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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector


This paper will critically discuss the article: ‘Non-native English students learning in English: Reviewing and reflecting on the research’ (Bernardo and Gaerlan, 2011). It will discuss its aims and main messages referring to other theorists within the field of work. Referring to welsh policies within education; both current, past and possible future.
The authors were not known to the writer before engaging with the article being discussed. However, post wider reading, it became apparent that Bernardo and Gaerlan have both contributed to various literature surrounding themes of bilingualism, education, psycholinguist and sociolinguistic, as is shown in their reference list. However, it would seem that the contributed references to this article are proportionally heavily written by themselves, including that of an un-published paper. This could therefore question the viability of their research and supporting theories.
The article presented is a research article, focussing on the learning of non-native English students learning through the medium of English. The writer suggests that this is an article that is relatable to Welsh education at present,  as it has recently been reported that Welsh second language, which has been a compulsory subject for all English-medium Key stage two pupils in Wales since 1990 (Welsh Assembly Government, 2010), will be abolished, and all children in Wales will be provided opportunity to be educated to the level of first language Welsh (Wightwick, 2019). This suggesting that subjects such as math could potentially be delivered through both English and Welsh language. It is important to note that this has not been confirmed by Welsh Government. However, one confirmation from the Welsh Government is their target to increase Welsh speakers in Wales to one million by two-Thousand and fifty. This also relates to the article, as it specifies that teachers of English second language (ESL) or of English foreign language’s (EFL) aim is to achieve higher levels of English speakers (Bernardo and Gaerlan, 2011).
A selection of Bernardo and Gaerlan’s supporting literature, including that of the article being discussed, share the theme of bilingual learning within Asia; that of the Philippines in particular. Therefore, the writer may suggest that these studies are confined regarding geographical interest. It is acknowledged that Bernardo and Gaerlan’s (2011) article, refer to bilingual studies in the United States to possibly demonstrate breadth of their research. However, it would prevail that the Philippine education is based upon that of the United states curriculum (Casambre, date unknown). It could therefore be questioned whether the breadth of case study is not as wide as it first appears.
Although the article discusses different aspects of developing bilingualism. The case study used to support their discussion aims to understand learners learning subject content in a foreign or second language. This suggests that the article does not necessarily associate with the developing of Welsh as a second language. However, it does share common understanding of the approaches in which second language can be developed.
The article relates to similar work within the field discussing theories of both sociolinguistic (Bernstein, 19771 as cited in Young, 2002) and psycholinguistic themes (Stackhouse and Wells, 1997), discussing and reflecting upon students’ developing achievements using such theory. It shares similar themes of that found in Moschkovic (2009), discussing and suggesting the benefit of learning mathematics through the medium of two languages. Thus, supporting practice seen during a lecture at University St David, Carmarthen (Appendices 1). Bernardo and Gaerlan (2011) further suggest that although the retrieval method of mathematical function questions was higher when presented in English than that of their native language, the knowledge in which the learners were retrieving was originally learnt through English. This suggests that outcomes are higher when information is recalled through the same language as when the knowledge is learned (Marian and Fausey, 2006). However, the writer feels that it is important to consider that, although this may be the case, bilingual speakers are considered to translate into their first language without intention to do so (Science daily, 2010) which could lend itself to the question as to whether the learning of a second or foreign language should be immersed on its own, in opposed to learning it through the understanding of their native language (Van Pattern and Williams, 2015).
The main discussions throughout the article is centrally based upon learners who use both their native and second language to learn different subjects within the curriculum. They suggest that bilingualism, and its success, could be an effect of psycholinguistic (Stackhouse and Wells, 1997) and sociolinguistic approaches (Bernstein, 1971 as cited in Young, 2002). As the article suggests and discusses the two different approaches, it could be concluded that the article does not seem to obtain a bias viewpoint. However, as acknowledged previously, references and supporting documentation is largely proportionally built of the authors other work. Therefore, suggesting that the bias could be scrutinised through their choice of supporting sources.
The psycholinguistic approach presents the idea that the learning of a second language is a cognitive process (Firth and Wagner, 1997), as it requires the acquiring and processing of knowledge (Bruer, 1993).  An example of such process is that of phonological awareness, grammatical representation and motor programming (Integrated treatment services, 2019).  Supported by de Groot (2011) the psycholinguistic approach is one that is not merely remembering knowledge or words but understanding how to construct knowledge that has been acquired (Bernado and Gerlen, 2011).
