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Introduction
[bookmark: _Int_oYZ7RDDh](Gibb 2016) In transcript, uses findings from the American study carried out by Hart and Risely in 2003, to maximise the importance of literacy in the initial stages of life, and the benefits of storytelling to further develop these skills. According to (Hart & Risely 2003) A 3-year-old child raised in a nurtured environment can hear over 2000 words during an hour. The writers compare this to a disadvantaged child and recognise their exposure to language may be far less, at just over 600 words. This according to (Gibb 2016) represents 30’000’000 missing or unheard words between these two socioeconomical groups. Gibbs crucially encourages storytelling to widen confident use of vocabulary and promotion of engagement in accumulating a better understanding of unfamiliar language. 
[bookmark: _Int_jq2Xb7Wh](Cambridge Montessori 2019) highlights some of the benefits of storytelling and how it can impact the child's everyday life. Expanding imagination and creative opinions, encouraging active listening, instilling values, building connective pathways to academic learning, consideration of culture and belief, the shaping of memory, optimising language and providing coping strategies. 
(Bower 2014) describes the reading of classic, much loved, and well-known age-old tales, as critically connecting to morale understanding, and passing on knowledge to prepare children for everyday life. These wonderful stories often promote positive behaviours and encourage understanding and insight into many spiritual, cultural, and situational beliefs and lifestyles. Some good examples of these stories are: ‘The boy who cried wolf’ or ‘The Golden Touch’  
“Storytelling is clearly a social experience with oral narrative” (Phillips 1999) This writer believes through storytelling strong links build a bridge from oracy to literacy.
Flewitt and Cremin (2017) state that through the exposure of storytelling, early years children will embark on a journey to discover the world around them.
Through a traditional, face to face storytelling and a further developed digital adaptation of the same story, the practitioner/care giver/more knowledgeable other observed, can not only encourage awareness but also transform learning and develop language and literacy skills, to engage each individual child in a positive meaningful way. 

Early literacy and language
According to (Kolata 1984) The study of Newborn babies' responsiveness to the mother's voice, identifies foetal learning and brain development from as early as the second trimester, inside the uterus. More recently (Al-Harbi 2020) also recognises and acknowledges the ongoing research into foetal conscious listening and states that research is building in this area.  
[bookmark: _Int_3Rlm3Wxd][bookmark: _Int_0xuE8UIm]Moving forward into the stages of language development according to (Welsh Government 2021) At  0-3 months, children can recognise and react to sound, be soothed by familiar sounds, cry on demand to communicate, begin to make noise and return some facial expressions. By 6 months the child can show physical emotion, begin to laugh, and babble, return sounds and cry for more specific needs.
Between 6 and 12 months the small phrases such as ‘ta ta’ and ‘All gone’ are recognisable, gestures and movements begin to develop and by 12 months their language has increased to the point where they can take turns to communicate (babble). It is around this time the first words begin to form by copying and studying sounds and familiar faces. 
[bookmark: _Int_SuOmDp7z][bookmark: _Int_5eBeAnPp]Between 12 and 18 months, understanding of more words develop, and children can begin to follow instructions.... ‘Wave to mummy.’ Children become more independent and can point to something they want while shaping a sound. They can now understand up to 50 words and can correctly use around half of these. By 24 months questions and answers are asked and required, and frustration builds as learning emerges.
[bookmark: _Int_tcQxZxE6][bookmark: _Int_X4lrdrRm]Between the important stages of 2-3 years, children develop the words for almost everything, they can be understood by the people who know them. By age 3-4, they begin to hear in the same way as others, for example songs playing on the radio. They can answer simple questions and can form sentences. By 5, children can listen to information and relate some of it back, they can also stay on topic and easily communicate with others. (NIH 2022)
According to (Bower 2014) Having the ability to successfully engage in varying settings and environments, through language of all contexts, encourages people young and old to communicate through social interaction, reflection, discussion, and negotiation to name just a few. (Bower 2014) states that language and literacy intervention in the early years, is built upon by encouraging social communication.
(Estyn 2016) states that children can develop lifelong routines to improve their early written communication skills, and these can be explored in practice using sensory materials such as shaving foam and sand.
Flewitt and Cremin (2017) Describes a multimodal approach to better understand early literacy and how it can be modified and personalised to celebrate uniqueness and diversity. This, according to Flewitt and Cremin (2017) can ignite the child's imagination and understanding, in turn challenging their own interpretations.
Vygotsky’s theory of interaction with more knowledgeable others tests children's resilience when involved in activities beyond their ready-made capabilities. With a model example to follow and encourage, even from birth, children can begin to push boundaries and learn through their partnerships and relationships. (Vygotsky 1978)
Techniques observed in the storytelling videos both traditionally and at a more contemporary level, share a valid and important approach to developing literacy and language. An approach where the practitioner or care giver steps outside of their own story to interact within a new one. To be expressive and to communicate through language both verbal and non-verbal, and model energetic, creative, and confident behaviours to maximise learning. 
