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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

	 
	Targed/Target 
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn…. 
What I have done in this assignment…. 

	Targed/Target 1 
	Continue to engage with a wide range of literature and reference consistently throughout.
	In this assignment I have continued to engage with a wide range of literature. I used a variety of sources to gather evidence for the critical analysis. In addition, I have checked my references multiple times to ensure that the referencing is constant throughout my assignment. 

	Targed/Target 2 
	Further develop your critical way with what you are discussing and synthesising.

	When critically reviewing cross-curricular learning I engaged in more peer-reviewed articles than previously. I also ensured that I observed both the positives and negatives prior to coming to my conclusion. 


 

Professional Experience Template 1: Feedback 
Pedagogy Standard – Assessment for learning 
What did you do and why? 
To ensure that pupils receive consistency across the school, I have familiarised myself with the school's marking policy. I regularly refer to the policy when marking pupils work to ensure that I am marking correctly and that the feedback provided is as effective as possible for progression in their work. Examples include, ‘^’ is used when something is missing in the sentence, a circle would be used to draw attention to a problem with the mutation either forgotten to mutate or its incorrect and a square would be used to highlight that they have forgotten to punctuate or its incorrect.    

After the pupils had completed a welsh lesson where the topic covered was time conjunctions. I immediately marked the pupil's work to give them feedback and set time for them to respond to the marking the following morning.  It was important that pupils were provided with feedback as soon as possible as the lesson was part of a series of lessons that were constructed towards a final written task. Therefore, providing pupils with immediate feedback was vital to avoid them making the same mistakes in the final task. 

I took four examples of pupils work that didn’t meet the success criteria for various reasons (for example, one of the success criterias was to include interesting imperative verbs and the pupil who’s example I had used had forgotten to include any/use the imperative version of the verb) and I asked the class to identify why the example didn’t meet the criteria. By doing this I was able to assess the pupils understanding of the task at hand and whether they truly understood the lesson aim and the success criteria set. We then discussed what changes needed to be made for it to succeed (e.g. include interesting imperative verbs). We then amended the examples as a class and offered several different ways in order to meet the criteria and discussed ways to improve further and the ‘even better if’. 

What have you learned?
From this experience I have learnt how vital consistency is to the pupils. When circulating the classroom as pupils were reacting to their feedback many of them commented on how they found it easy to make the changes as my marking was the same as their class teacher. 

One issue that presented itself with the feedback was when questioned by pupils what the mistake was in their work, I was unsure of what the mistake was. Although I had written in their book and had circled/squared/underlined where appropriate, I assumed that pupils would be able to recognise their mistake. I had seen a variety of mistakes that I became overwhelmed and began to doubt my written welsh ability when asked on the spot. I soon got into the swing of it and the corrections came back to me, however I would make a note for myself in future of the corrections so that don’t feel the way I did again.   

During PAP1 bloc 1, I had a notebook into which I would make notes of any welsh language ‘rules’ that I needed to re-cap on/brush up on (e. g. the mutation rules). I found this beneficial and would often refer to it when preparing class content and work sheets, to ensure what I had prepared was grammatically correct.   

Following the feedback session, the pupils were made aware of the common mistakes made and were able to respond to the marking by amending their work and avoiding the common mistakes discussed. 

What next?
If I was to teach this lesson again, I would model four examples that didn’t meet the success criteria for various reasons rather than use the pupils work as to not humiliate the pupil whose work was shown. Although the class wouldn’t have known whose work was used in the examples and it was emphasised that the work wasn’t ‘bad’, the pupil would have known it was theirs and that they didn’t succeed. This may result in having a negative effect on that pupil, depending on the pupils confidence levels in the area of learning. 

When marking language work, I will make sure to write myself a note of the corrections needing to be made until I gain more confidence to identify the mistakes quickly. This will allow myself to provide pupils with accurate feedback to ensure that they produce the best work when in class. 

During the remainder of PAP1 and PAP2, I will continue to write in my language notebook 
to ensure that I am able to mark the work without any mistakes.
	
Professional Experience Template 2: Google Classrooms 
Pedagogy Standard – Blended learning experiences
What did you do and why? 
Due to the COVID-19 pandemic, blended learning became the norm for a majority for some time. During my first placement, I had the chance to experience putting classwork on Google Classroom due to a large number of the pupils being absent due to self-isolating. 

