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Does the behaviour of a choreographer or dance teacher influence a dancer's motivation?

Abstract 
Dancing is a popular way of building an individual’s self-esteem and develop an increase in anxiety. Within a dancer's life, motivation is a key aspect to their training and future careers. This study examines a dancer’s motivation, and the affect that their leader/ choreographer’s behaviour can have on them. In order to help with these findings, 3 dance companies were observed. This includes a questionnaire for the participants to fill in at the end of class, and a tally chart to observe the teacher within the class. This study included 21 participants, ranging from 18-27 years old. Each questionnaire and observation sheet were closely analysed and put into graphs. The results showed that in some aspects a leaders negative behaviour within a class can change the motivation levels of the dancer by lowering their perceived competence and their effort within the class. On the other hand, each participant valued their class highly and found the class useful.

Introduction 
During this study, I will be analysing the Coaching behaviour Assessment System of a dance leader, and the Intrinsic Motivation Inventory of a participant. The aim of this study is to see if the dance leader’s language and behaviour within a class will influence the participants' motivation and efforts within a dance class. Motivation is key within a dancer's life, without that you’re more likely going to fail and not get given the opportunities that you wish to have. A dancer who has good motivation would attend extra classes, put a lot of effort into their practise and on a whole they are passionate about dance and simply want to succeed in it. 
The leader, choreographer or teacher also plays a great effect on a dancer's motivation. For example, if a teacher was in a bad mood and not praising their dancers it can also knock the dancer's motivation to sense where they don’t feel good about themselves and give up. A motivational teacher or choreographer will ensure that the students are praised when needed to be and will keep their participants engaged and give them the desire to learn more. “Motivation helps to energise, direct and sustain positive behaviour over a long period of time” (Impact Teachers, 2017, https://www.impactteachers.com/motivated-teacher-key-classroom/teacher-tips). An energised teacher and environment will ensure that the students will sustain motivation throughout the class, which will then make them leave with a positive mindset. 
On the other hand, there are also downsides to a dancer that carries a high amount of motivation such as over working their bodies to the point of burnout, and they can over try which could possibly cause their bodies to tighten up and then result in having a bad performance. 
There are three approaches to motivation, trait centred, situation-centred and the interactional view. Dancers who have a trait centred view have the characteristics to succeed in life and have very high levels of motivation. Students who are situation centred are dependent on the situation that's in hand for their motivation, for example a dancer who is studying dance in university might have less motivation for the theory side of the course but then they will have higher levels of motivation for the practical sessions. The interactional view is how the personal factors, e.g. personalities and goas and the situational factors interact. Dancers feel the need to achieve success and to avoid failure. They are motivated to avoid the feeling of humiliation and shame. ‘A person who has high levels of achievement motivation would have the tendency to strive for success, persist in the face of failure and experience pride in accomplishments.’ (D. Gill, 1986). 
Article Review
The title of this article is ‘Why do you dance? Development of the dance motivation theory’ which is by Anika Maraz, Orsolva Kiraly, Robert Urban, Mark. D. Griffiths and Zsolt Demoetrovics. The name of the journal is Plos One.
Whilst reading this article, I can see that the main intended audience are adolescent salsa and ballroom dancers, but I also feel that dancers with other styles could find this article useful also individuals looking for advice on motivation and what encourages it. 
The author’s purpose was to explore the motivational basis of recreational social dancing and to develop a psychometric instrument to asses a dancer's motivation. As the physical demands on a dancer are significant, and to achieve the long, lean figure of a professional ballet dancer you would need the correct balanced motivation levels in order to succeed in a dance world.
By reading the abstract of this article, this study is about how dance can decrease anxiety, improve psychological wellbeing and increase self-esteem by looking at motivation levels within a dancer by studying the motivational factors of a dance motivation inventory.
The participants of this investigation are 447 salsa and ballroom dancers, made up of both male and female dancers with a mean age of 32.8. The dancers danced in a recreational and social class once a week.
To carry out this investigation, a questionnaire was posted on the Hungarian Latin Dance website, then shared onto a Facebook page and there were 447 completed responses. There were 3 stages to this questionnaire. The first stage was that the dancer had to list as many dance motives that they could. In the next stage, two lists of motives were merged, and duplicates and ambiguous items were removed. Then the DMI was evaluated by the participants on a scale of 1-5.
 The findings of this study were that many of the described motivational factors connected to other behaviours for example, exercise, gambling, gaming or drinking alcohol, also appeared among the eight dimensions identified in this dance study. Three factors, Mood Enhancement, Socialising, and Escapism are existing in dance motivation as well as across many other behaviours such as exercise, drinking alcohol and online gaming. This suggests that there are similar motivational factors in other activities that also play a part in dance.
 
