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	Learning Outcomes tested
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:

	

• critically reflect upon teachers’ professional responsibilities in working closely with parents governors, local authorities and agencies which support schools and the wider community

• synthesise and analyse performance data accurately to inform decision-making, illustrating a comprehensive understanding of national requirements relating to progress within the statutory and non-statutory curricula 

• identify, apply and evaluate appropriate formative and summative assessment strategies, and critically reflect on the effectiveness of selected strategies in their own classroom practice 
 
• reflect critically upon their own learning, drawing upon relevant theories and personal experience





















	

· Discuss the intended professional data collection justifying its suitability and purpose;

· Support the discussion by referring to a range of relevant literature;

· integrate theory and practice with regard to the pedagogic context;

· Discuss the ethical issues that should be considered during the assessments 

· Write a well-structured piece of work in a coherent writing style









	
TASK DESCRIPTION



Written assignment entitled:

‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

You need to gather focused and detailed data on one child during PTE2 to complete this assignment.

This data collection should adopt the ‘Mosaic Approach’ (Clark and Moss, 2011) and encourage you to listen to pupil voice and perspectives on themselves as learners. Data should therefore include:
· Observation
· Photographs
· Interviews with the child and their teacher
· Pupil-led feedback on learning experiences eg ‘Magic Carpets’ or map-making
· Annotated samples of work
· Other PTE formative records eg RAG/ ARC/ reading records
· (You may also reference summative records when you ‘introduce us’ to the learner)

[image: ]

See also http://www.pupilvoicewales.org.uk/nursery/get-involved/mosaic-approach/ (available in English and Welsh) 
Moss, P. (2006) Listening to Young Children: Beyond Rights to Ethics in Let’s Talk about Listening to Children Learning and Teaching Scotland: available at:  http://www.educationscotland.gov.uk/Images/listeningtochildren_tcm4-324433.pdf

The data, analysis and next steps should include reference to:
Language and mathematics development, wellbeing and at least two other Areas of Learning/ curriculum subjects. Ensure that you make appropriate reference to the curriculum expectations when drawing any conclusions about progress.

Your assignment must contain evidence that you have considered the ethics of working with children  - eg anonymity, the right to withdraw etc.  The attached letter must be signed by the class teacher to indicate that you have discussed this assignment and gained appropriate permission to gather data from them. This should be included as an appendix.

Your analysis of the learner could be structured using Nottingham’s (2013) ASK model – what does the data tell you about the attitudes, skills and knowledge of the learner? What are the ‘missing’ pieces of evidence – and how could you fill these gaps?

[image: http://image.slidesharecdn.com/hb21may-2ask-110522060004-phpapp01/95/develop-ask-3-728.jpg?cb=1306044123]
picture taken from: http://www.slideshare.net/jabulani4/develop-ask)


Justify the next steps for the learner, and suggest some appropriate strategies to help them take these steps. Consider your role – eg scaffolding/ modelling/ questioning as well as resources and activities. What are the challenges and limitations of your selected approaches?


Suggested Structure of assignment: 

Introduction (approx. 350 words). 
Set the scene – anonymised details regarding school context, learner information etc. 

Data collection (approx. 800 words)
Outline data collection methods in brief, justifying their selection, and evaluating their strengths and limitations. 
Demonstrate your awareness of ethical issues.
	
Analysis of learner (approx. 1500 words) 
Present your data appropriately.
Analyse what this tells you about the learner.
Evaluate the data in terms of strengths and limitations.
Synthesise this into a coherent picture of the child’s current achievement and attitude towards their own learning.

Next steps (approx. 1500 words)
What would you do next with this child to help their learning progress.
Justify pedagogical approaches, resources and activities. 

Conclusions (approx 350 words)
Reflect upon the information that this assignment has given you in terms of knowledge of assessment for learning – and how this will impact on you as a teacher.
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RE: Primary PGCE student assignment: permission and confirmation that work has been undertaken in school for assignment ‘School Development and Pupil Progress’, Summer 2018.

