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Section One
The significance of an inclusive leader within a certain scenario will be evaluated critically in this section. According to Ferdman (2021), inclusive leadership is a willingness to promote inclusion across various groups, organisations, communities, and cultures.
Childhood Education International (2021) states, inclusive leadership is the dedication to ensuring equality and fairness for all children in education. According to Bortini et al. (2016), who concur, an inclusive leadership technique recognises values through appreciating every individuals’ distinctive needs. 
In agreeance with this Ferdman (2014) believes inclusiveness is crucial for several types of diverse groups to feel as if they belong. As inclusion promotes connections to be formed between people from diverse backgrounds, areas and who share different perspectives and beliefs. Bringing different individual together from different diverse groups helps within ensuring everyone is able to express their voice and has equal opportunities to provide their perspective and highlight what they believe in (Ferdman, 2021).
Furthermore, inclusive leadership is an integrated approach to help everybody collaborate, regarding how they can best meet a shared vision within a particular goal. As a result, in order to implement inclusivity successfully, inclusive leaders need to understand the value of diversity and have the necessary skills and knowledge to promote it in the correct form (Booysen, 2014; Ferdman, 2014; Ferdman, Prime, and Riggio, 2020).
Additionally, Rodd (2013) emphasises that inclusive leadership requires the capacity to cooperate with others rather than establish control over them. Communication can play a big part within ensuring an inclusive environment where richly enhanced conversations are had between leaders and practitioners it allows for a range of perspective to be shared providing unique input in reaching the goal at hand (Ramadhini, Manafe 2022). The capacity to provide children with high-quality practise in settings is dependent on inclusive leadership (Newstead and Isles-Buck, 2019). According to Bowers, Robertson, and Parchman (2012), inclusive leadership is crucial because practitioners feel equal, appreciated, and free to speak out and express their thoughts.
The following scenario was observed by a practitioner who then made use of their position as an inclusive leader to foster an inclusive atmosphere for the benefit of everyone who were involved ensuring that their welfare was of  high priority (Randel et al., 2018). A father who turned to alcohol after the passing of his wife when Gracelynn was a month old. Has overcome his addiction and been granted full custody of Gracelynn his 4year old daughter. Gracelynn academically in school is above her developmental norm. However, it has been noted by the staff in her setting that Gracelynn is very shy and does not interact with anyone and instead prefers to be alone during breaks and in the classroom. Yet, staff have also noticed that Gracelyn father is shy and does not engage with other parents at the school collection point and is not invited to do so by others. When teachers have previously tried to invite him to talk through parents evening, he has not attended. In response to this circumstance, the practitioner aimed to put support into place to provide Gracelynn and her father a feeling of belonging at the school (Booysen, 2014).
How parents feel about the care and education their child is receiving is influenced by the positive interactions they have with their children's teachers. Parents perceptions of the level of care their child is receiving and their propensity to respond to teacher-initiated interactions are both significantly influenced by their trust in the teacher or carer (Mensing, French, Fuller, & Kagan, 2000).Parents have a tendency to respect teachers who exhibit an affectionate disposition towards them and their children as well as being attentive to their needs (Olson & Hyson, 2005).
Working collaboratively is a crucial component within maintaining the pathways of inclusive leadership, according to Scanlan and Johnson (2020). Without collaboration families feel unappreciated by practitioners. As working in cooperation with parents is crucial for fulfilling a child's needs because it identifies the connections that are necessary to be formed at home and school. Subsequently this provides parents with a sense of value by letting them know they are an important part of their child's life and education (LINC, 2020). Additionally, Adams, Harris, and Jones (2018) as well as DeMatthews (2021) emphasise that when properly supported by an inclusive leader, working in cooperation with families is helpful and can provide positive outcomes. Hence, why through acknowledging such, information by inviting Gracelynn and her father to a meeting that is arranged with the teacher and himself. Ensuring, that he is able to arrange the meeting to best meet his requirement and schedule. This will promote the likeliness him showing as he had full involvement in the arrangement of said meeting (Auty., Harris, and Holes, 1992) 
Gracelynn should be offered to attend the meeting alongside her dad . By treating the child equally, the practitioner is able to be more inclusive (Archard, 2014). The United Nations Convention on the Rights of the Child (No date) declares children's rights in a variety of areas, but articles 12 and 13 highlight how each child has a right to their own voice, the ability to express their ideas and feelings on any issues that concern them, and the right to be heard (Facca,Gladstone, and Teachman, 2020).
