Supporting pupil progress; a detailed analysis of one child’s holistic development, with justification for the next steps in learning

This assignment will be undertaken in a large two form entry school within the Vale of Glamorgan. The school is a pioneer school and is working closely with the Welsh Government and other pioneer schools to integrate the new curriculum in their schools to take forward developments relating to the new curriculum and professional learning. The school currently has 494 pupils on roll, aged from 3 to 11, including 100 part-time nursery pupils. The percentage of children eligible for free school meals is 36% which is significantly higher than the Welsh national average of 19%. The school currently indicates that 31% of their pupils as having additional learning needs, which is also higher than the Welsh national average of 21%. The age of the child whose progress will be analysed over the short period of time is 6 in a year 1 class. There are 30 children within the class and the children have access to many different areas such as; the main classroom; the outside area; the reading corner; snack room; and the roleplay room. Through collaboration with my class teacher we decided to choose a more able and talented pupil and one who is a confident talker. The rationale for this is that because of the younger age, we feel that they are more likely to identify areas of the learning environment that they believe are important to their learning. Also this may have a positive effect when discussing their reasoning as to why a particular area within their learning environment is important to them. 
Data Collection
Before conducting an analysis of a child’s development it is important to taken into account ethical consideration. I will initially seek consent from the school and class teacher explaining that all work will remain anonymous. I will not seek consent from the parent as this falls in line with normal practice. The next step will be to ask the child if they are willing to take part in showing me what helps them learn and explain that their participation is voluntary and they can stop their participation at any time (Bera, 2011). I will then brief the child on the activities that I would like them to carry out as part of my research. By following these guidelines, I will ensure that I my analysis will be conducted in an ethical environment.
To be able to analyse the progress of a child I will need to gather different pieces of data. I will adopt the Mosaic approach (Clark and Moss, 2011) when collecting data to analyse. The mosaic approach is made up of different tiles which allow us practitioners to gather focused and detailed data provided by pupil voice. The new curriculum currently being developed focuses on children being in charge of their own learning so by using this approach I will be supporting one of the key features from the successful futures document (Donaldson, 2015). There are many different research approaches that can be used as part of the Mosaic approach; these approaches are pieced to gather the most comprehensive picture possible. I will conduct observations, photographs captured by the child, map making and child conferencing which will provide me with qualitative data to analyse. Rahman (2017) suggests that qualitative data produces detailed description of participants’ feelings, opinions and experiences, but does go onto say that qualitative data analysis may be more challenging to interpret and sometimes important information gathered may go undetected. However for this piece of research it is important that I gather sufficient information which will provide me with holistic view of the child to conduct my analysis and devise next steps (Cowie, Huser and Myers, 2014). 
One of the methods of the Mosaic Approach will be the children capturing pictures of important areas where they feel the learn best within their learning environment. Berson, Berson and Gray (2019) suggest that children’s photographs provide an effective way for them to share their experiences of the early childhood curriculum. Clark (2011) supports this theory by suggesting that allowing children to photograph important learning areas provokes reflection and recalls prior learning experiences. However, despite Hirst and Nutbrown (2005) sharing their approval for child taken photographs, they also suggest that pictures are meaningless unless you gather the rationale behind the photographs. To prevent this limitation from occurring I will conduct child conferences to gain an understanding behind each photo. The benefit of using child conferencing as a research tool is that the researcher can gain an understanding of why he or she has a certain feeling towards a particular area within their learning environment (Berger, Rugen and Woodfin, 2014). A potential limitation of using this method may be the age of the focus child for this analysis, A child is in year 1 may find it difficult to explain why they chose that particular area. To try to counteract this limitation I have decided to choose a more able and talented pupil who has excellent oracy skills for their age.
Another method that I will use during this analysis will be map making. A benefit of map making is that the child may feel empowered taking me on a tour of the school showing different areas of importance to them. A potential limitation may be that the child shows exactly the same places as the photographs or different areas to the photographs which may contradict the findings (Hedegaard and Fleer, 2008). Finally, I will conduct observations the child. Sharman, Cross and Vennis (2004) suggest that teachers can learn more about why and when children do something through observations. Piecing the four different methods together should provide me with a whole picture of the child in their learning environment.
