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Introduction
This assignment’s objective is to explore school improvement in practice, critically examining the process through which a school develops one aspect of their school improvement plan (SIP). The school is an English medium, mixed-gender comprehensive school in South Wales (Estyn, 2019), With a pupil roll of 1,521; including 335 sixth form students, 4% of the school's pupils are eligible for free school meals; a figure that lies considerably below the national average of 16.4% (Estyn, 2019). Most pupils in the school are from a White British background, with only around 2% of pupils being EAL, (English as Additional Language). The school, during the most recent inspection, has been ranked "excellent across all areas of scrutiny, with a 'strong culture of evaluation and improvement highlighted as central to its success” (Estyn, 2019 pg. 2). For the objective of this assignment, I have therefore focussed my attention upon how the school is implementing the recently identified, whole-school priority of ‘Improving Diversity, Inclusion, Community and Equity’.

Literature review

The School Improvement Plan
The Welsh Government has affirmed its dedication to building a self-enhancing education framework that prioritises providing inclusive, top-notch education to every citizen of Wales (OECD, 2018). At the centre of the New Curriculum for Wales are the four purposes, which drive all school’s improvement plans to strive for a continuous positive learning environment (OECD, 2018). This process is illustrated by each school's development of a personalised action plan detailing their strategic approach for enhancement, identifying key objectives and priorities, and specifying methods for addressing and attaining them (Welsh Government, 2022). This process has a continuous loop of self-assessment based on evidence, where schools use contextualised qualitative and quantitative data to help them critically assess their performance and achieve their vision for their school (see figure 1) (Welsh Government, 2014).
[image: ]
Figure 1: The school improvement/development planning cycle (Welsh Government, 2014).
	According to BERA (2022), self-evaluation is only effective if it is an inclusive and collaborative process, involving staff, key stakeholders and most importantly, student voice. It must plan for excellent learning experiences for all students, (Welsh Government, 2022).
	Moreover, the school has an opportunity to collaborate with other schools to exchange best practices, (Estyn, 2018). By collaborating with others, each school can establish best practices alongside self-evaluation, improving student outcome as a learning organisation, (Welsh Government, 2022).
The Whole-School Priority of Improving Diversity, Inclusion, Community and Equity.
	Schools have unintentionally structurally promoted social discrimination and oppression through education policy, (McPherson, 2020).  One of the main challenges in UK secondary schools concerning additional learning needs is the identification and support of students with diverse learning needs. Examining student’s views toward ALN is crucial to confront issues of equity, acknowledgment, and inclusion of students. The degree to which students with ALN or those who use support such as accommodations and modifications are socially included may depend on how other students perceive ALN. Pupils in school may have difficulty making friends with other pupils their age which affects their academic achievement (Freer, 2023).
	COVID-19 increased incidents of racism and discrimination against students of minority groups leading to feelings of isolation, fear, and insecurity, (Burgess et al., 2022). A UK poll of 2,036 youths between the ages of 13 and 25 found that 80% of participants said the COVID-19 pandemic had worsened their mental health and increased feelings of loneliness and worry. A narrative review of research examining the effects of lockdowns and COVID-19 on young people’s mental health revealed some variables contributing to this susceptibility. Developmental age, educational attainment, pre-existing mental health issues, living close to poverty, and the unique difficulties faced by young adults from lower-income households are a few of these challenges (Burgess et al., 2022).
	Statistics in recent studies have shown achievement gaps between Black students and others in schools. Race has played a significant factor in facilitating unequal outcomes for minority groups. As a result, they are placed in lower academic streams and they are less likely to graduate (McPherson, 2020). Black students are more likely to be impacted by suspensions and expulsion. Even so, males are impacted more than females and these disparities impact the success and achievement of both regardless of gender, (McPherson, 2020). This suggests that education is not serving all students equitably. Teenagers growing up in multicultural communities come into regular contact with a wide range of perspectives, worldviews, and lifestyles. Early acceptance and comprehension of various worldviews and lifestyles are necessary to guarantee that the people from every cultural perspective are recognized and valued. Usually, these abilities are referred to as intercultural competence, (Lee & Lee, 2020).
	Having a large percentage of minority individuals in the local community does not guarantee that intercultural learning will occur, (Schwarzenthal et al., 2020). A high percentage of members of the minority, without any education, could result in more negative attitudes toward them, or it may boost possibilities for intergroup engagement, which would result in more positive attitudes toward other groups and cross-cultural learning, (Schwarzenthal et al., 2020). Research on the relationship between attitudes toward minority groups, intercultural learning and the ethnic makeup of schools has yielded conflicting results, as classroom diversity levels are positively or unrelatedly correlated with intercultural learning outcomes, (Schwarzenthal et al., 2020).
	It has been suggested that intercultural ability is greatly influenced by the way schools and classrooms handle cultural diversity. Two approaches to fostering diversity in education include encouraging beneficial interactions between learners of diverse cultural affiliations, and actively encouraging engagement with students’ heritage and diverse perspectives may be particularly pertinent for students' intercultural learning, (Schwarzenthal et al., 2020).
	Evidence-based approaches should be used in secondary schools to improve their inclusivity. Of course, figuring out how to discuss the differences in their students has always been a difficulty for schools, (Azorín & Ainscow, 2020). However, since inclusion is now a far higher priority many school and community agendas, there is an increasing interest in determining how diversity is being addressed, (Azorín & Ainscow, 2020). Fortunately, the promotion of inclusion in education is supported by a wide range of guidance and resources. Tools like scales and questionnaires that have been created specially to help schools along their path to inclusivity are used to evaluate the school’s diversity and inclusion. These tools support educational institutions in their practice reviews, perceiving self-evaluation as an inclusive process, (Azorín & Ainscow, 2020).
	The majority of conceptions of classroom cultural diversity atmosphere place a strong emphasis on encouraging pleasant relationships and teamwork. This notion is referred to by more general terms like interpersonal interactions or equality and inclusion, (Schwarzenthal et al., 2020). Whole school diversity, inclusion, and equity are crucial in Welsh education because they give students a sense of belonging and promote student’s success and retention in education. For this reason, local community engagement plays a central role in the policy-making process of schools. Belonging to education in this society is regarded and measured separately from student engagement in social and academic circles, (Ahn and Davis, 2023).


