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APPENDIX GA36a

	LEVEL 4 ASSESSMENT SPECIFICATION 



	Student name:
	     Lewis Thornton
	Student ID number:
	2005128

	Programme:
	BA Physical Education / BA Outdoor Adventure Education. 

	Module:
	Facilitating Adventurous Activities

	Module code:
	BMOE4003
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Jon Haylock & 
Heddwen Davies
	Internal Verifier:
	Jon Haylock & Heddwen Davies

	Assignment Title:
	Evaluate how adventurous activities contribute to the development of children’s physical literacy. 
	Word count (or equivalent):
	1,500 words

	Submission deadline:
	3pm turnitin
26th March, 2021
	Return date of provisional marks & written feedback:
	3pm Turnitin
23rd April, 2021

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  











	Module Learning Outcomes 
(from module syllabus)

	
 
Upon the successful completion of this module, the student should be able to: 
 
· identify, describe and evaluate the key characteristics of a range of teaching and facilitation styles; 
  
· understand the role of outdoor learning and adventurous activities in the development of children’s physical literacy.  








INDICATIVE CONTENT 
 
· Mosston & Ashworth’s (2008) spectrum of teaching styles and Heron’s (1999) three modes of facilitation will be used to outline the range of teaching and facilitation styles that are available, along with the key characteristics of each. 
 
· Practical sessions will involve the modelling of a range of teaching/facilitation styles, followed by a review focussing on the strengths and limitations of each style. 
 
· Planning, organisation and safety issues linked to the delivery of adventurous activities will be discussed. 
 
· An introduction to a range of resources to support the delivery of adventurous activities in schools. 
 
· Practical sessions will include strategies for behaviour management and organisation of group activities. 
 
· The contribution of outdoor and adventurous activities to the development of physical literacy. 
 
· The use of models-based practice as a delivery approach. 
 
· The theory and practical application of environmental affordances.  
 
 
  
Study Time Allocation 
 
The study time for the module is divided as follows: 
 
	Activity type 
	Hours 
	Percentage 

	Scheduled learning 
	45 
	23% 

	Independent learning 
	155 
	77% 

	Placement learning 
	0 
	0% 

	TOTAL 
	200 
	100% 












	
TASK DESCRIPTION





1. This is an individual piece of work
2. You need to evaluate ‘how does adventurous activities contribute towards children’s physical literacy?’
3. Provide an introduction, main body and conclusion to your essay.
4. Make references to various models / theories in relation to adventurous activities
5. Include research to support your evaluation of physical literacy and adventurous activities
6. Make references to relevant research that discusses physical literacy to demonstrate an understanding of the concept.
7. Facilitators – role and potential impact – dependent on teaching style/ confidence/ attitude/ personal awareness & understanding of area of learning
8. Ensure you include some critical / debate (avoid writing descriptively) and support this with evidence of reading (for both sides of the argument!) 
9. Provide some ‘real’ examples e.g. in your writing as this will help to demonstrate your understanding of the application of the theory that you’ll be writing about. 
10. Where possible, links should be made to fairly recent research i.e. articles / books published since year 2000 and documents found on moodle page for BMOE4003
11. Include two sheets at the very beginning of your essay the ‘cover and student feedback’ sheets. 
12. Include reference list at the very end of the document. 
13. Style – Times New Roman – size 12
14. Line spacing 1.5 with one line space clear between paragraphs
15. Essay should have page numbers (footnote) and student number & module code (header)
16. Word count is included end of essay but before reference list






















	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
You should read widely, as a minimum, what is included on the module page on moodle for BMOE4003. Readings from here will be expected to be included in your essay as they have been chosen carefully and specifically by your lecturers to support your learning and understanding. To gain excellent / exceptional in this category, wider reading than what is given here would be expected. Continue to develop your professional skills of referencing accurately – use Referencing Handbook UWTSD Harvard for guidance.  



2. Knowledge and Understanding Skills
At level 4, you should be able to demonstrate knowledge of the underlying concepts and principles associated with your area(s) of study.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: 
You will need to show an understanding of what does adventurous activities provide young children. You will need to show that you understand the potential impact that providing good quality outdoor adventurous experiences can have on one’s physical literacy journey. Reference to various teaching styles that would be used to facilitate effective teaching and learning experiences to children would be beneficial. 




3. Cognitive and Intellectual Skills
You should be able to present, evaluate and interpret qualitative and quantitative data, in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of your subject(s) of study. You should be able to evaluate the appropriateness of different approaches to solving problems related to your area(s) of study and/or work. Your work must contain evidence of logical, analytical thinking. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? You should provide justification for your arguments and judgements using evidence that you have reflected upon the ideas of others within the subject area and that you are able to make sound judgements and arguments using data and concepts.  Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
You should begin to include / consider differing perspectives / theories / arguments around the role of outdoor learning and adventurous activities in the overall development of children’s physical literacy. You need to try to demonstrate you are aware of some debates that may exist around these topics. To support your debates/ writing critically it is essential that you include reference to reading so that opinions are sensible and sound judgements are made. 