Dear class/senior mentor,
For the university module named above, trainees are required to identify one  learner within the class in which they are based and, over the course of the Professional Teaching Experience, explore their learning in detail. The evidence that they need to gather could include:
· observation; 
· asking the learner to identify places/things that help him/her learning;
· discussing what helps the pupil learn and how they feel about learning with the pupil and/or teacher;
· collecting samples of work which might show something about the learner’s progress and development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the next steps for the learner, and indicate how these will be achieved. Trainees are expected to undertake this work independently whereever possible, and have been given ethical guidelines to follow (although undertaking the work above would be in line with typical classroom practice).  The trainees have been asked not to reveal the identify of the learner or the school within their assignment. Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the work has taken place.
We would therefore be grateful if you could confirm that permission has been sought and that  tasks have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): ________________________________


SCHOOL NAME (PLEASE PRINT): _________________________________


SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT): 




SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):




If you have any queries regarding this, please contact the Programme Lead Helen Lewis : h.e.lewis@uwtsd.ac.uk

Many thanks in advance,

[image: ]Helen Lewis, 5.3.18

SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.


2. Intellectual Skills (Analysis)
Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.


3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)
You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.




	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Grade 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	

	





	

	
	

	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	

	





	

	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	

	





	

	
	

	4.Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	

	





	

	
	





	Assignment Grade (Assessment grades are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	

	
	Up to 1 week late
	D Max
	

	
	Over 1 week late
	Fail
	



	Level 7
	Assessment Criteria Descriptors for Primary PGCE with QTS
This format emphasizes the holistic nature of judgements to be made by markers. Equal weighting is given to each section. Plagiarism or non-submission will result in F (0%) grading. 

	Assessment Criteria
	Fail - grade E
	Weak pass– grade D
	Pass – grade C
	Pass – grade B
	Pass – grade A

	
	Poor 
	Weak Pass
	Satisfactory 
	Good
	       Excellent 

	Overall judgement 
	Poor understanding, unsystematic, incomplete and/or inaccurate 
	Understanding of main issues demonstrated
	Satisfactory understanding demonstrated with satisfactory analysis
	Good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Highly thoughtful answer informed by wider reading, showing clarity of thought, personal insight and some originality

	Subject Knowledge and Understanding

(Conceptual)



(Reading)
	Basic misunderstanding, misconceptions, or misinterpretations - Some superficial knowledge in places
	Main concepts understood with limited evidence of critical insight
	Sound understanding of concepts and critical engagement with ideas
	Good understanding of key concepts; knowledge of wider implications; critical engagement
	Engaged critically and systematically with the main concepts and theories: excellent engagement

	
	Poor and/or inappropriate literature, lacking accuracy, unsound, limited/dated range of sources 

	Satisfactory range of reading overall although this may be limited in some way
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by a selective range of reading from a variety of sources

	Intellectual skills

(argument)


( professional data collection: research design/data collection )

(presentation of findings/analysis)


(critical /reflective evaluation)

	Little sense of an argument lacks coherence.
Generally descriptive or anecdotal
	Argument is balanced with some differing viewpoints presented.  Some questioning of assumptions
	Argument presented shows satisfactory evidence of critical and analytical reflection.
	Strong argument developed.  Good evidence of critical and analytical reflection
	A well-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Professional data collection is inappropriate/ flawed /not discussed
	Professional data collection is mainly suited to purposed; beginnings of critical considerations
	Professional data collection is suited to purpose and considered critically.
	Professional data collection well suited to purpose, justified with clear identified focus 
	Professional data collection logical and sophisticated; comprehensive understanding of appropriate techniques 

	
	Findings presented with little or no framework or discussion; or discussion of findings is descriptive. Few conclusions are drawn or conclusions drawn are inappropriate.
	Findings are presented with basic analysis and some limited but appropriate conclusions
	Findings presented with some analysis and criticality with justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented
	Findings presented in a critical and analytical framework. Insightful conclusions, firmly based upon the evidence presented

	
	Little or no evaluation attempted; no or limited reflection 
	Evaluation and reflection is present but  may be limited
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of study; good reflection
	Critically reflective evaluation of work informed by excellent reflection.

