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Section 1 

Finland’s education system is modelled on play based learning as the focus is on the experience of ‘joy’ and ‘play’ while learning, as well as recognising the importance of socialization. Finland believes that movement and exercise have many benefits for learning and it gives children a sense of independence and freedom. Froebel (1782-1852) supports this as he states that outdoor play stimulates a child’s awareness of the natural world, this teaches them the existing connections between food, natural environment and health. Holappa (2018) counsellor for the Finnish National Board of Education states that play is very important and an efficient way to encourage children to learn and enjoy learning, she also stated that the things you learn without joy you would forget easily. In Finland there are no standardized test but only one exam at the end of the school year. They have no comparisons, rankings or competition between schools, regions or students. Every school has the same national goals and are all educated from the same university. The result in this is that all the children get the same shot at education. Also, teachers and students in Finnish schools spend more time outside than they do inside the classroom, this gives them more time to build their own curriculum and asses their students who also have minimal homework. Furthermore, the compulsory school age to begin school is seven years old and there is not any pressure or hurry for them to start (Hancock, 2011). In Wales, The Foundation Phase started to implement a new holistic play based continuum for children aged three to seven, which started in 2008. This type of learning is similar to Finland’s education as it also emphasises that children should be encouraged to develop through play, use their imagination and develop their independence and to also have fun while learning. Welsh Government (2014) states that play is one main way of learning and that play has an essential role for a children’s growth in physical; cognitive; social and emotional development. In the Foundation Phase children are also encouraged to use many forms of play such as role-play, constructive play, symbolic play, creative play and exploratory play. As well as this there has been an emphasize on children spending more time outdoors and schools have been encouraged to use areas of shrubs and trees by the school for the children to play in (Welsh Government, 2018).  Along with this Vygotsky (1966) supports play based learning as he states that play is important for children as it encourages their cognitive development. 

In Finland it is the teachers who decide how much of the curriculum is taught, including technology used in the classroom (ABC, 2020). Due to teachers in Finland needing a Masters degree to teach they are more trusted by everyone such as parents and the government to have the freedom in what they teach and as everyone is an individual they can adapt their methods to the person or group. In addition, schools are very relaxed and there is no need for uniform, as this doesn’t affect the students learning. The pupil-teacher relationship is informal which helps build a better rapport, which encourages improved learning outcomes, and there is little need for discipline as behaviour is not a issue, this could be due to Finland being built on equity and that there is little social disparity (Fogarty, 2011).  The new Curriculum for Wales is very similar to Finland’s but this will not be in place until 2021. The aim of this curriculum which has four purposes are to guide children to become ambitious, capable learners, to also be enterprising, creative contributors, to be ethical, informed citizens and to be healthy, confident individuals. There is also the opportunity for a school and it’s teachers to plan a curriculum that is suitable for their pupils. There will be some guidelines and expectations using five different signposts as a guide. Although, this will be child led rather than an expectation of a certain skill at a particular age. The curriculum will give teachers and pupils an opportunity to teach something different and for them to decide what they would like to learn in school, this approach to teaching is the same in Finland as they also believe that teachers know their students the most and what they are capable of (Welsh Government, 2020). This system will work differently in Finland and Wales due to the difference in equity and that one in four people in wales live in poverty, this affects children’s health and wellbeing which will then affect their learning (Oxfam Cymru, 2020). 

Finland’s schools are all equal with no private funding with no fund raising from parents as all schools are funded by tax. All have the same amount of money to ensure that all the schools are equal to give each child the same opportunity and chance. Markcat (2014) states that Finland has the highest taxes in Europe, which goes towards their local communities and along with other things, this could suggest why schools in Finland get more funding. Unlike the UK, mainstream schools are funded on a per pupil basis, they receive this money from the Education and Skills funding agency. The amount of money they receive will depend on which local authority they resided in. As well as this, schools receive a pupil premium for their pupils that are in receipt of free school meals (New School Network, No Date). UK Schools can raise money and may be privately funded, which can vary by the area the school is situated in. As some schools can be in more affluent areas. Changing UK school funding would be seen as being difficult, as this would mean completely changing the whole funding system. These changes would take time and would mean the UK raising taxes. The political landscape as it is today would frown upon such a fundamental change in policy. 

