2311871
ECEY5005

Part 1

(Bridgend County Council, 2021)



2311871
ECEY5005

Part 2
The area lends itself to a variety of learning opportunities.
In particular, Science and mathematical areas of learning are in an abundance.

Conversations emerged through questioning from the children, highlighting the benefits of the curiosity approach. Child A: “ the sea is moving, how is it
doing that?”

Practitioner explained scientific forces in age appropriate language for the child to relate to real life experiences.
The new curriculum urges for children to learn through experiential movements to allow them to make links to themselves and the world around them.

Children observed the movement of the sea for a few minutes and children could be heard agreeing and asking each other could they see how it works?
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As the group moved further towards the beach front, practitioners took the opportunity to discuss the litter on the beach.
Children were reminded of the expectations of collecting all of their rubbish and placing it in the correct bins provided.
This opened up a healthy discussion towards the waste in our environment along with the need to recycle our waste.
Practitioner A furthered the children’s reasoning, linking it back to the previous discussion...

“what do you think happens to the rubbish that end up in the sea boys and girls?”

Child B: “ it floats forever!”

Child C: “no, it comes back — look at the waves, they come back to us, they bring it back for us to put in the bin!”

(Child C is already highlighted to the early years setting as a child that needs challenge within their learning as they appear to be work at a level that is over
their expected level.)

Practitioner A : “how do you think that works Child A? What about the boats? They don’t float back to us, they are very far away from us!”
Child C: “but they have engines that force them away!”

Children within the group contributed to other practitioners within the group whilst Practitioner A continued to use age appropriate questioning to extend
Child C’'s understanding and curiosity, making links to scientific language of forces and tidal activity.

Once the group had reformed, Practitioner A shared her discussion with Child C to allow the other children within the group some exposure to the scientific
language being said and to allow for opportunities for them to expand on what they may already know.

Curriculum for funded non-maintained settings allow opportunities for children to follow the same scheme of work that mainstream primary aged children
have access to. In this case, Practitioner A is using her knowledge of that and providing the child with a transition into what they may encounter when they
reach primary school age. This helps to support the movement between the learning environments. Which practitioners should follow to create a safe
learning space for all children. Local initiative support this, encouraging all settings to provide enhanced transitions for those that are identified to need
one.

Children then began a session to explore the rockpools.

Practitioners sat with the group of children whilst the Costal School lead explained the task, practitioners’ expectations, along with appropriate questioning
over the consequences of not following safety rules.
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This provided staff with useful knowledge of the children that may or may not be familiar with safety implications along with their understanding of
behaviour expectations at this location.

Framework suggests that children require an element of risk to their learning to allow them self-assess what they feel they are capable of. Practitioners
allowed the children to then explore an area of the beach, set within sectioned boundaries.

The children were tasked with finding 3 different shaped shells or pebbles, which they would then discuss within their key groups after 20 minutes for
exploration.

There were many excitable discussions amongst the children.
“Look | have found a fish!”

“what is it?”

“I don’t’ know...Miss look What’s this?”

Practitioner B — “I don’t know, let’s ask (Practitioner C).”

At this point, in line with working towards implementing assessment strategies, children were called to pause for a Pit Stop. During this time, Costal School
lead explained what type of animal had been found and once again linked language back to scientific understanding of how it had ended up in our
rockpools and questioned what would happen if any of that rubbish we had found would have been left in the rockpool.

Children seemed fully engaged with the discussion and drew upon previous knowledge of what had been taught at the beginning of the day.
Children were then allowed to continue their exploration, before being called back to share their findings.

Children were encouraged to use basic counting skills of up to 3 to check they had achieved the learning outcome of finding 3 shells.
Children were then asked to check that they had selected 3 different looking items.

Practitioner C - “how do you know they are all different? Why is that one not the same as that one?”

Child D — “because this one is pointy and this one isn’t. This one has bumps.”

