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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation: 21/11/2023 

To be completed by learner. 
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	Question:

Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  


300 words (+/- 10%: include your actual word count at the end of each section).


1 and 2 are 16-year-old unaccompanied asylum-seeking children from Afghanistan who travelled to the UK without parents. They transferred on arrival to XXX via the National Transfer Scheme and became looked after under S76 of the Social Services and Well-being (Wales) Act 2014 (Department for Education and Home Office, 2023). 
On transfer, XXX LA provided independent accommodation, close to the LA office, where assessment of their care and support needs could take place. The house was located in a Welsh market town, where diversity is minimal (Welsh Government, n.d). An assault took place, and their home damaged in a racially aggravated crime (Crown Prosecution Service 2022). A language barrier led to reporting difficulties which caused them harm. A strategy discussion took place and decision made to move them to a safer placement with staff support. The new placement is in a large culturally diverse English town. 

Research suggests that UASC do not always recognise exploitation or crime (Gearon 2021). I need to consider a referral to National Referral Mechanism (NRM), ensuring 1 and 2 are safeguarded from modern day slavery (Home Office 2019). My objective is to explore this whilst ensuring they feel heard. The Welsh Government’s active offer advocates conducting social work in the individual’s language of choice, I will therefore book a Pashto interpreter to support the meeting and observers’ feedback. The Code of Professional Practice stipulates that a social worker should collaborate with individuals in a way that respects their culture and language. In my professional opinion, this practice aligns with the Active Offer (Welsh Government, 2015 & Social Care Wales, 2017). I will use printed maps in the hope that using images of location will help to discuss their experiences. Thinking about the impact this discussion could have, I will print translated emotion cards which can be used to stop the session. (Education Above All 2020). Consent was gained from 1 & 2 during a visit and again from a support worker.

325 words

	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 


1300 (+/- 10%: include your actual word count at the end of each section).


Obtaining consent was more complex than would be with an English or Welsh speaking individual, this took pre planning and needed both an interpreter and translation app to explain in advance the reason for the visit. Consent was provided again when I introduced the observer to 1. 

Booking an interpreter ahead of the visit with 1 & 2 was a crucial element to my communication methods in this interaction, as I do not speak the same language as 1 and 2. I needed the assistance of an interpreter to ensure I upheld the code of professional practice and ensure everyone involved could communicate their views effectively (Social Care Wales, 2017).

The observation went ahead with 1 only as 2 was not very well. 1 used simple English words he has recently learnt and body language to explain this to me. It was apparent he had pre prepared this, knowing I was visiting, and this emphasised the importance of pre planning as it gave 1 the opportunity to prepare his words. I mirrored simple English words and body language to help 1 feel at ease (Miller and Rollnick 2013). 1 likes to greet with a ‘fist bump’ and greeted both myself and the observer in this way, reciprocating this showed respect and helped build rapport, whilst evidencing that 1 was ready and willing to take part in the session (Griffiths, 2012). 

The interpreter was however late, causing immediate difficulty in communication. I ensured a colleague was online and able to contact the service provider, whilst I prepared for the intervention. I upheld my ethics and values as a social worker by ensuring interpretation was available, thus ensuring I work to the Equality Act (2010) and the United Nations Convention on the Rights of the Child (1989).

I sat on the floor with 1 and used simple language to explain the lateness of the interpreter. I showed him print outs of English and Pashto words, a map of his overall journey to the UK and a detailed country scroll, showing the route he had taken and how long he had remained in each country. He confirmed this was where he had travelled and traced his finger along the journey to ensure it was correct. This involved 1 in the process, whilst we waited for the interpreter. Without an interpreter, I did not have the necessary communication skills to discuss 1s trafficking and exploitation experience, which is defined as child abuse, to decide on NRM referral (Wales Safeguarding Procedures Project Board 2020).

The interpreter eventually joined us virtually, I ensured that 1 and the interpreter understood each other. I provided an overview of the visit’s expectations; this is important as it gives the interpreter an opportunity to adapt their own language skills required to interpret appropriately (Pollock (2023). My aim was to provide an informal intervention that enabled 1 to share key details. 

