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Part 1: Programme proposal 
Reconnect: An outdoor experiential Youth Work programme supporting young people with ADHD.
This proposal has been developed to respond to the developmental, emotional, and social needs of young people experiencing Attention Deficit Hyperactivity Disorder (ADHD) and ADHD-related challenges. 
Reconnect is a 12-month outdoor experiential Youth Work programme designed to support young people aged 13-18 years who experience ADHD or ADHD-related challenges. The programme aims to improve emotional wellbeing, confidence, resilience, social connection, and emotional regulation through outdoor experiential Youth Work and relationship-based practice, underpinned by strengths-based, participatory approaches (Jeffs and Smith, 2010).
The programme will be delivered through weekly Youth Work sessions at Tysul Youth in Llandysul, alongside monthly outdoor experiences including kayaking, bushcraft, hiking, team building, and nature-based wellbeing activities. Sessions will be facilitated by qualified Youth Workers and outdoor learning practitioners using community outdoor spaces.
The programme follows elements of the NAOMIE planning framework and aligns with the Principles and Purposes of Youth Work in Wales, particularly voluntary engagement, participation, inclusion, and informal education (Youth Work in Wales Review Group, 2022). It adopts a strengths-based and neurodiversity-affirming approach recognising curiosity and experiential learning as valuable strengths (Kolb, 1984; Jeffs and Smith, 2010).
Outdoor experiential Youth Work may be particularly beneficial for young people with ADHD through opportunities for movement, active engagement and experiential learning in natural environments (Knight, 2013). Structured outdoor learning can further support engagement through active participation and experiential approaches that differ from traditional classroom environments (Rickinson et al., 2004). However, some young people may initially experience anxiety or difficulty adapting to unfamiliar outdoor environments, needing consistent structure, relational support, and trauma-informed practice to support inclusion (Bath, 2008).

Rationale and needs analysis
ADHD may affect attention, impulsivity, emotional regulation, social interaction, and behaviour (Furman, 2005). Research suggests that many young people with ADHD may experience increased vulnerability to low self-esteem, anxiety, and peer relationship difficulties, linked to neurodevelopmental factors and social responses to behaviour (Graham, 2008; Harwood and Allan, 2014; Young et al., 2020). 
Bradshaw’s (1972) taxonomy of need highlights normative, felt, expressed, and comparative needs relevant to programme planning. Young people with ADHD may experience increased normative need relating to mental health support and education disengagement, as well as felt and expressed needs around belonging, movement-based learning, and emotional safety. Comparative need may also be seen where neurodiverse young people experience less opportunities to access inclusive developmental provision (Bradshaw, 1972).
Traditional educational environments often prioritise structure, routine, sitting still, and academic conformity, which may not align with neurodiverse needs and learning styles (Graham, 2008; Harwood and Allan, 2014). This may contribute to deficit-based labelling that negatively impact self-worth, identity and educational engagement (Graham, 2008; Harwood and Allan, 2014). In contrast, Youth Work offers a strengths-based and participatory approach that prioritises inclusion, relationships, and young people’s voices, aligning with rights-based and relational practice frameworks (Freire, 1970; UNICEF, 1989; CLD Standards Council Scotland, 2019).
In relation to developmental theory, Bronfenbrenner’s (1979) Ecological Systems Theory highlights how development is shaped across interacting systems such as family, school, peers, and community. This programme aims to strengthen protective factors in the microsystem by providing consistent relationships, belonging, and emotional safety. Maslow’s (1943) Hierarchy of Needs also highlights the importance of safety, belonging, self-esteem, and self-actualisation, which can be supported through informal and experiential Youth Work opportunities beyond academic achievement (Jeffs and Smith, 2005).
From a learning theory perspective, outdoor experiential learning may be particularly beneficial due to its emphasis on movement, sensory engagement, practical learning, reflection, and informal relationship-building (Knight, 2013). Attention Restoration Theory (Kaplan and Kaplan,1989, cited in Ohly et al., 2016, p. 305), suggests natural environments support improved attention and emotional regulation, while Forest School research highlights improvements in confidence and wellbeing (O’Brien and Murray, 2007). Environmental psychology further supports the restorative impact of natural environments on stress reduction (Ulrich, 1984; Warber et al., 2015).
This approach aligns with the Natural Resources Wales ‘Healthy Active Connected’ framework, which identifies access to natural environments as a key contributor to improved wellbeing, increased physical activity, and reduced social and health inequalities for young people in Wales (Natural Resources Wales, 2024).
Furthermore, the Well-being of Future Generations (Wales) Act 2015 reinforces preventative approaches, long-term thinking, and creating healthier communities through early intervention and wellbeing-focused services for children and young people.
The programme also aligns with the Curriculum for Wales (Welsh Government, 2022) and the National Occupational Standards for Youth Work (CLD Council Standards Scotland, 2019) through its focus on wellbeing, participation, inclusion, and informal education.