This sparked enthusiasm amongst the group and all children started showing each other their items and using a range of vocabulary to discuss the
properties of the items.
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ground/ limitations. ils Staff to check for any known poisonous plants times
rocks/seawee Scratches, bumps from P Unex ,ecte
d/ Vegetation | Developing knowledge of rocks/slips. Appropriate footwear to be worn. p
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effect.
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Children to wear high vis vests to aid quick recognition.
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Member of staff to accompany children to toilets at all times.
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Fully equipped First Aid kit accessible at all times.
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Antibacterial gel or wash hands before eating
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Part 4

Observation is key to identifying children’s abilities and personalities within their educational development. Krieg (2017), implies that
practitioners working with children, particularly those within the early years sector, should simply “observe and respond” to the children’s
intrinsically motivated ques for needing adult engagement. Thus, determine their level of development and to educate practitioners of when

provide suitable teaching of the mathematical or scientific elements to the situation.

Within, Welsh Government (no date), current ‘Curriculum for Funded Non-Maintained Nursery Settings,” document, advises adults leading the
learning environment should use observations to support the planning and delivery of learning opportunities, with Bruce, Louis and McCall

(2015), agreeing that planning derives from effective observation of children’s engagement in learning.

Ellis and Todd (2018), says it is the adult’s role to scaffolding children’s learning, allowing for an appropriate level of challenge in order to
support cognitive development. Moreover, Menning (2019. Pp.34 - 51), explains this can feed the imaginative mind, linking to theoretical

conclusions of the curiosity approach, encouraging practitioners to explore their own curiosity to feed the development of the children.
Within the discussed environment, there are numerous activities justifying this viewpoint.

Children developing their neuro divergent mindset can be faced with challenges in the discussed environment. As, Alister, et al. (2023),
explains, the environment for neuro divergent individuals holds significant influence on whether children relate a positive or negative

relationship with their leaning environment, based on their sensory compatibility. This meaning that should they dislike certain feelings to

13
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noise or touch, the costal environment can provide many conflicting emotional experiences, in turn, leading to a memorable experience. The
beach holds many sensory benefits as well as difficulties. Within the scientific realms, exploring the properties of the sand may enforce a
trigger to those that find discomfort in some sensations. If the objective of the lesson is to describe how the sand feels, for example, can
distress some children. This, St. John and Ausderau (2024), form links to young children within their eating habits. Thus meaning that
practitioners should approach with care to ensure negative affiliations are made and children merge their sensory challenges into other

aspects of their lives.

Likewise, regarding mathematical barriers, when conducting a measuring activity, for example, the recognition of number and their value can

cause confusion for children with specific learning needs, such as dyscalculia.
When creating learning objectives, the adults can support children’s development through incorporating resources to aid their learning.

In this costal aspect, classroom-based resources will need to be added to create an enabling environment for children to succeed. When
explaining measure, for example, to very young children, visual aids such as rulers, can be used to allow the children to make sense of what is

being shown.

Limitations can arise when aiming to support learning with heavily resourced tasks. Various terrains on the environment may not lend itself to

proper exhibition of how to properly conduct a measuring task.

Overcoming hurdles with require adults to use initiative, extend the learning of the children. This can be achieved by adapting planning to suit
the environment. Practitioners can use non-standard measure, to allow an understanding for children. Re visiting the activity once in a more
accommodating environment will then allow children to make the links and deepen their understanding, in turn achieving the learning

objective.

14
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Reid, Elbeheri and Everatt (2016) suggests it will then be the role of the adult to try to overcome these barriers; planning more creatively to

enable children to partake and be mindful of inclusiveness within their desired outcomes.

Kohlb (1984), theory of learning through experience lends itself to the outdoor learning relating to the discussed environment, through
abstract thinking and making links to reality — working through the stages of feeling, thinking and doing, all the while watching what is going on
around them and making formative conclusions to aid their cognitive development. Providing the children with opportunities to gain hands on
experiences of the world around them is evident. Linking this to the “awe and wonder” experienced through finding one’s sense of self and
self-actualisation. This can be achieved through many areas of learning but when linked t science and maths, can give a greater understanding

of how cross curricular activities form a library of learning opportunities (Waite, 2011).