	Pedagogic and Professional applications
(linking theory to practice)

(professional reflection)


(working in  a group)


(ethical conduct  where appropriate)

	Little or no evidence of engagement or superficial engagement and understanding with respect to the pedagogic and professional context(s)
	Some engagement and understanding with respect to the pedagogic and professional context(s)
	Sound engagement and understanding with respect to the pedagogic and professional context(s)
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s)
	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)


	
	No evidence of reflection 
	Some evidence of reflection  whilst beginning to make links with own practice and thinking
	Satisfactory evidence of critical reflection  whilst beginning to make links with own practice and thinking
	Good evidence of critical reflection whilst making links with own practice and thinking
	Demonstrates an excellent level of understanding of critical reflection as a learning process

	
	Inability to work with others or works within a group but lacks self direction or group responsibility

	Responsibility for  planning and developing courses of action; shows awareness of group responsibility
	Initiates and occasionally leads tasks/processes for won work and where appropriate for others.
	Chooses goals and can self-direct; able to co-operate within a group and can take the lead
	Accepts accountability for determining and achieving personal and/or group outcomes

	
	Ethical issues not or superficially considered 

	Some awareness of ethical issues
	Appropriate ethical issues raised and discussed; bias/prejudice not noted
	Good, clear understanding of ethical issues; awareness of bias and prejudice
	Ethical issues have been addressed effectively; bias/ prejudice discussion includes attempts to nullify this

	Key/Transferable Skills 
(presentation)

(spelling, punctuation and grammar)



(structure)




(referencing techniques)

	Poor presentation of written work 

	Presentation of written work is weak

	Satisfactory presentation of written work 
	Good presentation of written work
	Excellent presentation of written work

	
	Significant errors in spelling, punctuation or grammar 
	Some errors in spelling, punctuation or grammar
	Spelling, punctuation and grammar are satisfactory; few errors in written language
	Spelling, grammar and punctuation are good; very few errors in written language
	Excellent standard of written language. No or very minor errors in written language 

	
	Poor structure with unclear writing style 
	Structure is present but may be underdeveloped, writing style is mostly coherent
	Satisfactory structure with  coherent writing style


	Good structure with a coherent writing style

	Effective structure and highly coherent writing style which fully engages the reader  

	
	No use or limited use of protocols and conventions including Harvard referencing 

	Some following of protocol and conventions of Harvard referencing 
	Satisfactory use of Harvard referencing protocols and conventions 
	Good use of Harvard referencing protocols and conventions 
	Harvard system used accurately, consistently and effectively with all sources






	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	My data collection methods were varied and thorough and gave a good representation of the child and his learning.



	I feel that I need to integrate my references better into the paragraphs to preserve the flow of the essay.




	Student’s Name
	Daniel Kilford
	Date
	30/05/18

	Student’s Signature
	D.Kilford







SDPP Essay
Introduction

Learning is an important experience for children which will shape them into who they become in the future. Children grow up moving through the education system and will each experience it in a slightly different way, affecting them as individuals not only academically, but socially and emotionally as well. Throughout this growth and educational period of their lives, the children will develop subtle nuances or overt preferences which will shape the way that they absorb, retain and apply their knowledge whether in a school or external context.
This essay will focus on the way the child learns, what impacts this during their educational journey and and the implications of this on their holistic development as a person. Once the way a child learns has been observed and analysed, strategies can be implemented to make learning more personalised to the individual. Tien and AL-Obaidi (2016) propose that personalised learning within the classroom can lead to higher outcomes.
This essay will be based around a study in a medium sized school in Porthcawl, South Wales. The school has approximately 400 children and has a 2 form entry in every year group. The school has a very low percentage of children who are entitled to free school meals (eFSM) and the vast majority of the school is white-British leading to a low level of children who identify as speaking English as an additional language (EAL). The school has a low level (12%) of children who are identified as having additional learning needs (ALN), but no children who have been assigned a statement of special educational needs (SEN) (ESTYN, 2013)
[bookmark: _GoBack]The child, who will be the focus of this study and henceforth called child A, is a nine-year-old boy in one of the two year 4 classes. His class is a cohort of 22 students including himself and contains a higher level of ALN than the school’s average but no eFSM children.
Child A currently holds a School Action Plus status and has subsequently been referred by his teachers for testing for ADHD by a health professional which is currently being undertaken. While he holds this status, Child A is not entitled to any additional support by a 1:1 member of staff. The child in question is from a well respected family who have been called “good parents” by the class teacher. This disregards most of Barnes, Belsky, Broomfiels and Melhuish’s (2006) ideas that children in areas of high deprivation are more likely to have an additional learning need.
The class teacher and headteacher are aware of the study taking place and the headteacher has signed a consent form stating the research may go ahead. Child A has given verbal assent to the study in line with BERA (2011). See Appendix 1.
Data Collection