Programme aim and objectives
Programme aims:
To improve emotional wellbeing, confidence, resilience, social connection, and emotional regulation among young people with ADHD through outdoor experiential Youth Work and relationship-based practice.


Programme objectives:
· Increase participants’ self-reported confidence and self-esteem over a 12-month period.
· Improve emotional regulation and coping strategies.
· Strengthen peer relationships and social belonging.
· Increase participation in positive outdoor and community-based activities.
· Provide safe spaces for young people’s voices, participation, and self-expression.
· Support young people to develop resilience, communication, teamwork and problem-solving skills.

Programme design and delivery
Reconnect will operate as a weekly Youth Work programme over 12-months. Weekly sessions would last two hours, with additional monthly outdoor experiences and expeditions.
The programme is informed by Kolb’s (1984) Experiential Learning Theory and informal education approaches (Jeffs and Smith (1997-2026, cited in Infed, 2026, np). Jarvis (2006) further supports learning as being shaped through everyday experiences and social interactions, where meaning is developed through everyday encounters.
Outdoor activities such as canoeing, bushcraft, and hiking may support teamwork, resilience, confidence and self-worth through experiential learning opportunities (Rickinson et al., 2004). These experiences enable success outside academic contexts, which can positively influence self-esteem. Experiential learning may additionally support developmental growth by enabling young people to practise decision-making, communication, reflection, and problem-solving within real-world environments (Kolb, 1984; Jarvis, 2006).
Consistency and relationship-building remain central to the delivery. Predictable session structures and trusted relationships may promote emotional safety and reduce anxiety among young people who have experienced instability or exclusion in other systems (Bath, 2008). 
Engagement may fluctuate due to ADHD-related differences in attention and emotional regulation, requiring flexible, young person-led practice (Bath, 2008; CLD Standards Council Scotland, 2019). 








Table 1: Examples of developmental outcomes
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Structured outdoor environments can improve engagement and wellbeing (Rickinson et al., 2004) but may present barriers for some young people where sensory overload or unpredictability affects participation (Bath, 2008). This reinforces the need for flexible, responsive Youth Work practice.







Youth Work approaches
The programme is grounded in participation, empowerment, inclusion, informal education, and relationship-based practice (CLD Standards Council Scotland, 2019). These principles underline the overall approach, ensuring that practice remains youth-centred and focused on relational engagement rather than directive intervention.
Carl Rogers’ (1961) Person-centred Theory further reinforces this approach, emphasising empathy, authenticity, and unconditional positive regard within supportive relationships. In practice, this contributes to emotionally safe environments where young people feel accepted and respected, without fear of judgement.
Freire (1970) extends this by describing education as a shared and collaborative process, where learning is created together rather than delivered from the top down. This supports young people’s voices, participation, and shared decision-making. Therefore, the programme aligns with Youth Work principles in Wales, including voluntary engagement, inclusive practice, and informal learning (Youth Work in Wales Review Group, 2022).

Staffing and resources
The programme will include Youth Workers, wellbeing practitioners, and outdoor education teams to ensure safe and structured participation for all young people.

Table 2: Staff roles and responsibilities
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Staff would require training in:
· Safeguarding and child protection
· ADHD and neurodiversity awareness,
· trauma-informed practice,
· outdoor safety and risk management,
· first aid,
· and inclusive and relational communication methods.

