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Leadership and Management for system of quality

This paper researches the importance of achieving a high-quality childcare setting. One of the most important considerations of this study is what do we mean by high quality and what does high quality look like. Additionally, several quality assurance programmes which childcare settings can sign up to, in supporting them to achieve a higher than the minimum standard will be explore.
In Wales, all non-maintained settings who supply childcare for children up to the age of twelve years of age, are inspected by Care Inspectorate Wales (CIW). Care Inspectorate Wales also supply a set of minimum standards to ensure that adequate care is offered to the children and families who attend (Welsh Government, 2016). In Wales If a setting wants to offer more than what the minimum recommendations offer, then there are several quality assurances programmes which settings can buy into or access for free or a small amount of money to go beyond the minimum requirements. 
Welsh Government (2014) produced an independent review on childcare inspections and the importance of regulating the service which is offered to families. This document highlights the importance of offering high quality childcare and the impact that this can have on children who attend. Offering high quality childcare gives a child the best start to life which then effects a child’s future outcomes (Welsh Government, 2015). When we speak about ‘High Quality’ what do we mean. According to Butler and Hardy (No date) they believe that it is divided into two concepts, firstly, the ‘care’ ensuring that children are safe and well and have a positive experience and secondly, this high quality ‘care’ will then contribute to good developmental outcomes. Bonetti and Brown (2018) also believe that quality is divided into two areas: The process: what is being done in the setting’ and the structure: the salaries, ratios, qualification, and leaderships.
The Welsh Government ‘Building a brighter future’ document also reinforces the positive impact that high quality childcare can have on young children. It reports that it can have a significant impact on a child’s development and impact on a child’s future life expectancy (Welsh Government, 2013). Butler and Hardy (No date) also reinforce that the need for high quality is essential in a child’s outcome, wellbeing, and development. In Wales, the Government are committed to ensuring that childcare is delivered to the highest quality with a focus on leadership, workforce, environment, and experience of the child. The Government in Wales offer 12.5 hours of free ‘Flying Start’ childcare to eligibly two- to three-year-olds. From this free childcare a Flying Start guidance was published. This guidance sets out quality standards and is used as a benchmark to Flying Start childcare providers (Welsh Government, 2012). 
When measuring quality, it is impossible to see what this looks like when looking from a distance. It needs to be unpicked and broken down to look at it in depth. High quality is about offering much more than the minimum requirements. Quality needs to be checked daily as it can change due to many things (Dahlberg, et al, 2013). For example, changes to the regular staff, the number of children that are in that day, activity plans reflect on the children's diversity, stage, and interests, the range of indoor and outdoor activities that can be accessed by all children, there are enough healthy snacks available to all the children including those with allergies and intolerances throughout their session, that all activities be accessed by all the children, all adults know their roles and responsibilities, and adults attend regular training to keep continuous professional development. These are just a few things we need to think about when thinking about quality (NY government, No date)
Even when offering more than the minimum standards, it is still difficult to measure. When parents start researching childcare settings. They may all be looking for different things. Some parents will see ‘play’ provisions as a place where children are not learning and only think they are learning when they see the practitioners present to support what the children are doing. Some parents see quality as the children taking part in more academic activities. Everyone has unique needs and views; therefore, it is so hard to measure what quality looks like. However, there needs to be a standard of quality which is proven to show results. In 2003 a longitudinal study was conducted to understand the effects of preschool on children's development. This study was named The Effective Provision of Pre-school Education (EPPE). From this study it raised what qualities are which gain results. From this study several quality assurance programmes were designed to help and achieve the EPPE study results. 
There are several quality assurance programmes to help raise the quality of care which settings may want to sign up to. Some are free and some are ones which come with a cost attached to them. The first one which setting may look to sign up to, could be ‘The Quality for All (QFA)’ scheme which is accessed through Early Years Wales (2020).
