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This essay will be a comparison of international pedagogical approaches to understanding and supporting children’s early experiences, as well as an evaluation of diverse childhood experiences with reference to ethnicity, language and rights and the impact these can have on children’s lives and public policy. The essay will also be applying a focus to two specific countries; Finland and Nigeria. In order to discuss elements relating to children’s early experiences and diverse childhood experiences the way in which childhood is defined needs to be outlined. In medical terms, childhood is defined as the time between birth and becoming an adult (Medicine.net, 2017). However, Unicef (2005) define childhood as a time in which children are able to live in an environment where they are free to grow, play, have an education and be free from fear, meaning children should feel loved, encouraged and confident to do what they choose. The Children’s Rights Alliance (2010) further adds that the United Nations Convention on the Rights of the Child also known as the UNCRC, agree with the medical definition to some extent but add that childhood is seen as a stage in life that is separate from adulthood and understand that there is a difference between what is appropriate for an adult and child. Unicef (2005) further disagree with the medical definition by finally adding that childhood is seen to mean more than just the time between birth and becoming an adult, childhood is more about the condition and quality of children’s life. The definition and understanding of childhood today is still seen to differ depending on cultural differences across the world (Unicef, 2005). 
[bookmark: _GoBack]Education within Finland is seen to be one of the basic needs that all children should have equal access and opportunity to, regardless of their ethnicity, age, wealth or the place in which they live. (Miller and Cameron, 2014). Therefore, education at all levels from pre-school to higher education is free to allow all children access (Ministry of Education and Culture, 2011). Currently in Finland there is the belief that all children’s opportunity to reach their potential should be maximised. This is seen to be best achieved through quality educational guidance that supports and guides children to perform as well as they can no matter their level of competency. Therefore, teachers are taught to treat each child as an individual and assist them in achieving their best according to the individuals capabilities (Ministry of Education and Culture, 2011). Hargraves et al. (2007) identifies that in Finland the classroom is seen as learner centred and an emphasis is placed on children taking an active role in designing their own learning as well as undertaking self- assessment. Children are also encouraged to work collaboratively on a variety of tasks and the curriculum applies a specific focus on children not focusing on one subject area at a time (Sahlberg, 2007).  Subjects should interlink as children are seen to learn better and gain a better knowledge and understanding when subjects are taught together, as they work together to feed into each other (Brunyee, 2016).  Sahlberg (2007) further adds that the teachers’ role is to see that there is a focus on independence within the classroom whilst also ensuring there is still authority and that children are developing and gaining an in depth knowledge and understanding of what is being taught. Hargreaves et al. (2007) adds that there is a collective responsibility amongst teachers when a learner is seen to be struggling to work together to resolve the struggle. 
Many of the schools within Finland are relatively small, this mean the teachers often know every child. This can be seen to be beneficial as teachers will be able to know an individuals’ strengths and weaknesses and in turn target each child’s learning style to their specific needs (Centre for Educational Neuroscience, No Date). If one learning style is not seen as effective, teachers work together to come up with a new way to improve the way in which a child learns that is most beneficial to them (Hancock,2011). This can also be seen as beneficial to children’s early learning experiences as any educational difficulties a child has can be identified and in turn acted upon so that a child does not struggle. Furthermore, their future achievements can be improved if educational difficulties are spotted and acted upon earlier (Soby, 2015). Moreira and Bastos (2017) further add that the Finnish way of teachers having a good understanding of all children’s abilities and tailoring their learning styles to suit them can benefit the way in which children take in information and learn. In contrast, schools in Nigeria are seen to have large class sizes which has been seen to have a negative impact upon the learning of children (Ajao, 2004).  Recode (2018) identifies that the size of a class plays and important part in the educational performance of children. Jacob and Jacob (2015) further add that as a class size increases, the academic achievement of children can be seen to decrease. Funkhouser (2009) believes that this can be due to teachers being able to provide better attention to the individual needs of each child. Jepsen (2015) further adds that discipline can be seen as easier, with fewer students leading to better delivery as well as understanding.