An example of this may be demonstrated through the way the writer’s daughter learns and develops her welsh language understanding through reading. Using books that are theme based with repetition throughout. The writer’s daughter, who would have already acquired the same language through speech, is now able to construct both past, present and future tenses with the understanding of how they are formed through the reading and pattern of sentence structures.
Although Bernado and Gerlen (2011) and Castello (2015) agree that cognitive process is of importance in the acquiring of a second language (Escribano, 2004), they further suggest that environmental influences, which are categorised under the theory of sociolinguistic is what enables psycholinguist processes which in turn determines the success of acquiring language. With this theory in mind it could be suggested that the low percentage of Welsh speakers in Wales (Welsh government, 2015) is the result of change and social influences, including influences within education. Through personal reflection. As a child, in the 1990s, experiencing the education system in Wales, there did not seem to be much progression of developing the Welsh language. Therefore, it could be suggested that schools did not provide enough time for Welsh second language in educational and social contexts (ASCL, 2013). This, as is suggested by Dafydd (2017), could have been due to government cuts to budgets for the development of the welsh language. This, evidently having detrimental effects on welsh language for future generations as parents would have not learned nor developed the Welsh language themselves unless they had received exposure at home. According to Gaerlen (2009, cited in Bernardo and Gaerlan, 2011) language exposure at home is an important influence in the use of second or non-native languages.
In support of Garelan’s theme of home exposure for the successful learning of a second language, Welsh Government (2015) discusses the importance of speaking Welsh at home. It is therefore suggested that schools should reach out more to the wider community to provide various welsh language settings, which in turn, should increase the proportion of bilingual speakers in Wales. Assisting to provide relevant resources for the learning and development of the Welsh language, some councils in Wales, such as Pembrokeshire, offer Welsh courses for parents who want to develop their skills in the Welsh language. It also suggests that people working, with children, should also develop their Welsh skills. This should have a positive impact by increasing children’s exposure to the Welsh language within the home environment as well as the other social contexts.
However, Ember and Ember (2007 as cited in Greenhill, 2016) debates in opposing thinking to that of Bernardo and Gaerlan (2011) and suggest that social influences do not change the grammar, nor sound of the language Lake (date unknown). Therefore, social and environmental aspects are unlikely to be a contributing factor to the acquisition of language.
Although many researchers discuss and suggests the use of sociolinguistic approach for language acquisition. Romaine (1994 as cited in Coupland, 2002) considers the lack of theoretical input within this area. Suggesting it requires more investigating into the effects upon the learning of a second language. Thus, questioning the authors understanding and interpretation of the sociolinguistic approach. Due to limited depth of research.
The article, as already acknowledged, is relatable to the current Welsh education targets, who aim to provide richer Welsh language experiences (Donaldson, 2015). However, the article does not support nor aim to demonstrate the learning of a second or foreign language, identifying that the case study’s learners had already obtained a level of second language English (Bernardo and Gaerlan, 2011). It is therefore questionable of the validity and purpose of the case study if learners within the case study already had proficient levels of EFL or ESL. The authors acknowledge this as a limitation to their discussion.
The article itself is somewhat confusing in the way in which it informs its readers of its main points, which seem to be repeated throughout the article with no intention to provide deeper meaning or understanding. An example of this is the repetitional view point that successful bilingualism can be displayed if the content of recall is of the same language as when it had been encoded (Fausey, 2006). This therefore questions Bernardo and Gaerlan’s admittance that their research was not based on simple recall of facts and knowledge but the ability of cognitive disciplines (Bernardo and Gaerlan, 2011).
In conclusion, the article being discussed within this paper displays various view points of the acquiring and learning of a second language. However, does at times, display some repetitive arguments, mainly when discussing the cognitive process of successful completion of tasks carried out using ESL and EFL. Although the article considers two approaches to the learning of ESL and EFL, the supporting evidence for their discussion could be considered bias as they use their own works to support discussions. However, the use of their different works, could also support the authors legitimacy of work, as it provides understanding of their knowledge within the field.
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Appendices
Appendix 1. http://resource.download.wjec.co.uk.s3.amazonaws.com/vtc/2013-14/wjec-cpd/wjec-lessons-maths.f4v
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