The QFA is a quality assurance scheme which is aimed at early years settings. It offers support in gaining more than the minimum recommended standards. It helps to develop high quality staff by encouraging them to reflect and evaluate their practice and supports them to understand what quality looks like and how to achieve it. However, signing up to the Quality for All scheme may feel like the practitioners are being further inspected, as part of the assessment process is for a qualified assessor who has been matched to the setting to spend time seeing practitioners at work. However, the practitioner may already, be assessed by CIW, the Flying Start Advisory Team, assessed or mentored by assessors for other individual quality assessment programmes like the Gold Snack Award or Design to Smile and that is without any observations made by in house senior members of staff depending on settings polices on professional development. This extra pressure may just feel too much. Taking part in the QFA, staff may feel at first that it is another form of being scrutinised. However, some staff will view these schemes as a programme to keep them engaged by supplying opportunities to assess themselves into developing, which has a motivational effect further down the line (Social Care Wales, 2016). It is down to the manager in how they market this assessment scheme to their staff. This form of self-reflection relies on you as the provider to fill in the first assessment by being honest in your answers, most of the assessment is reliant on what you say. However, this kind of assessment is reliant on honesty and answering the set questions. It also still relies on your view on how you work. This may be difficult for some practitioners and may see it as a form of criticism instead of supporting them to learn and develop. Pacey approves of this reflective practice and believes that it is a way of maintaining and continually improving the quality of practice (Pacey, 2016). The QFA assessor will visit the setting by spending the day making observations, but can a true reflection on how a setting works from that one-day assessment be made? Quality is everything, staff, environment, food, and activities. Weather, vandalism, staff sicknesses, child production issues could all impact on the assessment day so a true reflection could be tampered with. however, on the other hand settings could put a ‘show’ on which is not their usual way of working every day. This will also give a false reflection on the assessment (EPI, 2018).
Central to this analysis, the QFA scheme may help in supporting high standards to achieve safe, stimulating, and holistic environments. By recording strengths and weaknesses in the assessors drafted report, settings can then plan next steps. However, there is no help towards planning for next steps from the scheme. Although the scheme will keep the setting reaccredited by asking them to send in their self-evaluation form yearly with updates of their progress and what they feel their next steps are, the is no advice on where to go next. However, they will give recommendations. This yearly reaccreditation comes with a cost. The price to sign up to the NFA scheme is £65 for the guidance and evaluation pack, £220 for the first assessment and £160 for the annual re- accreditation (Early years Wales, 2018). Small private settings where spare money may not be accessible may not be able to sign up to a scheme like this and therefore miss the support and opportunity to know where to start to better themselves. The QFA also links to Care Inspectorate Wales regulatory requirements and the local authority guidelines and can also support the Self-Assessment of Service document (Early years Wales, 2020). The scheme also supports settings to invest in working at becoming the best that they can be, by the staff continuously improving and developing through self-evaluation (Early years Wales, 2018). 
The Organisation for Economic Co-operation and Development (No date) states that attracting staff with incentives of good working conditions with opportunities to develop and be motivated is essential in reducing staff turnover and producing a high quality of care. A fast turnover of staff can have a negative impact on the children. When this happens it is less likely that relationships will grow and develop which then intern creates a non-nurturing ethos and creating instability for the children who attend (OECD, no date). Vygotsky believed that children could do and explore without help but can achieve so much more with the support of someone who is more experienced and knowledgeable (Silalahi, 2019). This also supports moss (2016) who says that young children who are exposed to a broad range of experiences in their early years are more social, emotional and intelligent than another child who has not been exposed to these experiences, additionally evidence was also found to support this concept during the findings for the EPPE report, especially for the first two years of a child’s life. It cannot be denied that children who attend a childcare setting part time will have the same impact on a child who attends fulltime. With this evidence ‘Flying Start’ childcare began. (Flying Start, 2014). 