According to Brown (2020), an inclusive leader considers when power is shared with others, it expands and becomes boundless. Providing an environment that is free from judgment and  concepts can flourish, and the voices of people who ordinarily feel they are not of power or worth come to the forefront and are heard.Creating an atmosphere of equality, worth, and belonging. However, this can only occur when, partnerships and relationships of great strength are formed between professionals, children, and families as inclusive leaders engage and work with children. This can help children transition from a position of powerlessness to one of empowerment and value (Boland et al.).
In accordance with the guidelines from article 12 of the UNCRC (No date), sufficient consideration should be given to the child's perceives in accordance with the maturity and age of the child. Murray (2019) explains how the age of the child can function as a barrier to a child having a voice as the child might be non-verbal or even if the child is verbal dependent on their age their perspective may be overlooked. 
According to O'Connor et al. (2011), there is a significant association between the impacts of social difficulties and effective communication. As a result, it presents a barrier for the child's inclusion in communicating and expressing themselves in the meeting.  When fostering a setting where the child's voice is heard, an inclusive leader would need to be sympathetic, patient, and supportive (Dewey, 2020).
The father in the example has conquered addiction and demonstrated his ability to care for his child, therefore through the usage of multi-agency approaches such as, social workers and an alcohol specialist has led to a positive outcome for Gracelynn and her father (Hafford-Letchfield et al. 2014).Acknowledging the fathers past is valuable in understanding support he may require. A variety of multi-agency professionals will be involved to assist Gracelynn wellbeing and development.  As well as the fathers' recovery and providing parenting support, and support to keep him sober and reduce the likelihood of him relapsing (NSPCC, 2019). 
Lack of involvement is something that has been observed by the practitioner. As Gracelynn dad in reluctant to involve himself in conversations with both practitioners and other parents. Mullins (2021) and Greiger (2016) assert that the father may be reluctant to engage with those who surround him, because he feels embarrassed and stigmatised upon his past and now current position of being a recovering single father. As a result of the engagement of several agencies previously that led to Gracelynn being removed the negative association with certain agencies may hinder possibilities for discourse to occur as he is unsure of who to trust. 
According to Smith et al. (2020), additional obstacles to being a inclusive leader is facilitating working with the family. Every family is unique yet a lack of understanding of the value of working in partnership can be one of the barriers within forming crucial partnerships. Alongside the parents’ perception that the school does not want them to be involved. This can result in families' lack of engagement as they do not see the benefits to such engagements and how they can prove effective.
The power dynamics in an untrustworthy relationship with the social worker may also worry the father. According to Ferguson et al. (2021), the majority of parental involvement with social workers is not of choice by the parent. The ability of social workers to intervene to ensure the safety of children may make a father fearful that he will act inappropriately or say something that will prompt the social worker to take further action. This can build up a negative perspective since they believe social workers have authority over them rather than are there to help them (Hasenfield, 1987; Ward et al. 2014). As a result, they feel helpless, voiceless, and impotent in decision-making in regard to their child. As previous interactions with the social services did lead to the removable of Gracelynn a build-up of the sense of being uneasy encase, he says something that will cause the removeable of Gracelynn again lies heavily in all information he does choose to disclose.
On the other hand, research by Douglass (2019) indicates that areas like professional development and preparedness require more development to enable a practitioner who has power to apply it successfully. However, there are challenges to enabling power and sharing power for others in a form that it would be implemented effectively.

Stemming further, Murray and Elcher (2020) also depict the difficulties practitioners may encounter when attempting to work in partnership with families due to a family's unfavourable past interactions with authorities and schools, which may leave the family lacking trust in practitioners and professionals. An inclusive leader that is open-minded, inquisitive, and compassionate will be needed for this kind of parent engagement and cooperation (Nakamura, Milner, and Milner, 2020). According to Friere (2005) and Randel et al. (2018), the practitioner also has to be open to working with others and using their influence as an inclusive leader for the good of the child and the family in order to create a sense of belonging.
