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APPENDIX GA36c

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	     
	Student ID number:
	

	Programme:
	Outdoor Adventure Education

	Module:
	Critical Incidents in Adventurous Activities

	Module code:
	BMOE6001
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Graham Harvey
	Internal Verifier:
	Denise Leonard

	Assignment Title:
	Critical Incident Portfolio  
	Word count (or equivalent):
	2,500

	Submission deadline:
	21st January 2021
	Return date of provisional marks & written feedback:
	22nd February 2021

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  











	Module Learning Outcomes 
(from module syllabus)

	
· Critically reflect on the antecedents and prevailing conditions relevant to the cases being studied
· Suggest a range of pragmatic preventative and remedial measures relevant to the cases being studied
· Demonstrate the ability to critically assess and respond positively to critical incident scenarios in a range of complex and/or unpredictable contexts





	
TASK DESCRIPTION





With reference to Reason’s (1990) “Swiss cheese model” produce a portfolio that explores the systemic factors relevant to the 1999 Saxetenbach Canyon disaster.  Your account should explore critically the systemic factors that contributed to the incident, the event itself and the key outcomes.

Your portfolio can be submitted as a presentation, a film, a blog, an audio account or any other agreed format.  It should have 4 distinct elements: 

The first section should set the scene- the history of the activity at that site, the activity providers approach, the nature of the site and the people involved.

The second section should accurately describe the incident- what happened on the day, focussing on key factors that were instrumental in the outcome. 

The third section should examine the immediate response and the long term implications of the incident. 

The final section should be a reflective account which highlights your own learning from studying this incident and if/ how it might affect your personal approach to outdoor adventures. 


	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: See student feedback form, below.


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: See student feedback form, below.

3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: See student feedback form, below.


4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: See student feedback form, below.


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: See student feedback form, below.




	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	10
	

	Refer to a good range of technical and academic literature to support your critical analysis of the critical incident
	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	Clearly demonstrate your critical appreciation of Reason’s Swiss Cheese model (1990).  Demonstrate your knowledge and understanding of the dynamic environment of “combined water rock activities” as described by AALA in note 6.06 (2016) and the guidance notes from other governing bodies that might be considered relevant to this incident. 

	
	

	
	
	

	3. Cognitive and Intellectual Skills

	30
	

	Explore this critical incident with reference to Reason’s Swiss Cheese model (1990), Critically analyse the key responses to the incident and the impact the incident has had on the organisation/ delivery of adventurous activities in Switzerland. Highlight parallels and notable differences between how the Swiss operate and current UK system. 

	
	

	
	
	

	4. Practical Application Skills

	30
	

	Identify and critically analyse the contributory factors that led to the incident.
Make explicit links between these factors and control measures that you would promote to mitigate these factors 
With reference to the current Swiss system of regulating adventurous activities, and other relevant technical and environmental considerations, indicate whether you think that the contributory factors can be mitigated against so that this activity can be safely undertaken. 
	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	Highlight how your critical examination of this incident might relate to your own practice of outdoor adventurous activities, from the perspective of a member of activity staff, as a commissioning agent or participant.
	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.









THIS DOCUMENT IS ALSO AVAILABLE IN WELSH


21 people have lost their lives!

On Tuesday 27th of July 1999, twenty-one people tragically lost their lives in a fatal canyoneering accident that took place in the Interlaken area of Switzerland.


Canyoning is a relatively new sport that is described as an activity where participants will walk, swim, rappel and jump into gorges and canyons. Before taking part in this sport, outdoor centres will hand out suitable equipment: a wetsuit, buoyancy aid, helmet, and appropriate footwear (any lace up shoe with preferably plenty of tred). 

Interlaken, Switzerland, is an idyllic part of the country that is well recognised for its adrenaline fuelled sports. The area draws people from all over the world because it offers activities like white-water rafting, skiing, climbing, kayaking, and of course canyoning. In the Interlaken area there are three outdoor adventurous activity centres that offer “quick canyon thrills”. This creates a high level of corporate competition as they will be fighting for customers and usage of the canyon. In an interview with Bethany Jenkins, a climber who visited the area last season, she described the advertising from the centres like this: "You go to a resort area, and you see ads for parapenting (parachuting off mountain peaks) and ice climbing with chicks in sports bras. It's advertised like an amusement park." Jenkins paints a picture of an outdoor adventure culture that takes clients out for the adrenalin rush and not to be closer to the wilderness.

The canyon in question is the Saxeten River Gorge, an unspoilt and remote part of the canyon. Situated at the base of the 3657m Jungfrau Peak, where a lot of the water that feeds the Saxeten River is from. The gorge itself has steep 20-meter-high walls, fast flowing water, plunge pools, and some areas of the gorge are only 2 meters wide. All of this makes it a perfect location for the adventures sport of canyoneering. However, this location is a particularly vulnerable area for rapid depth changes and flash flooding to take place, which can be extremely dangerous. Unfortunately, this is exactly what happened when twenty-one people lost their lives. At around 4:30 p.m., eight guides and forty-five participants outfitted by the activity centre know as Adventure World, descended into the canyon. The instructors reportedly split the participants into groups of twelve or eleven each with two guides per group, to stay within ratios. The activity cost the individuals £38 each and should have taken no more than 90 minutes to complete. It was said that the groups had a limited view of the weather over head, but reports say that torrential rain began pouring down briefly around the same time the activity started. Heinz Loosil, an instructor from a competing centre Alpin Raft, recalled looking up towards the peak at a formation of clouds gathering and considered the odds, of a protentional flash flood. He thought in a gorge as narrow, as this one is, any flash storm could be a disaster. As a result, he made the decision to cancel the trip.