Vivian Gussin Paley (1990) An advocate for storytelling using a pedagogical methodology, writes about the importance of storytelling and its links to language and literature. In her research she discovered, through reflection and analysis, that storytelling was not about reading one person's story. She would come to understand, it was a collaborative activity. A rudimentary representation of language and literacy development, through the simple art of narrative and interaction.
During the classroom conventional storytelling session, the storyteller’s fully committed engagement is fundamentally key to the session's success, thus improving the quality of interactive learning for the child. (Bandura 1986) documents his theory and in-depth research of social foundations and interactions, suggesting that an adult or more knowledgeable other, can change the learning outcomes of the child by presenting an immersive activity in which they are adaptable to change and willing to invest fully and confidently in role play.
The adult connects with the pupils from the beginning of the classroom story, allowing the audience to become part of the activity in process, and ensuring that they are given opportunities to communicate through language such as questioning, identifying, expressing opinion, using senses to explore, sound making, and freedom to engage independently.
The story becomes immersive when the children offer animal noises and comments regarding the characters on the farm, the duck, goose, cat, pig, and little red hen. 
The use of props enables visual cues indicative to the storyline and role play choices. Again, the adult is central to the connections between the props, story and development of language, literacy, and learning. By offering the children to ‘feel the dough’ or share the bread, they can make a physical connection to further support their exploration and influence their learning outcomes.
The storyline itself offers a fantastic, repetitive theme, which the children identify mid-way through and contribute to vocally or with facial expressions and body language. Repeated behaviours and patterns that receive praise or have a positive effect on situations will inevitably appeal to human nature to re-visit, however negative, disruptive, unfair, or undeserving behaviour patterns are noted and categorised making them a more questionable option. (Skinner 1953) In the right context, these instances can invite children to reflect on the story and their own behaviour patterns. 
Finally, within the traditional classroom story, the adult questions, pauses for further, deeper responses and reflects as a group on what they have learnt from the story. Using this technique to interact with the children and allowing them to express their emotions will build upon their bank of growing skills in oracy and language.
The digital story is a narrated, partly non-verbal performance to ignite creativity and imagination. During the opening lines of the colourful interpretation, the adult is fully immersed in each character and is encouraging fun visual stimulation along with important literacy support, emotional understanding and physical movements and gestures.
The national literacy trust 2017 describes digital interaction as a critical tool for learning and engagement in a modern world. They firmly state however, that this is not to replace adult intervention, but to enhance experiences both independently and in partnerships. The organisation promotes digital technology and hopes to re-educate practitioners to encourage partnerships with parents, care givers, and children. 
The communication techniques shown in the digital story invite the children to imagine they are immersed in the world of the little red hen. Their personal relationship with the storyteller will evoke a sense of familiarity and comfort, even though the practitioner is role playing characters. This in turn can trigger confidence through modelling enthusiastic commitment to the story and can promote future independence in personal role play situations.
Although narrating into the microphone, the digital story is promoting non-verbal communication through body movements and facial expressions, further developing language skills through the digital platform.
The addition of appropriate backgrounds and props allow the children to make connections to the environment and explore language further. “Is that a mill?” (Bruner 1983) developed the constructivist approach to learning from an early age. For a child that would simply mean, how they establish the goals and objectives and the way in which they go about understanding new experiences/words/meanings etc. Bruner suggests a successful enabling adult would construct helpful lessons to guide but not lead children to the information, making them explore and navigate to reach discovery. 
The storyteller in the digital activity is animated and emotive, prompting understanding but allowing the child to tell their own story if they wanted to. 
Another layer of the digital activity uses a more conventional method to help children identify letters and sounds, connecting them to pictures and characters. This is an exceptional way to develop literacy and can be a personal and interactive experience. Due to the accessibility of digital technology these experiences can be repeated as many times as the child wishes, unlike the physical act of storytelling which can be limited due to time and resources.
The digital strategy for Wales framework (2021) aims to increase confidence in digital skills and understanding from an early age.
At the end of the digital activity, the song begins. Singing is an expressive form of communication and can be strongly linked to language acquisition and literacy development, especially if there are a combination of visual aids and a catchy, repetitive tune and sequence. 
Following on from this story, with the correct software, the children could potentially create their own words for the characters. These can be matched with phonetic sounds for children who are not at the letter recognition stage. With the support of the practitioner and an enabling environment, the children could even go on to create their own stories just like that of the practitioners, dressed up and playing as the animals, creating voices, characters and personalities. Then building their confidence, teamworking and digital competency skills. 
Conclusion
[bookmark: _Int_b4xPtWBu]In summary, the observation and analysis indicate a prominent level of positive attributes to storytelling in both a traditional and digital approach, with few downsides reported the benefits are immeasurable and for practitioners, care givers and parents', storytelling can be a compelling tool in the life of the growing child. 
[bookmark: _Int_VSEw5yp1]There is great scope to learn and develop the digital approach to storytelling and the surface is merely scratched, however, for the proactive practitioner, to engage in this activity and witness the impact on the child, and to identify the critical progression that can be researched to stimulate all the senses and compel learning, is undoubtably the most exiting piece of the educating puzzle.
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