For this essay, several methods of collecting data were used, each with their own strengths and limitations. The benefit of using several different data collection methods is that they bolster the validity, accuracy and reliability of the overall data and their drawbacks become more insignificant. Using several methods of data collection is one factor of implementing the mosaic approach (Clark and Moss, 2011). The mosaic approach consists of gathering information from both the child and adults who play a role in the child’s education. The second stage of the mosaic approach includes sorting, arranging and collating the information to be discussed, reflected upon, deciphered and depicted. The final stage of the mosaic approach consists of deciding how to move the child forward in their learning. 
The first method of data collection used to fulfil the first stage of the mosaic approach is semi-structured interviews (Edwards and Holland, 2013). For the purpose of this essay, the interviews chosen to be performed were one to one with the interview subject. A “sit down” interview was conducted with the class teacher and the class LSO individually and a learning walk was conducted with the child in question. A learning walk with the child was chosen as a method of gaining an in-depth representation to how the child views his own learning, the learning environment of the school and his attitudes towards learning. Interviews with the class teacher and class LSO were chosen as they would give an insight into the child’s home life, behaviour and work ethic. It will also allow them to assess what they have been doing to improve the standards of education for all children in the class, what they would recommend for next steps and whether they believe the learning environment is conducive to the learning of the class.
The benefits of using semi-structured interviews include allowing the participants to go as in depth into the question and answer process as they wish. If the interviewer wishes to probe deeper into the given answer, they may pose an unplanned question which may allow the participant to provide more information and make data collection more detailed. 
The learning walk that was undertaken with Child A was child led and had little structure to it. It worked similarly to the interviews, with having some questions prepared, but also using the learning environment to prompt questions and guide the interview. The ability for the child to feed back about whatever he wanted during this learning walk was important (Clark, Flewitt, Hammersley and Robb, 2014) as he may reveal factors that had not been considered by the researcher. 
The ability to adapt the questions depending on the interview participant could be viewed as both a positive and a negative. The positive of this approach is that you can focus on the specific knowledge of the participant without asking questions that they will not know the answer to. A negative of this is that it is more difficult to cross reference between interview participants as they will have been asked different questions.
The second mode of data collection is observations of Child A during. These observations often focus in on a “critical incident” of the day where Child A has done or said something or reacted to something. Child A’s behaviour, social skills, mannerisms, work ethic and attitudes towards learning and self-esteem will be analysed here alongside performing discourse analysis. Discourse analysis is based around the way a child speaks – where and how they use their voice to express which opinions (Bryman and Burgess, 1994).
The positives of this type of observation include the ability to describe, in detail, major events of the day, flexibility in choosing a critical incident and the ability to observe the child exhibiting his normal behaviour.
While flexibility in choosing a critical incident is viewed as a positive, it can also be seen as a negative. If only one incident is chosen per day, it is likely that it will be one where the child is behaving in a way that is not befitting to the standards of the classroom. A researcher would be far less likely to make the critical incident a time when Child A is sat quietly and working well. It is important to keep this in mind and gather a variance of critical incidents, both positive and negative, to prevent this from happening. 
The final method of data collection is from assessing the child’s work in topics that they have used their maths and English skills. These can be discrete lessons or integrated in a cross curricular method into other lessons through the use of the LNF.
The positive of using this method is that the work can be assessed to see whether the child completed the work and to what standard. One of the negatives of this approach is that it is difficult to determine why a child may not have completed work just from looking at books. The questions of whether the child did or did not understand the work or whether they were disruptive can be raised.
Using all three methods will offset some of the negatives and will be pieced together in the mosaic of the child’s progress so far.
Analysis of the learner