Apart from the QFA scheme there is also the Infant/toddler Environment Rating Scale (ITERS) (Harmes et al, 2016). This is a scheme where again practitioners are assessed over a period of three hours by two assessors. During these three hours they see adult to child interactions, the resources that are being used that day, and any learning activities which the children have access to during the assessment. These observations by the assessors have a score out of seven; A score of one which is ‘inadequate’ to seven which is ‘excellent’. The scores are accompanied by an explanation of what each one stands for. Not only will the assessor assess the above but during their time they will also look at toileting, snack time and the gross motor space and equipment, these observations can be made outside the given three hours. The first argument suggests that through the observation process the assessor can only allow a score on what they see during the three hours and are not allowed to except evidence on earlier activities. This can be frustrating for the setting if you do not gain a score for something which you do much of the time but did not do that day as there was an interest or celebration happening. In the second place the assessment is quite Strick for the times that the assessor witnesses something to gain a score. For example, the practitioner needs to mention past and future experiences twice during two difference scenarios to gain a score (Harms, et al, 2017).If they only mention it once they do not receive a score for it. It also does not consider the different sized settings when comparing. If two assessors visit a small setting, they can hear much more vocabulary and capture the language which they need to hear to gain a score. Larger settings language may be missed due to the number of adults and children to see. 
It cannot be denied that ITERS overall does give a good reflection as a starting point to see their strengths and weaknesses. It looks at the space and furnishings/Personal care routines, language and books, activities/interaction and lastly the program structure. These themes are then broken down into subheadings. Because of this breakdown it can help a setting to see where their exact strengths are weaknesses are instead of practitioners trying to unpick it themselves after the assessor has complete and left. Apart from all this the assessor can be the manager/owner of the setting. It does not have to be an extra expense by buying in to an assessor structure scheme, instead the ITERS book can be bought, for the price of about £30 and once instructions have been read on how to complete the assessment a setting can start the process. However, if you are a Flying Start setting, the advisory team will complete this assessment on all their Flying Start settings as part of their programme on an annual basis. Once all areas have been rated a final overall score can be made and next steps can be arranged. If complete with Flying Start, the advisory team will help and support settings with their next steps and training opportunities from the results. (Flying Start, no date). In Wales, all non-maintained settings are falling behind in practitioners gaining higher level of qualifications (Welsh Government, 2014). This supports Cottle and Alexander (2012) who believes that quality is higher in children centres and nurseries where adults have higher qualifications. They also say that where staff have a higher qualification there is higher levels of interaction between adult and child, adults using sustained shared thinking and open-ended questions. 
During 2002 a study called Researching Effective Pedagogy in the Early Years (REPEY, 2002) was developed to find the most effective pedagogy strategies from the foundation phase to develop skills in the early years. During this research they proved that by a child experiencing high quality childcare during the first two years of their life it will follow right through into their primary years (Siraj et al, 2002). A practitioner developing professionally is a huge part of quality. By developing and upskilling practitioners, everything else will follow. Pacey (2018) reports on the importance of continuous professional development on all early year's staff. From a ‘Building Blocks’ survey they found that 67% of practitioners said that it had improved their practice and their confidence. However, their wage structure does not reflect their increase in their raised qualifications. An equally important aspect is that it allows settings to assess their own practice and what they offer to children. Quality is about giving the best to everything which is offered to young children Quality assurance programmes overall are a good start to a journey of improvement. However, support, help and integration with other agents who are knowledgeable in their own fields for advice and training opportunities are essential in what makes excellent quality (CWDC, no date). Quality needs to be kept so self-reflection becomes part of a practitioner's daily practice. This quality needs to reflect on all aspects of the provision and importantly the families and their community. This then links with the international evidence that children and families benefit when care and education in the early years are unified (Welsh Government, 2014). 

References
Blatchford,I.S., Sylva,K., Muttock, S., ((2002) Researching Effective Pedagogy in the Early years. London: Great Britain, Department for Education and Skills.
Bonetti, S., Brown, K. (2018). Structual elements of quality early years provisions: A review of the evidence. Available at: https://www.epi.org.uk (Accessed at: 31st January 2022).
