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	Brief description of the activity (no more than 50 words)

	A teaching activity for a child using a picture exchange communication system (PECS), teaching how to choose from a choice of two. The activity was taught to one child by myself in a quiet area of the classroom, however there were a few low level distractions in the background.


	Aim/Objective of the activity

	Child has learnt and understood how to use PECS so now moving them on to be able to make a choice for themselves; starting with two choices. The aim of the activity is for the child to start to develop the skill of making a choice of two pictures from their PECS book to communicate what they would like to do/eat/play with. This is training phase three within the PECS six phase communication tool.


	Your role

	My role within this activity was to facilitate by modelling, using gesture and physical prompts. I needed to encourage the child to practice the skill during the activity, so eventually they are able to do it by themselves independently. 


	Positive aspects – why?

	The activity did go well. The child engaged with the activity and gave lots of eye contact throughout. New motivators were introduced during the session which included a light spinner not seen by the child previously, this proved to be a big incentive enabling the child to grasp the concept in a fun and engaging way. The child was beginning to make choices by the end of the activity, so with a few more practice sessions I think the child would have this skill achieved. The child was able to recognise and act upon the physical gestures and prompts used; enabling me to gradually eliminate them as the child grew in confidence. This is a great achievement as we do not want the child to rely on physical prompts or gestures from an adult to communicate what they want, but to communicate effectively independently.


	Challenging aspects – why?

	As it was in the classroom other children were interested in what I was doing. I required the help of other staff members to distract those children so I could carry on with my teaching activity. By having the support from other staff members I was able to carry on with the activity, but if no-one was available I would have to stop the activity having a negative impact on the child’s development with PECS. Another challenge that I had was remembering the 4-step error correction procedure. I completed the procedure in the incorrect order, confusing the child and making the learning process more challenging for them. It is important to carry out the 4-step error correction procedure in the correct order so that the child can learn they have missed out a step in the PECS process. By showing the child the wrong way in error correction they may not understand when missing out vital steps of the process, potentially impacting on their future learning when the PECS process becomes more complex. 


	What knowledge was demonstrated?

	I was able to demonstrate my knowledge and training of the PECS programme. The activity was set to the ability of the child, building on the skills they have already achieved. I was able to tailor the activity to the child’s motivators as I knew what would stimulate learning from previous sessions. 




	What skills were demonstrated?

	I was able to apply a new skill strategy when teaching the next PECS phase. I applied patience and understanding, which is especially important when acquiring a new skill. I was able to mentally review the child’s progress throughout the activity, allowing me adapt the activity as we went along. 


	Which values were demonstrated?

	I demonstrated the ability to take my lead from the child, showing understanding and awareness of their abilities; this enables me to have a continuous process of self-learning. I also demonstrated positivity and supportiveness for the child. Learning a new skill is not always easy, especially for a non-verbal child, so creating a strong and happy environment to work in goes a long way towards achieving this. 


	What could have been done differently?  Why?

	I could have carried the activity out in a quieter area of the classroom with no low level distractions around. This would have aided the learning much better as we would not have had the distractions of other children continually interrupting. I was fortunate in this experience that other members of staff were able to step in and help, but this could not always be the case, so future planning of the environment in where I do PECS training sessions must be a vital consideration. I could have also refreshed my own knowledge on the 4-step error correction procedure prior to starting the activity, either by reading through or practising the process with other staff members. I knew the child may have needed to use this strategy during this activity as we were moving onto a new and more complex skill, and I failed to deliver this successfully.  
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(Inake, 2016)
The importance of reflective practice for Early Years practitioners
What is reflection?
It is consciously looking at and thinking about our experiences, actions, feelings and responses. Interpreting those thoughts to enable best professional practise through self-evaluation.
(Stewart, 2015)

How to reflect?
There is no set standard on ‘how’ to reflect. Each practitioner will find a method that suits them. 
Gibbs’ reflective cycle may suit a practitioner who requires or enjoys in-depth analysis of an activity, whereas Rolfe’s model may provide enough direction for a quick breakdown of what happened and how to move forward (Smith, 2016). 
Practitioners can ask critical questions to themselves, from other practitioners around them; but also from the children they are working with.
When to reflect?
Reflection is an ongoing process. Practitioners should:
Reflect In Action and Reflect On Action
Reflect In Action is a useful tool for the more knowledgeable practitioner who is able to make dynamic decisions based on what is happening in the moment.
Reflect On Action is a valuable tool for practitioners with less experience. To be able to plan future activities by looking back, processing and evaluating what has just happened.
(Lindon and Trodd, 2016).
Who should reflect?
EVERYBODY!
Whilst it may feel difficult, selfish or embarrassing; all practitioners should reflect as an important part of learning and a way of self-evaluation.
Practitioners should be asking themselves what are their strengths, weaknesses, skills, problems, achievements and are they happy on a daily basis (The Open University, 2019).











Where to reflect?
Practitioners can reflect anywhere. It may be that there is not enough time during the play session to sit, reflect and write down thoughts. Practitioners may find it beneficial to take questionnaires or record sheets home to complete at a more convenient time. 
Practitioners may also find it advantageous to have reflection time with other members of staff during inset training days, supervisions or even during a coffee break.
Why reflect?
Reflection allows practitioners to broaden their understanding of what young children need, to support their social and emotional development (Browne, 2011). 
The purpose of reflective practice is to provide better quality experiences for children and their families. As well as practitioners developing their own professional practice (Hallet, 2013).
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Element 4 - Personal Development Plan

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge

Elklan (complex needs)

	To have a deeper understanding of our children in setting and how they communicate. 
	Attend a training course run by the Speech and Language team.
	To be discussed with my manager/SALT for times and dates available.
	As soon as available

	2. Knowledge 

Welsh

	The Welsh Government have a target of 1 million Welsh speakers by 2050. I think it is important as a practitioner to embrace the importance of bilingualism, especially as we have bilingual children within setting. Also my daughter attends a Welsh-stream school and I would like to support her through her Welsh language journey.

	I could attend evening classes or complete an online course.

I can practice the Welsh I learn within setting at song time and snack time. At home I can encourage my daughter to converse with me in Welsh. 


	I will register my interest by contacting Learn Welsh Pembrokeshire on learnwelsh@pembrokeshire.gov.uk.

They will be able to advise where my local courses are held.
	August 2019

	3. Skills

Paediatric first aid


	We have a growing number of children attending the setting with complex needs and I feel I need to attend a paediatric first aid course to keep up to date with current practices. 


	Attend a certified paediatric first course.
	Lisa Jones, Pembrokeshire college.
	20 & 27 July 2019

	4. Skills

Signalong (Foundation course)


	To support children with communication difficulties to express their needs. It is a form of communication used within setting and I would like to be a more proficient signer. 

	Attend a training course run by the Speech and Language team.

	To be discussed with my manager/SALT for times and dates available.
	As soon as available

	5. Values

Being more open minded

	I am not very good at taking criticism from other people when it is not constructive or required. I need to work on taking other people’s opinions on board and appreciate it coming from a place of support not critique. 

	Ask for feedback from co-workers, taking on advice and knowledge from other practitioners. 
	Other staff members, within setting.
	Ongoing

	6. Values 

Having consistency with record keeping

	It is important that children’s records are kept up to date. I am not very good at updating the children’s files on a daily basis due to time constraints. 

	I will carry post-it notes in my piny during worktime to record any words/progress the children make. I can then update the children’s files at a convenient time using the information I have noted down. 

	Myself, within setting






	Ongoing
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