Introduction:
This file will include a proposal for a literacy intervention which will be implemented initially to a target group of boys who are below average in reading scores for their age, but the intention will be for the intervention to be rolled out further as a whole school approach. The intervention will interlink the need to raise literacy in boys alongside improving parental engagement with literacy.
The aim of this module was to develop knowledge and understanding of different elements of progression, particularly by promotion of increased independent study using problem-based learning approaches. It is also to aid with development of understanding various documentation and statutory policies in Wales that underpin the care and education of Children. There has been a number of themes explored within this module which include transitions, progression, well-being, children’s rights and stakeholders. This intervention looks at progression in particular and focuses on how parental engagement with literacy will improve both the child’s attainment alongside giving the parent the skills to aid the children outside of the classroom.
This module has included looking at various perspectives and policies related to progression of pupils in the primary sector and I have viewed and considered these different points and taken them into consideration when devising this intervention as key concepts such as inclusion and the need for different pupils, parents and communities has had to be considered. 
The intervention and Theory:
As mentioned, the proposed intervention is a literacy focused intervention which will focus on raising the literacy levels of Free school meals (FSM) children within the school, in particular boys, who have been found to be below average in their reading levels. Also, within the intervention, there will be an emphasis placed on raising parental engagement with literacy alongside raising the reading competence of these parents.  
School A has recently been inspected by Welsh inspectorate, ‘ESTYN’, and two of the recommendations from this inspection was firstly to ‘raise standards of attainment in reading, particularly with boys” and secondly, to ‘improve parental engagement, specifically with literacy and numeracy’. These recommendations have been reflected within the school development plan (see appendix) that the school has put in place which has also set similar targets for the year such as emphasis being placed on closing the gap between boys and girls across the school. There is also targets set to improve parental engagement with literacy, following evidence of lack of engagement with home-school logs in numeracy and literacy, specifically the reading logs. The intervention will interlink both of these targets and with benefit both the parent and child. Initially the intervention will be focused to boys and male role models in their life. This may be fathers, stepdads, grandfather or a parental carer. Brooks (2011) highlighted how Vygotskys theory ‘Zone of Proximal Development’ is important to the parent and child relationship, the ‘ZPD’ detailed how a child can perform a range of actions independently and he looked at how a person such as a teacher or parent with better knowledge and understanding of the world and highlighted the benefits they can have to guide and prompt the children prior knowledge which aids the child to learn more about the world around them. This idea links with a purpose of the new curriculum that Donaldson (2015) identifies as being essential. The aim of it will be that learners will be “ethical, informed citizens of Wales and the world”, According to Vygotsky the relationship between parent and child ensures that children are aware of the world around them.
Majority of the target group for this intervention are entitled to Free school meals and have a socially deprived background. It is likely that a number of parents do not have the reading competence to support their child’s reading which is why there is a need for this intervention, in the hope that it will improve these literacy skills. Initially the intervention will be targeted at boys and their fathers or a close male role model, if the child does not have a male role model in life then any one of their parents may attend. The main aim of this is to remove the ‘stigma’ for boys that it is not ‘cool’ to read, imitation by their Dads will be beneficial to remove this stigma but it is likely that perhaps they do not have the literacy skills to support their child. While initially it will be boys focused, the idea is that it will be implemented across the whole school if effect, which will ensure more parental engagement but focused to a different target group of children. The is much challenge with raising literacy standards, in particular for learners from low-income families, is ensuring adequate parental engagement. Many parents struggle with poor literacy skills themselves therefor, reading with their children is difficult. Jama and Dugdale (2012) identified the link between fathers reading to their children and their type of socioeconomic backgrounds, they say that this has an influence in how much the fathers read with their children. The background of which they are from will determine whether they have the ability to frequently read with their children.
There has been links found in research between parental involvement in their children’s literacy and the child’s improvement in literacy. The Haringey reading project by Tizard et al (1982) developed a home-school parental engagement initiative which encouraged parents to aid their children with reading and talk about different stories, listening to their children reading and ensuring shared reading was an enjoyable experience. The findings were that the project developed significant reading test developments. The children who read to their parents regularly gained in reading ability, significantly. The research was repeated on a yearly basis and the gains were showed to have been maintained by the children. 
During research of the link between parents literacy difficulties and children’s literacy achievements, ALBSU (1993, cited in Brooks, 2008) reported that the children of parents who had difficulty with literacy, were twice as likely compared to other to be in the lowest quartile in the national reading test results. 
In 2009 Estyn reviewed Good practice in parental involvement in primary schools reported that of the schools surveyed, every school in the study reported back that mothers in the school were more likely to be involved in school life that fathers were. Furthermore, the survey identified that several parents who before their child had joined the school had little or no qualifications following their school involvement, meant that their own education had advanced.
