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Task One
This assignment will highlight the development of linguistic skills reflected upon in an assignment submitted last year whilst demonstrating further progressions to enhance the ability to use the Welsh language within a classroom. Moreover, the use of the Welsh Government’s (2019) competence framework will be used to identify specific targets in relation to the levelling of the oral skills, particularly when reading and writing within Welsh. Following this task, enhancing the writers’ skills was significant to the professional development and the development of the learners as according to Estyn (2013) and the Welsh Government (2017), self-assured practitioners who deliver Welsh in a variety of environments positively influence the progress and confidence of the learners. In accordance to Estyn (2018a), for education systems to be successful in enhancing the opportunities and expectations of learners, all practitioners are required to advance their teaching and learning skills within Welsh. Hence, ensuring practitioners deliver effective Welsh pedagogy is significant to motivate and inspire learners to acquire Welsh fluently (Fitzpatrick et al., 2018). Currently, in most English-medium schools, practitioners and learners are not being given the opportunity to use Welsh holistically across all areas of learning (ibid.). 
Reflecting on this experience, it is evident that the use of repetition was consistent throughout the lesson which in accordance to the Welsh Government (2013) is significant to learning Welsh as persistent use of vocabulary enhances the learners’ opportunities to develop their abilities in Welsh. Moreover, Estyn (2013) emphasises that practitioners who do not consistently use the phrases and the use of incidental Welsh accurately limit the learners’ understanding on how to articulate the language. Therefore, in relation to the Welsh Government (2019)’s competence framework, the level decided upon for oral skills would be between  the intermediate and the higher stage such that when repeating phrases such as the clothing or the sentence structure, there was some inaccuracy when repeating ‘jins’ which influenced the learners to pronounce the terminology identically. However, most phrases were to an accurate level. Nevertheless, it is significant to acknowledge that an over emphasis on repetition may hinder the communication process (Hood and Tobutt, 2015). In order to improve this to the higher competence, consistent practice of new terminology and the target language itself is required holistically across the curriculum as this will increase the confidence of the teacher thus making learning meaningful for the learners (Maynard, 2012). Despite this, this element was developed across the curriculum following this session where observations conducted by mentors in placement highlight the implementation of planning for incidental welsh across the curriculum and thereby, demonstrates an increase in confidence and usage (see appendix one). Alternatively, another method to further enhance personal oracy skills and confidence in Welsh simultaneously would be to undertake a sabbatical course (WG, 2017). Hence, this is a key recommendation for improving the continuum of the Welsh language amongst all practitioners and learners in education concurrently and thereby complementing the aim for education (ibid.). On the contrary, this may be challenging to achieve as within most education settings, opportunities to advance skills may be restricted as a result of funding (Estyn, 2013). 
Similarly, consistent practice of accurate terminology will also support the written development in Welsh as Graham and Kelly (2010) indicate that practitioners are required to provide purposeful writing materials to aid the development of the learners. In accordance to Estyn (2013) and the Welsh Government (2013), the learners’ written skills are often not as developed as their oracy skills whereby raising standards of Welsh used is significant to enhancing the competence in written work. Reflecting on the task, the level of my written Welsh would be towards the higher stage with regards to the Welsh Competence Framework (2019). However, with regards to reflection, some of the written materials did obtain spelling errors in phrases used. It is therefore important to acknowledge that language used is accurate before handing them out to the learners as this could then model incorrect language hindering development (Estyn, 2018b). 
However, Cook (2016) and Ching (2019) concur that repetition may not be effective in enhancing the learners’ abilities without initial feedback or observations from the practitioner as learners will not be able to acknowledge incorrect patterns and pronunciation without support. Moreover, providing specific feedback or commentary through written work or orally complements the positive development and raises standards in Welsh concurrently (Estyn, 2018b). Whilst reflecting on the experience, this is a target for improvement whereby at times, it is evident that correcting the learners’ errors was not rendered as sufficiently. Estyn (2018b) emphasises that in order to enhance the development of Welsh in education, practitioners are required to amend the learners’ language when appropriate whilst praising the learners’ abilities to use language. Therefore, it