Resources required 
Outdoor equipment, transport, safety equipment, venue access, refreshments, and activity materials. Funding may be sourced through local authority Youth Work grants, Welsh Government wellbeing initiatives, and funding such as the National Lottery Community Fund. 
Long-term sustainability is an important consideration due to the reliance on short-term funding cycles within Youth Work provision. Sustainable delivery may therefore depend upon partnership working, ongoing evaluation, and annual impact reporting to evidence programme effectiveness, demonstrate social impact and support future funding applications.

Risk management and safeguarding
As the programme involves outdoor activities and potentially vulnerable young people, safeguarding and risk management would be central throughout delivery. All activities will include risk assessments and dynamic risk management. The Lead Youth Worker will act as Designated Safeguarding Lead.
Risks include weather conditions, emotional dysregulation, transport barriers, and injury. These will be managed through supervision, first aid provision, flexible planning, and clear safeguarding procedures.
The programme would additionally ensure accessibility through flexible participation options, sensory considerations, and emotionally supportive environments.
Given the outdoor nature of the programme, dynamic risk assessment will be required during delivery, allowing staff to respond in real time to environmental changes, group dynamics, and individual needs. This is particularly important when working with neurodiverse young people, where emotional regulation and sensory responses may fluctuate unexpectedly in unfamiliar or highly stimulating environments (Bath, 2008; Knight, 2013).

Evaluation plan
Evaluation is essential in deciding whether the programme effectively meets the developmental and wellbeing needs of the young people, while supporting reflective Youth Work practice (Rose, 2004). 
The evaluation framework will use SMART outcome measures to ensure objectives remain specific, measurable, achievable, relevant, and time bound.
A mixed-method approach will combine quantitative tools (attendance, scales, questionnaires) with qualitative approaches (reflection circles, focus groups, practitioner observation, and participant diaries). This ensures both measurable change and lived experience are captured (Rose, 2004).
Participatory evaluation approaches will ensure young people contribute to feedback processes and programme development, aligning with Freire’s (1970) participatory principles.  
Effectiveness within the Reconnect programme is understood as sustained improvements in relational security, emotional regulation, and meaningful participation rather than short-term behavioural compliance. Success is therefore measured through the quality of engagement, sense of belonging, and transferability of learning across contexts.
If delivered consistently across the 12-month period, the programme may contribute to improved wellbeing, confidence, peer relationships, and participation, although it is recognised that outcomes are influenced by wider external factors beyond programme delivery.
Evidence suggests outdoor experiential Youth Work can positively support emotional wellbeing, resilience, and social connection when delivered within relational and inclusive environments (Rickinson et al., 2004; O’Brien and Murray, 2007).

Summary
Overall, Reconnect aims to provide a strengths-based and inclusive Youth Work programme that responds to the developmental needs of young people with ADHD, promoting wellbeing, participation, belonging, and personal growth through outdoor experiential learning and relationship-based practice. 








Part 2: Social impact report
Introduction
This report explores the wider social impacts of the programme “Reconnect”, an outdoor experiential Youth Work intervention supporting young people aged 13-18 with ADHD. The report considers potential impacts on young people, families, schools and wider communities alongside longer-term social impacts and challenges linked to sustainability and measuring Youth Work impact.