The analysis of the learner will be presented under the three following subheadings based around the ASK model (Nottingham, 2013; Nagendra, Radha, and Naidu, 2013): the learner’s behaviour and social skills, the learner’s knowledge and ability to complete class work and the learner’s attitudes towards education. Several other themes will be blended into these categories including, but not limited to, the child’s self-esteem, social skills and the effect of an LSO on the above categories.
The learner’s behaviour and social skills
Child A is currently classified as being school action plus due to suspected ADHD. He is currently undergoing testing and in class observation by a medical professional to confirm this suspicion. From observations of the child, he finds it very difficult to remain calm and quiet during reading time, he usually talks out loud or provides a commentary on anything that he sees or finds interesting. After questioning other children about how they feel when child A shouts out and disturbs them, they said that they “found it really annoying”. This is often vocalised in very harsh ways and can harm child A’s self-esteem. While child A understands that his behaviour is affecting the class in a negative way and portraying himself to be of a disruptive nature, he often cannot help himself from shouting things out.
Child A feels like he is disliked by his fellow pupils and repeatedly declares this to adults within the class. Observations show that Child A is not intentionally harming others but tend to use his body in a reckless way. During the interview with the class teacher, she talked about how child A often pushes in the line, hurting people in the process of doing so. She also stated that he is not aggressive by nature as he has never punched or kicked another child intentionally and rarely gets angry at others. This data tells me that the learner is not nefarious or cruel with his actions, but rather does not understand the full extent of what his body can do and how his actions may harm other people.
With this being said, positive behaviour was exhibited from child A when another child was upset. Child A immediately went to the second child and attempted to talk calmly and comfortingly to her in order to put her at ease. This was a complete inverse of the behaviour that he was exhibiting just a few moments before this incident. After an interview with the class LSO, she informed me that this was not the first time that Child A has acted in this way, he had in fact taken it upon himself to comfort this girl while she was upset several times in the past. During the learning walk, child A was questioned on how helping the girl in question made him feel. Child A responded “ I’m not really sure, good, I guess” This shows that the child is intrinsically motivated to help others and, while he may often cause a distraction or a ruckus, he wishes to be a functioning and assistive member of the classroom and make the learning environment inclusive for all pupils in the class.
The final note to be made is around the child’s inability to regulate his own actions once he gains a positive reaction from the class. On Wednesday 16th May during the afternoon session, Child A decided to observe and shout out things that he thought were funny in an attempt to make others in the class laugh. Once the other children found him funny, he then spiralled out of control and became unmanageable through negotiation and positive reinforcement. This shows that Child A has a low level of self esteem and will do anything to gain a positive remark or laugh from a classmate but does not know where to stop. In the interview with the class LSO, she said that this is a regular occurrence and that he gets so caught up in the moment that he doesn’t take notice of the teacher or what is around him. This incidence happened in an afternoon session, but in the morning session, Child A was being observed by a health professional to assist in his diagnosis. The class teacher believes that he was aware of why the woman was there and behaved as well as he could. The behaviour in the afternoon session was a result of him being mentally exhausted from him behaving well and working hard to avoid gaining attention.

