installing and maintaining impact absorbing surfaces was a factor in the closure of many playgrounds due to shortages in funding.
Gill (2009) questions the effectiveness of impact absorbing surfaces by claiming that it may cause more injuries due to the phenomenon known as risk compensation. He states that children and adults may respond to the safety measure by taking greater risks. For example, a child may play less carefully on play equipment as they believe they will be safe if they fall and similarly, parents may pay less attention to what their children are doing as they also believe the surface is safer to fall on. Ball (2004, pp. 664) notes that ‘there is always the possibility that interventions will create new risks of their own which, especially if the target risk is small, could result in more harm, not less’. By effectively removing the element of risk and excitement from the playground activity Knight (2013a) claims that children will be more likely to search out unreasonable risks for themselves, placing them at greater risk. In contrast, research by Norton et al. (2004) concluded that impact absorbing surfaces did help to prevent serious injuries to children, however, arm fractures still occurred when children fell from a height onto the surface. Gӧransson and Anderson (2006 cited in Gill, 2009, pp. 32) take the view that accidents will happen, and parents and children need to accept that it is a risk they take when they visit a playground and move their bodies during physical activity. Furthermore, Ball (2004) believes that when children sustain minor cuts as a result of their actions, it allows them to learn their own limitations and competency, which is a normal part of childhood.
Nebelong (2002) states that regulated playground equipment is dangerous in another way, as she believes that a child has no need to concentrate on the placement of their hands and feet when the rungs on a ladder or climbing net are the same distance apart. Nebelong claims that play becomes simplified due to the standardisation of the equipment. Williams-Siegfredsen (2016 cited in SBS Dateline, 2016) compares children climbing a tree in a Danish Forest School by stating that in an ordinary playground, the children would not have the opportunity to develop the same climbing skills as they are learning from climbing a tree. She continues that in a tree, children must evaluate for themselves the strength of the branch in supporting their weight, finding suitable footholds and consider the natural movement of the tree. Nebelong (2002) acknowledges that it requires a lot of practice and the ability to concentrate to estimate distances, height and balancing risks. Furthermore, Krusekopf (2015) believes that when children climb in natural environments, they develop their locomotive skills and as their strength and agility improves, they become expert climbers. With this in mind, and the fact that trees are all different, it could be suggested that climbing a tree provides a greater challenge and more opportunities for development than fixed playground equipment. Furthermore, Garrick (2011) states that when used repeatedly, permanent play structures can become unchallenging for children. When considering a child’s environmental cognition, Piaget argued that children’s intelligence is not innate, he believed it develops in complex ways through the child’s active participation in its environment (Valentine and McKendrick, 1997; Gray and MacBlain, 2015; Berk, 2012). Therefore, in order to gain mastery of an environment, children need repeated and frequent access to these types of physical and risky play environments (Knight, 2013a). Furthermore, Blackwell (2015) states that children who are cognitively competent in the outdoors are self-driven and are more capable of achieving their personal goals through the planning and directing of their efforts.
According to Lester and Russell (2010), when playing outdoors children allocate different spaces and features in the environment, which is why natural and unplanned environments offer the richest areas to play. They claim that very often adults are unable to see the potential of these spaces in the same way children do, which explains why playgrounds designed by adults are often too neat and tidy and do not provide the same playful opportunities to children. Bartlett (2002 cited in Whitebread, 2012) and Gill (2009) state that natural playgrounds are the most successful as their set up allows children to adapt and create their own spaces, using the range of building materials on offer to them which may consist of both man-made and natural materials. Sandseter (2010) and Knight (2013a) state that natural environments offer landscape structures which afford play, for example, rough cliffs, steep slopes and trees afforded climbing and sliding play. According to Fjortoft and Sageie (2000), natural play landscapes which have loose parts and lots of green elements allow high affordances for children and moreover, they found that preschool children found these types of environments more exciting and developed better motor control as opposed to when they played in traditional playgrounds. This supports Ryff’s (1989) psychological theory of wellbeing where one of the six key components are environmental mastery. Being able to master the environment through making effective use of the surroundings, choosing and creating contexts which are suitable to the child’s needs and showing competence within their environment are all indicators of high levels of psychological wellbeing. Ryff (2013) claims that psychological wellbeing has protective features to health in that it can reduce the risk for disease and can promote life expectancy. As well as environmental mastery, the other components within the model are self-acceptance, purpose in life, positive relationships, personal growth and autonomy (Ryff, 1989; Ryff, 2013). These six dimensions have theoretical foundations developed from Maslow’s (1968) hierarchy of needs, where positive psychological wellbeing is a factor of self-actualisation which is essentially positive human functioning. 