Expected outcomes for young people
One of the key expected outcomes of the programme is improved emotional wellbeing among participants. Young people with ADHD may experience anxiety, emotional dysregulation, low self-esteem, and social exclusion, particularly within educational environments that prioritise behavioural conformity and academic performance (Graham, 2008; Young et al., 2020). As a result, many young people may feel misunderstood, labelled, or disconnected from traditional support systems.
The Reconnect programme aims to address this by providing a different environment where young people feel accepted, valued, and able to participate meaningfully. Outdoor experiential activities such as canoeing, hiking, bushcraft, and group challenges create opportunities for teamwork, communication, achievement, and reflection in line with adventure education practice (Priest and Gass, 2018). These experiences may help young people develop confidence, resilience, and a stronger sense of self-worth, alongside improvements in psychological wellbeing by enabling young people to achieve success in a non-academic setting and through experiential engagement (Rickinson et al., 2004; O’Brien and Murray, 2007). 
As discussed in Component 1, Kolb’s (1984) Experiential Learning Theory highlights the importance of learning through experience and reflection. In Reconnect, outdoor activities may provide opportunities to support emotional and self-awareness, coping strategies, and resilience. This demonstrates how experiential learning can also support emotional processing and the development of understanding their own lived experiences.
Research linked to outdoor learning, including Forest School practice and alternative education models, suggests that experiential approaches can positively enhance confidence, emotional regulation, wellbeing, and social connection among young people (Rickinson et al., 2004; O’Brien and Murray, 2007).
Research by Warber et al. (2015) found that wilderness-based programmes may influence wellbeing, relaxation, social connection, and positive relationships with natural environments through immersive outdoor experiences. This suggests that there is strong evidence for outdoor experiential learning, although it may not always directly apply to neurodiverse Youth Work settings.
Although not ADHD-specific, these studies provide useful insight into how nature-based and experiential approaches may support young people who experience stress, emotional dysregulation, or social disconnection in traditional environments. This provides useful evidence to support the programme’s rationale.
Although outcomes are likely to vary depending on the individual and programme delivery, evidence suggests outdoor approaches can benefit young people who struggle in more traditional educational environments (Barfield et al., 2021).
Relationship-based Youth Work is also central to the programme. Consistent and trusting relationships with Youth Workers may reduce feelings of isolation and support a stronger sense of belonging, particularly for neurodiverse young people who may have experienced stigma or exclusion in other systems (Bath, 2008; Jeffs and Smith, 2010).
The programme also includes participatory storytelling and reflective video diary activities to strengthen young people’s voices. This may support young people to recognise their own progress and actively participate in shaping their experiences, aligning closely with participation and empowerment principles in Youth Work practice (UNICEF, 1989; Hart, 1992). This suggests that impact is also developmental, with young people becoming more active in shaping their own experiences and understanding.
These emotional and social developments may also support improved engagement in education, including increased attendance, confidence, classroom participation, and readiness to learn over time. 




Table 3: Personal development outcomes
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Family, school and community impacts
The programme may also create wider positive impacts for families and communities. Improvements in a young person’s emotional wellbeing and confidence may strengthen communication and relationships within the home environment. Parents and carers may experience reduced stress where young people are better able to manage emotions and communicate needs.
Families may also develop a deeper understanding of ADHD through ongoing communication with Youth Workers and involvement in programme review processes. This may help challenge misconceptions surrounding ADHD and encourage more strengths-based approaches within the home environment.
Bronfenbrenner’s (1979) Ecological Systems Theory highlights how development is shaped across interconnected systems including family, school, peers, and community. As such, changes within Reconnect may influence wider relational systems beyond the programme itself. 
Although the programme is not school based, there may still be indirect educational impacts. Improved emotional regulation, confidence, and communication skills may support more positive experiences within school settings, like participation in learning, reduced conflict, and increased capacity to manage structured environments.
At a community level, the programme may help reduce stigma surrounding ADHD and neurodiversity. Youth Work offers a strengths-based, participatory approach that prioritises inclusion, and young people’s voice (Jeffs and Smith, 2010; CLD Standards Council Scotland, 2019). This aligns with preventative and early Youth Work approaches that focus on supporting young people early, before challenges escalate into more complex emotional, social, or behavioural difficulties (UK Youth, 2024).
This also aligns with the Natural Resources Wales ‘Healthy Active Connected’ framework, which highlights that engagement with natural environments can improve wellbeing, strengthen social inclusion, and support community cohesion (Natural Resources Wales, 2024).
Research into outdoor learning further supports the idea that nature-based environments can promote cooperation, communication, and social development, strengthening relationships between young people and their communities (Rickinson et al., 2004; O’Brien and Murray, 2007).