Linking to the current Curriculum for Wales Framework, outlining that learning should be authentic and provide real life context, cannot be

more abundant within the costal environment.
Children can delve deeper into the life cycles of the animals, making links to themselves and others around them.

Placing emphasis on them as an individual and boosts motivations to learn, as they begin to see that what they do has positive impacts in their
life journey. This can also have an effect on their social skills. Rief (2016), suggests that this allows children to explore the challenges of

learning to assess the needs and involvement of others in their play.

Equally, it allows them to see the negative effects that mis informed decision making can have on their environment. For example, the effects

littering can have the sea life, as well as their own world.

15
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The activities linked to this area of learning also requires authenticity. For example, scavenger hunt becomes an ideal opportunity to introduce
young children to a range of scientific language that they can make links to real life context. Showing them real images and providing them

with appropriate descriptions gives them a more realistic understanding through quality discussions.

Within a mathematical context, costal school sessions implement the foundations of basic number, using the loose parts play theory. Children
can be immersed in counting activities, alongside the recognition of number sequencing. This something that.... Explains to be the building

blocks of children’s understanding of quantity.

The role of the adult in enhancing children’s loose parts play should be enriching with topic specific questioning, allowing the children form

connections between what play looks like.

Assessment strategies currently implemented through rationalised questioning, offers children an alternative insight into how they perceive
their learning. Professionals are encouraged to model positive attitudes towards all learning aspects, ensuring that clear learning intentions are
relayed to the children, at an age appropriate level. As scientific development can be more difficult to monitor, Welsh curriculum, as explained
in the statements of what matters, places more emphasis on driving this area of development into the forefront of practitioners planning, to

support learners to become more “ethically informed citizens.” (Welsh Government, no date.)
Costal environments encourage this, showcasing all aspects of how we form ideas of how to take of ourselves and our world.

It is that of the open-ended questioning that gives children the confidence to explore their own methodical conclusions, based on what they
already know. Much to the agreement of Vygotsky’s, Zone of Proximal Development Theory. Children build on what they know and what they
learn through using the knowledge of those around them. Using open — ended questioning allows children to reach conclusions based on

informed learning outcomes. (Smagorinsky, 2018)

16
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It is also good practice here to note that children need time and space to engage in purposeful learning. This resulting in them gaining a sense
of freedom and the opportunity to build substantial relationships with peers, practitioners and more importantly themselves. This, in turn,
allows the children to feel at ease and their ability to learn increases, (Richardson, 2014). It divulges key information on what choices need to

be made for themselves and the possibilities on offer to them. Children gain a self of self and acceptance through choosing how to explore.
The costal setting provides ample space, however, may pose limitations with the element of timing.

This can offer a positive learning experience that may not have been considered. In relation to the scientific aspect of learning, changing of the
tide can be explained to children within the early year and supports their development of timings. Thus, showing how this environment can

show cross curricular links.

Showing flexibility to those that may need extra support within this environment, it introduces change of routine and structure. Something

that children with ALN may find difficult to control.
The sudden change in plans, should the area need to be vacated promptly, can cause unwarranted stress for a young child to contend with.
Adults embarking on outdoor learning, in this field, should be encouraging towards the children’s imaginative play and exploration.

Affordance theory is displayed through the children selecting unconventional items they find across the outdoor classroom, creating its

purpose in that moment, for what they need it to be.

In these instances, professionals working with children could be inclined to use more metacognitive speech. Resulting in more meaningful
conversations. Children can gain the confidence to express their ideas whilst working through trial and error processes. In turn, adding

justification to theory with more significant development on their listening and interpretive understanding. (Chou, 2016. Pp. 51 — 70).

17
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Froebel (1782 — 1852), depicts children learning trough completing an action, showing physical evidence of the learning outcomes. Children
are able to feel the levels of involvement. They are able to link their understanding of what they are doing as they living it through whole body
experience. When experiencing play in this environment, children gain more autonomy over what they are learning and applying that
information into real life context. In terms of mathematical context, this supports the notion that this environment is rich with mathematical
learning experiences as children are embedding more skills than they would if they were to take part in a simple task sheet activity- they can

witness the importance of the skills . (Grigg and Lewis, 2016).