Analysis of learner
When analysing the data collected I will be using Nottingham’s (2013) ASK model which should provide me with a holistic view of the child. The ASK model acknowledges the role of attitudes, skills and knowledge in learning. Attitudes look at positivity towards learning and places emphasis on curiosity and persistence. Skills analysis’s the ability to gain understanding and achieving excellent performance in any given context. Knowledge focuses on a child’s familiarity with information, concepts and practices in a given field. The school in which this analysis will take place uses inquiry based learning and states that every child should be collaborative, confident, curious, imaginative, resilient and more. This style of learning represents some of the aspects of the ASK model.
Child 1 took a photo of the indoor construction enhanced area and explained that this was his favourite area as he can work collaboratively with friends to create imaginative stories. This can be linked to Fernandez et al. (2015) who suggests that a child’s knowledge can be enhanced through shared thinking and learning with peers and to support this theory further Sun et al. (2017) claim that a child’s learning deepens during collaborative activities as children develop greater understanding from their peer’s prior experiences. Child 1 then took photos of the outdoor construction area and the TV/ carpet area which are also collaborative learning areas. I can tell from my observations (appendices), that child 1 does enjoy the areas that he discussed. When given free choice child 1 usually headed straight to the construction with his peers. Child 1 has no difficulty interacting with his peers or adults as demonstrated during my observation (appendices) where he voluntarily came over to show me his pirate ship and began explaining the features. It was also noted during observations that he will regularly offer answers during group discussions giving extended reasoning whilst using a varied range of appropriate vocabulary and I believe he is currently working at level 4 for oracy (Foundation Phase Framework, 2015). However the limited evidence collected for child 1’s written work (appendices) would suggest that this is not his strongest area within literacy. Due to the school adopting enquiry based learning approach; the children do not do a lot of writing which is why my evidence is limited and also could act as a barrier to pupil 1 developing his writing abilities. Child 1 is able to discriminate between letters, use spelling strategies to spell high- frequency words and inconsistently shows an awareness of capital letters and full stops (appendices). Therefore according to the Foundation Phase Framework (2015), I would say as a best fit he is working at an outcome 3. From the child conference, child 1 stated that he does not enjoy reading and that would reflect in his reading record (appendices) where he does struggle to decode new words. However he can read familiar, simple words using strategies with support and shows awareness of simple punctuation, he can also retell stories identifying favourite moments. I would therefore suggest that he is working at level 3 for reading (Foundation Phase Framework, 2015).
From the observations carried out it was clear to see that child 1 avoided the enhanced area for numeracy. According to Ayub et al. (2017) boys encounter low levels of engagement for mathematical activities and schools should focus on improving their engagement. However when child 1 has to participate in a mathematical activity he does so with enthusiasm. During carpet time child 1 volunteered to answer a question on 3D shape and answered correctly. One of the photos child 1 took was of the carpet area and explained that he learnt most in front of the TV as that’s where most of the learning takes place. This would suggest that carpet time is highly influential towards child 1’s learning and Bruce, Flynn and Bennett (2016) support this suggestion by claiming that carpet time is an important factor in creating rich learning environments. Another skill noted from child 1 was his ability to recite numbers up to 100 including different starting points (appendices). During a shape hunt activity, child 1 worked with complete independence and appeared to enjoy the activity. This activity took place outside the school grounds in a local park and from my other observational notes and the child conferencing it is noticeable that child 1 enjoys physical learning activities. Bilton et al. (2010) suggests that boys feel more secure in the outdoor environment where there is space for them to learn through movement and show significant improvements if their learning takes place outdoors. The evidence collected from observations and through working alongside child 1 is limited and therefore my levelling of child 1 does lack validity. However from the evidence gathered I would suggest that pupil 1 is working at a level 3 as he can recite numbers up to and beyond 20, he can make sensible estimates up to and beyond 10, he is beginning to understand measurements and can recognise and describe 2D and 3D shapes (Foundation Phase Framework, 2015). 