Table 4: Societal impacts and outcomes
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Long term and wider social impacts 
The social impacts of the programme are likely to develop gradually over time. In the short term, outcomes may include improved confidence, emotional safety, and stronger peer relationships. Medium-term outcomes may involve improved emotional regulation, communication skills, and increased engagement in structured activities. Longer-term outcomes may include sustained community participation, improved life opportunities, and reduced social isolation.
Outdoor experiential learning may also support transferable skills such as leadership, teamwork, communication, adaptability, and problem solving, which may positively influence future education, training, and employment opportunities (Rickinson et al., 2004).
Preventative Youth Work may also contribute to wider social and economic value over time, where early intervention and trusted relationships support improved socio-emotional outcomes and may reduce pressure on wider support systems in the longer term (UK Youth, 2024). This aligns with the Well-being of Future Generations (Wales) Act 2015, which places a legal duty on public organisations in Wales to work towards sustainable development goals, with a focus on prevention and long-term wellbeing.
Although programmes such as Reconnect require investment in staffing, transport, and resources, preventative approaches may create longer-term benefits through improved wellbeing and reduced crisis intervention. However, Youth Work alone cannot address wider inequalities experienced by young people with ADHD. Meaningful long-term change requires coordinated, cross-sector collaboration across education, health, and social care systems. 

Approaches to understanding social impact
Measuring Youth Work impact is challenging because many outcomes are emotional, relational, and informal. Quantitative approaches alone are therefore insufficient to fully capture programme effectiveness or lived experience (Rose, 2004).
Within relationship-based Youth Work, outcomes such as belonging, trust, confidence, and emotional safety are often best understood through a combination of quantitative and qualitative approaches that also reflect relational practice (Rose, 2004; Jeffs and Smith, 2005).
The Reconnect programme uses participatory and mixed methods including reflective discussions, observation, wellbeing tools, and collaborative video diaries. These methods aim to keep young people’s voices central to evaluation processes while also capturing measurable change. This aligns with Freire’s (1970) principles of participatory practice, which emphasise empowerment, as well as Hart’s (1992) ladder of participation, which highlights the importance of meaningful involvement of young people in decision-making.
Celebrating and sharing Youth Work impact is also important. Young person-led storytelling and media projects may help strengthen public understanding of Youth Work while supporting future funding opportunities and demonstrating the value of preventative practice.

Reflection
Although the programme demonstrates strong potential for positive social impact, several limitations must be acknowledged. Young people with ADHD may respond differently to outdoor environments depending on sensory needs, confidence levels, and prior experiences.
Practical barriers such as transport access, weather conditions, staffing capacity, and funding may affect consistency and accessibility. Without long-term delivery and consistent stable relationships, positive outcomes may not be sustained over time.
This highlights the importance of long-term funding, partnership working, and consistent relational practice, as Youth Work impact is closely linked to continuity of trusted relationships (Jeffs and Smith, 2010).  
It is also important to recognise that outdoor experiential programmes may unintentionally exclude some young people if reasonable adjustments are not made for sensory, physical, financial, or emotional needs. This reinforces the importance of flexibility, accessibility, and inclusive design. 

Summary
Overall, the Reconnect programme has the potential to generate positive social impacts for young people with ADHD, particularly in relation to emotional wellbeing, confidence, social inclusion, and community participation. While outcomes depend on consistent delivery, sustainable funding, and wider support systems, the programme reflects a strengths-based and preventative approach that aligns with Welsh policy and ongoing Youth Work theory.






Part 3: Communications methods
Introduction
Youth Work communication is essential for engaging young people, building partnerships, raising awareness of Youth Work within communities, and demonstrating the value of Youth Work provision in practice (Youth Work in Wales Review Group, 2022; National Youth Agency, 2024). It also promotes positive understandings of young people and neurodiversity through inclusive and strengths-based approaches that value participation, voice, and individual strengths (UNICEF, 1989; CLD Standards Council Scotland, 2019)
The Reconnect programme requires a communication strategy that is accessible, creative, and young person centred, ensuring it reaches young people, families, professionals, and wider communities while also promoting awareness of ADHD and Youth Work (CLD Standards Council Scotland, 2019).

Communication aims and audiences
The communication strategy aims to:
· increase awareness of the programme and encourage young people to engage and participate
· promote strengths-based understanding of ADHD 
· strengthen partnerships with schools and services, 
· engage families and carers in building trust and involvement, 
· communicate Youth Work impact clearly and accessibly

Table 5: Target audience and purpose
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This ensures communication is targeted, relevant, and accessible across stakeholder groups.

Promotion methods
Digital and social media
Social media platforms such as TikTok, Instagram, and Facebook will be used to share young person led content such as, activity videos, outdoor highlights, wellbeing messages, storytelling, and updates. This reflects participatory digital culture and how young people communicate and engage online today (Pawluczuk et al., 2019).
Short-form video content is particularly effective due to young people’s increasing engagement with video-sharing and short-form social media platforms (Ofcom, 2023). Involving young people in content creation supports participation and empowerment (CLD Standards Council Scotland, 2019). 

