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Introduction

Aims
This handbook aims to assist Early Years workers when supporting children during the transitioning process. It will explore in detail the importance of communication during transitions for the Early Years Foundation Stage, specifically focusing on children aged 0-2years who are entering a creche environment for the first time.  Not only can this be an extremely anxious and distressing time for the child, but also for the parent(s)/guardian(s). Hence the reason why the support and skills demonstrated by the childcare professional is vital to enabling a child to transition successfully into their new environment. Lindon (2012) states that increasing knowledge and research with regards to child developmental facts and theories gives practitioners (and parents too) the tools to adapt and possibly enhance their own performance, providing high-quality care and support for the child. The over-all aim of this handbook is to support practitioners in providing the best possible outcomes for the child during the transitioning process.
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It is not possible to summarise the term ‘transitions’ into one singular definition as it can be used in a range of contexts. However, it is commonly described as a particular period in one’s lifetime where significant events occur and is usually associated with alterations and/or developments to a variety of aspects, including personal appearance, roles and relationships, professional status, social involvement and physical surroundings. Transitions can impact on an individual’s cognitive, social and emotional well-being and therefore can include the need for psychosocial and cultural adjustments (Vogler, Gina, and Woodhead, 2008)
The Novak Djokovic Foundation (2016) explains that transitions in the early years can refer to the new experience of a child having to attend and adjust to an unfamiliar setting/environment. Similarly, Early Years Matters (2021) points out that transition “is always about change; particularly adjusting to change” and describes it as an on-going process rather than a singular occurrence that requires input from the practitioner, parent/guardian and the child, if they have the capacity to do so. Clarke (2020) says that there are many common examples of transitions for children, including:
· Weaning onto solid food
· Advancing from crawling to walking
· Progressing from nappies onto toilet-training
· Starting a new setting (for example nursery or school)
· Arrival of a new sibling
· Moving house
· Parents separating
· Illness or death within the family. 

It is a well-known fact that transitions play a significant role in modern societies when considering children’s learning and education. All children in the care and education system will have experienced transitions in some such way, and the effects of transitions can be instrumental to the child’s learning and over-all well-being (Brooker, 2008). A thoughtful and sensitive approach to managing transition can be extremely reassuring for children and their parents/carers, alleviating the anxiety of being separated from one another. A smooth transition will provide comfort for parents/carers and children, setting a foundation that will encourage trust and confidence in the care of the child (Patel, 2021).



[image: See Your State&#39;s Resources | Childcare.gov]
















                                     (Source: ChildCare.Gov, no date)







The Needs of The Child

Having access to a good education system that is suitable to the needs of the child is not only a legal right for all children but is also consequential to providing the best possible opportunities for children to achieve their full potential (Gov.UK, 2021). Considering each child as an individual is vital for their development as “every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured” (EYFS, 2021, p.6). Studies into child development are still on-going; however, acquiring knowledge and understanding of research that has already been conducted will help professionals understand and pinpoint the specific needs of a child.
 

Brain Development
Disciplines within the social and natural sciences such as biology, psychology, medicine and (more recently) neuropsychology have exerted influence over suggested theories and ideas regarding the development of children (Lindon and Brodie, 2016). In recent times, neuropsychological findings and approaches have become apparent in trying to understand and treat psychiatric, psychosocial, developmental and learning issues in children and young people (Semrud-Clikeman and Ellison, 2009). In the first few years of a child’s life, their brain develops at a rapid pace and early experiences can affect its construction. A young child’s brain will make over one million neural connections every second, and research has proven that positive interactions during these early years is crucial in helping the brain to develop. The brain of a child that has experienced neglect or inappropriate/unreliable care does not develop as efficiently and can cause the child to experience issues regarding learning and behaviour (Harvard University, 2021).  Recognising that communication plays a key role in brain development, the NSPCC (2021) have launched a ‘Look, Say, Sing, Play’ campaign to promote regular and appropriate communication/interaction between carers and children, both professionally and at home, in order to encourage ‘brain-building.’ 