Furthermore, as mentioned before Finland’s teachers need to have a Masters qualification to be able to teach and the way they are all taught is the same to ensure that when they qualify their teaching practice is equal. Due to this they have more freedom and trust to teach and not questioned, as they are the ones qualified. This would be difficult to duplicate in other countries, as their qualifications to be a teacher are different, for example in the UK teachers need a degree and a further teaching qualification (QTS or PGCE) to be able to teach. The current curriculum is changing and will give teachers and schools more freedom to create their own curriculum based on their pupils and locality. Estyn and Ofsted will still monitor them.  This does however cause a lot of stress and anxiety for teachers and schools as well as pupils and due to this they give a false representation of the school as it is planned for rather than a snapshot of what happens every day in school. They will also continue to have to follow a framework and complete assessments on their pupils. Also, to demonstrate how well a school is doing previously inspectors have relied on book scrutiny and so a big emphasis of teaching and learning is in books which isn’t free and fun learning (Galton and Macbeath, 2008). In turn it puts pressure and stress on pupils, very time consuming and the time spent on this could be spent on children’s learning.  In Finland trust is a big factor, they don’t have tests (other than end of year), they don’t have a lot of structure or rules to see if their system is working, as they trust their system. Society trusts the teachers to provide a environment that is best for their individual students, as well as this teachers trust their students to do their work and learn because they want to learn (Day, 2015). Nauman (No Date) emphasises that when a school has enough resources and an environment that supports the teacher’s success and autonomy, it will allow them to grow professionally. This is due to them being able to do the work that they were trained to do, which is to focus on the individual child to understand what motivates them to help them grow. But this isn’t the case in many UK schools as there is not enough staff or funding to support them, which makes it difficult for teacher’s to grow professionally and to gain confidence in their own ability. 

In the UK class sizes are around 30 pupils per class, comparing this to 19-21 depending on age in Finland. The younger the class the less children in the class as they need more attention from the teacher. Other countries would struggle with this curriculum due to schools having a high number of pupils in each class, from this it gives teachers less time with each student. As well as this many countries do not require a masters degree but a degree in teaching, this might cause less trust in teachers or this could be because that they have never trusted teachers to just teach. Each society and each school is different, this is one of the main reasons a new curriculum is coming into place, as each school would be able to learn what is relevant to them and also their area and the children in their school and the different cultures in the school (Curriculum for Wales 2021). In Finland the National Curriculum Guidelines (2003) states that day-cares have a duty to ensure they care, teach and educate in a aimed approach towards children’s development, learning and growth. The under three to six year olds attend a family carer or a child care centre/setting (Onnismaa., Kalliala, 2010). However, even though a child has the right to childcare the majority of under three’s do not attend any form of day-care outside of their family (UNICEF, 2008). Along with this a day-care space will depend on their community as some will emphasise more on day cares importance or the need for care, which can be down to parents working (Rutanen, 2011). 

A countries culture, values and way of living is a huge factor in how their education systems work, this is due to the fact that each individual country believes in different ways of teaching and implementing their education system. In Finland they have core values, which are very important to them, as they are to care for others, social justice and happiness, these values are connected to the education system along with the need to demonstrate collaboration not competition (Sahlberg, 2012). In the UK, our education system is adapting to create more individual, innovative thinkers and problem solvers.  There has been a decline in the number of people needing to do jobs that require more manual skills. This is due to the fact that in the past the type of jobs that were available were factory or mining jobs where they had to obey by rules and regulations but as those jobs are no longer in high demand. The jobs that are more in need look for individuals that are innovative, independent problem solving individuals. There has been a need for change in our education system for some time and this seems   to have happened with the new Curriculum for Wales coming into place 2021, this change in thinking promotes and encourages children to become more independent and much more individual thinkers. 

In conclusion, for another country to adopt Finland’s education system it would be very difficult as each country is unique with individual cultures, values and beliefs. Each country is different in the importance that they place on education, without a community and parental support, this type of teaching model would be difficult to introduce, as everyone would need to trust their teachers and the education system as a whole. Although Wales is introducing a new curriculum, which is very similar to Finland’s teaching model it will still take a long time for this to be fully implemented and thus show positive results, therefore it is important to have faith in the system and teachers. Brown (2014) states that trust is essential to build positive relationships with students, other staff members and parents to improve learning, along with this it also allows practitioners to work with their students and parents to encourage further learning. As well as this when trust is embedded into a schools culture it allows a more powerful conversations between everyone, which will encourage the school to improve and grow. 