The learner’s knowledge and ability to complete class work
The level of work that Child A can produce varies greatly depending on what work it is, whether it is new learning or consolidating old learning, whether he is working individually, with a friend, in a group or with an LSO and often depending on how he feels on the day. It is for this reason that it is difficult to assess his progress with accuracy and reliability.
One of the main factors affected Child A’s work was who he was working with in the session. He often finds it difficult to work on his own and prefers it when an LSO helps him to organise his thoughts. During the interview with the LSO, she stated that Child A often has a lot of ideas during the lesson but “finds it quite difficult to write down what he’s thinking about because he loses track of what he’s thinking about”. When working with the LSO, child A has an opportunity to vocalise his thought process and discuss any possible ideas with another person before writing it down. This shows that child A has a fairly high level of intellectual ability and the oracy skills to talk about his ideas fluently but lacks the ability to express them in a written form. It also shows that child A lacks confidence when working and the ability to discuss answers and ideas in a verbal way before creating a tangible written representation of them is incredibly useful to him. 
The LSO often scaffolds a model answer for child A and may scribe his ideas during any thinking incidences. The scaffolding given helps child A to gain an idea of what he needs to discuss and then he can use his own thought processes to create his own ideas. This shows that Child A likes a clear order in his work and that once he has a pattern or scaffold to work from, he has the intellectual ability to adapt this and create high level answers (Appendix 6).
Working with another child (who has been chosen by child A) is also seen as beneficial to child A’s ability to complete work. The second child works similarly to the LSO but not as overtly or as structures. The second child works in two ways; firstly through being a “soundboard” for child A to say all of his ideas to as a way of checking them and seeing if they were logical. The second way is as a more knowledgeable other (MKO). Similar to the LSO in the previous scenario, the MKO provides a scaffold and an example of good practice for child A to observe and copy, follow or adapt to fit their own purposes.
The learner’s attitudes towards education and the learning environment
The way that child A views his education and the learning environment also varies depending on several different factors that, to be an effective educator, must be taken into account to ensure each child reaches their full potential and enjoys their learning.
During a lesson on 24/5/18, Child A spent around 60% of the allotted time for the work begrudgingly writing the date and learning objective. Once Child A had completed the date and LO, he enjoyed his work and, when we had to move on to the next task to keep pace with the class, requested to carry on with his work at another time as he was determined to finish. During the second part of this session, he produced work above his normal standard. The lesson in question was a regular lesson and there was no observable or conceivable way that the planning or implementation of the lesson affected his performance during this incidence; his motivation to do well during this session seemed to be wholly intrinsic. This shows that Child A does have a desire to do well and produce a high standard of work.
As previously mentioned, child A enjoys completing his work in a pair (Appendix , but it has been observed that he dislikes working in a team. During the task to create a woodland shelter, he refused to work as a team to complete the goal and instead proposed that he should work with the LSO until she assured him that she would be working with his group to help them. This shows two things for child A. The first is that he lacks the social skills to integrate himself fully with the other people in the learning environment, creating his own personal and isolated environment away from others. It also shows that he has a certain level of attachment to the LSO and finds it difficult to work away from her. While this somewhat negative effect is fairly overt and easy to observe, the work that Child A produces while accompanied by the LSO is of a much higher standard for the aforementioned reasons.
Following on from the first surmising point of the previous paragraph, Child A finds it difficult to bond with others in the learning environment and chooses to isolate himself and the LSO. When I questioned him during the learning walk about his feelings towards group work, he responded that he doesn’t like working with others as he feels left out. I followed this question by asking him whether he thinks that if he works with others more, he will feel like part of a group more and enjoy working towards a goal together. His response to this is that “It doesn’t matter because no one likes me anyway”. The response that he gave shows that he has a low level of self esteem and he is pessimistic about his efforts to become a fully functioning part of the classroom. Appendix 2 shows this in a different session.
Child A has shown to have little regard for looking after the learning environment. During a lesson in the woodland, he sat on a wooden bench, rocked it and broke it. Child A often throws items around the classroom as well according to the class teacher. This shows that child A either has little respect for other people’s items or does not fully comprehend the gravity and outcomes of his actions on items and other people’s feelings and motivation.
All of this data suggests that Child A is capable of working to a high standard but often finds it difficult to trust in his answers. Having an LSO or MKO with him while he has been working has shown a remarkable improvement in the standard of his work. While sometimes showing empathy for others in certain situations, Child A does not fully integrate himself with others and does not fully appreciate the benefits of the learning environment being set up as it is, preferring to work outside or isolated into one corner of the classroom.
Next Steps
There are several different adaptations to the lesson structure, learning environment and support that can be given to child A in order to enhance his overall engagement, attitude towards school and learning and the standard of work that he produces. These adaptations will also aim to improve the learner’s understanding of his environment and other learner’s feelings, his own self esteem and his overall social integration with the class in a healthy, positive way. The effects of not just academic work, but holistic learning and wellbeing on a child’s overall progress is incredibly important and well documented by the Welsh Assembly Government (WAG, 2010).