Holistically, this can be identified as a beneficial aspect to the children’s development. Children are physically involved with their development,

improving motor skills.

Their emotional development is challenged through the scientific aspect of the life cycle; taking on complex emotions towards quality of living

for sea creatures.
Children’s well — being is catered for within the outdoor environment. Children are happier when they are outside

In contrast it is the role of the adult to provide these experiences, more importantly for the children that may never get the chance to take part

in such enriching sessions.

Discussion around the elements making links to their knowledge of the weather, forces children to see the effects it has on learning. It

provides teachable moment to explore their own limitations of what they can and can’t do.

Pupil voice has been encouraged within Welsh Governments Curriculum for Wales Framework to give children autonomy over what and ow

they learn.

18



2311871
ECEY5005

Placing focus on the stage of the children and not their age, conforms to UNCRC (1989, Article 8, Article 13 and Article 31), highlighting the

rights for children to be accepted, have freedom and the right to make decisions regarding themselves and their education.
In conclusion, outdoor environments provide enriching experiences for all children.

Curiosity approach provides endless learning opportunities within the costal environment. Children have the freedom to explore their natural

surroundings with elements of risk, to encourage their rational brain.

For very young children the benefits are far greater, giving new concepts to their understanding of the world around them. While limitations
can be stressed, ultimately it is viewed that outdoor learning is a neutral learning environment, without place for discrimination or restriction,

highlighting that all environments place gender specific restrictions on what learning objectives can be achieved for each child.

Practitioners providing an enabling outdoor learning environment should feed the curiosity of young children, in turn creating the effects of
awe and wonder within their rapidly developing cognitive development and should be nurtured to give them the opportunity to reach their full

potential, while catering to their holistic development.

The role of the adult in these circumstances are then responsible for creating enriching learning opportunities in line with the progression

steps, within the new curriculum, ensuring children are working at the correct level for their stage of development.

19



2311871
ECEY5005

References

Alister, et al. 2023. The Association Between Physical Environment and Externalising Problems in Typically Developing and Neurodiverse
Children and Young People : A Narrative Review. Volume. 20, Issue. 3. Available at: The Association between Physical Environment and
Externalising Problems in Typically Developing and Neurodiverse Children and Young People: A Narrative Review - ProQuest. [Accessed: 6t
October 2024].

Bruce, T., Louis, S. and McCall, G. 2015. Observing and Sharing Practice. In: Observing Young Children. London: SAGE Publications Ltd. Available

at: Sage Academic Books - Observing Young Children - Observing and Sharing Practice (uwtsd.ac.uk). [Accessed: 29t September 2024].

Chou, M-H., 2016. A Tasked - Based Language Teaching Approach to Developing Metacognitive Strategies for Listening Comprehension. In:

International Journal of Listening. Volume.1, Issue. 1. Available at: A Task-based Language Teaching Approach to Developing Metacognitive

Strategies for Listening Comprehension: International Journal of Listening: Vol 31, No 1 (tandfonline.com). [Accessed:6™" October 2024].

Ellis, S, and Todd, J. 2018. Behaviour of Learning. Promoting Positive Relationships in the Classroom. London: Routledge. Available at:

Behaviour for Learning | Promoting Positive Relationships in the Class (taylorfrancis.com). [Accessed: 24t September 2024].

Grigg, R, and Lewis, H., 2016. A to Z of Learning Outside of the Classroom. London: Bloomsbury. Available at: A-Z of Learning Outside the

Classroom (uwtsd.ac.uk). Accessed: 6™ October 2024].

Kolb, D,A., 1984. Experiential Learning: Experience of the Source of Learning and Development. Available at: Slide 1 (fullerton.edu). [Accessed:

6th October 2024].