The quality of children’s early education both at home and within early years care settings is seen as rather important to the futures of children within Finland. This has led to close attention being paid to the provision provided to the children within Finland (Pulkkinen, 2012). Within Finland, there is a formal education system where compulsory education begins at the age of seven. There is the option for children to attend one year of pre school, however, this is not mandatory (Miller and Cameron, 2014). Pulkkinen (2012) states that it is believed that the age of seven is seen as the correct age for children to start formal education, as in terms of brain development this is the age when a child’s brain is ready to start understanding and learning from teacher directed learning. Finland therefore sees nearly all children of the age for education being integrated into the system due to the focus applied on the importance of education (Papatheodorou and Moyles, 2012).   Children in Nigeria start their basic education at the age of six. This basic level of education continues until the age of fifteen (Classbase, 2012). Although this is the compulsory age for children to be in formal education, the system has been seen to fail to have all children of schooling age integrated into education. Almost half the worlds children who are not in education are within Nigeria. (David, 2017). BBC (2018) states that some believe cultural factors such as not being able to access basic education due to the area families are living in for example, either having no schools or not enough are to blame. Conflict issues within the country are also seen to have played a role in the number of children not in education, such as the Boko Haram Islamist Insurgency (BBC, 2018).  However, this trend in children not attending school was present before (Nwagwu, 1997), Unicef (2015) and BBC (2018) identify that the trend is there due to the lack of adequate education and a weakness in Nigeria’s education system. This weakness has led to the Government trying to make changes to the educational system in order to improve both quality and efficiency (Unicef, 2015; Nuffic, 2017). The countries Government has been forced to begin to put policies in place in order to attempt to correct or firstly improve the situation (BBC, 2018). Furthermore, the Government has had to join forces with the  
the UN Special Envoy and policy makers for education, such as the Global Partnership for Education. The aim of these policies was to find a way in which to provide increased financial support for the countries educational system in order to build more schools, train teachers sufficiently and improve the quality overall (Rose, 2013). However, these changes have not been able to change the fact that the educational system is still underfunded, meaning the facilities are often poor and staff are under trained and not sufficiently qualified (Staff, 2017). BBC (2018) identify that the majority of schools are underfunded with poor facilities such as not enough toilets and resources for the number of children. This can be seen to impact both children’s rights and their educational achievement. David (2017) and Nwagwu (1997) state that the lack of resources within schools can lead to the education children receive not being fair or fully effective due to children not having equal access to learning resources or the opportunity to experience all aspects of the learning experience. According to Hannah (2013), this can be seen to impact upon children’s educational achievement as they will not be able to fully engage in their learning, which can be seen to reduce how much information the child takes in from their learning experiences. In terms of children’s human rights, Humanium (2016) identifies that the lack of, or poor facilities such as toilet access, can be seen to go against the Human Rights Act. Sanitation First (2017) states that everyone has the right to toilet access. If the right to use a toilet, or not enough access to toilets is not fulfilled, then the five-pillar criteria that sanitation services must meet in order to satisfy the right to sanitation will not have been met. Furthermore, adequate toilet facilities can be seen to go against meeting Maslow’s Hierarchy of needs (Bulman, 2017). Meeting sanitary needs is a basic need that Maslow states must be met in order to progress towards meeting other needs as well as achievements (Children’s Villages International,2017; Huitt, 2007), such as self esteem; if a child is insecure about not being able to meet one of their basic needs, anxieties can occur.  