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Part 1
Traditional Story – Room on the Broom – 7:39
https://uowtsd-my.sharepoint.com/:v:/g/personal/2520856_student_uwtsd_ac_uk/IQAm1zWnOUkOQpU9eQUiCzacAWUc9SUJOBet5uDU_DUUp9M

Digital component – We’re going on a bear hunt – 7:24
https://uowtsd-my.sharepoint.com/:v:/g/personal/2520856_student_uwtsd_ac_uk/IQAvZJM4icSZTpfCXqHLdnn1AeB2GXZdjyDH_UiqG2YjtFY
https://1drv.ms/p/c/29953c7e983e6a0b/IQDVnew0uDHXQon5dy_JDFKmAc1MoMSvO00mC3pHUqwJCfg?e=SLYU19















Part 2
Introduction
Speech and language development supports children’s ability to communicate, express emotions and develop literacy skills. From birth to seven years, children develop their communication abilities through social interaction, listening, play and exposure to spoken and written language. Storytelling provides valuable opportunities to support this development by introducing vocabulary, narrative structures, and characters. Vygotsky’s (1978) sociocultural theory emphasises the importance of social interaction and adult guidance in learning, while Bruner (1986) highlights how narratives help individuals organise and interpret experiences. Storytelling can be delivered traditionally through oral narration and physical books or digitally through electronic books, animations and recorded narratives. Both approaches can support children’s learning when appropriately implemented. This essay critically examines three storytelling techniques: eye contact, facial expressions and props. It explores their contributions to oracy, emergent literacy and emotional development, considering relevant theories and reflection.

Main Body
Eye contact
Eye contact is an important storytelling technique that can encourage engagement and communication. During both traditional and digital storytelling approaches, the storyteller made eye contact with the children when introducing characters, emphasising words and asking questions. This helps establish a connection and encourages participation. Combined with open-ended questions, eye contact can create opportunities for children to predict events and explain their ideas, supporting oracy, listening and turn-taking. The storyteller used eye contact in both traditional and digital storytelling. During traditional storytelling, eye contact can support direct interaction and help the storyteller respond to children's reactions. In digital storytelling, eye contact can be less effective as it is accompanied by visual elements on the screen. These may have competed for children's attention. Both approaches offer opportunities to support listening and comprehension, but their effectiveness depends on how the storyteller balances questioning, visual engagement and participation.
Whitehurst et al. (1988) demonstrated the value of dialogic reading, which encourages children to participate actively rather than simply listen. Questions and opportunities to respond can help develop vocabulary and expressive language. Oral language also provides a foundation for understanding written texts and developing literacy (Snow, Burns and Griffin, 1998). However, this research supports interactive reading rather than proving that eye contact alone improves language development. Eye contact needs other literacy techniques to make an affective impression. Vygotsky’s (1978) sociocultural theory helps explain how storytelling supports learning through interaction and adult guidance. His concept of the zone of proximal development describes what children can achieve with appropriate support beyond their independent abilities. By observing children's responses, the storyteller can adapt questions or provide prompts to develop understanding. This demonstrates how responsive interaction can support learning, although eye contact alone does not guarantee progress.
Storytelling can also develop emergent literacy by connecting spoken language with illustrations, characters and events. Bruner (1986) highlights the importance of narrative in making sense of experiences. Additionally, Wood, Bruner and Ross (1976) explain how scaffolding supports children's acquisition of new skills. Through questions, gestures and explanations, storytellers can introduce vocabulary and narrative structures that children may later use when retelling stories or developing their own writing. The effectiveness of storytelling techniques varies between children. Interactive storytelling offers opportunities for discussion, while traditional reading may provide greater exposure to continuous narratives and rich vocabulary. Noble et al. (2020) found that interactive reading interventions did not significantly improve children's language skills beyond an active reading control condition, demonstrating that interaction does not automatically produce better outcomes. Furthermore, some children, including some autistic children, may find direct eye contact uncomfortable. Engagement should therefore also be recognised through listening, observing illustrations and responding verbally or non-verbally.