4. Practical Skills
At level 4, you should be able to apply the basic underlying concepts and principles to evaluate and interpret these within the context of your area of study. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  

Guidance specific to this assessment: 
As well as the above, you will need to demonstrate understanding of practical elements mentioned in this module by including examples in your writing - this means include e.g. Begin to demonstrate appropriate knowledge of the value of securing a holistic approach to teaching and learning young children adventurous activities. Referring to some models of teaching and learning could be considered. 



5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.  This includes demonstrating: that you can communicate the results of your study/work accurately and reliably, and with structured and coherent arguments; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: 
You should ensure that the work is grammatically correct, with professional, precise and accurate use of language. Write in the third person. In the conclusion reflect upon how this knowledge may now inform your professional teaching / delivery. 





	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	30
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	





	
	

	
	
	

	4. Practical Application Skills

	10
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 4

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 4 students will be expected to have demonstrated knowledge of the basic underlying concepts and principles of a subject, and an ability to evaluate and interpret these within the context of that area of study. They should be able to present, evaluate and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of their subject(s) of study. They will have learned how to evaluate different approaches to solving problems, and will be able to communicate the results of their study/work accurately and reliably, and with structured and coherent arguments. They will be able to undertake further training and develop new skills within a structured and managed environment and will have the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.



	Level 4
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources but with some reliance on information gained through class contact. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts rather than other sources. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Generally sound referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Knowledge of the basic underlying concepts and principles of a subject.)
	Major gaps in knowledge and understanding of the basic underlying concepts and principles of the subject matter. Inclusion of irrelevant material.  Substantial inaccuracies. 
	Gaps in knowledge of the basic underlying concepts and principles, with flawed or superficial understanding. Some significant inaccuracies and/or irrelevant material.  
	Limited knowledge and understanding of the basic underlying concepts and principles within the subject area. Some elements may be missing. 
	Knowledge of the basic underlying concepts and principles is accurate with a good understanding of the field of study but lacks depth and/or breadth.
	Competent knowledge of the basic underlying concepts and principles.  Exhibits very good understanding. 
	Excellent knowledge and understanding of the basic underlying concepts and principles of the subject. 
	Exceptional, detailed knowledge and understanding of the basic underlying concepts and principles

	Cognitive and intellectual skills 
(Evaluate underlying concepts and principles of a subject and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements.) 


	Wholly or almost wholly descriptive work. Little or no evaluation of the underlying concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Minimal or no use of
evidence to back up views.

	Largely descriptive work, with superficial evaluation of the underlying concepts and principles. Weak interpretation of data, flawed development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at evaluation of the underlying concepts and principles, tending towards description.
Can interpret qualitative and quantitative data but with some errors. Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.

	Good evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data, with minor errors.
An emerging ability to use evidence to support the argument.
Mostly valid arguments and logical judgements. 
	Sound evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately. Ability to devise arguments using evidence to make mostly appropriate and valid judgements. 

	Excellent evaluation of the underlying concepts and principles. Can interpret qualitative and quantitative data accurately and with some insight. Excellent ability to devise arguments using evidence and make appropriate and valid judgements. 
	Exceptional evaluation of the underlying concepts and principles based evidence. Outstanding interpretation of qualitative and quantitative data.
Exceptional ability to devise arguments using evidence and make wholly appropriate and valid judgements. 

	Practical skills
(Different approaches to solving problems in particular contexts.)

	Limited or no use of taught, basic methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Very weak evidence of different approaches to problem-solving in particular contexts. 
	Rudimentary application of taught, basic methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak evidence of different approaches to problem-solving in particular contexts.


	An adequate awareness and mostly appropriate application of basic methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. 
Can identify problems in particular contexts and propose basic alternative approaches or solutions though there may be errors. 
	A good and appropriate application of basic methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. 
Good evidence of different approaches to problem-solving in particular contexts and proposes mostly appropriate solutions.
	A very good application of a range of basic methods, materials, tools and/or techniques.
Very good consideration of the context of the application. Very good evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions.
	An advanced application of a range of taught, basic methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Excellent evidence of different approaches to problem-solving in particular contexts and proposes appropriate solutions. 
	Exceptional levels of application and deployment skills in particular practical contexts. Outstanding identification of problems in particular contexts and formulation of wholly appropriate, thoughtful solutions / different approaches.