Without the modelling of reading, done by male role models the task of reading tends to be seen as essentially female, Branston and Provis (1999). The introduction of home-school schemes means that there is a more varied group of people interacting and aiding the child at home which means a significant change in the attitude of reading, (Welsh Government, 1987). Estyn and Welsh Government have both highlighted the link between low attainment in literacy and poverty. Frequently, children from poorer families are not achieving as well as their peers who are from less socially deprived areas.
Surprisingly, in Wales 1 out of 8 adults lack basic literacy skills, which means that it is likely that many of the parents of the target group for the intervention may well be struggling with poor literacy which is affecting their ability to read with their children, (National Literacy Trust, 2010). Estyn (2018) found that learning programmes that include family engagement mean that parents understanding, and confidence has been improved in helping their children at home and their own confidence in their own skills has improved. They also found that a quarter of parents in their family learning study, went on to find employment of chose to engage in further studies. 
The main focus of the intervention with be the use of ‘reading kits’ within an after-school focus group. These kits will include books for the parent and the child. They will vary in genres, fiction and non-fiction and will be suitable for different abilities. Each kit will include several appropriate resources which will check the understanding of the learner and parent following the reading of the book. They will range from quiz work sheets, word-searches, cross word for older pupils and comprehension questions.
Although this intervention is not specifically a book gifting programme, the idea will be that these story kits are swapped and changed amongst those attending the sessions, and a positive exchange will be made to other parents about the books and activities they have completed. This will influence the parental attitudes to the stigma around seeking further assistance with reading, it is not the intention that parents feel embarrassed by this engagement with this intervention, but quite the opposite that it hoped that their confidence and competence is improved. 
Burnett et al (2014) indicated that they is an influence of parental attitude to sharing books with children and children show more enthusiasm to engaging with reading when they are a member of a reading institute, whether it be a library, simply owning a book or exchanging a book with their peers. These experiences affect the children’s attitudes to reading which in turn will benefit their long-term literacy attainment.
In addition to the work sheet resources there will also an iPad included with each kit to be used within the session. The purpose of this is for the pairs to have the opportunity, if they wish, to record their reading in any ways they see fit. This may range from Voice recording themselves summarising the text they have ready, filming themselves, creating a PowerPoint and much more. The learner will be given examples of these at the start of the session to initiate their thinking. The inclusion of Digital competence is to ensure that parents feel comfortable with checking their understanding. Society has ensured that a lot of parents are digital competent with the use of social media and they may feel more comfortable using an iPad than presenting their finding on a work sheet. The use of DCF will ensure that if any parents within tis intervention, lack confidence with recording their findings within the tasks they may wish to use the iPads instead.
The responsibility of staffing this extra-curricular club will be take on by myself. Several staff members of the school have volunteered their availability to assist and the use of the sports hall will be used as it has ample space for the group to move freely if they wish. 
The club will run on a Tuesday and Thursday and will be for 1 hour. The Reading intervention will run for a whole half term, which is roughly 8 weeks. Following the half term break, the parents and children will be presented with a certificate, which will give them both a sense of achievement. 
The grant that will fund this intervention is known a RAISE which stands for ‘Raise Attainment and Individual Standards in Education’.  The Welsh Government puts £14m each year into the RAISE initiative grant fund. The reasoning behind this fund is that RAISE is built upon and the attainment and performance of disadvantaged pupils is improved.
The schools selected by the Welsh Government to receive the RAISE grant must fall in the criteria of having a percentage of pupils who are entitled to free school meals. The percentage must be 20% or more and the school must have 50 or more statutory school age pupils. School A falls into this percentage, with a free school meal percent of 38%.
Evaluation of RAISE-funded work was done by the Welsh Government and the findings were that RAISE activities are effective when implemented into in the working practices of schools. They also found “Nearly all pupils achieve the targets set for them as part of the RAISE-funded work”, (Welsh Government, 2009).
Frequently, RAISE-funded work also indirectly benefits other pupils outside of the target group for funding, this means that despite the initial emphasis being placed on progression of disadvantaged pupils, the funding helps inclusion throughout. This will be the case with this particular intervention as initially it will fund the disadvantaged children within the school, but eventually the resources that it funded will be used for a whole-school approach.
The impact that this intervention will have on achieving the targets set in the school development plan will be tremendous. It will specifically target the aims in relation to boys reading attainment which means by the end of the intervention block, which will be roughly 8 weeks, the reading levels will have improved. This will be tested in the classroom, with a class-based reading test. The class teacher can use these to compare the results before and after the intervention.
A limitation of the intervention is that the target group is only boys within the school, and particularly those with free school meals. Therefore, initially it may be viewed as not being inclusive. However, the idea is that if this proves to be effective in raising attainment in reading of boys, it will be implemented as a whole-school approach to show progression across the school. ESTYN (2014) details the benefits of implementing a whole-school approach to improving attainment of disadvantaged children. Good Practice of this has highlighted the need for a structured, focused approach which this intervention supports as it will be rolled out across the whole school and is focused to improving children’s reading attainment, and improvement of parent’s literacy skills.