There is a huge emphasis placed on a child’s health and wellbeing in the new curriculum. Due to the location of the school being in a deprived area this focus takes on greater importance. From my observations I can tell that pupil 1 is confident and has excellent social skills. When given free choice, pupil 1 will interact with his friends and offer constructive advice to friends on how to improve their construction. Niemi and Hotulainen (2015) suggest that having peer strong relationships can promote pupil belonging, pupil motivation and academic achievement, while Waite (2017) suggests that providing children with adventurous and outdoor activities help develop academic achievement, confidence and emotional resilience. I had noted that pupil 1 is extremely competitive and does find loosing difficult to process; this would suggest that pupil 1’s emotional resilience is still developing. But during the observation (appendices) child 1 appeared to console one of his peers when crying during play time and offered to support them. The child who was upset wasn’t from pupil 1’s friendship group which showed a level of maturity and an awareness of other children’s wellbeing. Also pupil 1 took a photo of the snack table and mentioned that he eats fruit and drink milk here which is good for you. Pupil 1 acknowledges his peers around him and is confident interacting with adults, for the evidence gathered I would suggest that pupil 1 is a level 4 for physical and social development, well-being and cultural diversity outcomes (Foundation Phase Framework, 2015).
Another area that I will analyse is pupil 1’s physical development. Pupil 1 did not take any pictures or mention anything about his physical development when taking me on a tour of his most important places within the school (appendices). Pupil 1 only took me around the classroom and maybe he did not realise that he could have taken me out to the playground or to the sports hall. I think that this is a potential limitation as I did not inform him that he could show me any area of the school but alternatively if I had suggested another area of the school it could be argued that I was leading the child into an answe (Wilson and Powell, 2012). However I believe that I have sufficient evidence from observations to highlight his attitudes towards physical activities. During the observation (appendices) of the shape hunt the children were allowed 10 minutes free play in the park. Pupil 1’s eyes lit up when this was announced and raced straight to the top of the climbing frame with great agility. Talbot (2017) suggests that boys are more confident in their physical abilities than girls but argues that girls show greater finesse. Pupil 1 certainly goes against this this theory as I have noticed through daily observations that pupil 1 participates in different gymnastics activities with peers demonstrating fantastic technique and athleticism. Tatangelo et al. (2018) would argue that boys feel the need to outperform girls in all areas of physical development and it’s that competitiveness that leads to a desire from boys to better the performance of girls. Through observations during active break it is clear to see pupil 1’s desire to compete, he will always take part in the daily games whether that is football, throwing and catching, athletics etc. displaying his skills in each sport. Pupil 1 is able to confidently ride a bike safely and responsibly take out and put away different apparatus. Pupil 1’s fine motor skills are of a high level and he can use scissors in an appropriate way and has a solid technique when writing. For these reasons I believe that pupil 1 is working at an outcome 5 according to the Foundation Phase Framework (2015).
From daily observations, the pictures he took and the tour with pupil 1 of his learning environment; I have decided to focus on his creative development as another area of learning. Just from observing the pupil on a daily basis and some of the imaginative pieces of work (appendices) it is clear to see that he has a creative imagination. From these observations, when pupil 1 is working on the enhanced challenges he will engage with either construction activities or drawing/ painting activities which are both practical activities. However Gralewski and Karwowski (2016) suggest that girls are more creative than boys and boy’s creative talents often go unnoticed by teachers, although May (2012) suggests that boys engage in art because it is practical and enjoyable. Pupil 1 took a picture of the enhanced drawing station and explained that drawing is fun and challenging but he enjoys the challenge as some people are not very good at drawing which is a mature thing to say from such a young child. From working with child 1 I have noticed that he has some fantastic ideas and he is able to express these ideas through different forms and using different materials (appendices). As mentioned he is able to collaborate with other children to offer advice on how to improve their work and discuss prior learning when thinking about new ideas. Child 1 will always answer the register by expressing their mood and offering an explanation and then follow by joining in with morning rhymes, for these reasons I would suggest that pupil 1 is working at an outcome 3 for creative development (Foundation Phase Framework, 2015).
Next steps