is significant that modelling correct language patterns after an error is made to ensure progression within the classroom as Curtis (2017) indicates that development of the learners’ linguistical skills is reliant on the skills and capabilities of the practitioner. Browne (2007) and Whitehead (2010) adhere to this such that learners require the adult-child interaction to visualise how language is portrayed purposefully and respect the positive attitude for learning a second language. In accordance to Krashen (1988, cited in Hood and Tobutt, 2009, p.192) , language acquisition involves meaningful contexts and guidance provided by a practitioner effectively whereby learners will acknowledge the input of language and append it to their understanding through a thought process. In contrast to this, Chomsky’s (1957, cited in Whitehead, 2010, p.48) theory consisting of a ‘Language Acquisition Device’ opposes of this view whereby acquiring language is considered a natural process where all linguistic abilities are innate enabling learners to promote growth when generating the rules for language heard.
To further enhance the ability to model language effectively and promote the growth of language, it is significant to plan and provide an inclusive teaching environment that motivates the learners’ to engage and acquire the language (Estyn, 2013;WG, 2013). Gross (2013) indicates that an effective environment provides learners to listen to language clearly without additional noise hence the requirement of a controlled area. Adhering to this, Baker (2011) synthesises that teaching language in a classroom environment only may hinder the linguistic skills that learners would acquire through the social interactions in the outdoor environments and in the community. Following last year’s task, my ability to communicate in Welsh has enhanced within a personal experience when communicating with customers in a workplace outside of education and university. Therefore, ensuring that future lessons implement a variety of environments would develop the language skills as the tools and resources are intrinsic to the environment (Danesi, 2003; Hayden and Jordan, 2015). Hence, the Welsh Government’s (2013; 2017) intention for encouraging learners to use Welsh outside of the classroom is considered difficult due to the lack of confidence that learners have to socially interact in other areas of learning and daily activities. Despite this, Whitehead (2010) and Donaldson (2015) acknowledge that through structuring an environment purposefully, with the involvement of both the native and the second languages, allows learners to enhance their thinking and linguistic abilities. 
In addition to this, when reading the story and introducing the activities, it was evident that enthusiasm was not being demonstrated to the learners which could have had a negative effect on the learners as learners require a variety of tones and gestures when listening to unfamiliar phrases (Estyn, 2013; Curtis, 2017). In addition to this, Danesi (2003) and Gross (2013) synthesise that teaching and delivering lessons with enthusiasm ensures rich proficiency of acquiring language. Adhering to this, Baker (2011) concurs that the use of intonation when teaching a language is significant as it emphasises the emotional effect on the learners as well as the grammatical understanding. In relation to the Welsh Competence Framework (2019), the personal reading level would be of an intermediate standard as most of the story was pronounced correctly, however, there was a lack of confidence with some terminology in which requires additional development to reach the higher strand. Therefore, reflecting on the possible implementation of songs and rhymes alongside intonation to improve last year’s activity is essential as it enhances the engagement and motivation of the learners (Osmond, 2008). Moreover, increasing enthusiasm when promoting language can be delivered through elements of drama as this enhances the active learning and fluency of language through collaboration (Kalogirou, Beauchamp and Whyte, 2017). Thus, this is a strategy that could benefit the development of personal linguistical abilities and those of the learners. 
To conclude, it is essential that practitioners are confident in providing accuracy in all their linguistic abilities as Estyn (2013) insinuates that this will stimulate the learners’ thinking and learning which influences a positive and confident attitude to using Welsh. Hence, the requirement for further training for all practitioners to ensure that practitioners can reflect on the delivery of their own teaching in Welsh (ibid.). Moreover, it is significant that effective planning is provided by all practitioners to ensure that Welsh is used holistically across the curriculum in which complements the Welsh Government’s (2017) aim of enhancing the current education system and provision in order to make it inclusive for every learner to learn Welsh. Therefore, acknowledging that the abilities and environment play an integral role in influencing language is essential to development (Curtis, 2017). Furthermore, providing opportunities for learners to develop their language outside of the classroom is significant in aiding them to acquire a second language (Baker, 2011).
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Task Two 
	Student-teacher
	Shannon McCann

