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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Please read academic case studies, blogs, journals - this will really help your understanding, criticality and practical skills.
	I have been to the library to find different evidence that supports my statements.

	Targed/Target 2
	Please try to develop a level of criticality by using opposing and challenging viewpoints.
	Booked a study skill session at the university 

	Targed/Target 3
	Please proof read your work so that it flows and includes appropriate punctuation.


	I read over my work and got others to do so as well. 



I acknowledge the use of QuillBot on 20/02/2025 to check over my grammar and punctuation. I used the prompt(s): 
1. Grammer checker

 I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.

I acknowledge the use of Chat GPT on 14/02/2025 to help with relevant research and structure. I used the prompt(s): 
1. Who else agrees with this statement.
2. Help me structure this essay. 

 I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
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A Critical Evaluation of the Development of a Strategic Target in a School post-inspection action plan: Actions, Impact, and Evidence-Based Reflections

Introduction 
This essay will critically analyse a schools development plan (SDP).  Estyn (2024) describes school development plans as a process that helps guide the entire school community towards shared goals. The SDP is developed collaboratively, involving staff, governors, and pupils to ensure diverse perspectives are considered and to promote shared ownership of strategic priorities. 
To protect the identity of the school, in accordance with BERA (2024), this essay will refer to the school as school A. Currently, school A is under review by Estyn and has been placed under a post-inspection action plan (PIAP). Estyn (2024) states that schools under PIAP must address specific recommendations from the inspection report. Schools are required to submit their PIAP within 20 working days of the report's publication, outlining prioritised actions, responsible individuals, required resources, timelines, success criteria, and how progress will be monitored. Regular reviews of the PIAP are essential to ensure its effectiveness. 
[bookmark: _Int_V7VPa4mf]This essay will critically evaluate the target in school A’s PIAP aimed at improving pupils' Welsh oracy skills. This target aligns with the Cymraeg 2050 strategy (2017), which aims to increase the number of Welsh speakers to 1 million by 2050. The target also supports the Welsh Government’s Four Purposes framework (2022).  School A is located in a deprived area in Wales with 162 pupils aged 3-11 on role. The school has a diverse demographic, with 37.65% of pupils eligible for free school meals (FSM). Additionally, 10 pupils have autism spectrum disorder (ASD), 6 pupils have attention deficit hyperactivity disorder (ADHD), 3.70% of pupils are classified as English as an additional language (EAL), and 9.26% have medical needs.
School Development Process and PIAP 
The purpose of school A being under the post-inspection action plan (PIAP) is to ensure that timely and effective improvements are made across all areas, with a particular focus on the aspects identified by Estyn's inspection. According to Estyn (2024), the PIAP provides a structured response to the inspection findings, setting clear objectives, timelines, and accountability measures to drive progress. While the PIAP serves as a short-term response to meet the inspection's expectations, its aim is to support long-term improvements, ensuring a culture of continuous growth at the school.
The PIAP is aligned with national and regional policies, such as the well-being of future generations (Wales) Act 2015, which encourages schools to take long-term planning into consideration, particularly around well-being and sustainability (Welsh Government, 2015). For example, the PIAP helps school A address specific issues identified by Estyn while ensuring that they are in line with the broader goals of educational reform in Wales. However, one key limitation of the PIAP is its emphasis on short-term goals. The 20-day timeframe for developing and implementing the plan may lead to a focus on quick fixes to meet the inspection's immediate expectations, rather than sustainable, long-term improvements.

Developing Welsh Oracy Skills 
A significant target identified by Estyn for school A is the development of Welsh oracy skills, a key aspect of the new Welsh curriculum (2022). This aligns with the Welsh Government's mission to have one million Welsh speakers by 2050. A pupil-centred approach is central to this mission, aiming to develop pupils into ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals, ready to lead fulfilling lives as valued members of society (Welsh Government, 2022). To achieve this, the curriculum ensures a strong development of oracy skills across all subjects, enabling pupils to communicate effectively in Welsh both inside and outside of the school.
Despite its importance in the new curriculum, Welsh oracy development faces several challenges at school A: 
Limited exposure to Welsh: Anecdotal information suggests that many pupils at school A do not use Welsh language in their daily lives, this could be seen as a disadvantage to pupils, as they are required to speak Welsh in school, however, out of school they are not encouraged, this could have a detrimental effect on their Welsh language development.  Being situated in a deprived area, the school may face additional challenges in finding opportunities for pupils to engage with Welsh in the local community (Estyn, 2023). 
Teachers' confidence and competence: To achieve high standards of Welsh, teachers must possess confidence and competence in the language. Research shows that teachers who lack confidence in speaking Welsh struggle to engage learners, which can hinder the development of students' Welsh oracy skills (placement, 2025). 
Curriculum constraints: While the curriculum for Wales emphasises the importance of Welsh across all subjects, schools often view Welsh as a time constraint and may prioritise other subjects, limiting opportunities for developing Welsh oracy (Welsh Government, 2022). 
Student engagement and motivation: For pupils to develop their Welsh oracy skills, they must be motivated and engaged. However, many pupils at school A struggle to see the relevance of Welsh in an English-speaking school, which impacts their enthusiasm for learning the language (Estyn, 2023). 
English as an Additional Language (EAL): The challenge that pupils who are learning EAL suffer when transitioning into the school community are highlighted by research by Estyn (2018). According to the survey, about 25% of pupils require support in learning EAL, and 20% of pupils are from ethnic minority backgrounds. Pupils' confidence and English language skills are crucial to ensuring they make progress and feel a part of the school. It also suggests that pupils with EAL might find it difficult to become fluent in both Welsh and English at the same time, which might delay progress in both languages.