I taught the pupils present that day (12 out of a class of 23) and later uploaded the class work for the remaining pupils of the class onto Google Classroom during lunch time. With the class teacher assisting, I was able to upload the worksheet, prepare a answer sheet which was also uploaded and set the marks out of 6 in preparation for when I provided the pupils with feedback. This made it easier to provide feedback as all that was required on the answer sheet was the final answer and I was able to mark it correct or incorrect, this sped up the marking process. Some also chose to attach pictures of their working out, this is where I really saw the benefit of providing easy to understand and clear worksheets, as these pupils unfortunately wouldn’t have any teacher input whilst completing the work, but they successfully completed the work by themselves or with the help of their parents/guardian who would have also need to understand the worksheet. For this specific lesson on multiplication grids, I provided a diagram of how to set out the work to avoid any confusion with the method.     
  
What have you learned?
This was my first experience of setting work on Google Classroom and providing feedback to the pupils online. I learnt the importance of a simple to understand work sheet, setting a clear lesson aim and success criteria that is clear for all to understand as they were required to complete the worksheet with no teacher input. I then set a due date for them to hand it in for it to be marked in order to provide the pupils with feedback.  Providing the feedback is essential as there would be no point getting the pupils to complete the work without providing them with feedback. 

I learnt that blended learning is beneficial to all as it provides pupils with access to class-work wherever they are but also provides them with clear instruction and face-to-face support when they return to the classroom.  

What next?
I want to improve my ability to provide pupils with a blended learning experience. With so much of the world being online, I believe it is vital that pupils learn how to adapt to the online environment and to be able to thrive in it. To continue to my professional development, I want to improve my digital skills by enrolling on any webinars/courses that would benefit myself and my ability to teach online if the need was to arise in the future. In addition, I will continue to observe other teachers use of the online environment and discuss with them the best ways that they have implemented technology into their lessons.

Furthermore, I want to ensure that my scaffolding for the pupils is of a higher quality. Although the pupils were able to complete the task I had set, they had to ask many questions. This indicated that they didn’t have enough prior knowledge to complete the activity. Therefore in future, I want to use formative assessment, prior to the completion of the task to ensure that they have the prior knowledge required to thrive in the activity.

Professional Experience Template 3: Anti-bullying week discussion  
Pedagogy Standard – Real life authentic contexts
What did you do and why? 
During national anti-bullying week (15th –19th November) I took the opportunity to plan a lesson that provided the pupils with real life authentic contexts. I began the lesson by introducing the topic of bullying and covered four different types of bullying - physical, verbal, social and cyberbullying. When the pupils had a clear understanding of bullying and what was classified as bullying, for example something that happens time after time/more than once, I split the pupils into discussion groups and got them to discuss a variety of scenarios. We began with the statement ‘bullying only happens in schools. This led to an interesting discussion however all groups concluded that the statement was untrue, and bullying can happen anywhere. 

During this lesson the pupils were provided with a guidance sheet that provided them with discussion starters as an instigator, clarifier, summariser, challenger and builder – this would help instigate a deeper discussion and ensure all pupils were listening to their peers and were able to agree or disagree to the previous point raised. Following the statement, the pupils were then provided with different scenarios to discuss whether they believed it was bullying or not; if it was considered bullying, who was bullying who? Examples from the lesson include: ‘kicking and stamping on someone else's bag during a physical education lesson’ and ‘pupil ‘A’ empties a different boy's bag on the floor in each lesson’. The pupils discussed in their groups before a whole class discussion to summarise key finding and a chance to discuss amongst groups if they had different beliefs.  
 
What have you learned?
From this lesson, I have learnt the importance of grouping the pupils effectively. When completing the task, I observed several of the quieter pupils sitting back in their groups and not contributing as much as I had anticipated. Many of the more confident and louder pupils overwhelmed the other members of their group and resulted in a discussion that was rather one sided. 

When asked to feedback to the class as a group, the more confident pupil in each group would be the only member to contribute on behalf of their group. As a result, rather than sharing the whole group’s opinion, only the more confident pupil’s opinion was heard. Although this is not necessarily a bad situation as the more confident pupils are developing their literacy by providing feedback to the class however, the learning of the quieter pupil is reduced, therefore increasing the gap further. 

