






Introduction
In this assignment I have chosen a curriculum that is relevant to my current work place and responsibilities as an Investigative Trainer within South Wales Police, in doing so I will endeavor to critique its relevance and ability in meeting the needs of its learners.
During my assessment, I will take into consideration the different models that exist, looking at which and if this curriculum is able to deliver that structure, that constitutes an effective and well planned curriculum. I will look to evidence where and if it is able to provide best practice in learning and teaching the desired subjects and knowledge.
The Curriculum –
The College of Policing, Policing Education Qualifications Framework: Professionalising Investigation Programme (PIP). PIP1 & PIP2 (standalone).
The PIP standalone is available to all learners wishing to become a PIP accredited investigator.  The national curriculum is aimed at providing essential knowledge, understanding and skills for conducting investigations from the basis of any subsequent investigative learning requirement.
This curriculum is broken into two parts, PIP1 and PIP2, I will be focusing on PIP2 (standalone).
The learning and development under PIP2 should enable learners to;
. Understand the intricacies associated with conducting investigations, including intelligence gathering.
. Apply professional and legal processes relevant to complex, international and European enquiries/investigations.
. Understand and apply appropriate partnership working at all stages of the investigative process.
. Investigate complex live (or cold) cases.
This particular curriculum is more advanced Programme of learning, specifically the knowledge, skills and processes in investigating those crimes that are associated with serious and complex offending and those investigations that fall out as a result.
Learners who successfully complete the PIP2 standalone learning, including work based competencies, are then able and expected to undertake a National asset, in the investigation of serious and complex crime in accordance with their role.
The necessity for this curriculum to achieve its objective is never more important and essential in the development of policing today’s society.

Curriculum has been defined and offered many definitions by numerous leaders in education, this includes,
Robert Gagne (1967) has said, “Curriculum is a sequence of content units that arranged in such a way that the learning of each unit may be accomplished as a single act”.
J.L. McBride & R. Brandt (1997), refer to a “written plan outlining what students will be taught”.
The word curriculum (as defined from its early Latin origins) means literally “to run a course.”
A term that is commonly used throughout by academics has defined curriculum descriptively, as an “experience”. 
 
In Reflection 
It is with this in mind I hope to consider my chosen curriculum.
Although there are many debates amongst academics as to, what a curriculum is seeking to achieve, how it will provide to the learner and what process will achieve the better outcome for learning, there are some fundamentals I have reflected on, that arguably are present on every occasion.  I have included my thoughts of those elements in this critique and considered their impact, and inclusion, in the curriculum that follows.
Kelly (2009) refers to the entire learning experience in which, all who invests in it, should have the opportunity to experience. In considering this when reviewing the curriculum i have chosen, little investment appears to have been made in what has been described as the learning experience. 
I have compared this curriculum and when considering what (Kelly,2009) refers to as either a “product” or “process” model in its method and what are the advantages and disadvantages of these types of curriculum.
Key intellects have provided their findings and experience in researching curriculum. The importance and relevance of curriculum is well evidenced by Kelly(2009) , the need for the education system to continue to develop and not to stand still as well as to respond to the changes in society being key.  Vygotsky (1987) emphazied the importance of having concrete goal activities, professional development tied with instructional practice provides lasting effects.  Sadly the teacher led practice is missing from this curriculum.
On reviewing this curriculum I am able to consider this fact that due to the nature and content of the subjects in which it focuses, which includes the Investigation of crime and its landscape, this is a continually changing and developing process, the flexibility in the learning experience is as important to considered as the content of the curriculum itself.
The Curriculum
The curriculum is broken up into four separate Modules, Public Protection, Digital Policing, Criminal Justice and Criminal Investigations.  These Modules are then broken into three key areas, which include Learning Outcomes, Indicative Content and Guidance to Support Delivery.
Prior to this there is very little, if any introduction to the overarching purpose of the curriculum and what it seeks to achieve. I am unable to identify what are the Aims and Objectives for the learning, with outcomes that are non-specific.
The curriculum needs to include the entire range of experiences, both directed and undirected.  This plan fails to allow that interaction between the teacher and the student, it is more a simple list of what should be included in the teaching of that subject, for each module. It fails to introduce the learners ability to choose how to best develop the new knowledge or to test the new skill alongside some comparable experience as an example. 
This curriculum appears to be a far more industrial process, ie, this is what is wanted. “Do this which will result in this end product”.  Education is far too a complex process, (Kelly, 2009)  describes it as, “an art as well as a science and too sophisticated an activity to be elucidated in terms of this type of model”.
Although there is and has been great debate amongst academics, in which type of curriculum is best, it would appear that great opportunity may have been lost in the writing of this curriculum, failing to fuel the learning from a constructive approach inclusive of the teacher, missing the more humanistic elements such as, engaging the learners effectively through excitement, emotion, or even fun. Where the entire body will gain from the entire experience of learning in which each student should be able to contribute to each other’s learning to develop the desired skills for that particular subject or subjects.
Theory & Practice in Language Studies, 2020, Vol.10 (1), p.40-49