Moving on, other parents do not interact with or invite the father into a conversation in this scenario. Given that the father is a single parent, an addict in recovery, and a low socioeconomic status, this might be attributed to intersectional stigma. Bradsley (2013) agrees, pointing out that stigmatisation and misconceptions of single parents are pervasive and can commonly lead to low self-esteem and challenges in accessing help. According to Berger and Langton (2011), parents at the school's unfavourable attitudes are influenced by the idea that single dads are at therefore are disadvantaged and are less likely to have the financial stability to provide for their children and do not commit themselves to their child's well-being.
Highlighted by, Cottle and Alexander (2014), practitioners may judge parents and classify them as having "problem families" because of their lifestyles or lower socioeconomic level. In a comparable manner, if parents choose not to interact with professionals, it may be assumed that they do not want to engage about their child and establish their wellbeing and development (Epstein, 2018).  These issues and the general sense that they are not doing enough are only made worse by the intense demands of societal criticism and the fear of saying the wrong thing (Hays 1996; Wall 2010).
Considering the beliefs of previous generations, caring for others compels men to practise feminine characteristics of care such as positive emotion, interdependence, and relationality, modern theorists of masculinity highlight caregiving as a vital locus of transformation (Elliott 2016).

If adopting the socially subjugated status of carer entails renunciation the benefits of hegemonic masculinity and puts one at danger of social exclusion by defying traditional male norms, doing so might be considered resistance to inequality (Elliott 2016; Hanlon 2012; Kimmel 2010). Furthermore, a dad raising a daughter can be seen as socially incorrect in the eyes of some as there is a belief that daughters need their mothers in order to be successful. As a dad can be considered to be unable to support his child as effectively as the mother would have in regard to, their first day of school, doing their hair and showing them how to use a hairbrush. Painting their nails and going shopping and general occurrences that happens as a girl grows up. (Edelman, 2014)

To support Gracelynn dad in  overcoming the potential stigmas that he feel surrounds him.The practitioner suggested during the meeting that Gracelynn’s dad might enjoy going to a Dad's Group with Gracelynn. This could give both Gracelynn and her father a chance to make friends and relationships with others giving them the sense that they belong (Oberle et al., 2019).  Through this, it will also allow Gracelynn dad to meet fathers who may be in similar situations and to which he can relate. Whether it is raising a child or asking them how they do their daughters hair. A sense of belonging can lead to friendships being formed that can help create a supportive atmosphere where they can be their true self whilst, being able to discuss things that people who have not been through what they have been through may not understand and therefore, may feel if they were to ask someone who had not experienced it may judge.

Through the practitioner who is supporting Gracelynn’s father providing information and support as well as, assisting them to participate in beneficial opportunities that can engage them in the community to be able to form social connection .Such support assist with ensuring inclusive practise takes place as by presenting chances and settings that will promote the growth of the family's social facets of existence will overall give them a better quality of life (Lumby, 2013). Block (2018) contends that a crucial component of belongingness is community participation and knowing what families that surround you and the networks that can be formed.
A school should serve the needs of the entire community, not only the children that attend, according to the Welsh Government (2016). As a result, it should not be attainable to separate a school from the community it serves. However, there are barriers to inclusion in the community, such as poor involvement and other people in the community's lack of linguistic sensitivity, which makes other community members feel excluded and uncomfortable as their current status may be misunderstood if the people in the community do not know their situation (Polat, 2011).
To summarise, in order to create an atmosphere where children, families, and communities may experience a feeling of belonging, an inclusive leader needs a wide range of expertise. In the aforementioned instance, the practitioner exhibited inclusive practise by observing the circumstance, acting to assist and empower the family, and giving them access to information and opportunities to promote comfort and a sense of belonging.  Being culturally inclusive is a requirement for inclusive practise, and maintaining inclusivity and empathy requires practitioners to increase with enhance in children development and provision. To remain inclusive leaders, practitioners must receive ongoing professional development and seize personal opportunities that are presented.
Section 2
This section will assess the New Curriculum for Wales (Welsh Government, 2020) policy's ability to support inclusive leadership in early childhood education.
The chance to create an enhanced framework to guide a new generation of early childhood policies and practises is now presented by advances in the biological and social sciences. The extensive biological integration of early experiences into the development of multiple organ systems, with long-term effects on metabolic control and cardiovascular health as well as the proficiency of cognitive, language, and social skills, provides compelling evidence in support of this new framework (Hertzman, 2000; Meaney, 2010; Shonkoff, Boyce, & McEwen, 2009). The suggested biodevelopmental framework informs decision-makers of the critical relevance of the biodevelopmental framework, beyond its potential advantages for policies that touch all early children and can provide drastic effect upon their development.