What next?
Due to the lesson being a success I hope to continue with more discussion-based lessons in the future and I will look for more opportunities to utilise real life authentic context in my future practice.  

With regards to the group work I believe that ensuring the dynamic of the group is essential because each pupil should contribute and be a part of the discussion, rather than sit back and not say anything. Having discussed this with my tutor we spoke about introducing some new aspects to get all pupils engaged. 

1. Random questioning of the pupils in the group rather than asking the whole group for answers in the discussion. However, this may be detrimental depending on the pupil. The class teacher stressed the importance of student teacher relationships. 
2.  Provide every pupil in the class with post-it notes. Once the teacher has read out the situation ask the pupils to write a short answer on the post-it note. Then put them in the middle of the table, mix them up and discus each opinion in the group giving each pupil a chance to give their opinion.

Professional Experience Template 4: Multiplication problems  
Pedagogy Standard – Cross-curricular themes
What did you do and why? 
During my first placement I had the opportunity to plan a maths lesson with a strong element of language/literacy. I planned the task that would challenge the pupils' reading and comprehension skills. In the same lesson the pupils had to correct a variety of mutations and grammatical mistakes in the text. Literacy skills were such a prominent part of the multiplication lesson. This work sheet was hard and challenged all pupils of all abilities. It was differentiated to three different levels, however what I found was some pupils were capable of doing the higher level maths but the language aspect of the lesson was very challenging for them.    

What have you learned?
I believe, pupils don’t like numeracy style questions and their ability to answer these questions are then somewhat impaired as they have a negative attitude that they are unable to complete the work. It is essential to continue these style of questions to build their confidence and erase the fear factor.   

What next?
In future lessons I want to provide pupils with numeracy style questions at the end of different topics where possible e.g. addition, division and multiplication. I will aim to incorporate cross-curricular themes when planning and teaching future lessons to ensure that the lessons meet the new Curriculum for Wales guidelines and allow the pupils to develop a large number of necessary skills. As a progression step for future practise it would be beneficial for me to research further for new and interesting ideas that I could include in my own lessons that incorporate all areas of learning.  

Part 2: Critical Reflection 
Introduction 
The purpose of this assignment is to critically reflect on my personal progress whilst planning, preparing, and teaching lessons that incorporate a specific pedagogical principle chosen. The pedagogical principle that has been chosen for this assignment will be cross-curricular themes. As indicated in part 1 of this assignment, this pedagogical principle has been chosen because although I have begun to incorporate it into my teaching, I believe that there is a considerable amount that I still have to learn and implement in my practice to ensure that pupils are receiving the highest level of teaching. In addition, cross-curricular themes are mandatory as part of the new curriculum in Wales (Welsh Government, 2020) therefore, developing my knowledge is a vital aspect to my professional development.

During my professional experience (Professional experience template 4: Multiplication problems) I identified that many of the high ability numeracy pupils couldn’t comprehend the highest level of literacy. Although they were able to complete the numeracy element, their literacy ability created a barrier preventing them from completing the work that they were capable of. This indicates the importance of ensuring that pupils have a high level of understanding across the subjects. In addition, throughout the duration of the placement it was evident that the class enjoyed completing maths work, however when presented with worded/numeracy style maths problems they had a negative reaction. The class clearly favours mathematic problems when compared to literacy. I want to understand what factors have led the pupils to having this preference and how I can implement teaching that can develop their enjoyment of all areas of learning.

Critical discussion of chosen aspect
With the development in teaching and learning and the pedagogical theories of teaching constantly evolving, the curriculum is consistently being updated to ensure that pupils are receiving the highest level of education. In the previous revision of the primary national curriculum in England, cross-curricular learning was promoted due to it being rationalised as how pupils learn best (Rose, 2009). The argument for cross-curricular learning has received a significant amount of research in the past decade with several books, journal papers and articles demonstrating the positives and negatives of both subject specific and cross-curricular learning (Greenwood, 2013). 