	Transferable skills for life and professional practice
(Communicate the results of their study/work accurately and reliably, and with structured and coherent arguments; the qualities needed for employment requiring the exercise of some personal responsibility within a structured and managed environment.)
	Work is poorly structured, disorganised, inaccurate and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively individual or as part of a group. Little or no evidence of the skills for employment requiring the exercise of some personal responsibility.


	Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to individual or group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of some personal responsibility.
	Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence and/or accuracy in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of some personal responsibility, with some areas of minor weakness.
	Mostly coherent, organised and accurate work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities.
Demonstrates the skills for employment requiring the exercise of some personal responsibility, with some areas of strength and some of minor weakness.
	Work is accurate, coherent, fluent, well-structured and organised. 
Can work effectively independently and/or as part of a team, with very good contribution to group activities. Demonstrates very good skills for employment requiring the exercise of some personal responsibility, with just occasional minor weakness.
	Work is coherent, very fluent and is presented professionally. Can work effectively independently and/or as part of a team, with an excellent contribution to group activities. Demonstrates excellent skills for employment requiring the exercise of some personal responsibility with an appetite for further development.

	Work is accurate, exceptionally coherent, very fluent and presented well. Can work effectively independently and/or as part of a team, with an exceptional contribution to group activities. Demonstrates exceptional skills for employment requiring the exercise of some personal responsibility with an appetite for further development.




























[bookmark: _MV3BS_1][bookmark: _MV3BS_34]Physical litercy is a key part of development with in our lives, but what is it? And how does outdoor adventure help it? Physical literacy (PL) is part of the active world we use to build knowledge and of course, benefit our physical lifestyle however there's more to PL than just physical skills like knowing how to run and jump. We need physical literacy to better our social, psychological and cognitive skills too. We use physical literacy in the sports world with knowledge like what to do to play the game but also how we use tactics in the game, how a team works together, and many more ways (Sports Australia, 2019)  To look at physical literacy and outdoor adventure we've got to also look at the many concepts of physical literacy, the world that children are growing up in as well as my personal experience with physical literacy as well as the world of outdoor adventure.  
Fundamental Movements are a key concept with the idea of physical literacy, this concept takes the idea of moving to develop further skills in later life as well as well needed active skills such as balance, jumping or catching a ball (KIDDO, 2020). These fundamental movements are split down into categories and from there into actions for development. These categories are; Balance skills; walking on a bench and not falling, Locomotor skills; such as running or jumping and ball skills which are catching or playing with a ball (ACT Government, 2017). These skills later in life are key to developing puzzle, social as well as sports skills as these continue to be developed into adult life be that with sports or holding meeting the skills developed is thought to have come from these movement skills. 
Physical literacy is linked to the current curriculum as part of the Uks PE lessons, this in wales is showed with the use of outdoor learning cards (OLCs) (Welsh Assembly Government, 2009) supported by the Welsh government. Examples of these include cards for activities such as bouldering, orienteering and the National PE curriculum (Welsh Assembly Government, 2008). My experience with this is included with my English PE lessons. I found these very engaging with the ideas such as orienteering, more so than the average football session. This sweet spot I feel is where outdoor adventure shines with the idea of physical literacy. Where learning skills such as map reading and developing fundamental movements such as social or cognitive the other key ideas from physical literacy fundamentals.
Why do we all learn so differently? And what's the best way to learn? This is all depending on learning styles, the way we learn on a person-to-person basis. We all have different brains making us think differently and this is thought to be why we all learn differently (ncse, 2021) from there we all take in information differently. This is where learning styles come from as we can try using the Honey & Mumford learning questionnaire (university of Leicester, 2021). As a teacher knowing this helps the learners to understand what you’re teaching with physical literacy if you understand methods behind how people learn you can help teach the social, cognitive and physical sides of PL. However, many people don't agree with the ideas of learning or teaching styles. They disagree with ideas such as active, listening or reading learning styles as many people are more than one styles, which isn't agreed with as part of the learning theory (T.Cockerton, R.Naz, S.Sheppord, 2002). How we offer physical literacy to people is key towards its use in the day-to-day from use in schools for our young people to look at use within the outdoors of course but how we offer these opportunities and teach them leads to the success of physical literacy. We also need some confidence within teaching as physical literacy isn't a common understanding in the current world making a good knowledge and level of confidence given to teachers will help its run and success within the UK curriculum. 
Facilitation when we talk about it related to physical literacy is the act of offering options for usually young adults to take part with something on their own back. That could be PE lessons, Outdoor adventure, or anything in between, as facilitation is a middle ground to learning; a student-focused idea, and teaching, which is a teacher-driven education. This way of educating is often provided by a 3rd party to a situation meaning the best outcome is purely one of progress, planning and desire to better results. Oxford Dictionary defines facilitation as "third-party facilitation seeks to promote the resolution of conflict" (Oxford Dictionary, 2021). Within the idea of facilitation, a book by John Heron called "the complete facilitator's handbook" which looks into different models for facilitation (J.Heron, 1999) there are many modes offered by the book for use with different attitudes, styles and models making the idea of facilitation very easy to use in the real world. To get the most out of physical literacy, we need people that can teach it or facilitate it    
Offering physical education isn't always as easy as doing what some cards tell you to do, for teaching to be most efficient the educator should be aware of different teaching and learning styles. Teaching Physical Education (2008) by Muska Mosston and Sara Ashworth looks into ways of teaching Pe and the effects of different styles alone in the class. They talk about the idea of standardized teaching styles even breaking them all down into key roles within the journey of education. The book also looks into the Mosston spectrum (Dr J Ferguson, 2010) which looks into styles labelled from A to k. They start with most teacher lead methods such as "command" where teachers tell students what to do and how to do it, this works best with motor skills and sequencing within PE. The theory also looks into more student lead learning such as self-teach which is where the student becomes the teaching and driving all the learning and teaching, this method works best for cognitive, social and the independence drive of Physical literacy.   