As a result arguably, the “Product” model could be best used to describe this curriculum.  There is little opportunity for the learners creativity, but to complete  a set process in order to reach the end goal.  This is very much a kin to the curriculum regularly set by the College of Policing.
An example of this is clear within the Public Protection module, a learning outcome states, “Analyse potential links between serious and organized crime and public protection issues”.  Policing Education Qualification Framework (PIP) (2018).
This provides more questions than instruction. How is the student expected to do this, in what context is the teacher expected to deliver?
The College of Policing curriculum is left so wide that the room for interpretation is vast.  The real nature and intention of this curriculum, is to allow a strong continuity across the entire country, in training officers to a Nationally Accredited standard of PIP2. This is vital when the expectations of those officers can come from any Police Force any part of the country, in the investigation of serious, complex and major crime.
The continuity is not possible where the curriculum fails to provide the most beneficial learning environment. The right stimulus will provide the right response. Where there is no acknowledgment of this of investment, the opportunity to manipulate the learners environment to one that will contribute to the learning is lost.  This is well evidenced in the “little Albert study” by John Wattson (1920)

This curriculum is objective driven, it seeks to achieve very specific results but I feel it misses all the experiential opportunity that exists whilst on its way to achieving the objective.  It fails to include or take advantage of the four concepts of curriculum that exists.
The “official” curriculum is very obvious in this example. The explicit knowledge that is expected, and stipulated in this curriculum, is within each Learning Outcome. The detail in how the teacher is expected to deliver or share this knowledge and learning is however very sparse.
The implicit curriculum of which is described as “hidden”, often provides valuable lessons in cross cutting themes and knowledge not necessarily included in the planned criteria, but often consists of some of the most valuable learning for the student.  This learning can come from the contribution, behaviors and attitudes of all engaged in the development process.
Bruner(1960), addressed this hidden curriculum and encouraged the cultivation of differences from ideas that go beyond the planned curriculum.  This may include values that are relevant to the module but not included.
The curriculum fails to allow this in its writing, this also then fails to allow and include the opportunity of the “observed” curriculum within the classroom and during the development. Eisner(1985) described such curriculum as “the information schools do not teach”. It is clearly an option for such learning to still to take place without its consideration, but this can be encouraged and recognized in any curriculum.
There will be parts of this curriculum that will connect with the learner, especially within the “Public Protection” module and the “Investigation” module. Qualifications Framework PIP (2018)  They may connect due to personal experience outside of their professional existence. It may connect as a result of experiences within their professional role, this will provide an extracurricular opportunity to learn and develop others, Thorndike(1874-1949) refers to this as a “teachable moment”. 
The readiness for the learner in this curriculum is one that is real and correctly presumed. The officers who enter this learning opportunity have already applied and succeeded the prerequisite to achieve. Therefore the objective to encourage learning is easily achieved. Part of  Thorndike’s findings in that the “Law of readiness”, is found here.   The remaining elements of  Thorndike’s findings are far more difficult with the current curriculum.  This includes the Law of effect and exercise. Edward Thorndike (1898)
This law of effect outlines that where there is satisfaction or enjoyment, the situation is more likely to occur again. Where the experience is discomforting then it is less likely to reoccur. (Gray, 2011,p.108-109)
There is little student, teacher activity to encourage this theory. 
Setting that environment to allow the best opportunity is key, Maslow “Hierarchy of Needs” (1943-1987) refers to “Humans having needs and motivations”. There is little account for this theory in this very product based curriculum. The implications for not completing the training can be great for those choosing to engage in this process. The responsibility held within this position once and if achieved is great and has implications for each individual. This can without doubt provide a potential barrier to the vital learning that needs to take place in order to accredit the learner.  The needs and expectations need to be addressed at the earliest opportunity, to relieve any potential barrier to learning. The deficiency needs such as safety, physiological and the Growth needs such as, self-actualization are again not addressed within the curriculum.
The drive to move from simple to complex, addressing the lower needs before the higher needs is a safe structure on which to learn from.  When the right conditions are set from the outset, this creates the right path where teachers develop and students can then follow.
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Introduction
I have chosen a curriculum that can be Community Based Learning, but with the correct planning, Aims and Objectives, it is able to cross into other categories which include Higher and Work Based Learning platforms, due to the physical, mental and emotional gains that accompany it.
The study will be that of a Taekwon Do Programme of learning, physical, mental and emotional development.
There are relevant professional standards and regulatory bodies that will be prevalent throughout the curriculum; I will introduce all of them, together with the key role in which they play within the Education Programme.
The justification and need for this subject and practice can never be more relevant than now.  We have suffered some eleven months of traumatic physical and emotional control, resulting in well evidenced emotional and mental difficulties, which are as a result of an International Pandemic. Our National Health Service, Regional and National Government reflect on this daily, in managing the National Emergency that currently exists. (Welsh Office https://gov.wales/coronavirus)
There is compelling evidence of the physical, mental and emotional gains that result from the education in Taekwon Do.  These can be found within the International Taekwon Do Federation (ITF), United Kingdom Taekwon Do Association (UKTA) and British Taekwon Do Council (BTC), of which I will refer to.  There is also independent evidence that exists, detailing the many gains from the education of Taekwon Do.
The Sports Journal, Dr. Richard C. Bell, United States Sports Academy and Chia-Ming Chang, Tajen Institute of Technology, Taiwan, Republic of China (June 2020)