In accordance with Amadei (2016) Policies, which have been formally approved by management, include high-level concepts or standards that a specific department or area within the organisation must adhere to. These regulations establish the general course of action for particular departments in the school and the expectations they have meet to be in line with  the requirement as stated in the policies. Education policy is crucial because it offers structure in order to ensure that all settings are on a cohesive pathway of what it expected. This is in order provide an environment that allows children to reach their potential in a safe and naturing environment where they are provided with assistance and guidance (McClure and Jaeger, 2008).
Whether a policy is macro or micro in scope can affect how it is implemented, hence why consideration of what type of policy that is going to be formed needs careful consideration (Ferdman, 2021). Whether a policy is macro or micro in scope can affect how it is implemented (Ferdman, 2021). For accumulating and analysing micro evidence and for going on to an evaluation of macro policy, macroeconomic models have important insights to provide (Buera, Kaboski, Townsend, 2023) According to Cascicio (2019), a macro level policy is one that the government establishes at the national level. In comparison to micro level policies which are ones in which, Early Years setting might have developed. A micro level policy, which corresponds to a far more basic form of policy. Furthermore, Finnigan (2012) argues that an inclusive leader is needed to implement both micro and macro policies which are effective.
Policies play a crucial role in setting compliance with legal requirements set out by the Welsh Government because they express values, promote action, and provide settings structure of what is required to meet the requirements remaining open (Schools and Regional Services Department of Education and Training, 2021). According to Hughes and Lewis (2020), curriculum development is primarily regulated by policymakers, and practitioners in educational settings are then required to put policy into practise in order to fulfil their duties effectively.
The New Curriculum for Wales (2020) intends to provide a more inclusive curriculum. Where within,  The New Curriculum for Wales policy seeks to create ethical, knowledgeable, and lifelong learners (Welsh Government, 2020; Donaldson 2015). Nevertheless, educators and practitioners are under pressure to develop a fully inclusive curriculum that is appropriate for every child. Welsh Government (2015) is an example of how the New Curriculum seeks to promote growth rather than categorising students based on their ages.
The lists of experiences, knowledge, and abilities outlined in the Curriculum for Wales progression steps are  comparable  to the British Columbia "big ideas" in terms of generality. (Blades,2019; Wong,2022) However, unlike British Columbia, Wales emphasises  big ideas. Therefore, bases upon that it can be argued that The New Curriculum for Wales is more in line with the current New Zealand Curriculum, which additionally includes big idea-like statements about the essential sections, such as the section of Identity, Culture, and Organisation in the Social Sciences, with brief basic terms statements for each learning area that explain what the learning area is about, why it should be studied, and how it is structured.( Sinnema, Nieveen, Priestley, 2020)
The Curriculum for Wales' What Matter statements  have been broken down into sets of "experiences, knowledge, and skills" that are articulated at each stage of the progression step the child is meeting at that specific time. Regardless of the specification's formal status problems might still occur as each progression step can be interpretated into many ways due to, the lack of clear formal structure of what specific criteria’s the child must reach and cover within the school year . Who will use these standards and for what purposes will determine how to oversee this issue in large part as  (Nieveen, Kuiper, 2012)
The replacement of standardised age-stage-related assessment with progression steps promotes inclusive leadership (Welsh Government, 2015a). Therefore, inclusive leaders can use progression phases to get the greatest results for all children and meeting their distinctive needs which are vital to consider in order, to ensure everyone can partake no matter what the activity consists of (Randel et al., 2018). Bešić (2020) claims that in past curriculums, unique abilities and characteristic were not always looked upon in depth as, being inclusive in leadership and education was seen to be related exclusively to children who had been diagnosed with additional needs . As opposed to the New Curriculum for Wales (2020), which depicts inclusive leadership and education as encompass disability along with racial, linguistic, and cultural diversity.
Together with students, their families, and the larger community, teachers can co-create a curriculum that is inclusive of their school, giving teachers more power over inclusive leadership that will significantly improve the quality of the education childrn receive (Harris, Jones, and Crick, 2020; Welsh Government, 2020). This is as an effect from the Government (2018) acknowledging that curriculum designers who are of high status and therefore, may not experience a classroom and subsequently therefore, frequently lack a thorough understanding of how their work is implemented in a real classroom and the challenges that arise when things fail to operate according to plan because of a variety of variables. Although. In contrast to earlier educational policies that used a hierarchical method, a co-constructive strategy has been used to build the New Curriculum for Wales (OECD, 2017).
