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	Target 1
	Read even more relevant books and journal articles as well as websites when researching.  

	Target 2
	Endeavour to synthesise research into your writing to aid the support of your key points.

	Target 3
	Ensure a critical approach throughout, offering the opposing view whenever possible.

	Target 4
	Take care with assignment structure and sentence structure.
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Communities, families and schools are all linked together by one thing… the younger generation. My two main assumptions and beliefs of a primary school classroom are; learning through play and a growth mindset. These two assumptions relate and effect where I am teaching.
 I believe that learning through play helps children develop and learn at a heightened pace. This also leads me to suggest that children will learn more about the world and themselves through this way of teaching compared to a traditional structured practice. The children are using all of their senses and can physically go about their learning. This is based on personal experience of bridging where I have observed a childs reaction when they first see something in a book, and then physically use their senses with the item, the experience for the child is drastically transformed. Within the foundation phase framework, we see that the 
“environment should promote discovery and independence and a greater emphasis on using the outdoor environment”.
 This states that learning through play is essential as this individual discovery leads to further exploration. The results from a report of Primary teachers states that learning through play 
“stimulates much interest and engagement among ECE practitioners across diﬀerent national and cultural communities”. (Fesseha et al, 2016)
 This approach is currently used and displayed by Malaguzzi in Italy within Reggio Emilia. With the school built around the visual and expressive arts, learning through play is the main strategy that is used to teach the learners with the environment acting like a
 “third teacher”. (Pound, 2014)
Additionally, the idea of a growth mind set is hugely influential to a child, if you believe that you are limited then you will not achieve anything greater. A study by (Boylan et al, 2018) of teachers and their view of a growth mindset resulted with 
“teachers believe a growth mindset can have an impact on children’s learning in the early years”.
This opinion has also been evident within my placement school where many of the displays include ideas and encouragement of a growth mindset (refer to appendices).
My assumption of learning through play has been reinforced by Montessori (Pyle, 2017), as she suggested that there is an
 “auto education” 
where vital information is retained and the teacher is less prominent. Through this self-taught education there is a sensitive period where information is introduced at the correct time and active learning should be emphasised. I have seen this taking place within my bridging days within the foundation phase where outdoor play is always available and an option to the children, in lessons and within free time which provides the children with this automatic education. Supporting this further McMillan (Pyle,2017) stated
 “free- flow play” 
explaining how time and space is needed for the children to flourish. (Froebel, 1844) also reinforces learning through play through his inventions of items such as balls and blocks. This supports that children learn through play, as without a ball the children wouldn’t be able to throw and without blocks the children wouldn’t understand the concept of construction. Within bridging this was demonstrated with the use of these objects, at play time the children could freely choose and play with what and how they wanted. Another influence that reinforces my assumption of learning through play is Moyles (Moyles, 2005), as she demonstrates that if the child is allowed to freely explore when learning begins the teacher can direct the childs exploration. This links to Montessori (David, 2016) and Froebel’s (Pound, 2014) ideas of the child as the main educator, as Moyles (Moyles 2005) suggests that without this initial interest the teacher wouldn’t be able to direct and expand the childs knowledge further. Additionally, supporting this, this could be seen as directed learning instead of play. Bruckman (Pyle et al, 2017) suggests that play is actually 
“chocolate-covered broccoli".
This statement supports Moyles (Moyles, 2005), as it presents the education that the child should have but doesn’t want (broccoli), but with an aspect of free choice of play (chocolate), so the children think that they are having fun but they are actually learning. (Smith, 1989) states that thing that are learnt in the natural environment around the child are more effective than this imitated version within a school environment. I believe that this has a major effect on a child and that the child cannot reach their full potential if their learning environment is not compliable. I have experienced this within my placement school, where the child has noticed that it isn’t play and that the activity is educational, also if the child hasn’t got confidence to play on their own or in a specific way this results in misbehaviour as the effect of the imitated action. This controlled environment isn’t the same and may not be as effective, but with this copied structure, play is imitated and moulded into specific educational tasks. Another challenge is that not all education can be learnt from play, this is also displayed by Moyles (Moyles, 2005) as she suggests that although child led play is taking place, not all activities can be child led as adult led lessons are needed to pitch the original idea and knowledge that will be expanded on. 
My belief of a growth mindset is enforced by Dweck (Fraser 2017) who suggests that 
“Individuals who believe in an incremental theory of intelligence are above all focused on mastery goals that will lead to new skills and knowledge being acquired”.
As well as this (Sternberg, 2005) study shows that intellectual ability is changeable by the plasticity of the brain. I have experienced this within bridging, when a child has exclaimed “I can’t do it!” the teacher has said “You can’t do it yet!”. This shows how teachers are trying to enforce a positive mindset within the classroom with a force of resilience that is repeated. Additionally, Yeager et al (Fraser,2017) found that teaching individuals that social attributes can be developed can reduce levels of aggression and improve behaviour in pupils. This presents evidence of a growth mindset effecting behaviour and emotions. I have also experienced this within the classroom, when the child was told they “can’t do it yet!” They persisted to try again as this built a resilience and a boost of confidence. A challenge to this is Dweck (Fraser, 2017) who stated that this change might not be long term. This states that this positive thinking has no back up research to suggest that this caries on through life. This was displayed in the older classes of my placement school as this type of thinking is less evident on display within the classrooms, but also the children are reluctant to the vocabulary to suggest that they will do it. Additionally, Peterson (Fraser,2017) found that 
“the implementation of interventions often fails because the needs of those undertaking the implementation are not always considered”. 
Every child is different and therefore cannot be changes with the same strategy. The cause of the restricted mindset could be different to another’s; therefore, the theory of growth mindset doesn’t consider all aspects that could contribute, which concludes that it is a non- inclusive strategy. From a report (Fraser, 2017)
“teachers do not know how to implement this theory into their teaching and learning practices within their settings.” 
This shows that many teachers have not had the correct training to conduct this, in my opinion this is why the needs of some are not met, it’s not a failing strategy, it is a lack in training, which is not just affecting the pupil but the school as well as the community. 
In conclusion to this reflective report it is clear that there is much evidence to support my assumptions of learning through play and growth mindset. The three targets from the QTS that I need to achieve are; 
“exploiting subject disciplines in areas of learning”
I will need to demonstrate knowledge and understanding of both assumptions and how they can be used within the subject and cross- curricular activities. From my research of learning through play Montessori (David, 2016) demonstrates how this is self-taught with the right instructions and therefore demonstrates how I need to be able to make this cross- curricular as it is a very useful tool that has been proven effective by Moyles (Moyles, 2005). A second target that I have set is for learning through play,
 “managing the learning environment”. 
I will have to understand and present the effectiveness of the environment and show positive habits and behaviours that the learners understand. Malaguzzi (Pound, 2014) is a reason that this is my target as this approach can be carried out very well when instructed properly and is evidence of an institution running correctly.
My final target is set for growth mindset, 
“Progression in learning”.
I will have to understand how the children learn and improve on their learning and explore different experiences. I chose this target as with a growth mindset changes will be visually clear through attitude and behaviour as demonstrated by Yeager et al (Fraser, 2017). By achieving these targets, I am becoming a better teacher and retaining an increasing amount of teaching strategies.













Appendices
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A display showing a growth mindset attitude within the classroom. 

(Personal image, 2019)
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