Unfortunately, Adventure Worlds instructors went ahead with the activity, despite weather warnings from the fire official Martin Seemater. The guide reassured the participants that there were several exit points along the gorge. He reassured them that there was nothing to worry about. Tiffany Johnson one of the survivors describes how quickly the incident unfolded:

"The water was crystal clear, and it was like this garden of Eden. Just magical."
Halfway through the trip Johnson realised that the water had raised from her ankles to her knees in a matter of seconds.
"It had gone from this beautiful crystal clear to really mucky muddy brown" 
After realizing the situation that they were in, the guide told the participants that they had to hurry up. Johnson hastily took the next jump into the pool below. 
"There was a guide in the little water hole where I landed," she says, "and as I came back up for air he put his hand out and tried to grab me and our hands slipped past each other. I was pulled down into the water and swept away."
She goes on to describe how she remembers seeing the wall of the water hitting her friends who had remained, waiting for their turn to jump. A fraction of a second later the flash flood hit her. 
"I knew that if I tried to fight the water, I could never win," she says. "So, I just surrendered my body and let go. And I was tumbled around like a washing machine and logs and rocks hit me. I just tried to get up for air as often as I could and then eventually, I was pushed into a giant boulder, with a huge, big log that rammed me in my stomach."
When she finally came up for air, she saw the bodies.
"I saw all of my friend’s floating past with their face down and I knew that they were dead instantly. And I looked over to my left side where the bank was, but I knew that it was just too far away - I would never make it."
Johnson came to the realisation that she had to let go of the boulder that she had hold of and get out as soon as she could. 

Twenty years later Johnson is still reminded of her ordeal every day and was diagnosed with PTSD and diabetes from the trauma. She also suffered from survivor’s guilt, as she struggled to grasp why she lived but others did not. 


By 6 p.m. on the 27th July 1999, Andreas Haesler was jogging alongside the Lake Brienz where the Saxeten river empties and he stopped to notice a cluster of strange shapes in the water. He said in an interview “The current coming down the river had turned black with mud and was carrying rocks and huge pieces of wood.” The emergency teams later found a total of nineteen bodies that day. Four days later another body was found and at press time there was still one missing but was then later discovered. This incident came as a real shock to the local community who were left wondering how such an experienced operator could have led participants down into the gorge with such questionable weather conditions.

Adventure World themselves stated that they have “led more than 36,000 canyoners, with no mishap more serious than a broken leg.” So, what went wrong? It is said that this tragedy is a result of human error, organisational failures and violations of protocols and procedures. The first human error clearly had a role to play in the incident. As the guides, after weather warnings from the fire officer Seemater, carried on saying “We know what we're doing. We know our job.” But if this was true then they may have thought twice before entering the water, this may fall to a failure of checking the weather themselves. This may similarly come down to the guides training and knowledge of the sport and area, that was provided by Adventure World. Bringing me to my next point, organisational failures. Previous employees like Dave Erikson, who left Adventure World three years before the incident, stated that Adventure World’s staff lacked proper experience, saying that “They were pushing younger, inexperienced people into the canyon to work.”  The Swiss Mountain Guides Association back Erikson’s statement by describing the training programs as “crash courses” that were “Inadequate” for the job. In response to this, Adventure World says that they were more than happy with the competence of their instructors. However, due to the evidence, it is fair to assume that the guides themselves, even after being trained, were unqualified for the job at hand. This is made obvious by Erikson’s stamen that "An experienced guide knows when to get out,” not to just when to tell the clients to hurry up if they see tell-tale signs of a flash flood. I believe that Adventure World could have been avoided an incident as severe as this by: putting the safety of their customers and staff over profits; adequately training their staff; having better centre organisation; and making sure their staff take better care when looking at the weather forecasts. 

If the centre used a model like the Swiss Cheese Model, they may have avoided an incident of this scale ever taking place. The Swiss Cheese Model explains the failure of numerous system barriers or safeguards to block errors, each represented by a slice of cheese. Each hole in the cheese represents a failure in the barriers, potentially allowing an adverse event to get through. 
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Adventure world should have used a model like this to ensure that an incident of this scale never occurred in the first place. It demonstrates that because of all the cracks (or holes in the instance) in their barriers they open themselves up for failure. Evidently, they did.  In an ideal plan there would be no holes in their barriers to avoid all adverse situations. Unfortunately, it seems Adventure World did not learn from their mistakes as not a year later a 21-year-old American lost his life in a bungy jump accident. This forced the company to close making over 66 members of their staff redundant. Shortly after the company declared bankruptcy. All these incidents will have had a negative impact on the local economy, as less people will want to take part in adventures activities, if their life is at risk. 

Personally, reporting this tragic accident has opened my eyes to make sure that as an instructor I am commutable in what I am leading. It has now given me the necessary knowledge to understand how important every aspect of an activity plan can be. To ensure that there is no cracks in the plan thus no adverse effects. It has also helped me to understand the importance of the instructor’s voice. If I feel uncomfortable leading a session because of a particular situation, like adverse weather, I will make it known to my supervisors, or if I am working freelance, I will tell the customers that there will be a change of plan. Safety of the clients and staff should always come first  



Stein, J.E. and Heiss, K. (2015) ‘The Swiss cheese model of adverse event occurrence—Closing the holes’, Seminars in pediatric surgery, 24(6), pp. 278–282. doi:10.1053/j.sempedsurg.2015.08.003.
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