Background Reading and Rationale for the Intervention:
Article 5 of the United Nations Convention on the Rights of the Child (UNCRC) refers to the right the child has to parental guidance which will benefit a children’s evolving capacities. The UNCRC details the Governments need to “respect the rights and responsibilities of parents and carers to provide guidance and direction to their child as they grow up, so that they fully enjoy their rights”. The Welsh Government recognises this right as Family engagement is one of four themes within the ‘Rewriting the future: Raising ambition and attainment’ programme that was devised in 2014 by the Welsh Government. This programme was devised to raise educational attainment of children in deprived communities. This was called the ‘FaCE the challenge together’, which is an acronym for Family and Children’s Engagement. During research into the provisions to aid engagement, Welsh Government found that children are more likely to want to continue learning past the age of 16 if they feel their parents and family support them. For Families, they were found to have better confidence and skills following a parental engagement intervention and Schools found that appropriate engagement leads to better learner attainment.
Guppy and Hughes (1999) emphasised the parent as being the first spectator of language that the children experience. The child then takes over from the parent with close supervision by the expert (parent). This underlines the importance of parent competence in reading as the children uses them as a model. In 2009 Estyn reviewed Good practice in parental involvement in primary schools reported that of the schools surveyed, every school in the study reported back that mothers in the school were more likely to be involved in school life that fathers were. Furthermore, the survey identified that several parents who before their child had joined the school had little or no qualifications following their school involvement, meant that their own education had advanced. Opportunities for parents to participate in school-based activities give families the ability to build on their own strengths and build confidence as learning mentors.  The links between the school and the home mean that children are provided with more effective assistance and engagement, (ESTYN,2009).
Whitehead (2007) recognised that boys frequented in only engaging with reading they ‘enjoy’ which means that often there is a stereotype that they are non-readers and below girls in attainment. She recognises that this is not beneficial for boys in literacy as they are instantly identified as being less able even though this may not be the case. Vygotsky encouraged the idea that parents should be seen as ‘partners’ in their child’s life which he thought to be crucial as favoured the idea that everything a child will learn in life is through interacting with “knowledgeable partners”. (Brooks,2011)
As of September 2018, the new professional standards for Teaching Wales outlines the under the ‘Pedagogy’ standard that Teachers have a responsibility to involve parent/carers in learner development in line with the Four purposes of the new curriculum, (Welsh Government,2018). 