Strategies for Improving Welsh Oracy 
Several evidence-based interventions have been highlighted to address these challenges, particularly in the context of school A: 
Structured interventions: Research has shown that structured interventions, such as role-play, drama, and debates, significantly improve pupils’ speaking and listening skills (Education Endowment Foundation, 2021). These approaches provide an engaging environment for pupils to practice Welsh in ways that cater to their individual needs. 
Teachers' professional development: Teachers who feel confident delivering language lessons are crucial for effective oracy sessions (Hall, 2018). Providing teachers with appropriate training and professional development opportunities is essential to ensuring proficiency in the Welsh language across the school.
Cross-curricular integration of Welsh: Ensuring that Welsh is incorporated into a variety of subjects can significantly enhance pupil's oracy skills. By engaging with Welsh across different contexts, pupils are more likely to develop both confidence and competence in the language (Welsh Government, 2022).
Active learning strategies: Collaborative work, peer teaching, and project-based tasks have been shown to increase pupil engagement and improve language development (Guskey, 2009). These strategies have been particularly effective in Welsh-medium schools, encouraging pupils to use Welsh in a variety of contexts. 





Review of Relevant Research 
School A faces several gaps and contradictions that need to be addressed: 
Short-term focus of the PIAP: While the PIAP aims to address immediate concerns, its short-term focus may limit the school's ability to implement long-term improvements. Although it provides a necessary response to Estyn's inspection findings, the PIAP may not fully support the broader changes required for effective implementation of the new Welsh curriculum (Welsh Government, 2022).
Effectiveness of interventions: Oral interventions at school A have been effective in the short term, but there is limited evidence on whether these interventions have a long-term impact. Once specific topics are completed, pupils may forget language patterns or revert to previous habits. This highlights the need for ongoing support and continuous evaluation (Hall, 2007).
Inconsistent teaching quality: In deprived areas such as school A, there is often a gap in teacher support. The quality of professional development in these areas may be lower than in more affluent areas, making it harder for teachers to implement effective Welsh oracy teaching strategies. As noted by the National Audit Office (2021), inconsistency in support from regional consortiums can lead to inequalities in the effectiveness of Welsh language teaching across different schools.
Inspection outcomes: Schools may prioritise short-term solutions to meet Estyn's inspection requirements, rather than making deeper, transformative changes that foster long-term improvements in Welsh oracy. While inspection frameworks like Estyn play an important role in identifying areas for improvement, an overemphasis on meeting inspection expectations may lead to a reactive approach to school development, rather than a proactive, long-term strategy (Estyn, 2024).
 


Emerging Trends and Gaps 
Despite promising strategies for improving Welsh oracy, several trends and gaps in research remain: 
Teacher training: Professional learning communities and peer mentoring are effective models for supporting Welsh-medium educators. However, these approaches have not been widely implemented in all regions, particularly in deprived areas such as school A (Guskey, 2009).
Inconsistent regional support: The quality of support provided by regional consortiums remains a critical issue. Schools in regions with limited resources or access to specialists face significant challenges in meeting the PIAP's targets, especially when it comes to improving Welsh oracy (National Audit Office, 2021). 
Long-term sustainability: While the PIAP may lead to short-term improvements, there is a need for further research into integrating these changes into the SDP. The PIAP and SDP should work together to align long-term educational goals and ensure sustainable improvements in Welsh language literacy (Hall, 2007). 
 