Facial Expressions
Facial expressions are an important storytelling technique that supports children's language development, emotional understanding and engagement. Storytellers use expressions such as smiling, frowning, widening their eyes and showing surprise to communicate characters' feelings and emphasise important events. These expressions help children interpret emotions that may not be explicitly described in the text (LaForge et al., 2018).
The storyteller used facial expressions during both traditional and digital storytelling. However, more expressions were used during the traditional story, as the children’s attention appeared to focus more closely on the storyteller and the book rather than a screen. Smiling, widening their eyes, frowning and showing surprise helped bring the characters to life and made their emotions easier to recognise. These expressions also emphasised important events within the narrative, helping children understand how characters might feel in different situations. For example, displaying a frightened expression when describing a character encountering danger could help children associate the emotion with the events taking place. This creates opportunities for practitioners to introduce emotional vocabulary while encouraging children to discuss their own interpretations.
During digital storytelling, the children’s attention appeared to be divided between the storyteller and the screen. Consequently, the storyteller’s facial expressions may have been less noticeable, particularly when animations, colourful illustrations or other visual effects attracted the children’s attention. However, digital storytelling can also communicate emotions effectively through animated characters, facial movements and changes in visual presentation. Lwin (2016) highlights the potential value of combining visual and verbal communication during oral storytelling to support vocabulary learning. This suggests that facial expressions can reinforce spoken language and help children interpret meaning. Practitioners should not rely solely on expressions, as children may interpret them differently. Explaining characters’ feelings, asking questions and encouraging discussion can help develop children’s emotional understanding, listening skills and narrative comprehension.
Facial expressions can support oracy by helping children interpret emotions, develop listening skills and participate in discussions. For example, a frightened expression may encourage children to identify why a character feels scared. This creates opportunities to develop emotional vocabulary, including words such as anxious, excited and disappointed. Children can also practise expressing ideas and interpreting others' feelings, supporting communication and social interaction (LaForge et al., 2018).
Bandura's (1977) social learning theory suggests that children learn by observing and imitating others. When storytellers demonstrate happiness, sadness or anger through facial expressions, children can observe these cues and practise recognising or expressing similar emotions. This may support emotional literacy and understanding of behaviour. Children do not always interpret expressions identically, so modelling should be supported by explanations and discussion.
Facial expressions can also contribute to reading and writing development. Understanding characters' emotions helps children interpret plots, motivations and relationships. This can support story retelling, vocabulary development and the creation of their own narratives. Lwin (2016) explored how facial expressions, gestures and vocal changes during oral storytelling can support vocabulary learning, highlighting the value of combining visual and verbal communication. However, facial expressions alone cannot develop literacy; children also need opportunities to discuss stories, practise vocabulary and create narratives.
Facial expressions may operate differently across storytelling approaches. Traditional storytelling allows the storyteller to adapt expressions immediately to children's reactions, encouraging direct interaction. Digital storytelling may include animations and illustrations that communicate emotions effectively, although screen content can distract children from the storyteller. Neither approach is automatically superior, as effectiveness depends on delivery and children's individual needs. Some children may also find subtle expressions difficult to interpret, making explicit explanations particularly important (Lwin, 2016).

Props
Props are valuable storytelling resources that can support children's language development, imagination and engagement. Props may include puppets, soft toys, objects, costumes or items representing characters and events. During storytelling, the storyteller can show or manipulate props to illustrate important moments, helping children connect spoken language with tangible objects. These resources can make stories more meaningful and encourage active participation (Massey, 2013).
The storyteller used props in both traditional and digital storytelling, although their presentation and impact on children’s engagement may differ. During traditional storytelling, physical objects can be shown to the children, allowing them to see, touch, and potentially handle items related to the story. For example, puppets, soft toys, costumes and everyday objects can represent characters or important events, helping children make connections between spoken language and familiar experiences. In this case, there were soft toys and costume items used. These resources may encourage curiosity and active participation, as children can examine the objects and use them to recreate scenes from the narrative. In digital storytelling, props may appear as images, animations or interactive objects on a screen.  In this case, the storyteller created a PowerPoint to show different images. These digital representations can demonstrate movements, changes and events that may be difficult to reproduce in the classroom, potentially helping children visualise unfamiliar concepts. However, physical props provide sensory experiences that digital images cannot fully replicate. They also offer opportunities for imaginative play, collaborative discussion and hands-on exploration. Therefore, both approaches can support children’s understanding, vocabulary and engagement when props are selected carefully and used purposefully to reinforce the story’s meaning rather than distract from its content.
Props can support oracy by encouraging children to name objects, answer questions, describe characters and retell events. For example, using a puppet representing a story character may encourage children to explain what the character is doing or feeling. These interactions can develop vocabulary, listening skills and confidence in speaking. Massey (2013) highlights how combining storybook reading with guided play and props can encourage classroom conversations and support children's vocabulary and language comprehension.
Vygotsky’s (1978) sociocultural theory helps explain the benefits of props through the importance of social interaction and guided learning. When storytellers use objects to demonstrate events and ask questions, children can develop understanding with adult support. Props can also encourage imaginative play, allowing children to recreate scenes and explore different characters. This supports opportunities for collaborative learning and narrative development, although the quality of adult guidance remains important.
Props may also support early reading and writing by helping children remember story sequences, understand characters and retell narratives. Stadler and Ward (2010) found that children using props during story retelling used more descriptive language, although props did not significantly improve every aspect of narrative structure or complexity. Children can also use props to inspire their own stories, practise sequencing events and develop ideas for writing. However, props should complement rather than replace exposure to books, print and written language. Props may affect traditional and digital storytelling differently. Physical props can provide hands-on experiences and encourage direct interaction, while digital objects may offer colourful animations and visual effects. However, physical objects can distract children if they focus on playing with them rather than listening. Digital content may also compete for attention or limit opportunities to manipulate objects. Neither approach is automatically superior; effectiveness depends on how props are used and whether they support the story's learning objectives.

Conclusion
In conclusion, storytelling is an effective way to support children's speech, language and literacy development. Techniques such as eye contact, facial expressions and the use of props can make stories more engaging and encourage children to participate. These skills support vocabulary development, oracy, listening, emotional understanding and comprehension, while providing opportunities for children to develop their own storytelling and early writing skills. Although these skills are effective, it is not them alone that engage the child. A variety of different skills and techniques have a better outcome in developing a child’s literacy and language. Vygotsky’s (1978) sociocultural theory highlights the importance of social interaction and adult guidance in children's learning. Comparing traditional and digital storytelling demonstrates that both approaches offer valuable learning opportunities, although their effectiveness depends on how the storyteller delivers the story and responds to children's needs. However, no single technique guarantees improved learning, and some children may engage differently depending on their individual preferences. Overall, combining expressive storytelling, meaningful interaction and appropriate resources can create inclusive and stimulating experiences that support children's language, communication and literacy development.
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