Developing an action point

Self-Evaluation
The self-evaluation was based on pupil and staff feedback, as well as a research-based dive into the amount of exclusion rates in school and pupils in crisis that need to go on some sort of support. Achievement scores of ethnic minority pupils were also taken into consideration (BERA, 2022), and the whole school priority of improving diversity, inclusion, community and equity was made a part of the 2023/2024 SIP.


Strategic Planning
When critically examining how the school is implementing this whole-school priority, as noted within their SIP, (See Appendix A), their central focus is to Improve Diversity, Inclusion, Community and Equity within the staff and the pupils. The reasoning being, when speaking to the head of student diversity, pupils are experiencing more racism within the school context, and it has been continually increasing since the return to school from Covid, (Interviewed January, 2024). This is further proven by research by Emmanuel Ogbonna, (2023), where the link to racism and Covid is explicit. One specific action intended to achieve this priority is, for example, SLT members undertaking off-site training about diversity and inclusion, and then distributing that knowledge to staff in twilight hours and inset days. Part of this action also requires research beforehand, in which the school has focused in on SEBD and chimp management, where understanding about mental health and wellbeing for all staff and pupils can begin, (Peters, 2021). Due to the heavy focus on research beforehand and training courses utilised, it is clear that the school seems to be embracing a research-informed strategy, recognising the significance of providing top-notch training for staff. This involves fostering collaboration between researchers and teachers to collectively enrich their understanding and knowledge.