This educational program will be focused on 2 cohorts.  They will include young adult 13years – 17years and adult, 18+.  There will be no prerequisite or necessity for any previous experience in this or any other form of skill and the individuals’ physical ability will not impact on the individuals’ opportunity to learn and gain from the education of Taekwon Do.
The program will be over a period of 24 weeks, taking the student from a foundation level to a senior grade within a clear rank structure. This will be available to all students irrespective of age, sex or ability.
The strict summative assessment and evaluation process will be in adherence with the International Taekwon Do Federation regulatory body, under the United Kingdom Taekwon Do Association direction and grading criteria.
The method of delivery will be within a class/gym venue that will again adhere to the rules and regulations for the associated building and that of the ITF/UKTA.  This will take into consideration all relevant legislation including the Health and Safety Act 1974 and The Equality Act 2010.
The education will be delivered in line with ITF National Guidelines, the instructor will be Nationally Accredited, International Instructor status, “A” Class, First Aid qualified and fully assessed within the BTC to the required standard.  The school Instructor can be assisted by an assistant Instructor as identified by the relevant school and recorded within the BTC as such.
In accordance with ITF/BTC policy Public Indemnity will be in place for every individual who wishes to take part in the education program, together with individual School Instructor Liability Cover as stipulated by the governing body the British Taekwon Do Council.
The support of the Teacher/Instructor will be key both within the class/gym but also through individual tasks and home study that will take place.
Due to the current pandemic and emergency status we find ourselves in, class numbers will be limited to a maximum of 15 (11yrs and above).  This will be in line with Welsh Office Guidelines regarding the Covid Legislation 2020. (Tier 3)
The following document will breakdown this educational program over a 24 week period, with weekly objectives that will be detailed within future lesson plans. It will be delivered over 4 hours of training per calendar week, separated over 2 days.  The summative assessment will be referred to as a “Grading”, that will take place at the end of every calendar month, as identified by the School Instructor.
The examiner will be a visiting International Instructor or Master, invited by the school to independently assess the development and promote those who are eligible.
There are crosscutting opportunities for students to develop, through hidden curriculum within the education program. These will include leadership skills, those students will assist in the development of others within their “Rank” or those of lower ranks. The independence and confidence building that will grow through this practice within individuals will contribute to not only to a well-rounded student but that also of a contributing member of our community.
There will be the obvious physical aspects of the education but also the theoretical understanding and philosophy of the Art and its purpose together with its history will widen the learning for each student.  Home study will be necessary through individual work books, in order to capitalise on the lessons delivered with the class/gym.  The time management for the student in achieving the home study will be key and develop those individual skills that will again contribute to a more rounded learning and contributor to our community.
The transferable skills that are to be gained are those skills that may appear obvious, such as the physical ones, including vascular and cardiovascular, benefits that are clear for many from any exercise including Taekwon Do.   There are far reaching benefits mentally and emotionally as has been mentioned that are valuable outside of the art and in any arena. The instructor will play a key role in acknowledging the personal and physical development of every student, as the student grows in knowledge and ability. This feedback, however small, allows self-belief, confidence and conviction to develop in each student. The encouragement and positive mental approach within this learning, provides life time learning for all who participates.  This is recordable and evidenced through the summative/grading process, held monthly.