Section 2 

Firstly, every child is unique and develop skills at their own pace. Every child is  learning a variety of skills at any one time which could vary from their peers it is also important that practitioners understand that every child learns differently e.g. some may prefer a more active curriculum where others may learn visually. In addition to this it is important to never rush a child’s or infants learning and development as they will reach milestones at their own pace (Early Years Matters, 2007). Moreover, to support this an effective setting would need to understand what a typical child’s growth, development and learning is. A practitioner would also support their development of a positive sense of their own identity and culture, as this helps them to develop a positive self- image. It is important to listen, encourage and respond to their communications verbal or non verbal. Finally, a practitioner should recognise that children’s and babies’ attitudes and dispositions to learning are influenced by the feedback of others (Department for children, schools and families, 2007). 

This feedback comes in many forms within different settings. Early on in a child’s life parents would provide this assessment and feedback to the child although this may not be a conscious thing. Schools and nursery’s undertake a variety of assessments (Formal assessments required by the government like FPP Baseline and on-going assessment like observations) to allow them to see the progress that each child is making and it also provides them with information to plan out further progress and targets, these are individual targets (Department of Education, 2017). Estyn (No Date) states that a tracking system helps pupils by checking if they are on track or need a new goal set, this encourages self reflection and independent learning as it allows them to take ownership of their own progress and learning. Along with this Estyn (No Date) also states that a system that tracks emotional development and achievements improves pupil’s outcomes and well being, this tracking helps the teacher to focus in areas of development that the individual child needs. Early Years Practice (2015) supports this as they also state that tracking a child’s development through the Foundation Phase Profile allows professionals to identify any further support needed, along with being able to share information with parents to help them understand their child’s learning and to help support progress at home. In addition, involving children in their assessment process is important as Briggs and Hansen (No Date) states that children identifying what they have learnt and one thing they would like to learn about can encourage their motivation to learn. However, even during play based learning a child can be removed from play to engage in assessment activities, this can affect their learning process and this type of assessment is not a true reflection of their abilities (Deluca, 2018). European Commission (2019) states that primary school teacher’s use summative and formative assessments to evaluate their learners progress towards planned learning objectives. From doing these types of assessments it strengthens the individuals learning, as well as helping a teacher to improve their own teaching and planning. Along with this the National Assessment arrangements are statutory in maintained schools under the orders of the Education Act 2002. These assessments in primary education include the FPP baseline assessments of children entering Reception class, a summative teacher assessment at the end of the foundation phase, another summative assessment at the end of Key stage 2 and lastly an annual assessment of all pupils in years two to six were they will undertake national standardized literacy and numeracy tests. Moreover, the New curriculum for Wales 2022 are putting in a new approach to their assessments as the current system judges a leaner on their overall attainment in a subject at a specific age at an allocated level on a ‘best fit’ basis. Instead of this it will be an on-going basis to help the practitioner decide that the learners are on track with their own learning progress, person centred approach. Along with this the teacher will be undertaking formative assessments with the learner, which will be done during the learning process on an on going daily basis, this will be to explore how the learner is progressing and to identify achievements and to also identify what are the learner needs to develop further. From this information the learner and practitioner can use it to determine the next steps needed to improve their learning further and to also guide the practitioners planning (Welsh Government, 2019) to support this. 

However, assessments can also have a negative impact on children, Voza (No Date) states that assessments can affect an individual’s motivation, especially individuals who are performing below grade level. Along with this using written assessments do not provide a valid picture of the individuals strengths as every individual is unique therefore some perform better using oral skills rather than written or may display creativity. Within the current curriculum these children are at a disadvantage as these skills are used throughout to assess a child’s development. Honeyman (2017) also concurs with this as learning assessments can lead to a bad education experience as it places pressure on students and weakens their love for education as it is replaced with stress and anxiety. 

Although more of an individualised assessment would be better this may be time consuming for the teacher for all the skills expected within the curriculum, as observation takes longer if it is spontaneous. Whereas planned activity may be more efficient. Some skills also take longer to develop than others e.g. spelling, whereas learning to catch a ball could happen in one lesson. 

