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During this activity, heuristic play in the outdoor environment was used as the reason to explore multilingualism and connect the language used with the learning environment.
Research suggests that heuristic play benefits children by allowing them to explore freely and engage fully in their play (Riddal – Leech,2012), this strengthens neural pathways which are the basis for all future learning. (The national scientific council on the developing child, 2022)
The natural world provides a commonality for all people, regardless of the language they use, nature will behave in a way that everyone can observe and recognise, Ouvery and Furtardo (2019) documented that children who have a connection with nature, experience improved social and cognitive development, which a child will need to be efficient in, to improve their language skills. 
Access to the outdoors should be available to all children  and is one of the rights protected under the United Nations convention on the rights of the child, (1992).
Ouvery and Furtardo(2019) further explain the importance of outdoor learning opportunities, discussing how Language used to describe and enjoy the outdoor environment in real time will have a more meaningful impact than if they are taught in a more traditional way inside a classroom, which is why many children in Welsh schools are able to tell you when ‘mae’n bwrw glaw’ as naturally as they can tell you it’s raining. 
Froebel also believed that children should grow up in harmony with nature. the Swedish curriculum,  influenced by Froebel, believes that learning occurs via social interaction with enabling adults and more importantly, other children. The outdoor environment promotes interaction and spontaneous fun, as well as providing many opportunities for children to develop their language skills, (Norliing and Sandberg, 2015).
This theory is supported by Bronfenbrenner’s (1999) bio ecological theory where the individual and the environment, are influenced by one another. 
we can see evidence of these theories  combined in practise in the new curriculum for Wales,  which puts emphasis on outdoor learning opportunities for primary school children. (Welsh Government, 2018)
when multilingualism is being promoted in the setting, a child who has used a word in one language to describe an object, will be confirmed by the adult, who will then use the ‘Sandwich Technique’ (Kotov, 2023) to describe that same object using another language, as well as the original word, This technique will express that both words mean the same thing, and extend their knowledge.  This method is similar to the child development theory described in Vygotsky’s Zone of Proximal development, which means to identify the teachable moment (Moyles, 2013)  and in the case of teaching bi lingually, extend it with a word in an additional language. E.g., Flower / blodyn.
Okal (2014) goes on to say that cross cultural communication can be acquired through being multilingual which enables people to communicate and learn  skills and practises of neighbouring cultures.
Early Years Practitioners are aware of the importance of children having a sense of belonging in their educational settings.
educational philosophies such as, The  Te Whāriki approach, strengthen a sense of belonging by interweaving relationships with family and the community to  build a diverse and inclusive approach to learning. This approach can be recognised as Cynefin in Wales, Cynefin is a Welsh language word that describes a sense of belonging and wellbeing, felt by seeing our own social and cultural experiences being reflected in our environments The new curriculum for Wales aims to promote the idea of Cynefin in its schools to help children to develop holistically and feel that they belong(Welsh Government, 2018). Allowing multilingual children to express themselves in the language they feel comfortable using, is important for Early Years workers to understand , so they can make the learning environment inclusive for all  learners and ensure it is a place where children who speak English as an additional language are able to thrive in.
Burgoyne, Kelly, Spooner, and Whitely,(2009) identified that students who spoke English as an additional language, were not enjoying the same academic success as native English speakers, and support needed to begin before Key stage 2 to ensure that EAL learners were able to develop a good understanding of English to succeed in all subject areas. 
The aforementioned scaffolding technique referred to as sandwiching, can be used as an early intervention to ensure children who speal English as an additional language are given the support needed to develop language skills alongside their peers and learn to code switch in different situations, Codeswitching is what SLT for Kids (2023) defines as the skill of moving back and forth between different languages, this skill could make the understanding and development of language easier and more meaningful.
The use of Sign supported English , which means to use easily recognisable signs alongside the spoken word -  can help hearing impaired children, and children on the Autism Spectrum participate in mainstream classes, by simplifying adult language and help children to learn and communicate words and meaning if they are struggling to vocalise them (Meath School, no date). 
The use of sign may support the inclusion of children with additional needs, but  and Marshall, 2015, did not find that sign supported English extends any extra benefit for students who speak English as an additional Language,  in the rate which they acquire English, but does suggest, teachers often naturally use gesture and visual cues in the classroom anyway, so an additional sign may make no difference to an EAL students understanding of English if they are already seeing meaningful gesturing ( and Marshall, 2015).
for instance, an Early years worker may point to their ears when they say ‘grandewch’ which is useful to help children connect words with meaning.
Enabling adults who practice multilingualism in their settings can provide another level of enrichment to the resources being used in the setting, by using more than one language and appropriate gesturing to tie in and deepen the connections children can make when engaging with their learning environment.


We can see how the research into the benefits of multilingualism  has informed the development of the New curriculum for Wales, The Welsh Government, (2018) requires children to learn the Welsh Language in its English speaking schools, It also  states one of its four purposes is to help children to develop into creative contributors who are ready to play a full part in life and work. Robinson (no date) discusses how divergent thinking underpins creativity, so must be nurtured in the early years if schools in Wales want to achieve this aim.
It appears that children who acquire more than one language at a time,  naturally accept the idea that meaning can be expressed with multiple words. 
This ability lends itself to divergent thinking, which can be defined as being able to think of multiple methods to complete a task or imagine multiple uses for something other than its intended purpose. A general term for divergent thinking is thinking outside of the box and can be observed in children who are allowed to engage in play freely, and is encouraged and supported by enabling environments because research tells us this is the most efficient way for children to learn(Save the children, 2016)


(Hommel, Colzato, Fischer and Christoffels, 2011) present evidence to support that being multilingual improves more than just verbal skills, Multilingual individuals frequently outperform monolinguals in problem solving and focused tasks. This view is supported by (Okal, 2014) who found that multilingual individuals benefit from an enhanced intellectual flexibility and creative thinking skills, compared to those who only spoke one language.

All high quality early years curriculums prioritise play as a way for children to develop holistically and become confident and capable learners.
(Hoffmann and Russ, 2011) describe play as a symbolic act in which “one thing is playfully treated as if it were something else” From this definition of play, we can see how closely it matches the definition of divergent thinking.
Therefore if early years practitioners want to strengthen the skill of play in order to create a strong foundation for all future learning and development, developing multilingual skills is a proven foundation for the development of the useful, transferable skill of divergent thinking.