Poor access to toilets can have a variety of impacts upon children, including children not being able to fully concentrate on their education due to the need to go to the toilet, or being too scared or anxious to use toilets if they are of poor condition (Minahan and Rappaport, 2013; Adukia, 2016). Nigeria’s educational system has also been seen to fail due to teachers being under trained and not sufficiently qualified to teach children. BBC (2018) highlights that often teachers in Nigerian schools are often those who have ended up teaching as they could not get other jobs after studying other subjects and are therefore not trained in how to teach. This is not the case in Finland. Teachers there, are all fully qualified with a Masters or Bachelors degree in order to maintain their high standards of professionalism and high quality provision (Finnish National Agency for Education, 2017). Obineli (2013) further adds to the BBC (2018) point by saying that teachers are also seen to lack the motivation to teach due to the poor pay they receive as well as the lack of resources and poor facilities they face daily. This can therefore be seen to have an impact upon the children as Hannah (2013) and Ferlazzo (2013) state that children can not learn as well from a teacher who is unmotivated, as the quality of the teaching they deliver is seen to decrease ,and at times become less engaging and effective. This then leaves children with poor early learning experiences, which furthermore can be seen to lead children to become less motivated to learn and in turn impact upon their educational achievement (Hannah, 2013; Ostroff, 2012). Poverty has also been identified as a reason for children not attending school within the country. Families already face the struggle of trying to feed their child. Sending the child to school seems less of a priority in terms of the choice between feeding their child to keep them alive or spending that money to send them to school (BBC, 2018). However, this goes against children’s right to an education as stated by the United Nations convention on the Rights of the Child where it is stated under Article 28 that all children have the right to an education (Unicef, No Date). This is so that children are able to become educated as well as to have the opportunity to develop physically, socially and emotionally (United Nations Educational, Scientific and Cultural Organisation, 2001). Finland on the other hand has a much lower poverty rate and so such matters do not affect children as much as they do in Nigeria. Furthermore, the UNCRC is abided by as all children are given equal opportunity to access education ,as there are multiple schools and early years facilities and their education system is free to all (Soby, 2015). Merenmies (2017) and Green (2017) state that within both Nigeria and Finland, children are given the opportunity to celebrate their culture and ethnicity in a variety of ways, such as being able to express their religious views openly and celebrating cultural events, where their country’s language is also celebrated . This not only supports children’s rights but helps to support increasing children’s cultural identity (Jones, 2018). This can be seen to link to several articles within the UNCRC such as articles 12 and 13 where it is stated that children have the right to express their views, thoughts and feelings, and within articles 14 and 31 it is stated that children should be given the right to take part in a wide range of cultural activities and have the freedom to believe, express and practice what they believe (Unicef, No Date; Children and young People’s Commissioner Scotland, 2017). 
Soby (2015) identifies that in 2014 the Finnish education system completed the reformation of their national core curriculum for pre-primary education and compulsory education. The Finnish approach now looks at a curriculum that provides holistic education through the study of individual subjects that help children to develop their competency in seven areas that are as follows; thinking and learning to learn; cultural literacy, interaction and expression; taking care of oneself, everyday life skills, safety; multi-literacy; digital competency; working life skills and entrepreneurship and finally participation, influence, and responsibility for a sustainable future (Soby, 2015). These seven competency areas were developed to enhance children’s knowledge, skills, attitudes and values and in turn help increase their ability to apply these to different situations they find themselves in (Soby, 2015). Children can therefore develop an all rounded skill set that helps them to become more able beings, both within education and outside and beyond