Gosper (2014) contends that while the New Curriculum for Wales policy requires inclusiveness, the effectiveness of it is ultimately up to the managers and teaching personnel. Mngo and Mngo (2018) cite the knowledge, attitude, and beliefs of all employees and future leaders as being critical to the success of inclusive leadership.
To sum everything up, the new Curriculum for Wales (2020) enables for inclusive leadership in early years services and gives students and practitioners the chance to expand their knowledge and understanding. Inclusive leadership should be possible in settings if the curriculum is used as it is intended and planned. The right tools, money, and training must be accessible in early years settings in order for this to be effective in overcoming the present obstacles.
Section 3
As a practitioner for effective inclusive practise, Nutbrown and Clough (2011), Scanlan and Johnson (2015), and Foundation Years (2015) state that they must learn every detail about every child. Early Years professionals should develop positive relationships with their pupils and their family, according to Foundation Years (2015) and Nutbrown and Clough (2011), in order to understand more about each child.
Brown (2019) highlights that the ability to act in circumstances and create adjustments to promote the health of children and families in the community is a prerequisite for inclusive leadership. Whilst remaining empathetic and open minded considering how said improvements made will affect all involved both long term and short term . A leader may be inclusive by paying attention to children and their families (Children's Commissioner for Wales, 2017). The UNCRC (No date), which asserts that children have a right to voice their ideas and that they should be heard and listened to, as well as having their unique needs fulfilled, supports this.
According to Alemann, Garg, and Vlahovicova (2020), traditionally, mothers have been delegated the responsibility of being the primary nurturer and carer of children. Volling, and Cabrera (2019) concur, stating that while conventional models of developmental effects have been centred on mothers, they are now out of date and do not accurately reflect the lives of the majority of children in the modern world.
Father engagement has a substantial influence on children's development, with enhanced cognitive, social, and self-esteem, as well as academic achievements. In accordance to research by Cabrera (2020) , children in family systems with non-engaged dads have poorer results. Difficulties in co-parenting, work demands, and feeling uncomfortable are all barriers to father participation. 
Juby, Le Bourdais, & Marcil-Gratton (2005)  identify that the desire to co-parent after a separation or divorce has forced legislative changes regarding custody arrangements Involvement in their children's daily lives has increased generally in recent years and the number of working mothers who share parenting responsibilities with the father has also increase (Westphal, Poortman, & Van der Lippe,2014; Hook, 2006). Furthermore, organisations that support fathers' rights have been advocating for more fair child-rearing responsibilities in the wake of parental separation or divorce (Spruijt & Duindam, 2009). 
Many fathers wish they could be more involved in their children's lives on a daily basis, even though they are spending more time with them they are still feeling they are missing key parts of their childs life and crucial milestones. Martell (2015) claims that while many men are now parenting on par with women, they still feel outnumbered by females whilst attending groups and other child-based events. Emphasising that women are still most often the primary carers even in today society.
Additionally, because of the highlighted aspect even in today society there is a lack of males who do attend such groups. Resulting in most groups being prominently female based as dad feel like they were to stand out if they did attend. As a result, to overcome such barriers that are faced practitioners could offer father groups to encourage attendance and involvement. The World Health Organisation (2018) supports this notion by stating that bettering child development improves both macro and micro levels, including from that of the understanding of the governments and how it effects young children. Alemann, Garg, and Vlahovicova (2020) support parenting programmes and policies that engage with families to promote equality between mother and father in order to increase the involvement and positive aspects of father participation. 
According to Hayes (2020), being a parent can be difficult and result in feelings of loneliness if they are unable to seek support, communicate with others, and form friendships. According to Dad's Groups (2021), 93% of men who join parenting groups such as Dad's Group report increased social ties and friendships.
To summarise, encouraging inclusive leadership is a crucial part of fostering an inclusive environment. Talking with families to obtain insight into their circumstances can help to build inclusive leadership. Inclusive leadership is essential for improving children's emotional well-being and achieving the greatest potential outcomes for the children in the setting.
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