Evaluation:
I have found this assignment to be beneficial to my learning as a Trainee Teacher as it has challenged me to rationalise with various ideas prior to deciding on this intervention. My thinking processes included various research into different types of intervention, good practice on this intervention and referring to my experience during my professional teaching experience (PTE). I found the recording of the script slightly challenging as I felt that I lacked the confidence ensuring I was pronouncing everything correctly. I was trying to ensure that I was speaking with appropriate expression, like I would if I was presenting in a real-life situation and was trying to maintain the correct speed. I was minimalistic with the amount of information that I included with the PowerPoint slides as I felt that it was more beneficial for the information to be portrayed in the speech rather than extensive information, in a real life scenario, it would not be appropriate for the governors to be reading realms of information on a slide. I feel that the intervention proposed will be very beneficial to raise reading attainment in not just boys but everyone before their predicted reading level. The literacy skills that it will promote will not just be reading, it will include promotion of oracy skills and children and adult’s communication skills will be improved also. The intervention has improved my rationalising skills and benefited my reasoning skills as I have had to evaluate different types of data for literacy, parental engagement and literacy attainment in boys, which have all contributed to the devising of this intervention. 
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APPENDIX:
1
Script:
Welcome everyone and thank you for attending today. As most of you are aware, I am Miss Williams and I am the year 2 teacher. I am here today to speak about an intervention proposal that I wish to implement within the school and will be grateful for your engagement and thoughts, Thank you. 
As highlighted in the ESTYN inspection report from last October and our school development plan, there is an evident need for improvement in literacy particularly reading with an emphasis being placed on closing the gap between boys and girls across the school. There is also targets set to improve parental engagement with literacy.
The intervention will interlink both of these targets and with benefit both the parent and child. Initially the intervention will be focused to boys and male role models in their life. Majority of the target group for this intervention are entitled to Free school meals and have a socially deprived background. This proposed intervention is a literacy focused intervention which will focus on raising the literacy levels of Free school meals (FSM) children within the school, in particular boys, who have been found to be below average in their reading levels. Also, within the intervention, there will be an emphasis placed on raising parental engagement with literacy alongside raising the reading competence of these parents.  
As detailed in our recent staff ADDS meeting, there is also a general consensus that there is a lack of parental engagement with the home-school reading logs, this intervention will also aim to improve this engagement and I would like to take this opportunity to that all staff for completing the questionnaires sent out to staff recently regarding boys reading engagement, the information was very informative and beneficial to this proposal.
This will be an inclusive intervention and will be implemented across the whole school if effective but will only be focused to the target group of boys, who are also generally in the free school meal percentage.
The reading intervention will be two after school groups which will be in place twice a week with the expectation that target children are to attend at least one out of the two sessions each week. The stimulus and activities which will be carried out will target the parents by using various reading stimulus to improve their reading competence. A surprising statistic in Wales is that 1 in 8 adults in this country lack basic literacy skills, therefore I think that a vital aspect to this club is to interlink raising both parent and child reading, in an environment where this is no stigma attached. 
We have previously seen how beneficial it has been to the parents within the school to experience different training and awareness, Flying start have used Parents and children together to improve parents cookery and money handling skills therefore I feel that this is something that the parents who are less confident will get involved with, as they have previously done so.
The adults invited to join the children will initially be advised that they may wish to be male role models within the child’s family, this is to break the stigma for boys that it is ‘ok’ and acceptable  for boys to read and the children will benefit by observing the males in their family reading, where they will also be improving their own reading competence but in an informal setting. There will be an emphasis placed on the fact that if they children do not have a father figure; any parental influence is free to attend.
The main focus of the intervention will be the use of ‘reading kits’ these kits will vary in genre, will be fiction and non-fiction and will include books for different abilities. Inside these bags will be a book for the boy and the adult, both of a similar theme and relating resources will accompany them.
The parents and children will be given time to read silently to themselves and then to read aloud to each other. There will be an emphasis placed on the fact that they do not have to read aloud initially of they do not wish to do so. They may not feel comfortable doing so but the expectation is that by the end of the block of sessions they have the confidence to do this.
There will be a minimum of 3 staff members, myself included, moving around the room, to help with anything the group participants may need. At the beginning of each session a member of staff will read an extract of a book showing the group a good example of reading with expression and confidence.
These activities will range from simple work sheets to check understanding of text, word searches and comprehension questions. Each kit will also include an iPad, each iPad will be available for the pairs to record their reading in any way they see fit. Examples will be given during the first session of different ways to record and these will include: Voice recording themselves summarising the text they have read, filming themselves, creating a PowerPoint and much more. As we know from parents’ feedback with technological platforms such as parent pay and dojo, much prefer to use these as they are confident using their mobile devises. The use of DCF will ensure that if any parents within tis intervention, lack confidence with recording their findings within the tasks they may wish to use the iPads instead. 