Maslow’s Hierarchy of Needs
Maslow (1943) developed The Hierarchy of Needs Model based on his theory that everyone has five levels of ‘needs’, where the first level needs to be achieved before the second, and so on. He argued that if his model was used as the basis for further research, it should provide a greater insight of how we are able to meet the needs of individuals (Milheim, 2012). The five levels are:
1. Physiological needs – these are the basic requirements needed to exist such as air, food, water and warmth.
2. Safety needs – a safe, secure environment that provides structure and protection from harm.
3. Love and belonging needs – to be socially accepted and have meaningful, significant relationships with family members, peers and life-partner.
4. Self-esteem – the desire for dignity and achievement, as well as acquiring recognition and respect from others and an over-all positive reputation. 
5. Self-actualization – Realising own potential and seeking personal growth for self-fulfilment. 
[image: A picture containing text, businesscard, vector graphics

Description automatically generated]












        (Source: Future Learn, no date)


From a child developmental view, children must have their needs met in order to achieve their full potential in all areas of development and learning including physical, emotional, social, communication, creative and cognitive development (Future Learn, no date).
 

Attachment Theory
According to Bowlby (1969), “attachment is characterized by specific behaviours in children, such as seeking proximity to the attachment figure when upset or threatened.” He argued that children are pre-programmed from birth to form attachments and are instinctively driven to find one main attachment figure – known as monotropy, he suggests that the primary caregiver is usually the mother, but that is not necessarily always the case (McLeod, 2017). A significant period in attachment theory is from birth to one years old, as three out of four of the proposed phases of attachment occurs during this time (Wilson-Ali, Barratt-Pugh, Knaus, 2019). Ainsworth et al. (1979, 2014) describe the four phases as:
· Pre-attachment (birth to three months old) – Baby does not display preference or attachment to a particular carer but enjoys looking at human faces and listening to voices. The baby encourages bonding with caregivers through grasping, sucking, babbling and crying.
· Attachment in the making (three to six months old) – Baby will begin to differentiate between people and will start to show preference for one person.
· Clear-cut attachment (six months to three years old) – their attachment towards a specific person becomes more obvious and intense, and separation anxiety occurs. They feel uneasy and possibly distressed around strangers, particularly when in an unfamiliar environment.
· Goal-corrected partnership (three years+) – Children begin to understand that carers cannot be always with them and become less distressed when carer leaves for a short period of time (Vinney, 2019).

Similarly, Erikson (1982) also points out the need for infants to feel secure, as he introduced his theory on the Eight Stages of Human Development. His bio-psychosocial approach was built of Freud’s theory of psychosexual development and suggests that an individual will experience conflict in each stage of development. He believed that identity strengths or ‘virtues’ can be achieved when an individual acquires both perspectives (Batra, 2013).
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For the target age group of this handbook (0-2years), Erikson believes that children will experience two of the above stages:

· Stage 1 – Trust vs. Mistrust – Erikson suggests that between the ages of 0-18months, infants learn to trust the caregiver (usually the mother) to provide their basic needs, provided these needs are adequately met. The virtue ‘Hope’ emerges as a direct result of the child being attended to in a loving, caring manner. However, if the infant is deprived of these fundamental needs, or the caregiver is unreliable in providing them, infants will develop feelings of mistrust which can negatively affect their ability to form relationships in future. Erikson describes this as ‘Withdrawal’, an inveterate state which is the total opposite of the virtue ‘Hope.’
· Stage 2 – Autonomy vs. Shame/Doubt – From 18months to 3years old, a child develops greater physical abilities enabling them to be more independent (for example, the ability to walk, use the toilet, play with toys, to feed and dress themselves). Erikson’s theory claims that the way in which caregivers respond to children during this stage can either encourage or delay their development. If caregivers are too restrictive and don’t allow children the opportunity to learn self-control and independence, this can lead to the child having feelings of shame and doubt, especially if they recognise that they are less able than their peers. Therefore, finding the correct balance between encouraging independence and protecting children from failure and harm during this stage is crucial to supporting healthy development. Displaying patience and explaining possible consequences to their actions will gradually lead the child to experience autonomy in a way that is socially acceptable. As a result, children will achieve a sense of Will, developing self-confidence in their own capabilities (Batra, 2013).
The Role of The Adult

The first aspect to note is that adults play a significant lead role when facilitating transitions, particularly for children aged 0-2 years. Winnicott (1960) recognised the extreme vulnerability of an infant child and points out its fragile psychological state, lacking understanding of the world around them and incapable of communicating effectively.