	Class:
	Year 1 

	AoLE/Subject
	LLC (Welsh Second Language )

	Date:
	6/5/2020

	Lesson Focus:
	Anifeiliaid y Fferm

	Relevant/meaningful links to:
Curriculum & 
Cross-curricular responsibilities

	Language, Literacy and Communication (Progression Step One)
(W = Welsh)
Language Connects us 
I am beginning to talk with my peers in the language of the setting/school.
Understanding Language is key to understanding the world around us 
I can recognise and follow information and simple instructions about familiar topics and routines (W)
I can listen to others with growing attention. 
I can use context and pictures to help me understand words (W).
I am beginning to read back my own writing.

Expressing ourselves through language is key to communication 
I can communicate meaning through speech and gesture (W)
I am beginning to communicate using text, image, sound, animation and video.
I am beginning to write using familiar words and phrases.

Literature fires imagination and inspires creativity
 I can join in with familiar songs, rhymes, stories and poems
I can use familiar words and phrases and experiment with newly-learned vocabulary.

Cross Curricular ; 
Some learners will create and perform a song incorporating the Welsh phrases used whilst creating a sound and audio production using the iPad. 


	Personal Targets
(Linked to QTS and identfied in weekly review)


	Teaching and Leadership; Welsh language Skills 
There is a commitment to incremental development of personal skills in the use of the Welsh language.



	Learning Objectives (Focus on Learning)

	The learners will be able to:
· Recognise and understand the new phrases in Welsh
· Use their writing skills to describe a farm animal in Welsh 

	Success Criteria 
(process/product)

	By the end of the lesson, I will be able to:
· Read and follow a story in Welsh
· understand and recognise the Welsh phrases learnt
· write a description on my favourite farm animal in Welsh
· communicate and respond using gestures  and songs in Welsh



	Key Resources Health & Safety
	Word mats are used in the first activity where each learner can support their Welsh and can check if words are spelt correctly.
iPads are used as learners can write and record their own song whilst the original song is displayed on the interactive whiteboard. 
Acknowledge health and safety requirements with using an ipad such as;
· if a child is not allowed to be videod/photographed
· ensuring the ipads remain child-friendly and learners are reminded on Internet safety.
The learners will be provided with ‘Pwy ydw i?’ flash cards which will contain pictures and sentences like “Bwch ydw i “/ “Bwch” which they can match. 




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Links to amser drillio on feelings using ‘Sut Wyt ti?. Also, previous lessons where learning themes such as body characteristics and colour e.g. ; 
· Colour / lliwau
· Hair / gwalt
· Legs / coesau
· Patterns / patrwm. 
The learners already have a sound knowledge on basic animals. 


	Opening Phase


	Activate  prior knowledge on their trip to a farm thereby introducing the theme with questions such as;. 
Ble aethon ni ar ein taith ysgol?
Beth ydy ‘farm’ yn Gymraeg? 
Beth welon ni ar ein taith?
Beth ydy ‘anifeiliad’? / Beth ydy ‘animal’ yn Gymraeg?
The teacher will then introduce the story (Tedi Twt ar y fferm) and will ask questions throughout such as ;
· Beth sy’n digwydd ar y dudalen hon?
· Pwy sydd ar y dudalen?
· Beth ydy .... ?
· Beth ydy ... yn golygu yn Saesneg?
The teacher should also allow some of the learners to read a page.

	Teaching & Core Learning
	The class will be divided into three ability groups. There will be carousel activities where the teacher and the TA will work with the learners on two of the activities. 

The Teacher will model  the activity and the instructions to the learners in Welsh and english.
Tasks
· Task one includes a written descriptive activity where the learners will work with the teacher to draw a Picture of an animal of their choice and describe its features in Welsh. Wordmats will be provided for each learner so that this can aid them in developing their language. This task will be differentiated to each ability Group where some groups will be given more guidance on their word mats and others will have more to describe. Illustrating this, the lower ability will describe simple characteristics such as colour and body characteristics such as legs etc where as middle ability will begin to develop their abilityto use words such as ‘ streipau’ or ‘smotiau’. The higher ability task will have these elements and extend this further with adding two colours and challenging the learners to mention where the animals live such as “ Mae .. yn byw yn.. “ in which their word mat would contain the places where animals on a farm live such as ‘stablau’ etc. The Teacher will act as a facilitator where ensuring independence is given to learners but modelling correct language.
· Task two will work with the TA where they will have ‘Pwy wyt ti?’ flashcards where they will have to read and match the pictures of the animals with the written Welsh that are on desk. Once, they have found them, they can place them into their pile and then they will earn a point.
· Task three will be a continous provision activity where they can create a song on the iPad for Tedi Twt that is at the end of the story but replacing them with an animal of their choice. 
· For example; 
· Dewch am dro i weld y fferm, 
i weld y .... (iâr / buwch / mochyn / dafad etc )
i weld y ...  
Dewch am dro i weld y fferm, 
Yn gynnar yn y bore. 
· This will give learners the opportunity to make gestures and sounds to go with their songs. 
· Differentiated so the LA use two animals, MA use four and HA use five where they can start to use animals that they spotted on their trip which could be different to in the story. 