 Personally, I am able to take on the responsibility of staffing this club and I have spoken to several members of staff who are free at these times and are willing to aid with this extracurricular activity. The sports hall is available during these days, which is adequate space for activities within the club. The use of the lunch table with the helpful as they are spacious enough for parents and children to spread out and have privacy between them during the tasks. I would appreciate if the use of the lunch tables can be approved for this as it will be less time consuming during the set up. The club will run for an hour, starting at 3.15pm, giving parents time to collect their children from their classes at 3 and make their way to the hall for a 3.15pm start. 
It is likely that a number of parents do not have the reading competence to support their child’s reading which is why there is a need for this intervention, in the hope that it will improve these literacy skills. The main aim of the inclusion of male role models is to remove the ‘stigma’ for boys that it is not ‘cool’ to read, imitation by their Dads will be beneficial to remove this stigma but it is likely that perhaps they do not have the literacy skills to support their child. 

This reading club will take place every Tuesday and Thursday and learners are expected to attend at least one of these sessions a week but will be free to attend both if they wish. The Reading intervention will run for a whole half term, which is roughly 8 weeks. Following the half term break, the parents and children will be presented with a certificate, which will give them both a sense of achievement. 
I have calculated the average costs for this intervention and have budgeted the money from the RAISE fund. These funds have been granted to us by the Welsh Government based on our percentage of free school meals, it is intended to benefit progression in attainment of disadvantaged pupils who are the targeted group of this intervention. The total cost for the literacy resources will be £600 and this figure includes everything from the new books, to the story sack, printing of resources and refreshments for adults. The ICT resources to be used within the club will be borrowed from the ICT area of key stage two and returned at the end of each session.
The impact this intervention will have on the parent’s engagement with literacy will be tremendous. Much support has been given for interventions such as this will ESTYN reporting that alongside aiding the adults involved, there is an impact on the children’s view of the importance of learning and in turn will motivate children to be lifelong learners.
Furthermore, Family learning, particularly in literacy and numeracy, can help to raise educational attainment for children and parents.  A programme such as this can help parents with not just their own literacy skills but also helps them to get them back into learning whilst helping their children. This may give them the confidence to have the motivation to better themselves, which in turn will help their children’s attitudes and aspirations.
A Limitation of this intervention is that only boys will benefit from it in the first instance, however over time, the intervention will be inclusive to all pupils within the school including girls who are below their age in reading levels.
Thank you all for listening! Any Questions?











2:
                                                                School Context:

•	Primary School A is located in the area of Swansea and serves a number of socially deprived communities. 

•	There are 468 pupils between three and 11 years of age on roll including 76 part-time nursery pupils. 

•	Around 38% of pupils receive free school meals. This is above local and national averages.

•	Most pupils are of white British ethnicity and come from homes where English is the first language. A very few have English as an additional language and a very few pupils speak Welsh at home. 

•	The individual school budget per pupil for Primary School A in 2018 means that the budget is £3,499 per pupil. 

•	The maximum per pupil in the primary schools in Swansea is £15,824 and the minimum is £2,673

•	School A is 35th out of the 80 primary schools in Swansea in terms of its school budget per pupil.
                                                    Estyn Recommendations:

•	R1 Raise standards of attainment in reading, particularly with boys.

•	R2 Improve parental engagement, specifically with literacy and numeracy.

•	R3 Ensure that curriculum planning enables all pupils to acquire knowledge and skills systematically and progressively  

•	R4 Ensure that leadership responsibilities are distributed appropriately and that the impact of the work of senior leaders is monitored and measured consistently  
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KEY PRIORITY  1  -   STANDARDS    

Actions  Who Lead/  Support  Resources  (Human, time  and physical)  Budget  When?  Success Criteria  

WHOLE SCHOOL   AIM S :       All groups of children to  make good progress over the year from their starting points , leading to raised  standards      Close the gap between boys/ girls across the school at the expected levels      Parental engagement to be improved across all areas of the curriculum.  