Nevertheless, teachers use assessments to help them identify strengths and weaknesses of a student, this can be most important during the beginning of a new school year or term as this allows them to plan lessons more tailored to the individual child or class of that year (Barrington, 2018).  Guskey (2003) also agrees that assessments are necessary for teachers to judge progress, capabilities and development of students. Along with this it helps teachers to track if a student understands and had learnt a subject matter. Without assessments a teacher would be unable to identify if a student needs additional help and intervention or more time/support on a specific topic. Additionally, the EYFS (2017) states that on-going assessments are an important part of development and the learning process. It is important for practitioners to use appropriate tools to identify the individual challenging experiences, progress and to determine their developmental needs along with a plan to stimulate and challenge their learning. Furthermore, settings need to ensure that they are involving carers or parents in their Child’s development and progress as a parent partnership will help a child learn at home by parent or carer reinforcing what they learnt in school. As practitioners have an important role within a child’s development they must consider the interests, individual needs, and stage of development of each child in their care and also to plan a enjoyable and challenging experience for each child in all areas of development and learning (The Statutory Framework of the Early Years Foundation stage, 2017). As mentioned before that removing a child from play to asses can have an negative impact, the early years have a cycle of how they asses which is to look, listen and note while a child plays and completes their everyday activities. Planned activities and to also learn from carer or parents what the child does at home, they then undertake an assessment where the practitioner decides from observing what this tells them about the chid and the final step for a practitioner is to plans more motivating and relevant experiences to extend and challenge the individual child’s learning and development. This type of assessing doesn’t interrupt their play or daily activities, as Piaget (1969) states play is a what for a child to identify experiences, knowledge and understanding. 
Additionally, traditional assessments on development measure whether a child performs specific skills in a controlled environment, a play- based assessment measures the child’s skill performance during a natural child driven play. This type of assessment focuses on the child’s interactions and experiences that the child would practically perform; therefore this is a more specific description on their strengths and weaknesses (O’Grandy and Dusing, 2015). Along with this a play- based assessment allows a practitioner to measure the individual cognitive and motor development while a child is in their normal environment (Linder and Linas, 2009). Furthermore, play based assessments are also beneficial for practitioner’s as they are able to observe a child in their naturalistic environment which quantifies how often and if a child performs certain skills because this is child driven they are naturally exploring and learning, from this they can observe a child’s current skills and what skills they are building on. Also this type of assessment can be important for children with development delays as it allows a practitioner to see them naturally playing as they are not under any pressure to complete a task correctly. In addition to this another form of assessment is assessment for learning, this type of approach creates feedback for teaching and learning which is used to improve a children’s performance, this assessment does involve the student (Cambridge assessment, No Date). 

Within the Foundation Phase children are observed throughout their day- to day activities, along with formative assessments that help to create a baseline for practitioners to create an appropriate curriculum for all children. The Foundation Phase creates a profile that practitioners can track assessments of children’s learning and development while also helping to identify development delays early on, allowing them to get the support that they need. The profile is also useful to provide important information to everyone involved in the children’s development, learning and to also support any transitions between settings and schools (The Foundation Phase, 2018).  

Furthermore, children are able to self assess either throughout learning a topic or after, self-assessing is a way to support independence and self -motivation. Along with this they are able to complete peer assessment tasks, which encourages teamwork and builds upon peer relationships. Dabell (2018) states that self-assessing has a vital role in a children’s development as it encourages children to be actively engaged in their own understanding and take action on their own learning. From this they are able to make sense of the specific topic and use it as a stepping-stone to the next topic. Lee (2006) states that formative self assessment motivates a child while also improving their performance through their own empower and efforts to take control of their own learning, as well as looking at what they need to improve on they look at what they have done good which promoted self esteem and motivation to improve. Assessments also give children a clear goal to aim for but this goal has be realistic, reflection and improvement cycles guide children and practitioners to brake down what needs to be worked on next, but as a practitioner they should ensure that they are effectively questioning to get the best outcomes and to be able to asses fully. 

In conclusion, there are positives and negatives to assessing children but without assessments children wouldn’t be able to improve or know what areas they need to improve on and teachers would be unable to plan lessons, which encourage those areas needing to develop. University of Stanford (No Date) states that assessments are a valuable tool to evaluate any learning gaps, encourage students to set realistic goals, track any progress and to also motivate and encourage further learning, without assessments children and practitioner’s wouldn’t be able to set achievable goals or know what goals they need to set next. 