The recent curriculum developments in Wales have seen a complete restructure with the new curriculum for Wales set to be in place in all primary schools for 2022. In the guidance released for schools, mandatory cross-curricular skills appear as one of the 12 pedagogical principles that underpin the curriculum (Welsh Government, 2020). Specifically, ‘Literacy, numeracy and digital competence’ (Welsh Government, 2020, p.13) are noted as being the mandatory cross-curricular skills that must be embedded in any adapted curriculum (Welsh Government, 2020). Each of these three skills has been clearly linked to each area of learning, providing practitioners with the knowledge and understanding of how to link the mandatory literacy, numeracy and digital competence into the curriculum. 

In addition to the mandatory skills that are required to be linked across the curriculum, the documentation sets out a rational for an integrated approach to teaching and learning (Welsh Government, 2020). They state the new six areas of learning will allow for strong and meaningful links to be made across the curriculum. Additionally, they recognise the importance of individual disciplines to allow the pupils to specialise in subjects. Teachers will have the control in their curriculum to decide where they can make meaningful links between the areas of learning. 

Prior to exploring the supporting evidence and concerns for cross-curricular learning, it is important to understand the terminology. There a several different terms and definitions found in the literature that are used interchangeably with cross-curricular (Greenwood, 2013). Some of these terms include ‘topics’, ‘projects’ or the term which the new curriculum for Wales uses ‘skills’ (Welsh Government, 2020). Using one of the best-known definitions as inspiration (Alexander, Rose and Woodhead, 1992), Greenwood (2013) defined cross-curricular as ‘aspects from different subject areas which are taught concurrently, and which contribute in a meaningful and appropriate way to the unit's whole. Every unit that is taught to the pupils must have core content, which can be based on one or two core subjects such as literacy and numeracy, and the learning completed in one area is complemented by the learning in others (Martin, 2002). 

The curriculum reform in Wales has clearly identified the benefits of cross-curricular teaching however, it is still important to critically reflect on the literature that supports the use of the pedagogical model and identify barriers that might inhibit its implementation. Barlow and Brook (2010) are clear supporters of the use of cross-curricular teaching across primary schools. They argue that one theme has the ability to offer a vast range of opportunities for high quality learning across a number of different subject areas. Thus, saving the time pupils spend on a specific topic and avoiding repetition for the pupils, avoiding tedium. A thematic approach has also been shown to engage more students in their learning and has the ability to lead to ownership and pride in their work (Connolly, Carr and Knox, 2021). Which reiterates the well-known work of social constructivists theorists such as Bruner (Bruner, 1973). 

One of the largest arguments that have been made in favour of cross-curricular teaching is that pupils are more motivated to learn when the curriculum is organised in a thematic approach (Greenwood, 2013). The curriculum being designed in such a way provides pupils with a mixture of different concepts and more sufficient links to real-life experiences with the aim of making their education more relevant and meaningful (Hayes, 2010). These approaches to the curriculum are frequently seen as a means to support the transfer of learning across subjects and skills from various situations (Thomson, McGregor and Sanders, 2009).  Greenwood (2013) further supports the implementation of cross-curricular teaching by stating that an integrated approach to learning provides pupils with a better reflection of the realities of what pupils would experience outside of the school environment. One of the long-term outcomes of the curriculum for Wales is to create ‘more employable school and college-leavers with access to decent work’ (Welsh Government, 2021, p.17). Therefore, providing pupils with real-life, authentic experiences, which the pedagogical model of cross-curricular learning promotes, makes this goal of the curriculum achievable.

The importance of cross-curricular skills has been made evident in the new documentation provided by the Welsh Government and will have several implications for practitioners (Hayes, 2010). One aspect that particularly stood out in the document was:
	
‘Rather than planning for these skills separately, the whole school should be involved and engaged to embed these skills across the curriculum. It will, therefore, be the responsibility of all practitioners across all areas to develop and reinforce these skills across the curriculum, and not just for specialist practitioners of mathematics, language and computing.’
								(Welsh Government, 2020, p. 27) 

Although a majority of primary school teachers have the subject and pedagogical knowledge to teach a variety of subjects across the curriculum, as they are trained as generalists rather than specialists (Savage, 2019), the development of cross-curricular teaching will put demands on the teachers own professional developments (Grenfell, 2002). It will especially put demands on teachers in the early stages of their career development and the pre-service teachers. Parker, Heywood and Jolley (2012) conducted research on pre-service primary teachers’ perception of cross-curricular teaching. They found that due to the limited professional knowledge that early-stage teachers were drawing upon, they struggled conceptualising alternative curriculum models and assessing their possible contribution to supporting the learning of pupils. This then becomes the challenge for teacher educators to provide prospective teachers with the required knowledge to implement cross-curricular themes in their teaching. Parker, Heywood and Jolley (2012) emphasise the importance of engaging in critical reflection and personal learning experience in the early stages of teacher training. 