The first adaption that could be made is based around the class LSO’s viewpoint that child A “needs a one to one”. The work that child A has produced has been of a significantly higher standard when an LSO has been present and working with him. As previously mentioned, this is due to the LSO boosting Child A’s confidence when answering questions or providing a scaffold when he is unsure of how to structure an answer. It is important to remember not to single out a child in Child A’s situation as one of two negative aspects may occur: either the child will become too dependent on the LSO’s help and will be unable to work independently or the child may feel excluded from the rest of his peers as he must work with an adult and become demotivated and disengaged with the learning process through this. To avoid this, the child’s one to one TA must work with the child as a group, ensuring that he talks to them as much as he talks to him/her, if not more (appendix 3). Independent work and peer collaboration are important aspects of the Welsh curriculum reforms, Successful Futures (Donaldson, 2015). Despite the school believing that a one to one TA would benefit Child A, Sutton Trust (2018) disputes the idea that teaching assistants are at all valuable in a school, stating that their effect on a child was negligible, around 0 to +1 months added value, for the cost that it takes to employ one. WAG (2018) promotes valuing the learner’s choice in deciding which provision should be given to him/her and, if given the choice, child A would choose to have the support as the positives (his attainment and enjoyment in the learning process) would outweigh the potential negatives.
A second adaption that can be made is to the classroom layout, organising the tables into complete mixed ability. The classroom is currently slightly mixed: there are two tables who are higher ability and two tables that are lower ability. While this makes differentiation easy, it does not allow the implementation of an MKO, which was first introduced by Vygotsky (Schmidt, 2009) . Child A currently sits next to somebody who could be viewed as an MKO, she is high achieving and usually hard working, but, as previously stated, child A does not work well with everyone in the class and has refused help from this child in the past. Giving child A a choice of who he would like to sit next to and picking the person who would most likely act as a beneficial MKO would not only allow himself to foster a good relationship with this other child, the MKO might set a certain standard for child A to reach in both behaviour, effort and perseverance. The MKO in this situation would act as a “buddy” to child A, helping him in not just the class work but integrating himself better during play and lunch time.
A third method of improving the learning of Child A is to adapt the learning environment to suit his needs. The displays in the classroom currently hold an exhibition of the children’s work and a word wall to help them with their spelling of tricky words or topic words. A proposed change would be to include a board which is directed at aspects of the lesson Child A finds difficult. A display providing sentence starters and a method of breaking down questions and deciphering what they are asking you would be greatly beneficial to Child A. Child A would be able to use a systematic approach with easy, visible steps to structure his own sentence and then decide which sentence starter he would wish to use in order to articulate himself. This would partially fulfil the role that the LSO currently plays by providing him with a method of focussing the ideas in his head into one coherent answer. While the displays cannot change from lesson to lesson, the whiteboard can hold any key information for the lesson. One method of focussing Child A’s attention may be to write the lesson timetable or steps on the board so that he knows what has happened, what is currently happening and what he will be doing before the lesson ends. 
It has been observed that child A often finds it difficult to find the starting point of the lesson, causing him to lose interest and get frustrated with not knowing what to do. Despite this, once he starts, he often produces good work for his ability level and can produce unique and valuable ideas. There are several different ways of changing the structure of the lesson to help him find a starting point in order to become engaged in the task. The first method is through introducing more pupil talk on the carpet. Pupil talk can increase engagement levels and reduce the amount of interruptions during a carpet session. A method of pupil talk that may prove useful in this situation is snowballing. The snowballing technique involves a child thinking about the answer individually, pairing up with a partner to discuss what they have thought about, joining into a larger group to discuss further and then feeding back to the class. Burk (2012) states that the snowballing technique can improve the engagement of children who have SEN or ALN as it gives them time to think about their answers and plenty of time to discuss whether they have similar thoughts to others in the classroom. Pupil talk does not have to be just a content checking question but can also include an instruction checking question such as “what is the first thing you should do when you get back to your table? Turn to your partner and tell them”. This will prove especially beneficial to Child A who often looks confused when arriving at his table.
Another adaption to the lesson is the inclusion of “pit stops”. These are mini plenaries that are designed to check the progress of the children and keep them on track to complete the work on time. For child A, pit stops could have a second, more important use as a way of finding a starting point after going back to his table. They also provide the ability for him to check his answers against the general consensus of the class to assess whether he is doing the right thing. If Child A finds out early that he has started incorrectly, he will be able to change his work and continue with little fuss, but if he finds out his work is incorrect after completing more than a few minutes of work he will become frustrated, demotivated and disengaged with the lesson. Gade and Blomqvist (2018) propose that plenaries are useful as a whole class intervention and can be adapted depending on what the teacher observes throughout the lesson. They state that plenaries can also be used to pose questions to promote thinking which may provide the start point for Child A.
The final adaption that could be made to the lesson structure is changing the lessons themselves. Child A has responded well throughout the interview period to lessons if he has been able to have a say in how the lesson will be performed. So far, child A has opted to partake in lessons that are more physical than the average lesson and prefers to learn using a “hands on” approach to entice him into the learning and then consolidate the learning at a later point. The ability to choose how he wishes to learn about a subject greatly increases not only his enjoyment but also his engagement. As previously stated, WAG (2018) promotes the voice of the child in planning ALN provision, but that choice should also transfer into the lesson and learning style as well (Appendix 4).
Conclusion