20


https://www.proquest.com/docview/2774899446?accountid=130472&pq-origsite=primo&sourcetype=Scholarly%20Journals
https://www.proquest.com/docview/2774899446?accountid=130472&pq-origsite=primo&sourcetype=Scholarly%20Journals
https://sk-sagepub-com.ezproxy.uwtsd.ac.uk/books/observing-young-children/i552.xml
https://www.tandfonline.com/doi/abs/10.1080/10904018.2015.1098542
https://www.tandfonline.com/doi/abs/10.1080/10904018.2015.1098542
https://www.taylorfrancis.com/books/mono/10.4324/9781315232256/behaviour-learning-janet-tod-simon-ellis
https://viewer-ebscohost-com.ezproxy.uwtsd.ac.uk/EbscoViewerService/ebook?an=1204835&callbackUrl=https%3a%2f%2fresearch.ebsco.com&db=nlebk&format=EB&profId=ehost&lpid=&ppid=&lang=en&location=https%3a%2f%2fresearch-ebsco-com.ezproxy.uwtsd.ac.uk%2fc%2fonvpsy%2fsearch%2fdetails%2fdh46c77jk5%3fdb%3dnlebk&isPLink=False&requestContext=&profileIdentifier=onvpsy&recordId=dh46c77jk5
https://viewer-ebscohost-com.ezproxy.uwtsd.ac.uk/EbscoViewerService/ebook?an=1204835&callbackUrl=https%3a%2f%2fresearch.ebsco.com&db=nlebk&format=EB&profId=ehost&lpid=&ppid=&lang=en&location=https%3a%2f%2fresearch-ebsco-com.ezproxy.uwtsd.ac.uk%2fc%2fonvpsy%2fsearch%2fdetails%2fdh46c77jk5%3fdb%3dnlebk&isPLink=False&requestContext=&profileIdentifier=onvpsy&recordId=dh46c77jk5
https://www.fullerton.edu/cice/_resources/pdfs/sl_documents/Experiential%20Learning%20-%20Experience%20As%20The%20Source%20Of%20Learning%20and%20Development.pdf

2311871
ECEY5005

Kreig, S. 2017. Assessing Young Children’s Learning: Using Critical Discourse Analysis to Re — Examine a Learning Story. In: Australasian Journal
of Early Childhood. Available at: Assessing young children's learning: Using critical discourse analysis to re-examine a learning story. - EBSCO

(uwtsd.ac.uk). [Accessed: 29t" September 2024].

Menning, S,F,. 2019. Why Nurturing Curiosity is an Ethical Endeavour: Exploring Practitioner’s Reflections on the Importance of Curiosity. In:

International Journal of Early Years Education. Volume. 27, Issue. 1. Available at: Why nurturing curiosity is an ethical endeavour: exploring

practitioners' reflections on the importance of curiosity. - EBSCO (uwtsd.ac.uk). [Accessed: 24t September 2024].

Reid, G., Elbeheri, G. and Everatt, J. 2016. Assessing Children with Specific Learning Difficulties. A Teacher’s Practical Guide. Oxon: Routledge.
Available at: - VleReader. [Accessed: 29t September 2024].

Richardson, G,R,. 2014. Creating a Space to Grow. Developing Your Enabling Environment Outdoors. Second Edition. Available at: Creating a

Space to Grow : Developing Your Enabling Environment Outdoors (uwtsd.ac.uk). [Accessed: 6" October 2024].

Rief, S,F., 2016. How to Reach and Teach Children and Teens with ADD/ ADHD. Practical Techniques, Strategies and Interpretations. Third

Edition. San Francisco: Jossey Bass.

Smagorinsky, P, 2018. Deconflicting the ZPD and Instructional Scaffolding: Retranslating and Reconceiving the Zone of Proximal Development

as the Zone of Next Development. In: Learning, Culture and Social Interaction. Available at: Deconflating the ZPD and instructional scaffolding:

Retranslating and reconceiving the zone of proximal development as the zone of next development - ScienceDirect. [Accessed: 61 October

2024].