their education. They have the opportunity to develop skills and understandings that most children around the world would not usually have the opportunity to do, such as developing an in depth understanding of entrepreneurship or how to be responsible for sustainable futures. (Educational Policy Outlook Finland, 2013). It has been seen that by children gaining this more rounded skill set, their future academic achievements can be improved as their quality of education is better and more varied meaning they have a broader understanding that can be applied to a variety of situations as Soby (2015) previously states. Finland’s inclusive and well rounded curriculum can be seen to support the UNCRC as under Article 29 it is stated that the education children receive should develop children’s personality, talents and abilities (Unicef, No Date).  In contrast, in 2014 Nigeria’s education implemented new curriculum guidelines based on the Universal Basic Education Guidelines. Their basic early curriculum includes English, Maths, Science, Nigerian Language studies, Religion, National values and Cultural and creative arts. At later dates in the education system more vocational elements can be added depending on the funding a school has (Igbokwe, 2015). One policy that Nigeria likes to implement is that children should be taught through the child’s indigenous language or the language what is within the immediate environment of the child. This is done to help ensure the child feels comfortable and has an understanding. Without this understanding learning would become difficult for the children (Ball, 2014). A child receiving education through their mother tongue is seen as beneficial as the child has already begun their learning process at home before entering school. If this then changes in school children can struggle to adapt and the learning process can become complicated (Kioko, 2015). However, this policy is not always implemented, depending on the specific school, children may then have their education delivered through English (Staff, 2017).  Finland’s educational focus is on the children learning and not testing. This means there is no formal testing for children, instead teachers are responsible for assessing children against the objectives of the curriculum set out (Finnish National Agency for Education, 2016).  However, no testing has been seen to have no negative impacts upon children’s learning, development and achievements. In fact, Finland’s educational system has been placed at the top of international league tables for literacy and numeracy for a number of years and is known for their highly successful educational system (Soby, 2015). No testing has also been seen to have positive impacts on children’s early educational experiences. There is less pressure placed on children to perform to certain standards. According to Gwen and DeBord (2001) if too much pressure is placed on children at such a young age, there can be harmful effects to their self esteem and confidence and ultimately, their learning and performance. Therefore taking formal testing out of the equation reduces the pressures young children feel. Another element that can be seen to impact the early experiences of children is poverty. Within Nigeria poverty rates are high, this can be seen to affect the quality of life the children experience (Runsewe, 2017). Due to poverty rates children’s housing, food and educational needs can be impacted by the poverty experienced by a child and their family (Aluko,2012). Some areas of the country see children facing poverty in terms of their homes not being of an adequate standard (Shelter,2006). This is seen to see children’s physical and social needs not being met as well as their right to an adequate standard of living (Shelter,2006). According to the Unicef (No Date) the United Nations Convention on the Rights of the Child states under Article 27 that all children have the right to an adequate standard of living that meets their physical and social needs, as well as supporting the child’s development. Lai (2013) and Douglas (2015) add that these poor housing conditions can be seen to impact the child negatively, as poor housing conditions have been seen to impact a child’s ability to sleep, and in turn affect the child’s concentration and educational achievement as well as social relationships.  
To conclude, this essay has assessed various cultural differences in two contrasting countries with reference to pedagogy, ethnicity, language and rights. The essay has further assessed how these have impacted children’s early experiences as well as public policy. From this it was found that children’s early experiences vary from country to country depending on the religious and financial state of a country. Furthermore, the way in which a country’s government is run has been seen to impact upon on the early experiences of children as well as public policy. 