To conclude this essay, I will discuss and reflect upon the impact it has had on my own knowledge of assessment of and for learning. I will also discuss how this newfound knowledge will assist me as a teacher and what change I will be making to my practice, both in my placement and in any future teaching jobs or instances that may arise.
This essay has taught me that assessment is not simply discrete incidences of thumbs up/down, red, amber, green ratings and marking work, it is the summative collation of all this information over a period of time that will assist the children. The work that has been collected must be marked in a meaningful way and acted upon by the child either through finding mistakes to “green pen”, answering any written thought provoking questions asked by the teacher or through a process of discourse (appendix 7) to explain answers and consolidate learning.
Each child has their own personal talents and specialisations but also areas that they are not confident in. It is important not to categorise children as “high ability” or “low ability”, but to acknowledge that they are able to excel if the conditions are right.
In my future practice, I will take into consideration the needs of each child and investigate how I can adapt the learning environment to make it more suitable for their needs. This is one of the best ways to improve the engagement, attainment and enjoyment levels of children in the class, regardless of ALN status.
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Appendix 1 – consent form
[image: ]
[image: ]Appendix 2 – work completed as a group vs with an LSO
[image: ]


Appendix 3 – work with LSO support
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Appendix 4 – Effect of choice on effort levels
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Appendix 5 – Work as a pair[image: ]
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RE: PPGCE (with QTS), permission and confirmation that work has been undertaken in
school for assignment Datblygiad Ysgol a Chynnydd Disgyblion - School Development and
Pupil Progress (M6X02151-C) (M7X02153-C)

Dear class/senior mentor,

For the university module ‘School Development and Pupil Progress’, trainees are required to
identify one ‘average’ attaining learner within the class in which they are based and, over
the PTE, explore what helps the pupil to learn language and mathematics. Such exploration
could involve:

e observation;

e asking the learner to identify places/things that help him/her learn language and
mathematics;

o discussing what helps the pupil learn language/mathematics and how they feel about
those areas with the pupil and/or teacher;

e collecting samples of work which might show something about the learner’s language
and mathematics learning.

Undertaking this work should support trainees in understanding how children learn and
how they can develop their teaching to ensure effective learning. Trainees are expected to
be independent in undertaking this work and they have been given strict ethical guidelines
to follow although we anticipate that undertaking the work above would be in line with
typical day-to-day classroom practice. The trainees have been asked not to reveal the
identity of the learner or the school within their assignment.

Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the exploration work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and
that exploration tasks have been undertaken by signing below.

STUDENT NAME (PLEASE PRINT): (DOW'\( 6/ kl /6?0/‘0/

SCHOOL NAME (PLEASE PRINT): ‘/l/e (# P&/r‘é P/‘l'h‘uz,fy
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Student to verbally ask the child: 'l have talked to (trainee’s name... Miss / Mrs/ Mr) about
my work, and | am happy for it to be used in their work. | know that my full name won't be
used (Record their response below).

Yook, bhal s JZ/',«/ . M
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If you have any queries regarding this, please contact:

Helen.lewis@uwtsd.ac.uk (PPGCE Lead) / sarah.elsey@uwtsd.ac.uk (Module Lead)

Many thanks in advance,

SDPP module team

Sarah Elsey Gail Parker
Dr. Helen Lewis Rachel Wallis
Linda Davies Nerys Defis
Jayne Morgan Nana Ryder

Heddwen Davies
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