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	1.	Points of contact




If you need to discuss anything relating to the module contact: 
Name: Gail Parker
Email: gail.parker@uwtsd.ac.uk

Name: Catharine Bleasdale
Phone: 01267 676835
c.bleasdale@uwtsd.ac.uk

For Placement enquiries contact:
Swyddfa’r Bartneriaeth
Phone: 01267 676914
Email: partnership@uwtsd.ac.uk

Module team:
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Catharine Bleasdale (CB)
Tom Cox (TC)
Heddwen Davies (HD)
Linda Davies (LD)
Iwan Ellis-Williams (IEW)
Natalie Griffiths (NG)
Sioned Hughes (SVH)
Ceri Lewis (CJL)
Catherine Morgan (CM)
Carys Jennings (CJ)
Nanna Ryder (NR)
Elaine Sharpling (ES)
Diane Thomas (DT)
Rachel Wallis (RW)

Note: In addition, staff members of partnership schools, including head teachers, senior mentors and class mentors, contribute to the Professional Teaching Experience module.  

	2.	Our Expectations



We hope that you will enjoy the module and are here to help.  As you are joining a profession, we expect you to demonstrate appropriate conduct in University, school and other work-related contexts. It is important to read and follow University and Centre policies and guidelines, for instance relating to attendance, assessment, e-safety and safeguarding. These are available on Moodle. 

In particular, you should: 
· Follow the Code of Professional Conduct and Practice set out by the Education Workforce Council for Wales. http://www.ewc.wales/site/index.php/en/regulatory-documents make good use of the University facilities and resources;
· attend and participate in sessions in university and while on placement in school;
· maintain your professional development profile (PDP)
· undertake directed tasks; and
· engage and participate in all sessions.

Please visit Moodle and our Centre website for up-to-date information including a copy of the Professional Teaching Experience Guidelines:
http://www.uwtsd.ac.uk/moodle
https://swwcte.ac.uk


 













	3.	Aims and Intended Learning Outcomes


                          

Aims:
· To consolidate the student teachers’ professional approach to classroom pedagogy and classroom management including the importance of working with stakeholders within a school environment. 

· To enhance the wider professional development of student teachers’ reflective enquiry with a consideration of the role of schools within the wider community and the importance of analysis of data. 


Intended Learning Outcomes:

By the end of this module students should be able to:

· Research, plan, prepare and deliver sessions comprehensively in the mid and short term for the range of ability within the class. 

· Critically reflect upon their teaching experience and use this reflection as a basis for identifying their professional development needs in their early and future career. 

· Critically appreciate the role of assessment, recording, reporting and accountability within school, showing a clear understanding of the importance of analysis of data and working with all stakeholders to promote learning and school improvement. 

· Demonstrate a critical awareness of the interaction between primary schools, consortia, governor and different types of communities within Wales. 

· Organise their knowledge and learning through the use of a range of information sources and present their work at the appropriate level. 


	4.	Module summary


	Date
	Lecture Summary

	wk 6
6th Oct

	Module Introduction – Lead lecture
‘Aiming for excellence’ – what are the characteristics of outstanding schools?


	wk7
11th Oct
13th Oct 
	
Mathew Jones
Conference, Cardiff

	wk 8
20th Oct

	Poverty and attainment 
An introduction to the role of schools in the wider community.
Looking at the impact of poverty on attainment and strategies and schemes that successful schools have used to improve attainment.
FAST project (Family and Schools working Together)

	wk 10
10th Nov
	Community school working. 
Family and Community Engagement
Communities first Pupil Deprivation grant, Family learning Programme, engaging the Adult community and looking at English for speakers of Other languages (ESOL)


	wk11
17th Nov
	How are schools interpreting assessment?   
Interpreting school assessment data including family of schools data, reporting to parents/carers; statutory end of key stage reporting. Core data sets. School development plans.


	wk12
24th Nov

	The role of the Head teacher: Bringing about school improvement. Financial management of schools.
School Development plan.
The role of the subject coordinator:
Including planning for teaching and learning; working with colleagues and others; managing resources. Monitoring and evaluating progress.