Little (2015) found that mothers in their study often spoke positively of how their young children’s risky play played a part in their child’s psychological wellbeing and social and emotional development, they also claimed it was necessary for improving self-esteem, fostered resilience and helped build their confidence. The evidence collected by The Children’s Society (2018) reveals that the biggest difference to the wellbeing of young people is having strong family relationships. They found that when children felt close to their parents and argued less often, they claimed to be happier. For this reason, the views of Knight (2013a), Garrick (2011), Lovelock et al. (2016), and Blackwell (2015) have been considered and the evidence by The Children’s Society (2018) shows that having strong relationships with adults in the outdoors benefits children’s play and furthermore their development and learning. Research by Lovelock et al. (2016) discovered that having an environment of supportive adults and peers enables children to stay engaged during outdoor activities and moreover, is a factor in children continuing to engage with nature as adults. However, a survey conducted by Hunt et al. (2015) found that disconnection from nature is higher in urban environments and among children in lower socio-economic classes or backgrounds.
Having supportive adults who can help children negotiate risks can help build children’s non-cognitive skills such as confidence and self-esteem (Knight, 2013b). According to Waite and Goodenough (2018), by receiving encouragement and support and then experiencing successes together children are nurtured through the fulfilment of acceptance. In accordance with Ryff’s (1989) model of wellbeing having positive and strong relationships with others combined with acquiring the personal skills of confidence and self-acceptance further enhances psychological wellbeing. Furthermore, Blackwell (2015) claims that children who have higher levels of self confidence are more willing to try and experience new things and take calculated risks. Garrick (2011) believes that the role of the adult during risky play is to provide supervision in order to ensure the safety of the children. In Forest School settings, when questioned about a child climbing a tree and what their approach to safety was the pedagogue’s reply was that they have to trust that the child can take care of themselves, and that learning to be careful is something the children learn by taking risks (Laigaard, 2016 cited in SBS Dateline, 2016). With trust in mind, Jespersen (2017) claims that until adults learn to trust in the physical competences of children, fun and interesting playgrounds will become extinct. According to Harris (2015), Knight (2013a), Knight (2013b) and Williams-Siegfredsen (2012), rather than see themselves as teachers, forest school leaders view themselves as facilitators of learning. Knight (2013b) states that Forest School allows children to take supported risks which are appropriate to themselves and the environment. By having a high adult to child ratio, Knight claims that risks are constantly assessed and managed.
Wagner (2006) notes how Nordic children use tools such as knives far more competently than children in America. She claims that the fact that they can use the tools without injuring themselves shows how being able to take risks and the repeated use of the knife enables them to gain valuable experience. Similarly, when considering the use of tools such as knives across cultures Williams-Siegfredsen (2016 cited in SBS Dateline, 2016) acknowledges how within Nordic Forest Schools children are taught how to use a knife and learn that it is a valuable tool which has many purposes rather than a weapon, which is how the Western world views them. Lancy (2015b) provides examples of parents across different cultures in almost every ecological setting around the world where they accept children playing with sharp objects such as tools and knives.
Having considered all the research, knowing more about what risky play is, how children engage in this kind of play, why they do it, and how they manage it may help adults to reach a better understanding of how to make play and play environments challenging and thrilling, but also relatively safe for the children involved (Sandseter, 2010). According to Tovey (2007), practitioners in the early years have recognised that children are spending less time outdoors and have consequently increased the provision of outdoor play and displayed an interest in providing Forest School for their children. When Ryff’s Psychological Model of Wellbeing is considered alongside children being provided opportunities to engage in risky play supported by knowledgeable adults, it is suggested that the benefits to their wellbeing appear to be significant. This is shown through the recorded gains in self-confidence, autonomy, environmental mastery and positive relationships with others. The health and physical benefits to being active in the outdoors has also been noted. Having the opportunity to play and explore natural play spaces compared to regulated play equipment within playgrounds provides a richer more challenging environment for children. The risk averse society of the Western world suggests that safety proofing playgrounds and restricting children’s access to the outdoors is having a negative effect on children’s wellbeing.
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