	Plenary


	To consolidate understanding, the teacher will use the Owl name cards to randomly pick a learner to read some of their written descriptions. Then, the teacher will play the songs created on the iPad and share them with the learners, giving them praise.






















Resource for Main activity
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Smotiau (spots) / Smotiog (spotty)

               Streipiau (stripes) / stripen (stripey)

Ble ydy … yn byw?
Mae .. yn byw/ mewn ….
(The … lives in / in a )
[image: ][image: ][image: ]
       Stablau       caeau        coop cyw iâr
       Ysgubor                      Tŷ  cyw iâr 
Nodweddion corff[image: ]clustiau
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Anifeiliaid y Fferm

Mochyn                           cyw iâr


Bwch             ceffyl            dafad




Lliwau 
Du        Glas      Gwyrdd     Coch
Melyn    Gwyn    Oren    Brown
Pinc      llwyd

Mat Gair

























Lesson Plan Lesson Two
	Student-teacher
	Shannon McCann

	Class:
	Year 1 

	AoLE/Subject
	LLC – Welsh Second Language 

	Date:
	10/5/2020

	Lesson Focus:
	Anifeiliaid y fferm

	Relevant/meaningful links to:
Curriculum & 
Cross-curricular responsibilities

	Language, Literacy and Communication – (Progression Step One)
       (W=Welsh)
Language connects us 
I am beginning to talk with my peers in the language of the setting/school.
Understanding languages is key to understanding the world around us.
I can listen to others with growing attention
I can recognise and follow information and simple instructions about familiar topics and routines (W)
I can use context and pictures to help me understand words (W)

Expressing ourselves through language is key to communication
I can communicate meaning through speech and gesture (W)
I am beginning to ask and answer questions (W)
I can use familiar words and phrases and experiment with newly-learned vocabulary (W)

Literature fires imagination and inspires creativity.
I am beginning to respond to what I hear and view (W)


	Personal Targets
(Linked to QTS and identfied in weekly review)


	Teaching and Leadership; Welsh language Skills 
There is a commitment to incremental development of personal skills in the use of the Welsh language.
Pedagogy ; Advancing Learning
To enhance teaching with imaginative and creative environments allowing opportunities for blended leanring experiences. 



	Learning Objectives (Focus on Learning)

	All learners will be able to:
· Recognise and understand terminology to describe farm animals and where they live in Welsh
· Ask and answer questions about animals in Welsh.

	Success Criteria 
(process/product)

	By the end of the lesson, learners will be able to;
· Identify and separate animals who live on the farm and those who do not 
· Understand and learn the phrases for where farm animals live 
· Ask and answer a variety of questions in Welsh to find out more information 
· Communicate with eachother in Welsh



	Key Resources Health & Safety
	The outdoors is a key Resource so ensuring that the environment is clean, secure and safe before doing the activity is essential. Set up the environment with toys and pictures of animals from the classroom as well as hulahoops labelled ‘Anifeiliaid y fferm’ and ‘Anifeiliaid anwes’.  Provide learners with the descriptions that the teacher has read to ensure that the learners (in pairs) can then read the description to check if they are right when finding the animal.
Provide each pair with a whiteboard and a pen and provide with a variety of question starters they could ask.. The TA will choose an animal from the animal flashcards from the previous lesson and will allow the learners to ask questions about the animal. They  will then write down their answer. 



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	The teacher will activate the learners’ prior knowledge on the previous lesson whereby ‘amser drillio’ will be used in relation to terminology regarding animals. For instance, questions such as;
· Pwy ydy hwn? / 
· Pa anifeiliaid ydy hwn?.