In terms of pupil 1’s literacy ability I would suggest that a greater emphasis should be placed on improving his reading and writing skills. I highlighted in my analysis that pupil 1’s oracy abilities are sound and pupil 1 has plenty of natural opportunities to develop these skills through interacting with peers or carpet time. One suggestion would be for pupil 1 to have more opportunities to read with peers to encourage his learning as he has expressed his dissatisfaction at reading but does enjoy working with others and supporting his peers as discovered in the analysis. This suggestion would promote independent learning collaborative learning. Topping (2014) suggests that paired reading schemes show a marked improvement in reading comprehension as well as reading accuracy for all students whereas Jefferson, Grant and Sander (2016), agree and suggest that pairing mixed ability readers can have a positive impact on improving reading and also improve children’s peer assessment skills. Despite the obvious improvement in children’s reading ability, paired reading provides independent learning opportunities for children and it doesn’t cost a penny to implement (MacDonald, 2010), paired reading can help children develop the skills to be as independent as they can (Donaldson, 2015). However there may be some limitations to this approach, Young, Mohr and Rasinski (2014) would argue that paired reading is more effective for lower ability readers but the more able children do not get the opportunity to be able to move on in their learning. To prevent this from being a limitation, all learners will still have the opportunity to be listened to read weekly by myself so that each learner has the chance to develop their reading skills. So for pupil 1 to improve their reading abilities, I would introduce the paired reading scheme. Graham et al. (2017) suggests that pupils observing other pupils reading or viewing other pupils interacting with text produces enhanced writing performance and spellings. I had considered suggesting implementing the intervention Read Write Inc. but this would be costly and a require a lot of training across the whole setting in its use. So for these reasons I believe that paired reading may have a positive impact on pupil 1’s reading and writing and it would not cost a penny or take up twice the amount of time to do two interventions.
When thinking about improving pupil 1’s numeracy outcomes, it is clear to see that pupil 1 enjoys participating in more practical activities or outdoor learning. Providing children with practical activities that can be related to real life context may engage children to learn as they can see the benefits of learning the new skills. Goos et al. (2019) suggests that there is a number of ways to improve engagement and achievement in numeracy including practical, real life scenarios or problems, Robertson (2017) agrees by suggesting that nearly everything that children do outdoors have an element of mathematics in it, she argues that children are explorers and are naturally intrigued by learning through practical experiences. Whereas Vetter et al. (2018) suggests that combining movement with learning numeracy skills is an effective way of engaging boys and increasing their rate of learning. I believe that a realistic target to help improve pupil 1’s numeracy abilities is to plan more practical activities to engage in which falls in line with the new curriculum where Donaldson (2015) suggests that children need to learn more holistically in real life situations. Despite the benefits of practical, outdoor learning Maynard and Waters (2007) argue that providing practical activities do not teach the children how to calculate answers in their books and this may affect children in summative assessments. To prevent this limitation from occurring, I will ensure that I provide a balance of both indoor and outdoor learning experiences for pupil 1 and his peers as Call (2003) suggests that ideally the outdoor area should be an extension of the classroom. I think that a realistic step forward to improve pupil 1’s numeracy abilities would be to plan more practical and/ or outdoor learning opportunities, this strategy would not cost a penny to introduce but would require more creativity when planning my lessons.
From my analysis I suggested that pupil 1’s health and wellbeing is a strength of his. However I also noted that his competitiveness can lead to emotional outburst which would suggest that he has not developed his ability to accept losing in sporting activities. Hill (2015) suggests that young boys can find losing humiliating and need to be taught how to accept defeat from a young age. Some schools are trying to promote a growth mind set which tries to teach every child to have a positive attitude to all areas of learning. Hochanadel and Finamore (2015) suggest that pupils’ who adopt a growth mindset persevere when faced with adversity or challenges. I believe that implementing a growth mindset attitude will not only benefit pupil 1 but all pupils within the class and school as a whole, as according to Donaldson (2015), we as practitioners should be developing resilient, confident learners. Dweck (2017) suggests that by adopting a growth mindset, children begin to embrace challenges, persist in the face of setbacks, learn from criticism and find inspiration in the success of others. Another benefit of trying to implement growth mindset into a setting is that you can start by introducing it to one class first and then roll out to the rest of the school should it be successful. The downside of this next step for pupil 1 is that this resource would cost money and would require training in its use. However, the growth mindset scheme is an interactive ICT course which should engage children easier (Jann, 2016). By introducing the growth mindset scheme, I believe that it will promote pupil 1’s ability to accept defeat but also increase his resilience when completing a challenging piece of work across all areas of learning.