There are fundamental tenets that exist for all who study Taekwon Do, this contributes to the very existence of the Art as well as the very existence of the student both within the class environment but also for them as a positive contributor within their own community.  They are;
COURTECY – INTEGRITY – PERSEVERANCE – SELF CONTROL – INDOMITABLE SPIRIT
This will be thread through the learning and practice within class.
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AIMS
To reproduce Taekwon Do skills through practicing the art, theory and philosophy of Taekwon Do, creating the physical, mental and emotional wellbeing of the student(s).
OBRECTIVES
1, To demonstrate the tenets of TKD, through practice of movement and theory.
2,To reproduce balance, stamina, strength in body and mind as Taekwon Do skill develops.
3, To show the required level of skill for each grade/rank through summative assessment/grading. 


	Week
	Exercise
	Theory
	Drill
	Pattern

	1
WHITE BELT/BEGINNER
10TH KUP
	1. Introduction/Class Expectations.
2. Warm up
3. Fundamental exercise
4. Basic Theory.
	1. Fundamental Terminology for class.
2. Basic commands.
	1. Stationary Movements.
2. Strength Exercise.
3. Cardio Exercise.
4. Fundamental Movement.
	

	2
	1. Warm Up.
2. Recap Wk 1
3. Fundamental Exercise.
4. Stances Practice.
	1. Fundamental Terminology.
2. Stances.
	1. Recap Wk 1.
2. Strength/Cardio Exercise.
3. Exercise 4 Direction Punch.
4. Stretching
	Sgt Jurugi - 4 Direction Punch.

	3
	1. Recap Wk 1& 2
2. Sgt Jurugi
3. Press Up 10-20
4. Kicking/Leg Exercise
	1. Summative theory requirement for grading.
2. Sgt Jurugi
	1. Sgt Jurugi
2. Front snap kick.
3. Turning Kick
4. Side Kick
	Sgt Jurugi
*HOME STUDY TASK**

	4
ASSESSMENT/GRADE
	1. Sgt Jurugi
2. Fundamental Exercise
3. Press Up 10-20
4. Kicking
	SUMMATIVE ASSESSMENT
1. White Belt Theory
2. Sgt Jurugi
	SUMMATIVE ASSESSMENT
1. Sgt Jurugi
2. Fundamental White Belt Movement

	Sgt Jurugi.


PROMOTION TO 9TH KUP YELLOW END

	Week 5
9th KUP
YELLOW END
	1. Warm Up
2. 9th Kup Fundamental
3. Stretching
4. Blocking
	1. 9th Kup Theory requirements.
2. Inner/Outer Terminology
	1. Sgt Jurugi
2. Chonji
3. Turning Kick
	Sgt Jurugi
Chonji

	6
	1. Warm/stretch
2. 9th Kup Fundamental
3. Blocking
4. Plyometric Ex
	1. Blocking Terminology
2. Stances/foot parts
	1. Chonji
2. Side Kick
	Chonji

	7
	1. Warm Up/ Cardio
2. Leg/Core Strength
3. Fundamental Exercise
4. Plyometric Ex
	1. 9Th Kup Theory
2. Chonji
	1. Chonji
2. Hand Part
3. Stances
	Chonji
*HOME STUDY TASK**

	8
ASSESSMENT/GRADE
	1. 9th Kup Fundamental
2. Chonji
3. Press up 20
4. Kicking Ex
	SUMMATIVE ASSESSMENT
1. 9th Kup Theory
2. Chonji
3. Hand/Foot
	SUMMATIVE ASSESSMENT
1. Chonji
2. 9th Kup Fundamental
	Chonji

PROMOTION TO 8th KUP YELLOW BELT

	Week 9
8th KUP YELLOW BELT
	1. Warm/stretch
2. 8th Kup Fundamental
3. Kicking Turn/Side
4. Core strength
	1. 8th Kup Theory
2. Kick terminology
3. Dangun
	1. Sgt Jurugi
2. Chongi
3. Dangun
	Dangun

	10
	1. Warm up/speed ex
2. Guarding Block
3. Kick turn/side
4. stances
	1. 8th Kup Theory
2. Dangun
3. Stances
	1. Dangunn
2. Strike
3. Sign wave/theory of power
	Dangun