1.   Pupil Progress meetings  to be held half termly  to discuss children’s  progress in all core  areas. A focus to be  placed on boys  progress and FSM  childre . Support to be  planned for children  not making at least  expected progress.  KW  Extra - curricular   Volunteer lead   Weekly  £1500 PDG  funded   RAISE Fund  available  To be review end  of each half term  By D ecember 2019, children will be  identified who are at risk of not making  expected progress and interventions will  be planned for these children.      By February 2019, most children receiving  intervention will have progressed from  their starting point. Further   children will be  identified who require specific  interventions. To be repeated January,  March, and May.     By May 2019, most children will have made  good progress across the year in the core  areas. Where children have not made good  progress, their learning  needs will be  analysed to find the cause so the correct  support can be put in place for September.      By July 2019, the gap between eFSM and  nFSM children in English at level 5 will have  reduced by 10%.    
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1.   Improve Parental  engagement with  literacy and numeracy -   home - school diaries to  be checked regularly   HD  Leadership time  N/A  At least on a  fortnightly basis.   By July 2019,   

Literacy     Aim:      To continue  raising standards in all aspects of English      Close the gap for the eFSM/nFSM children at the higher level      Consistently close the gap between boys and girls at the higher outcomes/levels  

2.   All learners to be set  challenging end of year  targets in  reading,  writing and oracy.  JR supported by  RW  INSET  N/A  3/9/18 and  4/9/18  By December 2019, 95% of FP, non SEN  children will be on track to meet their end  of year targets.      By February 2019, 95% ofKS2, non SEN  children will be on track to meet their end  of year targets.      ByApril, 95% ofFP, non SEN children will be  on track to meet their end of year targets.     By July 2019, 95% of non SEN children will  meet their end of year targets.   

3.   All learners to have  individual writing  targets in books.  JR supported by  teachers   New child friendly  target sheets  N/A  September 2018  By October 2018, most children will be able  to talk about their personal targets;  understanding what they need to do to  achieve their target and knowing what  their next step in l earning will be.     By February 2019, nearly all children  will  be able to talk about their personal targets;  understanding what they need to do to 
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1.   Bespoke Literacy  initiatives imple mented  to support   underachieving  learners: particularly  boys, and eFSM  children.  KW supported  by RW  TAs  PDG funded    PDG funded  Reading support   PDG funded    RAISE funded  Ongoing from  September 2019  By July 2019, the gap between eFSM and  nFSM  children in English at level 5 will have  reduced by 10%.     By July 2019,  90 % will achieve Level 4 in  English and  45 % will achieve Level 5 in  English.     By July 2019,  90 % will achieve Outcome 5  in LLC and  37 % will achieve Outcome 6 in  LLC.      

Numeracy   Aim:      Further raise standards in Maths at both the expected and higher than expected levels      Consistently close the gap between boys and girls at the higher outcomes    

2.   Class teachers to be  responsible for  teaching maths to their  own class.  Teachers  New  Programmes  of Study  N/A  Ongoing from  September 2018  In all Pupil Progress Meetings, all teachers  will know the level children in their class  are working at.     By December 2018, all children’s cross  curricular books will show children working  at a level cons istent with their ability.      By July 2019, all children;s cross curricular  books will show children working at a level  consistent with their ability and being  challenged to make further progress.  
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1.   All learners to have  individual maths  targets in  books.  JM supported  by teachers   New child friendly  target sheets  N/A  September 2018  By October 2018, most children will be able  to talk about their personal targets;  understanding what they need to do to  achieve their target and knowing what  their next st ep in learning will be.     By February 2019, nearly all children  will  be able to talk about their personal targets;  understanding what they need to do to  achieve their target and knowing what  their next step in learning will be.  

FOUNDATION PHASE   Aim:      Consistently close the gap between boys and girls at the higher outcomes  in LLC and PSD    

2.   Carefully choose books  and writing genres that  appeal to boys as well  as girls.  JM supported  by FP teachers  PPA time  N/A  Ongoing from  September 201 9  By July  2019, the gap between   boys and  girls   in LLC at Outcome 6 will have reduced  by 10%.    

3.   Engaging activities  within enhanced  provision  –   use boys  ideas from pupil voice  JM supported  by FP teachers  PPA time  N/A  Ongoing from  September 201 9  By July 2019, the gap  boys and girls   in  PSWCD at Outcome 6 will have reduced by  10%.    