Reference List 

Adukia, A. (2006) ‘Sanitation and Education’ https://scholar.harvard.edu/files/adukia/files/adukia_sanitation_and_education.pdf [Accessed: 24th March 2018].
Ajao, W. (2004) Nigeria: Education: How large classes reduce quality of learning’  http://allafrica.com/stories/200401080639.html [Accessed: 26th March 2018].
Aluko, O. (2012) ‘Impact of poverty on housing condition in Nigeria: A case study of Mushin Local Government Area of Lagos State’, Journal of African studies and development, Volume 4, Issue 3, April, pp.81-89. [On-line]. Available at:  http://www.academicjournals.org/article/article1380033005_Aluko.pdf [Accessed: 25th March 2018].
Ball, J. (2014) Children learn better in their mother tongue’ https://www.globalpartnership.org/blog/children-learn-better-their-mother-tongue [Accessed: 27th March 2018].

BBC. (2018) ‘Why Nigeria’s educational system is in crisis – and how to fix it.’ http://www.bbc.co.uk/programmes/articles/3RbFXDdBw3g0HQG0fpyD0xF/why-nigerias-educational-system-is-in-crisis-and-how-to-fix-it [Accessed: 23rd March 2018].
Brunyee, K. (2016) ‘Making the links between English, mathematics and science’ https://www.stem.org.uk/news-and-views/opinions/making-links-between-english-mathematics-and-science [Accessed: 26th March 2018].
Bulman, M. (2017) ‘90,000 children are expected to die in Nigeria over the next 12 months, Unicef warns.’ https://www.independent.co.uk/news/world/africa/nigerian-children-starve-to-death-2017-nigeria-africa-help-unicef-international-community-aid-a7546176.html [Accessed: 26th March 2018]. 
Centre for Educational Neuroscience. (No Date) ‘Children have different learning styles’ http://www.educationalneuroscience.org.uk/resources/neuromyth-or-neurofact/children-have-different-learning-styles/ [Accessed: 27th March 2018].
Children and Young People’s Commissioner Scotland. (2017) ‘UNCRC Articles’ https://www.cypcs.org.uk/rights/uncrcarticles [Accessed:27th March 2018].

Children’s Rights Alliance. (2010) ‘The United Nations Convention on the Rights of the Child.’ http://www.childrensrights.ie/sites/default/files/UNCRCEnglish.pdf [Accessed: 21st March 2018].

Children’s Villages International. (2017) ‘General information on Nigeria’  https://www.sos-childrensvillages.org/where-we-help/africa/nigeria [Accessed: 26th March 2018].

Classbase. (2012) ‘Education System in Nigeria.’ https://www.classbase.com/countries/nigeria/education-system [Accessed: 23rd March 2018].

David, A. (2017) ‘Challenges Facing Education in Nigeria’ https://infoguidenigeria.com/challenges-facing-education-nigeria/ [Accessed: 25th March 2018].

Douglas. (2015) ‘Sleep and children: the impact of lack of sleep on daily life’ http://www.douglas.qc.ca/info/sleep-and-children-impact-of-lack-of-sleep-on-daily-life [Accessed: 25th March 2018].

Education Policy Outlook: Finland (2013) ‘Education Policy Profile.’ http://www.oecd.org/education/EDUCATION%20POLICY%20OUTLOOK%20FINLAND_EN.pdf [Accessed:24th March 2018].
Ferlazzo, L. (2013) ‘Response: There is no such thing as an unmotivated student’ http://blogs.edweek.org/teachers/classroom_qa_with_larry_ferlazzo/2013/11/response_there_is_no_such_thing_as_an_unmotivated_student.html [Accessed: 24th March 2018].
Finish national agency for education. (2017) ‘Education system: equal opportunities to high quality education.’ http://www.oph.fi/english/education_system [Accessed: 23rd March 2018]. 

Finish National Agency for Education. (No Date) ‘Education system in Finland.’  http://www.studyinfinland.fi/destination_finland/education_system [Accessed: 25th March 2018].
Finnish National Agency for Education. (2017) ‘Teacher Education’ http://oph.fi/english/education_system/teacher_education [Accessed: 25th March 2018].
Funkhouser, E. (2009) ‘The effect of kindergarten classroom size reduction on second grade student achievement: Evidence from California’, Economics of Education Review, Volume 28, Issue 3, June, pp. 403-414. 

Green, C. (2017) ‘Religion, family law, and recognition of identity in Nigeria’ http://law.emory.edu/eilr/content/volume-25/issue-2/religious-nigeria/religion-family-recognition-identity-nigeria.html [Accessed: 27th March 2018].

Gwen, G and K, DeBord, K. (2001) ‘Issues of Assessment in Testing Children Under Age Eight.’ https://projects.ncsu.edu/ffci/publications/2001/v6-n2-2001-spring/issues.php [Accessed: 23rd March 2018].