Community promotion
Offline promotion ensures inclusivity for young people who may not access digital platforms consistently, supporting fair Youth Work practice (Youth Work in Wales Review Group, 2022).
Methods include posters in schools, youth centres and libraries, graffiti-style campaigns, bus stop and noticeboard advertising, QR code stickers in public young people’s spaces linking directly to sign-up pages and information, and local radio promotion. 
These approaches ensure visibility in everyday spaces and provide multiple access points into the programme. Branding will use outdoor images and strengths-based messaging to reflect the ethos of the programme.
Example slogans:
· “Reconnect through adventure” 
· “Different strengths, shared experiences” 
· “Youth Work beyond four walls” 

School and professional partnerships
Schools, youth services, CAMHS teams, and community organisations will support promotion through referral packs, Youth Worker-led presentations, staff briefings, and email updates. This strengthens multi-agency collaboration in Youth Work provision and supports early identification of need and consistent referral pathways (Youth Work in Wales Review Group, 2022).

Young people’s role
Young people will shape communication through involvement in social media content, photography, video production, poster design, branding ideas, and campaign messages.  This reflects participation and empowerment principles, and supports shared decision-making, ensuring communication is created with young people, not about them (Hart, 1992; CLD Standards Council Scotland, 2019).

Impact and celebration
Impact will be communicated through a structured evaluation approach, ensuring communication is evidence-based. This includes annual reports, case studies, and wellbeing summaries combining qualitative and quantitative data (Rose, 2004; Jeffs and Smith, 2010). This supports accountability to funders and partners while also supporting reflective Youth Work practice and learning from delivery.
Celebration events will showcase outcomes through exhibitions, outdoor activities, and presentations with families and stakeholders. These events will be delivered through a young person-led celebration by displaying photographs, reflective journals, posters, short videos and slideshows, and creative outputs from outdoor sessions. They will also include storytelling led by young people and Youth Workers, and opportunities for the families and stakeholders to engage with activities linked to the programme’s experiences. 
This reflects participatory Youth Work practice, ensuring young people are actively involved in sharing and communicating their own learning and experiences, and demonstrates the value of experiential outdoor learning in supporting reflection, confidence, and skill development (Hart, 1992; Rickinson et al., 2004).

Accessibility and ethics
All communication will be accessible and inclusive, using clear and simple language, visual design, offline and online formats, and strengths-based messaging to reduce barriers to engagement (Pawluczuk et al., 2019; Ofcom, 2023).
Ethical considerations are essential. Young people must give informed consent for participation in media, and their privacy and wellbeing must always be protected. Communication will avoid deficit-based language and ensure respectful representation of neurodiversity (UNICEF, 1989; BERA, 2018).

Reflection
While digital communication is effective for reaching young people, it may exclude young people without constant access to technology, highlighting the digital divide (Ofcom, 2023). This reinforces the importance of maintaining offline communication methods.
Ethical risks around safeguarding, consent, and representation, requiring ongoing reflection to ensure young people remain active participants rather than subjects of promotion (UNICEF, 1989; BERA 2018). Participation must remain voluntary and never exploitative.
Although communication strategies may increase awareness and engagement, they cannot address wider structural issues such as service gaps or inequality. This highlights the need for ongoing multi-agency collaboration and advocacy (Jeffs and Smith, 2010; Youth Work in Wales Review Group, 2022).

Summary
The Reconnect communication strategy uses a combination of digital media, community promotion, school partnerships, and young person participation to increase awareness and engagement. It functions as a structured cycle of engagement, participation, and impact communication, ensuring accessibility and accountability. Ultimately, it promotes Youth Work values, strengthens inclusion, and communicates positive narratives around ADHD and young people (Youth Work in Wales Review Group, 2022).
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Resilience Greater space to cope with setbacks and adapt to new situations

Self-awareness Improved abilty to talk and listen in group seftings

Independence Improved ability to make decisions and engage in tasks with less

support from adults

Trust and relational security
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Community engagement
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