	Opening Phase


	The teacher will explain in welsh to the learners on the carpet that Tedi Twt has a left a note for the learners stating that the farm animals have escaped and their descriptions of the enclosures are mixed up therefore he is asking for their help. 
Further explanation of each task will be explained to the pupils.





	Teaching & Core Learning
	The learners will be split into two groups using the shapes handed out by the teacher where they will find their pair and each pair will be put in to a team. 

Main Activity (Class Teacher) – 20mins
The teacher will take the learners outside on to the yard where hula hoops have been set on the ground and animal pictures/ objetcs/ toys will be distinguished around the yard. The teacher will model the activity to show what the aim of the task is. This mixed ability activity will include;
· The teacher will read the descriptions of the animal that was on their enclosure that Tedi Twt left in which this will be shared with the learners. Ask the pupils who they think it could be “Pwy allai fod?”. Further prompts such as “ Beth ydy .. ( ffwr/ gwalt brown) yn golygu?”etc. 
· The learners will work in their pairs to find the animal that they are looking for and will pop it in the hulahoop called “Anifeiliaid y fferm” next to their description. If there are other animals , they have to pop it in the hulahoop that states “Anifeiliad Anwes”. 
· The learners can then collaborate in Welsh when listening to the descriptions and then they earn a point for their pair. 

Additional Task (TA) – 20mins
This activity will be a speaking and listening activity when playing the game ‘Dyfalwch Pwy?’ with the TA. The Teaching Assistant will pick an animal and the learners will ask questions to find out which animal it is. These quetions and will be differentiated basedon ability but some of the learners questions could include;
· Oes ffwr/gwalt ... gyda ti?
· Ydy mae’r anifail yn frown?
· Oes smotiau/ patrwm gyda ti?
· Wyt ti’n byw yn y .... (stablau/ ysgubor) ?
These will be provided on a word mat modelled by the TA and the learners will be given a point to add to their team when they guess the right animal. Learners will be given the opportunity to play this game by themselves in their pairs where one thinks of the animal and the other asks questions in Welsh.


	Plenary


	To consolidate understanding, the teacher will read a letter from Tedi Twt where he would thank the learners for helping him. 
Using the owl cards to choose, the teacher would then play snap with the learners as a whole class on the interactive whiteboard to revist terminology. 


	
	





Llythyr o Tedi Twt.

Helo Blwyddyn Un, 
Rydw i’n flin i ddweud wrthoch chi bod anifieliaid wedi dianc eu llociau. Clywais eu bod nhw wrth eu bodd yn cuddio yn iard eich ysgol! Ond… rydw i wedi colli eu disgrifiadau ar gyfer eu llociau hefyd.
[image: Tedi Twt a Doli Glwt Tedi Twt a Doli Glwt Tedi Twt a Doli Glwt]Gallwch chi helpu?
Oddi wrth, 
Tedi Twt. [image: ] 

Hello Year One, 
I am sorry to tell you but the animals have escaped their enclosures. I heard that they love to hide in your school yard! But… I have lost the descriptions for their enclosures as well.
Can you help?
Love from,
Tedi Twt. [image: ]





Examples of sentences for the main activities
Mae pedair coes gyda’r anifeiliaid hwn. 
Mae ffwr gyda’r anifeiliaid hwn.
Mae cynffon hir gyda anifeiliad hwn.
Mae anifeiliad hwn yn byw mewn stablau.
Mae anifeiliaid hwn yn ddweud ‘neigh’. 
Ceffyl ydw i. 










Mae pedair coes gyda’r anifeiliaid hwn. 
Mae smotiau du a gwyn gyda’r anifeiliaid hwn.
Mae cynffon ddu gyda anifeiliad hwn.
Mae anifeiliad hwn yn byw mewn ysgubor.
Mae anifeiliaid hwn yn ddweud ‘moo’. 
Buwch ydw i. 







Mae dwy goes gyda’r anifeiliaid hwn. 
Mae corff gwyn gyda’r anifeiliaid hwn.
Does dim cynffon gyda’r anifeiliad hwn.
Mae anifeiliad hwn yn byw yn y tŷ cyw iâr.
Cyw iâr ydw i. 
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Shannon has made a fantastic effort to use as much incidental welsh as possible and shows she is confident using welsh in the classroom, well done!
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