Aims and Objectives 
The aim of this study is to explore the relationship between leadership behaviours and motivational climate within the dance environment through a mini practise-based study.
 The objectives that will facilitate this aim are:
1. To undertake a practise-based investigation on leadership behaviours from various styles and companies and assess them on the coaching behaviour system.
2. Analyse the questionnaires completed by the students on their intrinsic motivation.
3.  Develop a mini study that includes research, data collection, analysis and a presentation of results.

Methodology
Participants and procedure
The study was aimed at students from 3 different places of study, 2 of which were educational based, the other was a dance company. The companies were recruited by email. The email explained what the study was about and what it included. The observations consisted of 2 Ballet classes, and one Contemporary Technique class. The data was collected on paper, the consent forms were given out at the start of every class, to each participant and teacher. Participants could only take part in the questionnaire after providing their consent. The questionnaires were then given out and the end of the completed class that they had taken part in. Within the 3 observations there were 21 participants, 2 in one ballet class, 6 in the other and then 11 participants in the contemporary technique class.  The participants were made aware that the data that we had collected was confidential and password protected. In this study there were 14 females and 5 males, and the age of the participants ranged from 18-27. Which is a good range in dance experiences. 

Procedure
On arrival of each company, the consent forms were handed to each participate and teacher, for them to have an idea of why we were there observing the class/lesson. The leaders were then observed as the class started. They were observed on The Coaching Behaviour Assessment System. This system consists of 6 categories, specific positive and general positive reinforcement, specific negative and general negative reinforcement, specific technical and general technical instruction, keeping control and organisation. A tally was then made in the categories that were used during the session. The sessions all lasted for 1 hour and 45 minutes, this then made the assessments fair as they were timed the same. After the session had finished, the participants were then asked to complete a questionnaire on The Intrinsic Motivation Theory. This includes 5 categories which are Interest and Enjoyment, Perceived Competence, Effort and Importance, Pressure and Tension, Value and Usefulness. The participants also had the choice of whether they wanted to take part in this study. They were also made sure that the data that had been collected was entirely confidential and all information would be password protected. The data was then analysed carefully and put into two separate graphs.