	11
	1. Warm/Power
2. Core strength
3. Balance
4. Stances
	1. 8th Kup Theory
2. Dangun
3. Kicks
	1. Dangun
2. Chonji
	Dangun
*HOME STUDY TASK**

	12
ASSESSENT/GRADE
	1. Warm/Stretch
2. Power/focus board
3. Speed
4. stances
	SUMMATIVE ASSESSMENT
1. Recap all grades
2. Dangun
3. Power Theory
	SUMMATIVE ASSESSMENT
1. Dangun
2. Power – side kick
	Chonji
Dangun

PROMOTION TO 7TH KUP GREEN ENDS

	Week 13
7th KUP GREEN END
	1. Warm/speed
2. Plyometric Ex
3. Legs/Kicking
4. Set Sparring
	1. Sparing Commands
2. 7th Kup Theory
3. Stances
4. Blocks
	1. Dosan
2. Spar
3. Power
	Dosan

	14
	1. Warm/Core
2. Blocking
3. Balance/Focus
4. Kicking turning kick
	1. 7th Kup Theory
2. Stances
3. Blocking
	1. Dosan
2. Spar
	Dangun
Dosan


	15
	1. Warm/stretch
2. Core
3. Defense
4. Step spar
	1. 7th Kup Theory
2. Step spar terminology

	1. Dosan
2. Spar
	Chonji
Dangun
Dosan

**HOME STUDY TASK**

	16
ASSESSMENT/GRADE
	1. Warm
2. Spar/step
3. Kicking turn/side kick
4. Blocking
	SUMMATIVE ASSESSMENT
1. 10th-7th Kup Theory
2. Stances
	SUMMATIVE ASSESSMENT
1. Dangun
2. Dosan
3. Power Test
	Dosan


PROMOTION TO 6TH KUP GREEN BELT

	Week 17
6th KUP GREEN BELT
	1. Warm/Stretch
2. 6th Kup Fundamentals
3. Kicking
	1. 6th Kup Fundamentals
2. Blocking
	1. Free Spar
2. Step Spar
3. Power
	Won Hyo

	18
	1. Warm/Plyometric
2. Speed
3. Core
4. Spar
	1. 6th Kup Fundamentals
2. Hand/Feet
3. Stances
	1. Power
2. Spar
3. Speed drill/spar
	Won Hyo

	19
	1. Warm
2. Power Focus
3. Balance
4. Spar
	1. 7th-6th Kup Fundamentals
2. Blocks
3. Self-defense Fundamentals
	1. Step spar
2. Won Hyo
	Won Hyo


**HOME STUDY TASK***

	20
ASSESSMENT/GRADE
	1. Warm/stretch
2. 6th Kup Fundamentals
3. Power
4. Step Spar
	SUMMATIVE ASSESSMENT
1. 6th Kup Fundamentals
2. Won Hyo Theory
3. Power
	SUMMATIVE ASSESSMENT
1. Power
2. Spar
3. Won Hyo
	Won Hyo


PROMOTION TO 5TH KUP BLUE ENDS

	21
5th KUP BLUE ENDS
	1. Warm/Speed
2. Plyometric Strength
3. Legs
4. Power
	1. 5th Kup Fundamentals
2. Theory of power
3. Stances
4. blocks
	1. self defense
2. spar
3. Power
	Yul Gok

	22
	1. Warm/Core
2. Stances
3. Yul Gok
4. Spar
	1. 5th Kup Fundamentals
2. Power
3. strikes
	1. Yul Gok
	Yul Gok



	23
	1. Warm/speed
2. Power/legs
3. Spar
4. Self-defense
	1. 9th-5th Kup Fundamentals
2. Blocks
3. Strikes
4. kicks
	1. Yul Gok
2. Power
	Yul Gok


**HOME STUDY TASK***

	24
ASSESSMENT/GRADE
	1. Warm/spar
2. Legs
3. Step Spar
4. Strike/speed
	SUMMATIVE ASSESSMENT
1. 5th Kup Terminology
2. Theory of power
3. Legs
4. Hands
5. 9th-5th Kup Fundamental
	SUMMATIVE ASSESSMENT
1. Power
2. Spar
3. Free Spar
	Yul Gok


PROMOTION TO SENIOR COLLOUR BELT – BLUE 4TH KUP
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FORMATTIVE ASSESSMENT
There will be no formative assessment for any new student, new member joining the educational program. There are no prerequisites necessary for students other than the relevant ages as mentioned for those cohorts of students. 
There will however be the requirement of an informal formative assessment by the instructor leading the school of those students who are eligible to take the end of every month Summative/Grading.  These weeks will include, week 3 of each month. Namely, weeks 3, 7, 11, 15, 19 and 23.
This will allow the Instructor to assess the level of the student within the required skill area, to ascertain if the student is able to achieve the required level of skill for each grade/rank. (Objective 3)
This will take place during a normal lesson period, during which those students will be identified to the instructor who will then assess the practical requirements for those students at that grade during class practice and ask questions to evaluate the understanding and necessary learning for that grade. In line with ITF and UKTA guidelines this will be recorded and made available to the examiner at the summative assessment /grading.