Surrounding the implementation of cross-curricular teaching there is a strong body of evidence suggesting that teacher’s subject knowledge and understanding are directly linked to the quality of learning experiences pupils receive (Greenwood, 2013). The intended approach, which can be seen above in the Welsh Governments curriculum plan, suggests that all teachers regardless of their speciality will be responsible for the planning and implementation of cross-curricular teaching. This will require all teachers across the school to possess the highest level of knowledge and depth of pedagogical models and content knowledge however, evidence suggests this is not always the case. Several teachers have suggested that they have not received adequate training to provide them with skills required to implement an effective cross-curricular curriculum (Greenwood, 2013).

 An inspection conducted by Office for Standards in Education (Ofsted) found that a high quantity of primary school teachers had a low level of confidence in teaching geography (Ofsted, 2008). In addition, they reported that they hadn’t had any opportunity to develop their knowledge of the subject during their professional development. The same findings were reported three years later by Ofsted however they specifically stated their worries over the lack of knowledge of geography in primary school teachers and the lack of training provided to close this gap (Ofsted, 2011). Although geography is not one of the mandatory cross-curricular skills in the curriculum developments it does raise concerns in relation to the knowledge of teachers. 

What many authors have described as the ‘desirable way forward’ is a compromise approach to cross-curricular teaching. They suggest finding the middle ground between the extremes of a strict subject planning and overly elaborate topic-based approach (Greenwood, 2013). The comprise approach adopts the theory that the topic provided to pupils should not be broad in nature, rather are limited to provide clarity (Barnes, 2015). In addition, authors suggest that the links in the topics should be natural, purposeful and meaningful rather than forced connections between subject areas that contain no real affiliation for the pupils (Greenwood, 2013).

The compromise approach advocates the use of a varied curriculum plan that utilises individual topics, modular units of work and whole class topics. It takes into consideration what the specific needs of the pupils are and the specific needs of the school (Greenwood, 2013). The outline of this approach would suggest that it is most in line with the new curriculum changes for Wales. Beyond the requirements that are set out by the curriculum, schools are given responsibility to design their own curriculum to meet the needs of their students (Welsh Government, 2020). The approach itself implies that the most effective curriculum for pupils is one that is flexibly managed by the teacher and uses a combination of teaching through individual subjects and teaching through themes (Greenwood, 2013). Using this approach schools are able to utilise the advantages of a subject specific approach, such as developing specialisms and teaching through themes such as real-life authentic experiences. 

The Compromise approach gives responsibility to the teachers to decide on where the cross-curricular links might take place in the unit of work they are planning to teach (Greenwood, 2013). The issue that presents itself, as discussed previously, teachers’ knowledge and understanding of subject areas will influence the cross-curricular links that are made. Therefore, this emphasises the learning that is completed by perspective teachers and the in-service training completed by teachers for their own professional development (Grenfell, 2002).

Although the new curriculum for Wales (Welsh Government, 2020) has adopted an integrated approach to teaching and learning and has stated the mandatory cross-curricular skills, there are some disadvantages that needs to be explored in order to minimise them where possible. Denis Hayes (2010) suggests that learning needs to have clear boundaries that can only be provided by single-subject teaching. Also, he suggests that opponents of a cross-curricular approach to teaching have stated that providing pupils with too much choice, which is a staple of topic and thematic work, makes allowance for pupils to avoid areas of learning that they find particularly hard. However, offering choice in the classroom has been well established as a practice to increase student motivation through targeting pupils need for autonomy and competence (Patall, Sylvester and Han, 2014; Beymer and Thomson, 2015). Perhaps the issue that presents itself is the teachers’ ability to provide pupils with appropriate and rigours scaffolding to the choice that is presented rather than choice alone being an issue. 