St. John, B,M., and Ausderau, K,K. 2024. The Characterization of Feeding Challenges in Autistic Children. Available at: The characterization of

feeding challenges in autistic children - Brittany M St. John, Karla K Ausderau, 2024 (uwtsd.ac.uk). [Accessed: 24t September 2024.].

21


https://research-ebsco-com.ezproxy.uwtsd.ac.uk/c/onvpsy/viewer/pdf/2s3jtctnq5?route=details
https://research-ebsco-com.ezproxy.uwtsd.ac.uk/c/onvpsy/viewer/pdf/2s3jtctnq5?route=details
https://research-ebsco-com.ezproxy.uwtsd.ac.uk/c/onvpsy/viewer/pdf/gcgaipr4pn?route=details
https://research-ebsco-com.ezproxy.uwtsd.ac.uk/c/onvpsy/viewer/pdf/gcgaipr4pn?route=details
https://r1.vlereader.com/Reader?ean=9781315693873
https://viewer-ebscohost-com.ezproxy.uwtsd.ac.uk/EbscoViewerService/ebook?an=634709&callbackUrl=https%3a%2f%2fresearch.ebsco.com&db=nlebk&format=EB&profId=ehost&lpid=&ppid=&lang=en&location=https%3a%2f%2fresearch-ebsco-com.ezproxy.uwtsd.ac.uk%2fc%2fonvpsy%2fsearch%2fdetails%2f3vobd2t2e5%3fdb%3dnlebk&isPLink=False&requestContext=&profileIdentifier=onvpsy&recordId=3vobd2t2e5
https://viewer-ebscohost-com.ezproxy.uwtsd.ac.uk/EbscoViewerService/ebook?an=634709&callbackUrl=https%3a%2f%2fresearch.ebsco.com&db=nlebk&format=EB&profId=ehost&lpid=&ppid=&lang=en&location=https%3a%2f%2fresearch-ebsco-com.ezproxy.uwtsd.ac.uk%2fc%2fonvpsy%2fsearch%2fdetails%2f3vobd2t2e5%3fdb%3dnlebk&isPLink=False&requestContext=&profileIdentifier=onvpsy&recordId=3vobd2t2e5
https://www.sciencedirect.com/science/article/abs/pii/S2210656117301794
https://www.sciencedirect.com/science/article/abs/pii/S2210656117301794
https://journals-sagepub-com.ezproxy.uwtsd.ac.uk/doi/full/10.1177/13623613241227518
https://journals-sagepub-com.ezproxy.uwtsd.ac.uk/doi/full/10.1177/13623613241227518

2311871
ECEY5005

United Nations Convention on the Rights of a Child. 1989. Available at: UN Convention on Rights of a Child (UNCRC) - UNICEF UK. Accessed:

29t September 2024].

Waite, S. 2011. Children Learning Outside the Classroom : From Birth to Eleven. London: SAGE. Available at: ProQuest Ebook Central - Reader.

[Accessed: 61 October 2024].

Welsh Government (a). No date. A Curriculum for Funded Non — Maintained Nursery Settings. Available at: A curriculum for funded non-

maintained nursery settings (gov.wales). [Accessed: 29t September 2024].

Welsh Government (b), no date. Area of Learning and Experience. Science and Technology. Available at: Science and Technology: Statements

of what matters - Hwb (gov.wales). [Accessed: 61 October 2024].

22


https://www.unicef.org.uk/what-we-do/un-convention-child-rights/
https://ebookcentral.proquest.com/lib/trinity/reader.action?docID=689536
https://hwb.gov.wales/api/storage/b1801d78-38c3-4320-9818-d9996c21aef8/220914-a-curriculum-for-funded-non-maintained-nursery-settings.pdf
https://hwb.gov.wales/api/storage/b1801d78-38c3-4320-9818-d9996c21aef8/220914-a-curriculum-for-funded-non-maintained-nursery-settings.pdf
https://hwb.gov.wales/curriculum-for-wales/science-and-technology/statements-of-what-matters/
https://hwb.gov.wales/curriculum-for-wales/science-and-technology/statements-of-what-matters/

