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This reflective document is going to analyse the importance of high-quality standard of care in the early years.
Quality in education can be defined in many ways due to its multifaceted nature. Webster Dictionary (2005) defines quality as determining somethings value, worth or position. Quality is an ambiguous term as it has connotations for both standards and excellence (Ellis, 1993). Adams (1993) states quality has been synonymously used with terms such as effectiveness, efficiency and equity. Definitions of quality should be open to change, and evolution based on new understandings of the nature of early education’s challenges (Motala, 2000; Benoliel, O’Gara & Miske, 1999) and therefore, it is not until quality is put into practice that it becomes definable (Kauko et al. 2016; Dahler-Larsen 2011). Establishing an extensive understanding of quality involves getting different views from relevant stakeholders, as they have different opinions on the meaning of educational quality (Motala, 2000; Benoliel, O’Gara & Miske, 1999). The Global Goals (no date) emphasises quality education needs to ensure inclusive and equitable quality education to promote lifelong learning opportunities for all children. Furthermore, they state that by 2030 they hope that all children have access to quality early childhood education, development and care. 
Quality care is important in education for the improvement of the child’s outcomes in life. The Early Education (no date) states that research shows that effective high-quality experiences in the early years will have a significant positive effect on young children’s development, through school and onto adult life. The importance of quality is evident in the four principles within the EYFS framework for children from birth to 5 years old. Quality improvement is a continuous process and is important in early years to improve the outcomes for all children through effective pedagogy, to build the foundations for children’s future success and well-being, to involve parents in their children’s learning and form positive relationships, as well as provide individual learning and support specific for each child’s needs. The quality of how practitioners engage with children is of central importance as quality interactions have a big impact on children’s learning and development. 
[bookmark: _Int_aYoO6CHq]A main factor to why quality plays an important role in education is it improves and develops children’s academic performance. When children receive high quality education and care from practitioners who are trained, have the ability to develop a practical response to the children’s parents needs and build on their skills and knowledge states DfES (2005), it allows the children to be supported to reach their full potential and helps them to get a deeper understanding and expand their knowledge. Hodge and Runswick-Cole (2008) supports this by stating that those professionals and practitioners who are consistently willing to place the child at the centre and learn about the child are who provide positive support. Sammons, et al., (2003) states that research suggests there is a link between the quality children receive in early years environments and their cognitive development and academic outcomes. An enabling environment is important to ensure a high-quality setting and should provide high quality resources, space, accessibility and stability for children. A high-quality setting is important for children's development as well as their safety, as is in line with The United Nations Convention on the Rights of the Child (UNCRC, 2019) article 24 that states every child has the right to a clean, safe environment and education. In addition to this, Montes and colleagues (2005) found that high quality settings are associated with a significant decline in socio-emotional risk factors in young children, for example poor social skills, trouble listening and behaviour issues. Therefore, this shows that quality is important in early years settings to not only improve their academic development, but their mental and social skills too. 
Harvey (2004) defines quality assurance as the need to demonstrate quality in education through the aims, resources, content and outcomes (Ellis, 1993). Quality improvement involves the process of using data from the quality assurance process to develop the organisation and meet the organisational goals states Barron (2022). An example of a quality assurance method used in education is the Environment Rating Scale. This was developed to evaluate the process quality in settings for young children (Phillipsen, Burchinal, Howes, & Cryer, 1997) which refers to the care environment where children interact with peers, different materials and activities. Environment refers to the physical, instructional and social features of classrooms and school setting and the EYFS framework reflects the importance of environment to support children’s learning and development. The Environment Rating scale has the longest history of use in research projects (Harms et al, 2015), making it reliable. It has been used in research studies across the World, in countries such as England, Italy, Germany and the United States. The Environment Rating scale has proven to be reliable when used in all countries and Kubiszyn & Borich (2003) suggests it is considered reliable due to its test-retest reliability making it stable over long periods of time, interrater reliability meaning it can be used and administrated by different observers and internal consistency meaning the content is equal throughout the test (Cassidy, D.J., Hestenes, L. L., Hedge, A., Hestenes, S., & Mims, S. 2005). Furthermore, in England, higher scores on the Environment Rating scale have been linked to positive child development outcomes states Melhuish (2006). Positive social outcomes have been related to the Environment Rating Scale states Sammons, et al. (2003) and has increased their concentration, cooperation and independence. 
[bookmark: _Int_EfGKdDHu]In addition to this, another quality assurance method is the Leuven Scale. This consists of a 5-point scale that enables practitioners to measure a child’s well-being (Howard and McInnes, 2013) which ranges from extremely low well-being to extremely high well-being. An advantage of using The Leuven Scale is that it is observation based, which has shown to be the most effective method of early years development teaching (Learning Journals, 2011). Similarly, to the Environment Rating Scale, the Leuven Scale puts the child at the centre of learning. This scale focuses on the child’s emotional, mental and social wellbeing and encourages practitioners to be adaptable to each child’s needs. This scale helps ensure children’s well-being is effectively looked after, which is in line with the National Minimum Standards published by the Welsh Government (2016) under standard 20; to provide effective quality provision, practitioners must ensure the safety of the child is priority. However, in comparison to the Environment Rating Scale, the Leuven Scale does not successfully support children with disabilities or additional needs. The behaviours presented in this scale are often not clear or present enough, specifically regarding non-verbal children. Whereas, the Environment Rating Scale is inclusive to all children regardless of disability or additional needs as it supports a high-quality environment that is accessible and safe for all children. 
A similarity between the Environment Rating Scale and the Leuven scale is that they both support social interactions to improve children’s development. The Environment Rating Scale has shown a positive relationship between children’s development and social interaction (Sammons, et al. 2003). Comparably, the Leuven Scale also encourages social interaction through parental engagement with their children’s learning states Whalley (2017). The EYFS framework reflects the importance of positive relationships to ensure development and both the Environment Rating Scale and Leuven Scale are in line with this framework.  
Both scales are considered relatively straight forward to use (Learning Journals, 2011). However, the Environment Rating Scale offers workshops to support practitioners and individuals on how to use it whereas the Leuven Scale does not offer teaching to use the scale correctly and effectively. 
In conclusion, quality is important in education for children’s overall cognitive, holistic and social development. It enables them to develop their social skills and form positive relationships that has a big, positive impact on their mental and physical health. Furthermore, this results in improved academic development which is in line with the United Nations Convention on the Rights of the Child (UNCRC, 2019) article 28 which states every child has the right to an education. Therefore, both the Environment Rating Scale and the Leuven Scale both support children’s development, despite having some disadvantages. 
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