Analysis of School A’s Approach 
The school’s mission is to provide an education that supports the development of both Welsh and English language skills, which links in the new curriculum for Wales (2022). By focusing on the Welsh language, school A is aligning with national objectives and helping to achieve the broader goal of having one million Welsh speakers by 2050. School A's commitment to improving the Welsh language directly contributes to this national goal, which emphasises the importance of language development. 
Furthermore, the improvement of the Welsh language is crucial to making sure that the four purposes of the new curriculum are incorporated into pupils' education. To become effective communicators and active participants in society, pupils need to develop both Welsh and English oral language skills, which are essential for these purposes. By doing this, school A is improving their Welsh language skills, which will benefit pupils to improve their overall personal development and prepare them for their role in a bilingual society. 
The SDP also backs school A's goal, emphasising the importance of evaluating progress in Welsh language proficiency. The Welsh Government's SDP guidance for Schools (2019) states that this target will have a direct impact on improving educational outcomes through language interventions. The target shows that school A is committed to developing Welsh language skills, as it has already achieved the Siarter Iaith bronze award and is now aiming for the silver award. In addition, school A and the Central South Consortium (CSC) are working together to make sure that the best practices for oracy development are implemented.  Pupils' Welsh language skills are effectively developed by this partnership, which ensures that the strategies used are supported by research. 
School A’s target was prioritised after feedback from an Estyn inspection. The inspection was held over 3 days, which included class observations, pupil voice, and a school walk. From the inspection visit, it revealed to school A that pupils were making progress in Welsh oracy skills. However, there were still issues surrounding confidence and fluency when speaking the language. Pupils stated to the inspectors that they would like more opportunities to develop their Welsh and did not feel confident in using Welsh in daily situations (Estyn 2019). School A acknowledged the inspectors report and addressed the targets, ensuring that pupils had the access to develop their Welsh language skills.
[bookmark: _Int_d9DCqsnZ]To address the target, School A has implemented several actions aimed at developing both staff proficiency and pupil engagement with the Welsh language. These steps include professional development, structured resources, and strategies to help improve the staff's and pupil's Welsh oracy skills. According to Desimone (2009), a well-designed professional development plan can lead to significant improvement in both teaching practices and pupil's outcome. Actions taken by school A included whole-school twilight INSET sessions led by CSC Welsh advisers, focusing on updated practices for teaching and learning in daily Welsh oracy sessions. According to Borg (2011), the use of the target language improves teachers' confidence and effectiveness through professional development sessions tailored to their specific needs.  Staff were divided into entry and foundation levels and encouraged to engage with the level most suited to their needs. These sessions were designed to boost staff confidence in using Welsh. MacIntyre et al. (2002) state that teacher confidence in language use is closely linked to pupils' success in language acquisition. Additionally, a staff member at school A applied for and was accepted onto the CSC Welsh sabbatical for the 2024-2025 academic year. Borg (2011) state that strategies such as the Welsh sabbatical have been proven to enhance the language and proficiency. To ensure that school A achieved their targets, there were various methods included: assessment, pupil discussion, and feedback from the staff. Through these methods, school A is then able to conduct a review of these findings, track the progress, and identify areas of improvement. School A also aims to hear feedback from staff that have attended training, in which they can monitor the effectiveness and ways it can be developed. Furthermore, school A gathers pupil voice data, where they are then able to establish what pupils' perception is on Welsh language learning.
As part of school A’s PIAP, one of the action points was to increase the use of Welsh throughout the school. To achieve this, I developed bilingual signs at school A, which were in classrooms and hallways, which can be seen in Appendix 1. Cummins, J. (2000), implies that bilingual signs play a key role in immersing pupils in the language, providing consistent exposure that can reinforce their learning. By doing this, I not only helped school A achieve one of their actions but also supported them in becoming a bilingual school. Furthermore, this is a step towards achieving the school’s Welsh language development goals. 
It is vital to evaluate the target's effectiveness. Bilingual signs offer exposure; however, they do not engage pupils in using the Welsh language. Maclntyre et,al (2002) discuss that the development of a language requires opportunities for pupils, not just for visuals. The Estyn inspection at school A in 2023/24 identified that pupils lacked confidence in their Welsh oracy. Furthermore, this cannot be developed through bilingual signs throughout the school. 
While school A acknowledges that bilingual signs provide exposure to the Welsh language, a more effective strategy is needed. There should be greater opportunities for both pupils and staff to engage in Welsh activities, such as speaking and listening, as the Welsh Government (2022) emphasises the importance of integrating Welsh across all subjects and activities to foster active use of the language in meaningful, real-world contexts.
 


 Conclusion 
To conclude this essay on school A’s approach in addressing their target of ‘improving Welsh oracy skills,’ which had been noticed during their recent Estyn inspection. The PIAP supports the development of bilingual students through the New Curriculum for Wales (2022), which is also in line with the Welsh Government's mission of one million Welsh speakers by 2050. Although bilingual signage was used to introduce pupils to more Welsh, studies and reports from Estyn showed that signs by themselves do not encourage pupils to use the language regularly. There is a need for promoting activities such as speaking and listening instead of focusing on signage. 
To succeed, it is crucial to have confident teachers and motivated pupils. To address these issues, school A has implemented measures such as organised interventions and professional development. However, further implementation of Welsh across all subjects and the development of consistent feedback are essential for achieving the goals from the PIAP and promoting long-term language acquisition.
This approach highlights how crucial the use of evidence is to the development of education. Bilingual signage offers exposure; however, effective language acquisition requires ongoing, active participation in authentic settings. Professional development for teachers is essential for enhancing their confidence and competence in Welsh, which also benefits pupils' language acquisition. Achieving long-term progress in Welsh oracy requires constant reflection and method improvement. 
My future teaching has been influenced by this experience, which has highlighted the need to provide pupils with real-world opportunities to interact with Welsh. To be able to integrate Welsh into a variety of subjects, I will concentrate on developing additional speaking and listening exercises and collaborating with my peers. This experience gives an example of the value of evidence-based practice and ongoing feedback in providing excellent learning opportunities for each pupil.
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