From my analysis of pupil 1 I believe that his physical development is his strongest area of learning. I suggested that he is working at an outcome 5 which is exceeding the expected level for his age. However I believe that I should put strategies in place to be able to encourage pupil 1 to go above and beyond in this area of his learning. One suggestion I have is to encourage pupil 1 to attend extra-curricular activities to develop their abilities through coaching and competitive situations, as pupil 1 already attends athletics after school club and plays for his local football side, another way of developing these skills further could be to encourage pupil 1 to participate in activities with an older age group. Hwang, Machida and Choi (2017) suggests that children who interact with peers in a different age group show improved skills, sporting confidence and resilience, which would be another way of developing pupil 1’s wellbeing as mentioned and Holt (2016) agrees by suggesting that children shouldn’t be held back by age, children develop at different rates and preventing a child from opportunities to develop may have detrimental effects in the long run on that child’s ability to develop in that specific area. I would suggest that from my observations of pupil 1 that he could attend multisport club and football club for the age group above his to test his abilities. However, the limitation of this strategy to push pupil 1 above and beyond the expected outcomes may be that pupil 1 does not want to attend an afterschool club and especially one where he may not be with his friends and certainly not his age group. As a precaution I would also put in place a separate step for improvement which can either run alongside the suggested one or as his only target. I will set home learning tasks which focus’ on a particular skill that has been learnt during the week and then provide extra challenges to improve that skill further. This may extend pupil 1’s abilities.
When conducting my analysis of pupil 1’s creative development I suggested that he was working at an outcome 3 for his creative development. With the new curriculum moving into areas of learning, creative development will fall into expressive arts. Pupil 1’s ability to express himself through art is fine and has plenty of enhanced areas to develop these skills. Donaldson (2015) suggests that children should have opportunities for experiences such as theatres and galleries or bring in specialist expertise of artists or musicians into the classroom. The school that pupil 1 is currently at works alongside Lead Creative Schools which is a Welsh government scheme which provides schools with innovative projects in the creative arts. Schiller (2017) suggests that the problem with children developing their abilities in the expressive arts is that many teachers lack the confidence or the skills to provide children with valuable experiences. I believe that this theory applies to me as I feel I am lacking the experience to deliver these experiences for pupil 1 at this stage in my career, this is why I think that lead creative schools would be a good opportunity for pupil 1’s creative development as Lead Creative Schools provide ‘Creative Agents’ who are professionals with the practical experience of creativity (Lead Creative Schools, 2019). Working alongside Lead Creative Schools will provide pupil 1 with completely different experiences to what he is accessing within the classroom at present and will hopefully help develop many new skills within this area of learning.
Conclusion
Following a thorough analysis of my focus child using the mosaic approach I believe that there are many strengths of using this approach. I believe that in my short space of time observing and working with pupil 1 I really got a rounded holistic view of the child in his learning environment. When I gathered all of my data to analyse the mosaic approach tied the lenses together nicely. When pupil 1 took a picture of the art corner and commented that he enjoys the challenge, I could reinforce that view from my observations as I could see that he does enjoy that area. Also by analysing different areas of pupil 1’s learning I felt like I was able to see what outcomes pupil 1 was working towards across all areas of learning. However, the limitations I encountered by using the mosaic method was that during my analysis I did not use the map making once. I felt as though the map making was a very similar method to use as the child showing me around his learning environment and taking photos of his areas of interest. Also, map making is very similar to my observations as when I was conducting an observation I would comment on where the child is at each point.
In terms of the strengths and limitations of the data itself, I mentioned in the introduction that my teacher suggested that pupil 1 was more able and talented. From the data analysed, only in pupil 1’s physical development did I believe that he was working above the expected outcomes. My analysis would suggest that pupil 1 is not a more able and talented pupil which would not support my teacher’s suggestion. This is not me disagreeing with my teacher but I believe that reason for this was due to my lack of time working with pupil 1 and the lack of physical work conducted in that time period. I believe that if I had more time to work with pupil 1 I would be able to provide a more accurate evaluation of his levels in each area of learning. I feel that I have developed my ability to analyse and level children from conducting this piece of research, I feel more confident in tracking children and being able to provide realistic steps for their development.
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Appendices:
Observation – 1/5/10 – AM:
	9:00
	Came in excitable. Happy to see friends and have a chat about what they did last night.