Analysis of data 
The Intrinsic Motivation Inventory
In order to analyse the questionnaire, there were several questions that had to be reversed before the average of each category could be calculated. The reason to why some of the questions were to be reversed were because the questions were negative. To reverse the numbers, the number that the participant had marked the question as was then taken away from 8. After calculating the reversed questions, the average could then be worked out correctly. The scores for each category were added up, and then divided by the number of questions in the category. After all the categories had been averaged, for each category the average is added up, then divided by the number of completed questionnaires. The whole procedure is then completed for the rest of the companies. After collecting the figures for each company, they were then put into an Excel document. The leaders of each company were listed at the top of the document. The IMI categories were listed vertically down the spreadsheet then the figures underneath each leader. The data was then put into a graph, with the categories colour coded, and each axis labelled for the graph to be fully understood and descriptive.
The Coaching Behaviour Assessment System
To analyse the Coaching behaviour system, the number of tallies for each category had to be added up, the numbers also had to be added up to give a total of all the categories. The next step of analysing this data was to divide the total number of tallies by the categories tally and then multiply the given number by a 100 to give a percentage. This formula was then repeated for each of the categories. For the calculations to be correct, the percentages should add up to a 100. To ensure the data collected was correct, the percentages were added up to reach 100%. The same formula was used for the remaining two leaders. The data collected was then put into an excel spreadsheet.  With the behavioural categories at the top of the spreadsheet, then the leaders listed vertically down the side. Each percentage was inserted under the correct category for each leader.
Results 
There were similarities across the 3 companies after the data was analysed. Within the Intrinsic Motivation Inventory, all 3 groups of participants scored 7 in the value/usefulness category, which suggests that the work and practise that they are doing daily is helpful and essential to their training. The Interest/enjoyment categories are hitting the same scores in each company. The scores are just below the value/usefulness category which indicates that they are valuing the classes more than what they are enjoying them.
 Within Leader one’s data, the specific positive reinforcement percentage is higher than the other leaders.  Regarding the questionnaires for the same company, it is evident that positive reinforcement is a helpful and a key aspect to an individual’s training, as the interest/enjoyment, effort/importance and value/usefulness scored high. The confidence and self-reflections were also positive as the perceived competence scored high also. 
The main difference that is evident within this data is that the general negative reinforcement percentage was a lot higher within Leader two’s Coaching Behaviour System than the other leaders. The other two leaders were giving corrections from a technical point of view rather than being negative with the corrections. The general positive reinforcement was also shown to be low within the observation, which made an effect on the questionnaires that the students filled out after the class. Within the questionnaires, the perceived competence figure was lower than the rest of the companies. This suggests that the confidence and self-esteem within the students is lower than the other participants. This may be down to age, as these students range from 18-19.  Teens tend to have a more negative way of thinking than adults which can come across being lazy to a peer, because of the lack in positive action (Kristine Tye, 2016). The dancers also felt a lot more pressured than the other companies, this might be down to the negative reinforcement that was given by the leader, but on the other hand the dancers felt that the sessions were valued and useful, which shows that the dancers thought that the lesson was beneficial to their learning and future careers and pathways. 
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Discussion 
This study is purely based on the motivational levels of a dancer, and to examine the different categories of motivation through the Intrinsic Motivation Inventory. And to then study the coaching behaviours of the leader/ choreographer and find out if it affects the dancer in a motivational way. The findings were analysed and put into two different graphs. Evidence was then clear that the leader's behaviours affected the dancer, both in good and bad ways. Regarding leader 2’s results, its shown that when the dancer is given negative reinforcement and feedback it influences their effort and perceived competence is lowered. In long term circumstances, if this becomes regular, a dancer’s confidence can be knocked, which could lead to anxiety and decreased self-esteem. The dancer might not then be motivated to come into class regularly, or even not participate classes at all. When a dancer is corrected, instead of correcting him/her in a negative way, the instruction should be technical and positive.  For example, positive Feeback helps the student visualise. And visualising is a key role in dance. Many students want to impress their teacher, so when the students get given positive feedback, they feel good about themselves and are encouraged to keep up the good work. For students who have behavioural difficulties, positive reinforcement is the best and only way to keep the dancer engaged and well behaved. Many children want to have attention which is why they tend to misbehave in class, so giving the child positive feedback is exactly what they need to feel welcomed in a class. “Dancers who only get negative corrections are going to feel like they are failing” (Haley, 2018, http://beyondthebarre.blogspot.com/2018/04/positive-reinforcement-or-negative.html) This quote suggests that the right balance of positive and negative corrections is detriment to the dancer's psychological well-being. 
The results of this study were expected, but this was only if the dancers were completely honest within their questionnaires. Knowing that the scores of negative specific and general reinforcements were high in leader 2’s Coaching behaviour, the findings were expected within the questionnaires. In my opinion, I think the students still held back on the questionnaires. Although the effort/importance and Perceived Competence were lower than the other two companies, I expected them to be a lot lower than what they were. The dancers yet scored highly in the value/usefulness which suggests that the style that they were doing was important to their studies and future.
If I were to do this study again, I'd observe a lot more than three companies. The companies also had a small number of students, which was only understood on arrival of the observation days. On the other hand, I feel like the information that was collected with the small groups was still successful and my question, aims and observations were answered and completed. As was my hypothesis. 




Conclusion 
In conclusion, a leader’s motivation and behaviour is a key aspect to an individual's learning and can also influence the dancer’s motivation. Within this study, this is evident through the data that has been collected. The more that the dancers were praised and given positive reinforcement, the higher the scores were within the effort/importance and perceived competence categories were. Within leader 2’s data, The Perceived competence scores were a lot lower, and the negative reinforcement scores were also higher, which shows that when a dancer is given negative feedback, the less confident they are within their practise. In my opinion, the behaviours of a dance leader can affect the dancer's motivation and effort within a class. Corrections need to be delivered in a positive manner, which will them create a positive atmosphere within the class, and it gives the dancer a chance to correct themselves in a confident way.
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