Beymer and Thomson (2015) discuss that to ensure that choice is used effectively certain conditions must be met. Firstly, pupils must have an initial interest and some background knowledge of the area of learning prior to being offered the choice. Secondly, students must feel they have some expertise in the area prior to the choice being offered and by doing this, pupils are able to make more effective choices in the classroom. Lastly, they suggest that offering pupils a small set of choice that are similar in difficulty can lead to pupils making better choices (Beymer and Thomson, 2015).

One of the areas that is particularly interesting with regards to its cross-curricular possibilities is spontaneous play. It has been identified for its importance in developing vital areas such as social, emotional and practical skills (Hayes, 2009). Through spontaneous play, pupils can be provided with a variety of cross-curricular themes such as numeracy through problem solving and literacy through the use of language and communication (Broadhead, 2009). Similar to many other approaches, spontaneous play does have boundaries to ensure that learning does take place. Cohen (2006) discuss the impact that play has on pupils learning, arguing that play itself is not always beneficial. He states that for learning to take place play must be transferred from a pretend state to something more serious. He clearly defines play as an opportunity for pupils to explore and develop a range of skills while also testing their limits and defines a serious state as a goal orientated approach to play. Real learning takes place when there is a synergy between both of the behaviours (Cohen, 2006).

Conclusion

My first action will be to use the compromise approach in my own teaching. Having read the literature around embedding the pedagogical model of cross-curricular into teaching, I believe that provides the most merit and takes advantages from both subject specific teaching and cross-curricular (Greenwood, 2013). With the developments in the national curriculum in Wales teachers will have the responsibility to identify what the needs are for their pupils. This concept provides the ability for teachers to decide whether an area of learning would be more impactful taught as a subject approach or a thematical approach.  

By providing pupils with thematic teaching, when possible, it will save the pupils time spent on a topic and avoid them getting bored (Barlow and Brook, 2010). Thematic work has also been shown to engage more of the students, based on social constructivism (Connolly, Carr and Knox, 2021; Bruner, 1973) and provide them with the real-life authentic experiences that the new curriculum aims to provide (Welsh Government, 2020). The subject specific work will allow the pupils the opportunity to develop the specialisms that are needed to decide what subjects they want to pursue during secondary school and their futures past school (Greenwood, 2013). 

Specifically, when planning my next lesson, I will discuss with the teacher of the class what they want to achieve by the end of the lesson. I will then propose to the teacher if it would be more productive to teach using thematic or subject specific approach. Based on the discussion with the teacher I will provide pupils with a lesson based on either a theme or a singular subject.  Regardless of what is chosen from the discussion I will include the mandatory literacy, numeracy and digital competence required from the curriculum for Wales (Welsh Government, 2020). As I have completed this critical reflection, I believe that my knowledge and understanding of how to embed the compromise approach into the curriculum has improved however, it still needs further development to ensure pupils receive the highest quality of teaching. 

The second action that I will take in my future learning experiences will be to look for any opportunity to develop my knowledge and understanding of how to implement cross-curricular learning and my knowledge of all subjects in general. As I am currently in the process of completing my post graduate certificate of education, there are many opportunities for professional development put in place by the teacher training provider. I will continue to engage in as many as possible. In addition, I will continue to use critical reflection and personal learning experiences to develop, as they have been cited as some of the most effective ways to improve during teaching training (Parker, Heywood and Jolley, 2012). Through these methods, I hope to be able to develop a curriculum that provides pupils with everything they need in order to succeed in all forms of their education, whilst providing them with the skills to be successful in their futures and jobs.

My third action will be to provide pupils with a meaningful choice in their learning. Although perhaps not as impactful as cross-curricular learning, I believe my use of choice in the classroom could be improved to ensure that pupils are able to receive the most benefits. Having read the work completed by Beymer and Thomson (2015) I will use their conditions when setting choice work for the pupils. Prior to providing pupils with the choice of activities I will ensure that a majority of the content has been taught to the pupils and that pupils have had the time and knowledge required to take interest in the subject area or the theme. In addition, I will limit the choices pupils are able to make and ensure that the choices available are all similar, however still giving them the appearance that they have choice in what they are studying. 

The critical discussion has provided me with a wide of range of literature on cross-curricular learning in primary school education and as a result I feel I can imbed more cross-curricular learning in my own teaching practice.  
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