Making Improvements/Action
The next stage of the SIP, following the Welsh Government guidance, (2014), is to fulfil the strategies determined by the schools’ SIP. The school instructed the head of student diversity to create a team made up of 4 members of the senior leadership team who were explicitly interested in the SIP action point. Together, they created a success criterion, following the Welsh Government guidelines, (2014), to monitor and critically reflect their own progress, (refer to Appendix A). After critical examination, the timescale determined completed action in 18 months, broadened to all protected characteristics. A reviewal of progress will be conducted twice annually, to check effective deployment of resources, as outlined by the Welsh Government, (2014).
Reviewing impact
Regarding progress evaluation, although not outlined in the SIP, as per the Head of Student Diversity Team, it is routine to conduct bi-annual reviews utilising a RAG (red-amber-green) system to assess progress against the previously established success criteria (refer to Appendix A). However, in this case, a formal progress review will still be undertaken at the conclusion of the calendar and the academic year, but an informal progress review will be undertaken regularly with ‘Student Voice’ (the name of the minority group of pupils selected to be on the team). As outlined by the head of student diversity, in assessing impact, particularly concerning whether the implemented strategies and interventions have achieved the intended learning outcomes, ‘Student Voice’ will be given utmost importance and will shape the further development of the SIP where needed, in line with the learning organisational model, (OECD, 2018). The school therefore is more than following the guidelines set forth by the Welsh Government (2014) by revising their SIP annually. They are also engaging regularly with pupils, in line with Estyn, (2018), to reflect upon improvement and the extent to which they are having a positive impact, on a more frequent basis.


Reflection and evaluation
After a thorough analysis of the school's approach to employing a whole-school priority, it seems that the school is adopting what BERA, (2022), refers to as a 'dispersed leadership approach.' This approach empowers staff members within the school to assume ownership of the school improvement process, fostering collaboration with the senior leadership team to develop in this area of pedagogical practice. Likewise, in alignment with the School as a Learning Organisation Model, the implemented approach provides staff with the chance to be inquisitive, experimental, and inventive in their teaching methods. This encourages ongoing professional development for the enhancement of their students' academic advancement and overall well-being (OECD, 2018). Additionally, in line with the recommendations of the OECD, (2018), the action point offers compelling evidence of teachers and senior leaders adeptly responding to the constantly changing societal context surrounding their school. This adaptability demonstrates a keen awareness of the evolving needs of their students, even though the number of minority pupils in the school is much lower than average in the area.
However, whilst all staff expressed obvious commitment to the whole-school priority of Improving Diversity, Inclusion, Community and Equity, they were also concerned with the lack of training and education surrounding how to implement the priority purposefully. As emphasised by the Welsh Government (2014), for sustainable improvement to be achieved, and for the school to uphold its 'strong culture of evaluation and improvement’ (Estyn, 2019 pg. 2), it is imperative that all members of staff fully grasp the entire scope of whole-school priorities, their objectives, and the underlying rationale behind them (BERA, 2022). This is an ongoing process for the school’s SIP, as it intends to roll out training across the school, starting with the senior leadership team and therefore trickling down to all staff. 


Conclusion
The assignment's objective was to critically examine the process in which a school develops one aspect of their SIP. Having observed the schools’ implementation of the whole-school priority of Improving Diversity, Inclusion, Community and Equity, participating in this assignment has provided me with a deeper and more knowledgeable insight into the practical manifestation of sustainable school improvement. Consequently, it has prompted me to contemplate my role as an individual educator in contributing to the development of a culture of continuous improvement (Welsh Government, 2022).
Looking to the future, my plan is to align my classroom practices with the improvement goals set by my school. Subsequently, I will proactively seek out strategies, both within and outside the classroom, to contribute effectively to achieving these goals. Moreover, this assignment has highlighted the significance of developing my own professional learning, both on my own and collaboratively with colleagues, (Brown et al. 2021), to remain innovative in teaching for the benefit of the learner, (OECD, 2018).