Hancock, L. (2011) ‘Why are Finland’s schools successful?’ https://www.smithsonianmag.com/innovation/why-are-finlands-schools-successful-49859555/ [Accessed: 23rd March 2018.
Hannah, R. (2013) ‘The effect of classroom environment on student learning’ https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=3380&context=honors_theses [Accessed: 25th March 2018].
Hargreaves, A., Halász, G. and Pont, B. (2007) ‘School Leadership for Systemic Improvement in Finland’ http://www.oecd.org/education/school/39928629.pdf [Accessed: 21st March 2018].
Huitt, W. (2007) ‘Maslow’s Hierarchy of Needs’ https://www.iccb.org/iccb/wp-content/pdfs/adulted/healthcare_curriculum/curriculum&resources/context_social_studies/F.%20HC%20Context%20Social%20Studies%20Resource%20File/Maslow%27s%20Heirarchy%20of%20Needs.pdf [Accessed: 26th March 2018].

Humanium. (2016) ‘Children of Nigeria Realizing children’s rights in Nigeria.’ https://www.humanium.org/en/nigeria/ [Accessed: 25th March 2018].

Igbokwe, C. (2015) ‘Recent Curriculum Reforms at the Basic Education Level in Nigeria Aimed at Catching Them Young to Create Change’, American Journal of Educational Research, Volume 3, Issue 1, January, pp.31-37. [On-line]. Available at: http://pubs.sciepub.com/education/3/1/7/ [Accessed: 26th March 2018].
Jacob, A. and Jacob, J. (2015) ‘Relationship between class size and discipline of secondary school students in Yagba West of Kogi State, Nigeria’, Sky Journal od Educational Research, Volume 4, Issue 1, January, pp. 8-13. [On-line]. Available at: http://www.skyjournals.org/sjer/pdf/2016pdf/Jan/Jacob%20et%20al%20pdf.pdf  [Accessed:28th March 2018].
Jepsen, C. (2015) ‘Class size: does it matter for student achievement?’ https://wol.iza.org/uploads/articles/190/pdfs/class-size-does-it-matter-for-student-achievement.pdf [Accessed: 26th March 2018].

Jones, M. (2009) ‘The development of cultural identity in early childhood settings’ https://www.dora.dmu.ac.uk/bitstream/handle/2086/10698/MPhil.pdf?sequence=1&isAllowed=y [Accessed: 28th March 2018].

Kioko, A. (2015) ‘Why schools should teach young learners in home language’ https://www.britishcouncil.org/voices-magazine/why-schools-should-teach-young-learners-home-language [Accessed: 27th March 2018].
Lai, Y. (2013) ‘Sleep, School Performance, and a School-Based Intervention among School-Aged Children: A Sleep Series Study in China’ https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3707878/ [Accessed: 26th March 2018]. 

Medicine.net. (2017) ‘Medical Definition of Childhood.’ https://www.medicinenet.com/script/main/art.asp?articlekey=16600 [Accessed: 19th March 2018].

Merenmies, M. (2017) ‘Religion in Finnish schools: Human rights perspective’ https://helda.helsinki.fi/bitstream/handle/10138/175458/Merenmies_MastersThesis_Final.pdf?sequence=2 [Accessed: 28th March 2018]. 

Miller, L. and Cameron, C. (2014) International Perspectives in the Early Years. London: Sage. 

Minaham, J. and Rappaport, N. (2013) ‘Anxiety in students a hidden culprit in behavior issues’ https://www.nancyrappaport.com/files/34pdk_94_4.pdf  [Accessed: 24th March 2018].

Ministry of Education and Culture. (2011) ‘Finish education in a nutshell.’ http://www.oph.fi/download/146428_Finnish_Education_in_a_Nutshell.pdf [Accessed: 23rd March 2018].

Moreira, R. and Bastos, B. (2017) ‘The surprising success of the Finnish educational system in a global scenario of commodified education’, Revista Brasileira de Educacao, Volume 22, Issue 70, September. [On-line]. Avaible at: http://www.scielo.br/scielo.php?pid=S1413-24782017000300802&script=sci_arttext&tlng=en [Accessed: 26th March 2018].