	19th January
	An Introduction to School Data 
Schools and Communities - Professional Learning Communities; the Community schools and Extended Schools agenda; Networks of Professional Practice

	
25th January
	Schools and Local Authorities – the role of governors and local authorities.
Bringing about school improvement. Theories, researchers, evidence and the vision.
How are schools using assessment?
Assessment, recording, reporting and accountability: school marking and assessment policies, including benchmarking; portfolios; tracking progress; standardised assessment tests and level descriptors;

	12th February
	Presentation preparation/drop in

	19th
February
	Presentation preparation/drop in

	21
26th February
	Group presentations


	6th, 8th 9th March


	PTE Preparation sessions



The module includes a balance of university-based experience (UBE) and professional teaching experience (PTE). During your third year of study and university based experience, you will be looking at the teachers’ professional responsibilities but from a wider school context. There will be focus given to the way schools report and use data for improvement, but also at how working closely with parents, governors, local authorities, agencies and the wider community can potentially improve attainment in the schools. You will also be given the opportunity to further develop your teaching proficiency within the Foundation Phase or Key Stage 2. Professional Teaching Experience 3 (PTE3) will provide opportunities for further development of the attributes, responsibilities and duties required to become an effective primary practitioner.

The university-based provision will prepare you appropriately for your school-based experience within your specialised phase, which will take place from 12.3.18 till 25.5.18.

Please note that session themes and arrangements are provisional and may change.

University-based Experiences:
			 

5.	Essential background reading
	5:	Directed Tasks



Several directed tasks will be required during the module. Each task will relate to activities within university- and school-based input and will be explained in detail within lectures.

Review of PTE2 (completion of Form C20 Action Plan)

Preparation for PTE3 (see Appendix 1: PTE3)

Completion of PDP (ongoing)

Completion of Career Entry Profile (CEP)

	6.	Assessment tasks and guidance




Refer to 207/18 submission and return dates on Moodle.


	MODULE CODE
	MODULE TITLE
	MODE OF ASSESSMENT

	




ECAD6002
	


Professional Teaching Experiences 3 – Teachers, School and the Wider Community

	Based on a school’s data, present a group presentation that outlines how to improve the school’s current performance, with clear rationale and justification for any initiatives or strategies. The six areas that you should look at are English, Maths, Science, Welsh, Gender and Free school meals/Poverty.
 (equivalent 2000 words) 100%





ASSIGNMENT TITLES:  
Based on a school’s data, present a group presentation that outlines how you would improve the school’s current performance, with clear rationale and justification for any initiatives or strategies. 
SUBMISSION DETAILS:    

You will be given a pack of school assessment data and will be asked to consider what could be done to improve the current data.
You would be expected to consider how the school would be able to use links with the wider community, as well as other strategies, to improve the school’s current performance. You would need to provide justification for any strategies or initiatives chosen, and outline their expected impact.
As part of your presentation you will be expected to provide an outline of your work for the panel to consider along with a 2000 word accompanying report. Within your group each member will decide on one of the six areas:
1. Maths
2. English
3. Science
4. Welsh
5. Gender
6. Free school meals (poverty)
Your individual presentation should not exceed 4 minutes per member.

	7:	Additional notes 




Additional notes will be available during the sessions and/or on Moodle and on the SWWCTE website. An appendix is provided for the school-based professional teaching experiences, outlining your responsibilities clearly. Your university-based PTE tutor and your school mentor/senior mentor will be able to provide support in relation to specific tasks/expectations if required.


	8.	Assessment tasks, criteria and guidance



It is important to remember that your professional engagement is being assessed informally at all times throughout your school experiences. 
Professional teaching experiences are assessed by your mentors and university-based tutors while you undertake teaching in your placement school. Weekly formative assessments are completed during your block placement (PTE3) and a summative assessment is completed towards the end of the period. These follow SWWCTE guidelines for completion and are submitted directly to the SWWCTE website. You will be able to access your assessments on the SWWCTE website. Please refer to the SWWCTE Professional Teaching Experience Guidelines for additional information (https://swwcte.ac.uk).
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	ASSIGNMENT DETAILS AND FEEDBACK

SOUTH WEST WALES CENTRE OF TEACHER EDUCATION



Sections marked with * should be completed by module lead
	Student name:
	     
	Student number:
	