	9:10
	Keen to join in with the morning activity ‘I see, I think, I wonder’. Offered multiple answers and in particular a fantastic explanation on ‘I think’ including a reasoning why. Also provided a really imaginative answer to ‘I wonder’.

	9:20
	Displayed high levels of engagement during Helpwr Heddiew and responded with “Hapws achos it’s my sisters birthday in 2 days”.

	9:25
	Engaged and focused during Welsh where children had to move around the classroom asking 3 other children a Welsh question. The first in the class to finish and return to their carpet spot.

	9:30
	Joined in enthusiastically during Welsh song.

	9:35
	Shape hunt walk, appeared excited.

	9:50
	Engaged in the hunt searching for lots of shapes independently. Appeared to be enjoying exploring and investigating in the park.

	10:15
	Shape walk finished, handed in a fantastic piece of work.

	10:20
	Happy with the reward of 5 minutes play in the park. 
Physically active. Climbed to the top of climbing frame very fast and showed no fear sliding down the rails. Confident in physical attributes. Swinging on monkey bars

	10:30
	Once back from shape walk, went straight to the construction corner.

	10:35
	Yoga. Extremely engaged in the activities and drew positive praise from the yoga instructor.

	10:40
	Fantastic balancing on one leg and then enjoyed the yoga dance moves. Excellent behaviour and focus during yoga.

	11:00
	Straight back to the construction corner. Appeared to offer constructive advice to friends on how to make their pirate ships better.

	11:15
	Came to show me the pirate ship that they constructed and explained the different parts.

	11:20
	Went to story corner and played in the small world.

	11:25
	Tidy up time. Didn’t tidy up, continued to talk and give others advice on what to tidy up.



PM:
	12:20
	Came back late from lunch and sat quietly watching alpha blocks.

	12:25
	Exercise video. Engaged. One point got too crowded so sensibly moved independently to a free space.

	12:30
	Distracted by another child during registration.

	12:45
	Attempted matching shape interactive game on whiteboard.

	12:50
	Identified a hexagon on the whiteboard.

	12:55
	Took part in counting to 100 dance. Then sat quietly on return to the carpet.

	1:00
	FREE CHOICE THIS AFTERNOON.

	1:00
	Went to the outside area

	1:05
	Straight to the bean bags with friends and began throwing amongst each other.
Then began juggling 2 bean bags, excellent catching skills.

	1:10
	Went to the painting corner briefly.

	1:15
	Phonic and fine motor activity. Wrote name in the sand.

	1:20
	Took me around and photographed places that helped them learn.

	1:30
	Had a snack and milk and then washed the dishes.

	1:40
	Had a drink of water.

	1:45
	Outdoor construction corner.

	2:15
	Active break time. Enjoyed the physical activities including the climbing frame.

	2:35
	Consoled another pupil when they were upset walking in from active break.

	2:40
	First onto carpet and sat sensibly waiting for other children.

	2:45
	Guided reading, appeared disengaged.

	3:05
	Got coat and bad and lined up ready to go home.
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Child Conferencing:
Teacher: Looking at these photos you took earlier, can you explain why you have taken these photos please?
Pupil: Drawing; drawing is fun and challenging but I enjoy doing it because I love a challenge.
Pupil: Upstairs reading corner; I like relaxing here and I like playing guess the colours game.
Pupil: Story Corner; I enjoy playing with all the characters making stories.
Pupil: Outside construction; I like making dens with my friends.
Pupil: Painting; Painting is really challenging because some people aren’t very good at painting.
Pupil: Snack; we can eat fruit here which is good for you.
Pupil: Lego; Favourite place, I love Lego.
Pupil: TV; I learn the most on the TV because we learn our tricky words on there and our maths on there.
Pupil: reading corner; I don’t enjoy reading because I have really long words.