Nuffic. (2017) ‘The Nigerian education system described and compared with Dutch System.’ https://www.nuffic.nl/en/publications/find-a-publication/education-system-nigeria.pdf [Accessed: 20th March 2018].
Nwagwu, C. (1997) ‘The Environment of crisis in the Nigerian Education System’, Journal of Comparative Education, Volume 33, Issue 1, pp. 87-95. [On-line]. Available at: https://www.jstor.org/stable/3099568?seq=1#page_scan_tab_contents  [Accessed:26th March 2018].
Obineli, A. (2013) ‘Teachers’ Perception of the Factors Affecting Job Satisfaction in Ekwusigo Local Government of Anambra State, Nigeria’, International Multidisciplinary Journal, Volume 7, Issue 4, September. [On-line]. Available at: https://www.ajol.info/index.php/afrrev/article/viewFile/96682/85998 [Accessed: 26th March 2018].
Ostroff, W. (2012) ‘Understanding how young children learn’ http://www.ascd.org/publications/books/112003/chapters/Understanding-Children%27s-Motivation.aspx [Accessed: 24th March 2018].
Papatheodorou, T. and Moyles, J. (2012) Cross-Cultural Perspectives on Early Childhood. London: Sage. 
Pulkkinen, L. (2012) ‘Ten Pillars of a Good Childhood: A Finnish Perspective’, Childhood Education Journal, Volume 88, Issue 5, August, pp. 326-330. [On-line]. Available at: https://www.tandfonline.com/doi/abs/10.1080/00094056.2012.718680?src=recsys&journalCode=uced20 [Accessed:27th March 2018].

Recode. (2018) ‘Influence of classroom size on academic performance of secondary school students in Nigeria’ https://www.freeprojecttopics.com/8233/influence-classroom-size-academic-performance-secondary-school-students-nigeria/ [Accessed: 26th March 2018].

Rose, P. (2013) ‘Spotlight on Nigeria’s education crisis’ https://gemreportunesco.wordpress.com/2013/09/10/spotlight-on-nigerias-education-crisis/ [Accessed:27th March 2018].

Runsewe, O. (2017) ‘Nigeria to become the extreme poverty capital of the world by 2018’ http://venturesafrica.com/nigeria-set-to-become-the-extreme-poverty-capital-by-2018/ [Accessed: 27th March 2018].
Sahlberg, P. (2007), “Education Policies for Raising Student Learning: The Finnish Approach”, Journal of Education Policy, Vol. 22, No. 2, pp. 147-171 
Sanitation First. (2017) ‘The Human Right to a Toilet’ http://sanitationfirst.org/blog/the-right-to-a-toilet/ [Accessed: 28th March 2018].

Shelter. (2006) ‘Chance of a lifetime: The impact of bad housing on children’s lives’ https://england.shelter.org.uk/__data/assets/pdf_file/0016/39202/Chance_of_a_Lifetime.pdf [Accessed: 27th March 2018].

Soby, M. (2015) ‘Finish Education System.’ https://www.idunn.no/dk/2015/02/finnish_education_system [Accessed: 25th March 2018].

Staff, W. (2017) ‘Education in Nigeria.’ https://wenr.wes.org/2017/03/education-in-nigeria [Accessed: 22nd March 2018].

Unicef. (2005) ‘Childhood Defined.’ https://www.unicef.org/sowc05/english/childhooddefined.html [Accessed: 21st March 2018].

Unicef. (2015) ‘Education Nigeria’ https://www.unicef.org/nigeria/children_1937.html [Accessed: 24th March 2018].

Unicef. (No Date) ‘A Summary of the united nations convention on the rights of the child’ https://downloads.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary.pdf [Accessed:26th March 2018].


United Nations Educational, Scientific and Cultural Organisation. (2001) ‘Understanding and responding to children’s needs: An inclusive classroom’ http://unesdoc.unesco.org/images/0012/001243/124394e.pdf [Accessed: 24th March 2018].



1