	Programme: 
	BA Primary Education with QTS 

	Module: *
	Professional Teaching Experiences 3 – Teachers, School and the Wider Community
	Module Level (4, 5, 6): 
	6

	Module code: *
	ECAD6002
	Contribution to Overall 
Module Assessment (%): *
	100%

	Module Lead:*
	Gail Parker

	Assignment Title:*
	Group Presentation
	Assignment No (1 of 2):*
	

	Start date:*
	06.10.17
	Submission deadline:*
	26.02.18

	Return date of provisional marks & written feedback:*
	



	Referencing:
	In the main body of your submission you must give credit to authors on whose research your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have read or quoted in order to complete this assignment (e.g. for books: surname of author and initials, year of publication, title of book, edition, publisher: place of publication).

	Submission:
	All assignments must be submitted to Turnitin unless otherwise instructed by the Lecturer. 
Note: the Turnitin version is the primary submission and acts as a receipt for the student.  Late submission of the electronic version of the assignment will result in a late penalty.  Penalties for late submission: Up to one week late, maximum 40%.  Over one week late will be recorded as a non-submission.  Late submission penalties may be lifted only with the approval of the Extenuating Circumstances Panel.

	
Date:
	



	Module lead to tick to indicate if a hard copy version of the assignment must be submitted. *
	YES
	

	
	NO
	






	Learning Outcomes tested*
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:*

	
Upon the successful completion of this module, the student should be able to: 




· Research, plan, prepare and deliver sessions comprehensively in the mid and short term for the range of ability within the class. 

· Critically reflect upon their teaching experience and use this reflection as a basis for identifying their professional development needs in their early and future career. 

· Critically appreciate the role of assessment, recording, reporting and accountability within school, showing a clear understanding of the importance of analysis of data and working with all stakeholders to promote learning and school improvement. 

· Demonstrate a critical awareness of the interaction between primary schools, consortia, governor and different types of communities within Wales. 

· Organise their knowledge and learning through the use of a range of information sources and present their work at the appropriate level. 














	
In this assignment, markers will be looking for:

GUIDANCE 

· You will be given some school assessment data and will be asked to focus on an aspect of the data, and consider what could be done to improve the current data.
· You will be given the choice to focus on an area of the Foundation phase data or the Key stage 2 data (depending on your chosen phase).  You would be expected to consider how they would be able to use links with the wider community as well as other strategies in order to improve the school’s current performance. You would also need to provide justification for any strategies or initiatives chosen.  Response could be in the form of an essay, report or action plan.
· You will need to be very selective in your details and choose an appropriate method for your response. Use of tables, charts and infographics can be used, but it will be choice on how to present your response.  You can make reference to the data that is provided and you are permitted to use any of the charts and data in your response.
· You should support your recommendations for improvement with a clear rationale and support from research and case studies.
· Remember to look at the learning outcomes on the marking criteria sheet, as these are the outcomes that the markers will use to mark your work.  Also read the “level descriptors” accompanying the mark sheet.
· Ensure that you reference your work in line with the University’s guidelines. 







	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)
You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	





	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	




	COMMON ASSESSMENT AND MARKING CRITERIA FOR THIS ASSIGNMENT

	Level 4
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Has an awareness of the subject knowledge of the material with the beginnings of application
	Outline knowledge of few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Full understanding of key issues, concepts and arguments clearly discussed

	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of informed thinking from a wide reading base using a variety of sources
	Evidence of independent thinking from a well selected reading base using a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)



(research design/ professional data collection )



(presentation of findings/analysis)



(critical /reflective evaluation)
	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	Argument is beginning to be balanced with an awareness of differing viewpoints
	A balanced argument is presented with some viewpoints justified
	A balanced argument is presented with careful consideration of viewpoints
	A balanced argument is presented with thoughtful consideration of viewpoints
	A balanced argument is presented with evidence of an awareness of criticality

	
	Research design is inappropriate and essentially flawed
	Research design is beginning to be appropriate to inform the professional context
	Research design is appropriate to inform the professional context showing an awareness of the scope and nature of the study
	Research design is appropriate to inform the professional context showing an ability to justify  the scope and nature of the study 
	Research design is appropriate to the collection and analysis of data, and to evaluate any relevant information, concepts and ideas 
	Research design is well chosen and logical from the collection of data through to the analysis, interpretation and evaluation of findings