There is no such thing as an infant… If you set out to describe a baby, you will find that you are describing a baby and someone. A baby cannot exist alone but is essentially part of a relationship.
(Winnicott, 1966)

It is important to take into consideration the vulnerability of a child when they are going through any sort of transition. Winnicott claimed that without the environment on which it depends, the baby cannot exist (Mitchell, 2009). 
Likewise, Bronfenbrenner (1976) believed that we must consider not only the child, but also the immediate and larger environment that surrounds them; this includes their home and school settings as well as cultural beliefs, laws and practices. Viewing child development in a more holistic way, Bronfenbrenner Introduced the ‘Ecological Systems Theory’ and believed that a child’s environment consists of five interrelated systems, meaning that the way in which one system influences a child’s development will impact on the others (Guy-Evans, 2020). 
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Early years practitioners are required to take a holistic approach when caring for and educating children. According to the EYFS, a holistic approach requires practitioners to positively encourage a child in all areas of development including physical, social, emotional, intellectual and spiritual well-being. Professionals will need to consider and respect a child’s rights for inclusion in order to adopt a holistic approach into practice. Booth, Ainscow and Kingston (2006) defined the term inclusion as “the unified drive towards maximal participation in and minimal exclusion from early years settings, from schools and from society.” Not only is inclusive practice a moral duty for practitioners, but also a legal requirement. There is much legal guidance and legislations that support inclusive practice, as in the following examples:
· Children and Families Act (2014)
· Statutory Framework for the Early Years Foundation Stage (2014)
· Equality Act (2010)
· United Nations Convention on the Rights of the Child (1992).

Professional practice with children should be centred around promoting inclusion, equality and diversity. Under no circumstances should children encounter prejudice and discrimination from practitioners. Stereotyping causes failure to view the child as an individual and has negative effects on their motivation and self-esteem, which denies them the opportunity to fulfil their potential. Equal opportunities should be available to all children, regardless of ethnicity, religion, gender, disability, social background, medical conditions and family structure. Presenting children with equal opportunities gives them the best chance to achieve personal goals without being repressed by unfair attitudes (Griffin, 2008). 

Positive Partnerships
All adults that are involved in the care of the child need to work together to facilitate a well-supported transition. Partnership working includes, but also extends beyond working with colleagues within the setting; it involves working alongside parents and other professionals too. Implementing expert knowledge and skills into practice is possible when using a multidisciplinary approach. Positive contributions are made to a child’s holistic development when professionals collaborate and work well together; it enables the sharing of important information, allowing opportunities to plan and make referrals if required, resulting in great benefits for children and their families (Flottman, McKernan and Tayler, 2011). For instance, a child with a disability or a developmental delay, or a child that has suffered abuse or trauma may require the support of professionals from several different fields (for example, Child Psychologist, Speech and Language Therapist, Physiotherapist, Occupational Therapist) and gives the child the best possible opportunity to thrive within inclusive settings (Wesley and Buysse, 2004; King, et al., 2009; Trepanier-Street, 2010).
A positive partnership between parents and early years practitioners can result in great benefits for a child’s cognitive development and academic achievement (Lamb-Parker, 2001). Parents hold important and unique information about their children, and this is especially important when considering children 2 years of age and under. The UK Government has recognised the significance of parental involvement in children’s education and have issued ‘The Children’s Plan’ (DCSF, 2007), a Policy paper that emphasises the importance of this. The National Minimum Standards (NMS) also sets out requirement to involve parents. In working effectively with one another, issues are more likely to be identified early (or possibly prevented) and strategies can be put into place that can help meet the needs of the child. An effective partnership will also allow the opportunity to advocate for the child (Hornby, 2011). 
Notably, positive partnerships cannot be established without effective communication.  Rogers (1980), as cited by Hornby (2011), suggests that in order to work effectively with parents, professionals need to communicate the attitudes of “genuineness, respect and empathy.” 
Interventions

Interventions can help prevent or reduce the risk of problems occurring during transitions and will ensure appropriate action is taken to resolve issues that do occur.  Interventions are strategies that can be put in place to help facilitate the best possible outcomes for the child, both before and during the transitioning process. 
Preparing a child for what’s to come is vital for a transition to go as smoothly as possible. One cannot ignore the fact that children need to feel safe and secure within their environment and therefore appropriate preparation and understanding is key to helping them transition successfully (Oxfordshire County Council, 2017). 
	Most childcare settings have policies and procedures in place that enables a child to ease into their new environment gradually, providing opportunities for the child to form a relationship/bond with their new caregivers and adjust to being away from parents temporarily.