References 
Ahn, M. Y., & Davis, H. H. (2023). Students’ sense of belonging and their socio-economic status in higher education: a quantitative approach. Teaching in Higher Education, 28(1), 136-149.
Azorín, C., & Ainscow, M. (2020). Guiding schools on their journey towards inclusion. International Journal of Inclusive Education, 24(1), 58-76.
British Educational Research Association (2022) ‘School self-evaluation for school improvement: Principles of effective practice.’ Available at:School self-evaluation for school improvement: Principles of effective practice | BERA. (Accessed: 19th Feb, 2024).
Brown, C., White, R. and Kelly, A. (2021) ‘Teachers as educational change agents: what do we currently know? Findings from a systematic review.’ Emerald Open Research, 3, pp. 26-45. 
Burgess, R. A., Kanu, N., Matthews, T., Mukotekwa, O., Smith-Gul, A., Yusuf, I., ... & Gul, M. (2022). Exploring experiences and impact of the COVID-19 pandemic on young racially minoritised people in the United Kingdom: A qualitative study. Plos one, 17(5), e0266504.
Eklund, C., & van Criekingen, K. (2022). Fast as a gazelle–young firms gaining from educational diversity. Industry and Innovation, 29(8), 927-947.
Estyn (2018) ‘Improving Teaching’. Available at:Improving teaching | Estyn (gov.wales). (Accessed 19th Feb, 2024).
Estyn (2019) ‘A report on X school.’ Available at: https://www.estyn.gov.wales/system/files/2021-08/Inspection%20report%20Cowbridge%20Comprehensive%20School%202019.pdf (Accessed: 19th Feb, 2024).
Freer, J. R. (2023). Students’ attitudes toward disability: A systematic literature review (2012–2019). International Journal of Inclusive Education, 27(5), 652-670.
Hill, D. (2022). Classical Marxism, Ideology, and Education Policy. Critical Education, 13(1), 70–82. Available at: https://doi.org/10.14288/ce.v13i1.186658 (Accessed 19th February 2024).
Lee, J., & Lee, M. (2020). Is “whole child” education obsolete? Public school principals’ educational goal priorities in the era of accountability. Educational Administration Quarterly, 56(5), 856-884.
McPherson, K. (2020). Black girls are not magic; they are human: Intersectionality and inequity in the Greater Toronto Area (GTA) schools. Curriculum Inquiry, 50(2), 149-167.
Ogbonna, E. (2023) Making Wales an Anti-racist Nation: A ‘Public Value Mission’ in Action, Global Focus Annual Research Volume 2 (Cornuel, E., H. Thomas and M Wood eds) pp.78-83.
Organisation for Economic Cooperation and Development (2018). ‘Developing Schools as Learning Organisations in Wales: Implementing Educational Policies’ Available at: developing-schools-as-learning-organisations-in-wales-highlights_0.pdf (gov.wales) (Accessed 19th Feb, 2024).
Schwarzenthal, M., Schachner, M. K., Juang, L. P., & Van De Vijver, F. J. (2020). Reaping the benefits of cultural diversity: Classroom cultural diversity climate and students’ intercultural competence. European Journal of Social Psychology, 50(2), 323-346.
Welsh Government (2014) ‘School Development Plans.’ Available at: school-development-plans.pdf (gov.wales). (Accessed: 19th Feb, 2024).
Welsh Government (2022). ‘School improvement guidance: framework for evaluation, improvement and accountability.’ Available at: School improvement guidance: framework for evaluation, improvement and accountability - Hwb (gov.wales). (Accessed 19th Feb, 2024).

Appendices.
Appendix A –[image: A document with black text

Description automatically generated][image: A screenshot of a document

Description automatically generated][image: A white sheet of paper with black text

Description automatically generated]
image2.png
Torget for Improvement (Where | _ Actions/Tasks/Strtegies | Led by | Resources | Wilestones & | Howwill we know fwe
dowewant 0go?) | (How will we moke it happen?) inc. Costs (£) | Monitoring Timeline | _have been successful?
INTENDED OUTCOMES
(What it look like when
we get there?)
Improve Diversity, Alltraining [Begin September | The external exclusion
Inclusion, Community and incorporate |2023 and MER rates of a very few
equity: Evolve and team structure dinto [throughout the vear | pupis are reduced
implement further ‘@ whole (target of no
@ Provision for a POk ewith I exclusions) and pupils
inoty ofpupliswith | Sreenenor bl wi et recone bespoke