SUMMATIVE ASSESSMENT
The assessment would be split into a number of categories, in order to separate each skill required for each relevant grade.  An independent examiner is invited on each occasion in order to assess the students and where successful promote to the next rank.
This will include the physical demonstration of the required techniques and ability for that grade, as well as the Question and Answer demonstration that will be conducted by the examiner, in order to evidence the required level of knowledge for that rank. This meeting Objectives 1,2 and 3.
Where there may be students who do not reach the required standard for promotion on the day, there are a number of options available to the examiner;
1. To transfer the student to the next available assessment, with points to improve.
2. To request a class assessment by the school instructor on the particular skill needing improvement.
This will be discussed with the school instructor at the time of assessment. As per ITF and UKTA grading minimum requirements stipulate.

The categories for testing are stipulated by the UKTA and will include;
THEORY
This will incorporate not only the terminology used to describe the skill or movement but also its purpose, its meaning and in some cases its significance to the history of Taekwon Do.  As the student progresses, the expectation is to build on the knowledge gained and to maintain it, not to discard and move to the next subject or rank.  In doing so, the theory the student has gained from the outset of commencing the educational program is tested on each assessment, not just that of the most recent rank.  This will include the technical aspect the art has to adhere to.
This knowledge is not only gained through the practice in class but also through the personal home study of the student.   All literature is provided to the student, that is relevant for each grade and rank, in order that the study is continuous in and outside of the class..

POWER
This is a test carried out from the rank of 8th Kup.  During which an adult student will be required to perform a particular skill, demonstrating their speed and accuracy to a target and break it.  The skill will vary depending on rank and Kup.  Those requirements will be detailed within each lesson plan for each rank/grade and can be referred to within the ITF,UKTA guidelines.
Young adults, under the age of 18 years, will not be expected to break during the technique but will have to demonstrate their ability to measure with the requires tool (hand or foot), to the intended target only.

FREE SPARING
This skill is tested form the rank of 6th Kup.  The student will need to demonstrate their ability to defend themselves against a like opponent, demonstrating the relevant tool to conduct a relevant block against an appropriate attack.  This also tests the appropriate identification of the relevant target for the appropriate tool used in counter attack. The use of the hands and feet are key tools for both defense and attack. The tactical ability and agility of the student, together with the knowledge of the purpose and use of the art is evidenced well during the demonstration of any sparring practice.
STEP SPARING
This is a similar skill as free sparing but tested in a set number of steps, either 3,2 or 1.  This breaks down the sparring in order to practice the relevant moves at a slower safer pace. This will allow the student to safely watch the practice then conduct the exercise themselves safely within a set number of steps.

PATTERN/FUNDAMENTAL MOVEMENTS
There are 24 patterns in total.  A pattern is a set number of movements that have been created by the founder. Each rank has a new pattern to learn and perform, as well as understand the fundamental reason for each move, its history and purpose. These movements are named after important events or individuals in the history of Korea. They vary greatly from simple to complex with the respected rank and each is expected to be performed with the utmost accuracy and demonstration of the true art once understood and mastered.

FOUNDATION SKILL
There are foundation skills that are valuable and utilised throughout the Taekwon Do education.  They are focused heavily on developing the students attack and defense techniques, as the student demonstrates their ability to execute each one, they are able to be combined to provide combination movements that develop into the ability to perform patterns as previously mentioned.   The devotion to learning  each move and the concentration required to both mentally and physically perform is the hidden attributes from within the learning of Taekwon Do that the student will gain. These are both physical and emotional, they contribute to the very wellbeing of each one of us in everyday life. The ability to concentrate and focus our mind, on the matter at hand and the ability to balance our bodies and our feelings are personal skills that are valuable in all walks of life.

RISK ASSESSMENT
Each venue will provide its own risk assessment for that organisation. Each school will also provide a separate risk assessment as required bt the BTC. 
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