Butler, A., Hardy, G. (No date). Driving high quality childcare: the role of local authorities. Available at: https://www.familyandchildcaretrust.org. (Accessed: 31st January).
(CWDC) Children’s Workforce Development Council. (No date). Integrated working explained. Available at: integrated working explained - GOV.UKhttps://assets.publishing.service.gov.uk › file › int...(Accessed: 20th February)
Dahlberg, G., Moss, P., Pence, A. (2013) Beyond quality. 3rd Edition. London: Routledge.
Early Years Wales (2018). Quality for All. Available at: https://www.earlyyears.wales (Accessed: 31st January 2022). 
Education Policy Institute. (2018). Early years development. Available at: What does quality early years provision look like? Education ...https://epi.org.uk › ... › Early Years Development (Accessed:20th February).
Eurydice. (2021) Quality Assurance in early childhood and school education Available at: https://www.eacea.ac.europa.eu (Accessed: 28th January 2022). 
Flying Start (No date) Advisory team. Available at: Childcare Advisory Team - Flying Start Cardiffhttps://www.flyingstartcardiff.co.uk › what-we-do › chi... (Accessed: 19th February 2022).
Flying Start. (2014) Flying Start Annex. Available at: Flying Start – Annex - Quality Childcare Guidance - GOV.WALEShttps://gov.wales › default › files › publications (Accessed: 15th February 2022).
Iles, R. (No date). Understanding the importance of high-quality provision within early childhood education and care; An analysis of assurance models. Available at: https://www.ecsdn.org (Accessed: 30th January 2022.
NY Government. (No date) Barriers to providing high quality child care. Available at: Barriers High-Quality - Council on Children and Familieshttps://www.ccf.ny.gov › drWesternNY_Part2  (Accessed: 19th February 2022.
Organisation for Economic Co-operation and Development (No date) Encouraging quality in early childhood education and care (ECEC). Available at: https://www.oecd.org (Accessed: 31st January 2022).
Pacey (2016) Developing self-reflective practice. Available at: https://www.pacey.org.uk (Accessed: 15th February 2022).
Pacey (2018) A report on the state of the childcare and early years sector in Wales. Available: Building Blocks 2018 - PACEYhttps://www.pacey.org.uk › media › Website-files (Accessed: 19th February 2022).
Silalahi, R.M. (2019). ‘Understanding Vygotsky’s zone of proximal development for learning’, Polyglot:Jurnal Ilmiah, Vol 15 (2), pp.169-186. Available at: understanding vygotsky's zone of proximal development for ...https://www.researchgate.net › ... › Zoning(Accessed: 16th February 2022). DOI: 10.19166/pji. V15i2.1544.
Social Care Wales. (2016). Continuing professional development principles for the early years and childcare workforce in Wales. Available: Continuing Professional Development (CPD) - Social Care ...https://socialcare.wales › learning-and-development › c...(Accessed:12th February 2022).
Welsh Government. (2012) Flying Start, Strategic Guidance. Available at: Flying Start: guidance | GOV.WALEShttps://gov.wales › flying-start-guidance (Accessed: 18th February).
Welsh Government. (2013) Building a brighter future. Available at: Building a Brighter Future: Early Years and Childcare Planhttp://dera.ioe.ac.uk › 130716-building-brighter-f... (Accessed: 18th February 2022).
Welsh Government. (2014a). Independent review of childcare and early education registration, regulation and inspection’. Available at: Independent review of childcare services - GOV.WALEShttps://gov.wales › default › files › publications(Accessed: 28th January 2022). 
Welsh Government. (2014b) Independent review of childcare and early education, registration, regulation and inspection. Available at: Initial response to the independent Review of childcare and ...https://gov.wales › written-statement-initial-response-inde...(Accessed:17th February 2022).
Welsh Government (2016). National minimum standards for regulating childcare for children up to the age of 12 years. Available at: Care Inspectorate Wales: Homehttps://careinspectorate.wales (accessed: 27th January 2022). 