XXX Local Authority has adopted a Signs of Safety approach, where safety planning is co-produced with an individual (Roy 2020). I used the three houses tool in my approach with 1. I prepared for this by linking his experiences on his journey to the UK with his experiences of crime in the town he and 2 had to move from. We looked at what was going well, what worried him and what needed to happen next (Weld, n.d). Linking the recent experience enabled me to explore what a crime is, and how 1 can keep himself safe in the future. In discussing what needs to happen next, we discussed that there is an ongoing investigation into the crimes that occurred in XXX, and that should 1 wish to share any information about this he could. 1 did not disclose information to suggest he had been exploited during his journey, during this visit. However, he has started to discuss what he experienced, and these are far from positive. 1 disclosed that whilst it was positive his father had paid for his travel, he experienced awful maltreatment, Officers in Bulgaria removed his shoes, and he travelled on foot to Serbia without a pair of shoes. Research suggests that young people may not be aware that they have been exploited and it may take time for 1 to fully disclose his experiences (Gearon 2021).

I had facilitated similar assessments with other unaccompanied children; however, this was the first time I had prepared an individual intervention with 1s journey mapped out in a pictorial aid. An outcome of this person-centred approach was an ability to actively listen, this enabled 1 to feel understood, it provided 1 with positive feelings that I listened to him, and this enabled 1 to build a relationship and develop trust, knowing his experiences mattered (Weger Jr et al, 2014). On reflection, achieving a person-centred approach would have been more difficult had 2 joined us for the session as planned. With the pictorial aid, 1 came back to areas we had moved on from discussing, and I realised in my earlier interventions, this did not occur. 1 made effective use of the interpreter to detail his experiences, I gained knowledge by using the exchange model of assessment. Sitting on the floor with 1 made this process feel less threatening, and I gained valuable insight into information I could easily transfer to an NRM referral, if needed (Coulshed and Orme 2012). 

The nature of the visit looked at some of the worst experiences 1 had encountered and without the assistance of an interpreter, communication would have been difficult. I had not considered the power imbalance of my work until I read research following the visit. This emphasised that social work with interpreters is always social worker led, the individual is dependent on the social worker booking an interpreter to communicate. The research also suggests that social workers find supporting young people with interpreters challenging and some social workers view interpreters as a barrier in themselves, citing the awkwardness of needing an interpreter and possible safeguarding concerns (Pollock (2023). Whilst the interaction between 1, the interpreter and I did not always flow naturally, the interpreter was key to me being able to communicate with 1 and Part 10 of the Social Services and Well-being (Wales) Act 2014 upholds the Equality Act (2010) in detailing that ensuring an individual’s participation, is an integral part of my practice. I do find work with an interpreter more challenging; it does become a 3-way interaction, needing more communication skills to engage the young person and manage the environment, it takes longer to conduct a meeting and it does not always feel like a natural conversation. Pollock explores whether training is provided to social workers on using interpreters, explaining that communication is a key human right that we need to ensure we uphold when collaborating with individuals like 1 who have limited English or Welsh (2023, and Human Rights Act, 1998). As explained in the context earlier, I do feel that the principles of Welsh Governments More than Just Words extends to practice of other languages, it emphasises language need as being central to providing person centred care, especially when individuals are at their most vulnerable. 1 is vulnerable by virtue of being an unaccompanied child in a country where he does not understand the customs and traditions and has left all that he knows behind in search of safety. Without an interpreter, I do not have the necessary communication skills to ensure I provide 1 with the services he deserves, and I am unable to assess the harm he may have experienced (Welsh Government 2022).

On reflection, this was likely the first time 1 had looked at his overall journey. I had printed emotion cards in hope that 1 would utilise these to stop the discussion if he needed to. I did pick up from time to time that he was struggling, and this prompted me to change the topic to positive experiences he had had. Utilising my skills in reading body language ensured I remained child focussed and not task oriented. I did not set out to obtain a full commentary of what 1 had experienced, and I did not want to re-traumatise him in this process of assessment (Griffiths 2012). On reflection, I have realised that I should have checked 1 & 2s interpreter preference. Research details that we all find it difficult to share sensitive matters with a different individual, for example, a GP. 1 & 2 may have a preferred interpreter, and their gender could have been an issue (Pollock 2023).

1419 words







Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Yes, she was on time.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think the social worker was for his or her meeting with you?

	Comments from the observer – The young person did not answer this question in any detail but I am of the view that the learner fully prepared for the session today. I was very impressed with the tools she had developed to support the session and it was very powerful to see the journey the young person had followed to get to the UK and the experiences he had along the way. 

	  How has the social worker listened to you and respected your views and wishes?

	Yes

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes



	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	None
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