Welcome Pack
Welcome packs are a useful tool to prepare children and their parents for transition. Welcome packs can include information and tips for the parents to introduce and explore the idea of new experiences with their child. Interacting positively with a child through songs, stories and play can equip them with the resilience required to transition successfully. Welcome packs can also include important further information, including details of the ethos of the environment of the setting. It should also include a ‘transfer form’ so that parents can give a written, detailed account of the specific preferences and needs of the child (Oxfordshire County Council, 2017).

Key Worker
Studies have proven that children develop well when they are supported by familiar adults of whom they trust and respect. Childcare policies in England and Wales point out the importance of a key worker. A ‘key person’ is usually assigned for children under 2 years old, allowing opportunities for the key person to form a close relationship with the child and their family (Brooker, 2008). According to Vygotsky (1968), “Language and culture are the frameworks through which humans experience, communicate and understand reality.” With this in mind, parents should be offered regular opportunities with the key worker to share and discuss information regarding the child’s well-being and development; this could be done during handovers or at other agreed suitable times.  Requiring knowledge about a child’s routine, preferences, cultural background and values enables the key worker to best support the holistic development of the child and enables the child to settle more easily into their new environment (Pacey, 2021).

Settling-in Sessions
Establishing a connection with a child prior to them starting at the setting has a significant impact on lowering levels of anxiety and distress for the child. It is advisable to allow two to four weeks for a settling-in period. The settling-in sessions should start by allowing the parent to engage in play with the child and keyworker, gradually disengaging themselves from the play. Parents should begin to leave and re-enter the room during following sessions, allowing a short amount of time for the child to be alone with the keyworker, gradually increasing the length of time they are absent at each session, until it eventually builds up to a full session (Pacey, 2021).

Proposed Outcomes

The over-all aim when supporting transitions is to ensure a child feels happy, safe and secure within their environment, setting the foundation to be able to further develop and reach their potential. 
The Scottish Curriculum states that there are 5 C’s that contribute to a positive transition:
· Child-centred
· Consistency
· Communication
· Culture
· Collaboration.

Practitioners need to recognise the full potential of a child from birth, and ensure that their practice is flexible, enabling and centred around the best interests of the child. Communicating effectively requires the ability to actively listen and be responsive to a child’s uniqueness, whilst respecting the cultural backgrounds and beliefs of their families and communities. High-quality provision requires a holistic approach and enables a child to thrive within a warm, caring and nurturing environment (Realising the Ambition: Being Me, 2020). It is also important to remember the significance of communicating through storytelling, singing and play during the early years:
‘Through their play, children practice and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups’
(Welsh Government, 2015)
	
Respecting a child’s individuality, providing an enabling environment through being resourceful and consistent and working in positive partnerships are examples of good practice that will give a child the best possible opportunity to transition successfully (Brooker, 2008).
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Erikson’s Stages of Psychosocial Development

Approximate Age Psychosocial Crisis/Task Virtue Developed

Infant - 18 months Trust vs Mistrust Hope

18 months - 3 years Autonomy vs Shame/Doubt will
3-5years Initiative vs Guilt Purpose
5-13 years Industry vs Inferiority Competency
13-21years Identity vs Confusion Fidelity
21-39 years Intimacy vs Isolation Love
40-65 years Generativity vs Stagnation Care
65 and older Integrity vs Despair Wisdom

(©)The Psychology Notes Headquarters - https://www.PsychologyNotesHQ.com




image6.jpeg
e
p Chronosystem >
fEnvitonmental changes that ocour over the lfe cous

/‘ Macrosystem %
fittitudes and ideologies of the cultur,





image1.jpeg
>




image2.png
Scenario: Transition Preschool/Child Care to Kindergarten