Section 3 

Play has a significant role in a child’s development, Piaget (1969) stated that play is a way for children to unify experiences, knowledge and understanding. The Charter for children’s play (2007) agrees with Piaget as they state that play is something that children do naturally and it is the most effective way of learning, this is because children explore the world around them, develop imagination, participate, share and socialise with others. Furthermore, learning through play is a powerful tool for children to extend and develop their communication and language skills, it allows them to investigate, explore, be creative with different materials along with giving them a chance to experiment and predict outcomes. Play can also allow children to use their initiative, make mistakes without worry of failure, take risks and test their abilities (The Foundation Phase, 2018). Along with article 31 under UNCRC rights of the child , a child has a right to relax and play. This is important when considering the new curriculum for wales as it is promoting play based learning as well as a more relaxed teaching. 

When introducing a play based curriculum there are many factors a practitioner should be considering. Practitioners need to ensure that their approach is child cantered so that what you are teaching is meaningful to them, this encourages natural curiosity to learn so that the child is engaged which will help them to remember what they have learnt and to prompt their holistic development (UNICEF. 2018). Practitioners should be considering many things when implementing the new curriculum such as the changes to the workforce and the training of the Curriculum for Wales. Practitioners will need to undertake this to ensure that there’s improved learning and teaching environments for young learners, changes to the curriculum that practitioners will need to adopt and also need to consider the impact this curriculum will have on their pupils learning (Taylor, Rhys, Wardon., No Date). In addition to this it is important that practitioners get further training so that they are aware of the importance of play and a child cantered approach, along with how to implement this approach into their teaching and topics. If they are not fully into this type of teaching then this approach will not work (UNICEF,2018). Previously when the Foundation Phase was being introduced they used pilot schools to develop a deeper understanding of the Foundation Phase and the how to implement into their schools but when those practitioners returned back to their schools they had a lack of necessary depth of knowledge and understanding of the educational theories to translate back to other practitioners which resulted in confusion or false information (Siraj- Blatchford, 2005).  From this it is crucial that practitioners have good communication skills between them to create a shared approach in their school or setting, this can be done through team meetings, this is important as they need to all be on the same page of how they will be implementing the new curriculum (Davis, 2020). 

As forest schools are play- based and child directed, mainstream schools could learn from this when implementing the new curriculum. Within forest school settings they teach a curriculum but with more hands on experiences while also allowing time and space to develop their interests and skills, along with encouraging connections with nature (Kostic, 2016). The new Curriculum for Wales 2021 does place an emphasise that their approach is to allow a more tailored teaching to the class and pupils such as learning more relevant topics to the pupils along with a play/skills based curriculum and allowing the child a voice. As these approaches are both similar, mainstreams schools could consider using a forest school approach in their teaching; this will also give practitioners guidelines to help them implement the new curriculum into their classrooms. Furthermore, due to this type of teaching a teachers work load could be reduced, which will also benefit the students as a teacher can focus more on the class and individual pupils as staff numbers in UK schools are limited. 


Wilde (2019) states that even though a teachers or practitioners role in play based learning isn’t as intense as the old curriculum, although they still have a vital role to play as teachers they will need to facilitate the learning by planning the environment well and ensuring students are supported emotionally, physically, socially and academically. Moreover, teachers and practitioners will need to select equipment and materials that support a child’s development in that specific learning outcome, as well as planning activities that are in a child’s interest to work towards learning outcomes. It is important that the teacher or practitioner is able to facilitate learning by asking open ended questions to prompt a deeper understanding and address misconceptions. This can also be used to assess and observe while a child is in their natural environment on their understanding and knowledge of a specific topic. Furthermore, it is crucial that the practitioner demonstrates skills such as social interactions so that a child can mirror thus learning crucial skills on how to share, take turns, problem solve and negotiate, along with teaching new skills and concepts of hands on activities and authentic experiences. This type of modelling could also be demonstrated with other class members engaging with each other who are at different intellectual levels, Vygotistky (1978) agrees with this as when a child is learning a new skill or strategy within their zone of proximal development if a more knowledgeable other is guiding or involved in that activity a child will then be able to use this skill and apply it in the future.  
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