  
We see and understand that physical literacy is important within schools we see that with its embedment within the UK's PE lessons however we never stop using physical literacy. We all use social, cognitive, and physical skills every day and as adults. a study looking into the benefits around getting less active adults into physical literacy and therefore healthy activity(BMC Public Health , 2019) the results from the study stated "At the post-training intervention, the IG showed significant improvements in PL (p = 0.001) and in the domains physical activity behavior" which means that the use of physical literacy (PL) lead to an increase in being active this shows that even as an adult physical literacy is used to help benefit adult life with the study also showing increases in the participants. The same study stated how that using physical literacy helped to improve attitude and motivation with no exercise being done to these aspects. Which lines with the basic idea of Physical literacy being part of the cycle. 

The idea of outdoor adventure and physical literacy do go hand in hand, the best way for physical literacy I feel is making it fun and engaging, this where the key to adventure comes in. In 2019 there was a UK adult obesity problem (Sky news, 2019) which suggests the lack of movement and physical literacy within the UK. To combat this increase we need a way to provide these physical, cognitive and phycological benefits and skills from physical activity. This is where outdoor adventure helps, adventure I feel a key to an engaging facilitator for physical literacy. It is not for everyone however even small simple outdoor trips like orienteering includes parts of fundamental movements, it suits its self to many different learning or teaching styles and it includes all parts to physical literacy whilst being outside which is thought to have many benefits on its own such as increased focus, mood and even better blood pressure and health (Sharpe Health News, 2020). We use PE within our schools and those PE lessons have outdoor time for these benefits as talked about when relating to the national curriculum. A look into climbing walls and physical literacy held by Bournemouth university talked to coaches from climbing walls about if they felt climbing covered PL (J.P Norman, 2020). The results after working directly with coaches and lecturers pulled that climbing "does have the potential to be a valid means of developing some of the key attributes of physical literacy". This is due to the social, cognitive and physical demands for climbing which maths with the skill development for PL. 
[bookmark: _Hlk69490492]As we all know all too well in 2021, but the Covid-19 pandemic has changed the last few years for us all. This change has also started possibly the biggest move to outdoor physical literacy with the incuse use of the outdoors. Studies show (S.H.Macenzie, J.Goodnew, 2020) that the use of the local area has increased along with the decrease of the area we are allowed to visit. This has increased the physicality with "micro-adventures" (A Humphry, 2021)) but also the community as I've seen on my street an increase in people out and doing things, a example of this is a street long hopscotch play trail drawn on the pavement, with chalk by the kids. This brings together to increase physical literacy with comity driven ideas, coming together and activity with games. 
Physical literacy is a concept that tries to fit itself among Pe across the world, with links towards the national curriculum and seeming seamless links within everyday life. I feel that it is easy to see PL as a magic concept that fixes everything with a little education and motivation, however as with everything PL has negatives and possibly the biggest is that it's only a concept. All the ideas from Physical Literacy work with other ideas meaning the idea are something put together from other theories and ideas. A more evidence-backed negative of the idea comes from a study into Canada’s approach with Physical literacy (M S Tremblay, P E Longmuir, 2017). The review looks at how physical literacy is simply being active saying "51% of the potential points are assigned to fitness activities" making out that the concept is contradicting itself as the concept talks about how its not all physical activity. I feel that a huge flaw is that physical literacy needs physical movement which excludes anyone non-able bodied to most 
of the activities from the OLCs used in PE, and most of the benefits from physical literacy. 
Overall physical literacy has a lot to offer for all walks of life, and with the use of it within outdoor adventure, and schooling to development of social skill development and I feel this works great with the quant and teamwork provided by outdoor adventure. Over-all I love the concept of physical literacy with regards to outdoor adventure I feel that they work hand in hand together and can be used to develop these skills in a fun and engaging way. 
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