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are presented in a descriptive framework or not explored with weak conclusions
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings presented and logically analysed with conclusions based upon evidence presented
	Findings presented in a logical analytical framework with some examples of critical insight. Conclusions are rooted in the evidence presented
	Findings presented in a logical analytical framework with critical insight. Strong conclusions are based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and reflection is beginning to be present 
	Evaluation and/or reflection are present but lacks depth
	Very good evidence of evaluation and/or reflection 
	Evidence of thoughtful evaluation and critical reflection 
	Evidence of critical, well-reasoned evaluation and reflection 

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)

(professional reflection)


(working in  a group)



(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Beginnings of evidence of engagement and understanding with respect to the pedagogic and professional context(s) 
	Evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 
	Clear integration of theory and practice with respect to the pedagogic and professional context(s) 

	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)

	Sophisticated integration of theory and practice with respect to the pedagogic and 
professional context(s) 


	
	Little or no evidence of reflection
	Basic evidence of reflection
	Evidence of good reflection   
	Evidence of very good reflection with some insight 
	Evidence of thoughtful reflection and criticality
	Evidence of thorough critical and well- reasoned reflection

	
	Lack of co-operation and group work responsibility
	Begin to participate and take responsibility in group work 
	Participate and take responsibility in group work
	Begin to work more independently and with limited autonomy as a member of a group
	Initiates and occasionally leads tasks/processes for own work and group work
	Accepts accountability for determining and achieving personal and/or group outcomes

	
	Little or no awareness of ethical issues 
	Beginning to be aware of ethical issues
	Good awareness of ethical issues
	Very good awareness of ethical issues and able to discuss these 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been discussed in-depth in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 









(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work
	Good presentation of written work
	Very good presentation of written work
	Excellent presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some basic errors in spelling, punctuation or grammar 
	Few basic errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style
	Very good structure which supports the reader
	Excellent structure which supports the reader
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 

	Oral presentations


(structure)






(overall presence)



	Poor or inconsistent organisation and/or structure 
	Satisfactory organisation and structure
	Good structure and organisation which is logically progressed
	Very good structure and organisation which is logically progressed
	Excellent structure and organisation logically progressed
	Outstanding structure and organisation logically progressed

	
	Overall presentation of material (including visual design) is incomplete or weak 
	Overall presentation of material (including visual design) satisfactory
	Overall presentation of material (including visual design) is good
	Overall presentation of material (including visual design) is very good
	Overall presentation of material (including visual design) is excellent
	Overall presentation of material (including visual design) is original and outstanding

	
	Lack of clarity and difficult to follow 
	Lack of clarity in oracy skills and weak flow in discussion
	Oracy is good and discussion has some structure
	Oracy is very good and discussion is well structured
	Oracy is excellent and discussion is highly structured 
	Oracy is outstanding and discussion fully engages the listener

	
	Lack of eye contact and body language and totally dependent on notes 
	Satisfactory eye contact, gesture and body language with some over reliance on notes
	Good eye contact, gesture and body language used to engage the audience; appropriate use of notes
	Very good eye contact, gesture and body language used to engage and interest the audience
	Excellent eye contact,  gesture and body language used with effect on the audience
	Outstanding eye contact,  gesture and body language used to fully capture the attention of the audience






	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	



	




	Student’s Name
	
	Date
	

	Student’s Signature
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SEDL - http://www.sedl.org/change/issues/issues61.html http://www.wlga.gov.uk/english/education-publications/the-role-of-local-education- authorities-in-wales/
swamwac - www.swamwac.org
Training and Development Agency for Schools - www.tda.gov.uk - - to become ‘The Teaching Agency’ in near future
Wales Government Guidance Documents - http://new.wales.gov.uk/topics/educationandskills/publications/guidance/?lang=en - Wales Government Consultations - http://new.wales.gov.uk/consultations/education/?lang=en
Local Authority Portals:
Carmarthenshire – www.amdro.org.uk
Ceredigion - www.ceredigion.gov.uk
Neath and Port Talbot - www.neath-porttalbot.gov.uk
Pembrokeshire - www.pgfl.org.uk
Powys - www.powys.gov.uk
Swansea - www.swanseagfl.gov.uk 
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