SEBD pathway through
the jungle

Review, refine and further
improve provision and
support for

dvantaged learners

Widen this provision to
clude DICE and
explore the lived
experience of ethnic
minority and other
minority pupils and over
time, other protected
characteristics to inform
intelligently and
accurately drive our
improvement agenda

Deliver focused sessions
with a very few pupils
with neurodiverse
issues including
anxiety-related issues

sengaged leamers with

input from QEENED
@ cross Middle, Upper
‘and Senior schools

Collate and audit all internal
and external provision and
review as suite of tools

Clearer signposting and flow
charting of relevant
intervention and
establishment of relevant
and appropriate entry and
exit points

Track and monitor success of

interventions from Inclusion
with regard to learners that
require the support

Develop assembly resources.
tolink to SLT assemblies
and/or LoA that also involve
members of the Inclusion
team particularly focusing
on themes equality, diversity
and inclusivity

[ ottend
— Oty

training.

Develop resources around
protected characteristics to
increase all pupils”

knowledge and awareness.

Align the development of
above referenced resources

anuary 2024

(progress report 1)

May 2024

(progress report2)

provision in line with
entry and exit criteria
(see specific and
separate

Action plan)

Pupils i crisis receive
specific SEBD support
tailored to their needs
and they learn how to
engage effectively in
learning by having
bespoke provision

Disadvantaged learners
have equitable and
bespoke plans (where
appropriate) and
provision to excel in
learning, behaviour
and wellbeing

Nearly all ethnic
minority students have
avoice and are able to
share their experiences
with the newly
appointed DICE
Manger and feel that
their concerns are
being addressed
appropriately by the
school. THis broades to
all protected
characteristics within
18 months.





image3.png
to the QEENEEDP upil

Profile

| Further embed and
clarify entry and exit cri
for students who are
accessing the schools
inclusion provision (DICE).

[ Rp—
resources and procedures to
<upport ts rlocation to
lower school.

@ Further establish pupil
focused groups (eFSM, CLA,
EAL) and explore the lived

protected characteristics to
inform intelligently and
accurately to the schools
policies, procedures and
school culture.

Utilise data capture
information as well as other
assessment tools (e.g. Selfie,
Motional, teacher
observations) to identify the
impact of interventions
ensuring that all staff and
stakeholders are engaged
and kept updated.

Review RSE provision from
¥9- Y11 by auditing existing
opportunities against the
new RSE orders to identify
gaps that need to be.
addressed. Utilise the
UNESCO technical guidance
to help support in mapping

Incidents of racial
abuse and other
incidents of a
discriminatory nature
are dealt wiith
sensitively and
incidences are reduced
and the same pupils
avoid repeating racist
behaviour and
language.





image4.png
Deliver further training
for staff and develop
further staff skills in
delivering pedagogical
principles to include
nearly all pupils.

@ Trauma informed
trained staff to develop in
house resources to further

support staff and pupi

@ Identify appropriate.
CLA training for staff
through the local authority.
Training options/resources
are limited through the
Central South Consortium
(ccs).

‘@BEquity, Diversity and
Inclusion Officer to aid and
support in the evolution of
teaching and learning
resources that progresses
the students”
understanding of social,
‘emotional and healthy
relationships.

[The very few pupils
with anxiety or other
anxiety-related
vulnerabilities have
bespoke support. They
show increasing
awareness of, and
show responsibility for,
reducing their anxiety
using evidence-based
techniques which are
practical and
incremental. Nearly all
pupils with
anxiety/other
vulnerabilities attend
school in line with
expectations

Nearly all pupils with
additional needs and
neurodiversity are
aware of understand
the

‘stress response
/i Zone’
and the
Zone of proximal
Development’_and
use these frameworks
o enhance their
learning and wellbeing
performance

Nearly all teachers
have a good
understanding of the
issues affecting
neurodiversity in
education and develop
skills to better inform

pedagogy to include
these pupils





image1.png
Stage 4 stage 1:

Reviewing Bl <. i evaluation

impact

Raising
standards and
improving
learner
outcomes.

Stage 3:
Making
improvement/
action