Observation 2 – 14/5/19 (P.E.):
Carousel activities
	9:20 – carousel 1
	Pupil 1 on independent activity. Pupil throwing ball against wall with some force which is preventing him from catching ball regularly.
Catching ball with two hands when throwing softer.

	9:35 – carousel 2
	Pupil 1 on collaborative activity. Throwing and catching in pairs. Pupil 1 catching ball easy but his throwing is too aggressive and not allowing partner a chance to catch.

	9:50 – carousel 3
	Relay catches with LSA. Pupil 1 is confidently catching and throwing back to LSA.

	10:05 – carousel 4
	Bounce catches with teacher. Pupil 1 is catching ball on the bounce with ease where his peers are struggling to anticipate where the ball is going.

	10:20 – Plenary
	Pupil 1 rates himself 5/5 for the lesson.














	Date
	Title of book and page numbers read
	Type of book e.g. fiction, play, poetry
	Comments (e.g. reading for enjoyment, recognition of words, understanding of text, interpretation, range of reading)

	
26/10/18
	
Poor Floppy – pages 1-9.


	
Non-fiction
	PUPIL 1 was trying to sound out most words. This slowed down his reading. 
He was able to identify key words.
He found some words tricky and when I prompted him to sound out the letters he appeared bored and distracted- has difficulty decoding words.
Next step – Recap the tricky words that were learnt today.

	
9/11/18
	
The toy’s party


	
Non-fiction
	PUPIL 1 did not appear fully engaged during this guided reading lesson. He wasn’t always looking at the words and then guessed what they said instead of trying to decode the word to be able to read it. 
Next step – Concentrate during guided reading to have the best possible chance of being able to decode tricky words.

	
14/11/18
	
Rush Hour


	
Non-fiction
	PUPIL 1 appeared distracted by the low level noise in the classroom from the onset.
He then started off with two red words which he had difficulty reading. This appeared to dishearten PUPIL 1 and began fidgeting with his book. He was given support to read the sentences but couldn’t repeat after me.
Next step – Sit in a quiet area to minimise distractions.

	
3/12/18
	
The new Gingerbread man

	
Non-fiction
	PUPIL 1 had a difficult start to the afternoon. He had a few arguments during the play time. After a brief reluctance to read he eventually settled down and tried really hard to read at a good pace. He still has difficultly decoding words.
Next step – try to pause at punctuation marks.
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University of Wales | Institute of Education

Pri 1 C
‘N reoRr | Yr Athrofa
Trinity Saint David Addysg | Gymru ./ Education for Wales
RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in school for assignment ‘School Development and Pupil Progress’,
Summer 2019

Dear ¢ nior mentor,

For the university module named above, trainees are required to identify one learner within the class
in which they are based and, over the course of the Professional Teaching Experience, explore their
learning in detail. The evidence that they need to gather could include:
e observation;
o asking the learner to identify places/things that help him/her learning;
o discussing what helps the pupil learn and how they feel about learning with the pupil and/or
teacher;
o collecting samples of work which might show something about the learner’s progress and
development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at
least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the
next steps for the learner, and indicate how these will be achieved. Trainees are expected to undertake
this work independently wherever possible, and have been given ethical guidelines to follow (although
undertaking the work above would be in line with typical classroom practice). The trainees have been
asked not to reveal the identify of the learner or the school within their assignment. Students have

been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verification that the work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and that tasks
have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): G@H\ln J @ﬂﬂiﬂﬂ& .

SCHOOL NAME (PLEASE PRINT): COAOX‘}OF\ Primaqu 5(}100].

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT):

Rachel Davies.

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

L 0 ouih

If you have any queries regarding this, please contact the module lead, Mr Mathew Jones.
M.Jones@uwtsd.ac.uk

Many thanks in advance





