 Education Establishment for the Unschooled Mind (EEUM) · “In nearly every student there is a five-year old unschooled mind struggling to get out and express itself” (Gardner, 1991:5).
· “There is more real learning in a good picture than in twenty workbooks” (Holt, 1983: 197).
· “Nature is a co-teacher” (Jickling et al, 2018: 65).
· “True Education should equip people to know and respond creatively to the concrete realities of the world in which they live, their world” (Freire, 1970).


The Education Establishment for the unschooled Mind (EEUM) is a school with an ethos built and underpinned with the radical ideologies of theorists such as John Holt, Rudolf Steiner, Paulo Freire, Howard Gardner and Maria Montessori. The beliefs and ideas of these theorists are all radical and alternative approaches to education in comparison to today’s mainstream schooling. The name of this school ‘The Education Establishment for the Unschooled Mind’ derives from the ideas of Gardner (1991) who believes that many children who are thriving learners and discoverers of the world, universe and of their own minds often experience great difficulty upon entry to a mainstream school setting. Gardner (1991) believes that this is due to the fact that the intuitive, universal and natural learning that takes place in a child’s immediate surroundings or at home seems to the child to be so distant from the school setting that they are then required to adapt their learning, thus making the mainstream school a more challenging learning environment. EEUM strives to create a learning environment where the children aren’t forced to adapt their innate learning abilities. The school tries to mimic the home environment. The schools aim is to be a comfortable, familiar and homelike environment which will allow children to feel in control of their own discoveries and of their learning.
     The school has an inclusive ethos which requires collaboration between teachers, pupils and support assistants, as Booth and Ainscow (2002) state a process such as this will allow for equal learning opportunities for all and will create a platform for all to have a voice that is heard and to be valued. The school is for all children aged three to eleven with mixed age group classes. Mixing age groups in a learning environment, according to Oldfield (2001) mimics the traditional family unit and is also an ideology of Steiner Waldorf education. This also aids the creation of the homelike, comforting experience that this school aims to achieve. According to Pound (2014) Steiner’s theory is centred on the development of every aspect of the child, social, emotional, physical and spiritual. EEUM offers holistic education designed by considering the needs of the ‘whole child’. The school uses many of Steiner’s ideas however it is not a Steiner school. EEUM is a school designed using the ideas of many radical educational theories. The school holds a strong focus on the arts and the development of creativity. In a mainstream school setting when children graduate from the foundation phase and move on to the key stage two curriculum, there is as Holt (1983) states, no time or room in the curriculum for art. EEUM has a very different approach to art, the school believes strongly in Holt’s beliefs on the use of art as an effective teaching and learning strategy. Holt (1983) states that art is a powerful tool for expression and has the power to exercise the brain, eyes and hands. He also explains all crafts and arts create real problems which individuals must solve themselves, these are problems which have no single answers, these sorts of problems will sharpen intelligence, therefore artists and crafters minds are inventive and active. Another strong focus of the school’s curriculum is outdoor education. According to Jickling et al (2018) outdoor pedagogies are an essential aspect of education in order to create more sustainable human relationships with the earth. According to Montessori and Gutek (2004) the most effective method to invigorate the child is by immersing them in nature. 

     Included in this prospectus is a detailed description of EEUM with reference to the radical educational theorists that underpin the school and the school’s ethos. The prospectus includes details of the structure of the school, the school’s curriculum which is a bold steer away from the national curriculum which is taught in the mainstream school. The prospectus highlights the effects of assessment on learning and provides a detailed outline of how the school approaches assessment. Also included is the pedagogy used at EEUM, this is again a very different approach to the pedagogy used in a mainstream setting. 
     According to Jickling et al (2018) there are many concepts of the term ‘education’. Gibb (2015), the schools minister from the Department for Education defines education as the agent of economy, the foundation of culture and the preparation for life as an adult. They also state that education is about ensuring children are prepared to secure a job and a career in the future as well as holding the resilience and morals to succeed, they explain that these are the aims and the purpose of the state providing schooling. Buckman (1973) explains however, that ‘education’ is not the same as ‘schooling’. He states that schools which are controlled by curriculum, certificates, grades and exams and schools which have a strict reliance on compulsory attendance seem to put more energy into this custodial role than into educating the children. Buckman (1973) explains that state schools have these characteristics and these schools prevent children from truly understanding society, therefore disabling them from having the knowledge and understanding required to change it. He believes that schooling such as this is nothing more than a process of social engineering. According to Buckman (1973) education is a vital part of maturation and is a process of understanding the world and obtaining confidence to explore how it operates. He states that Paulo Freire describes education as a process of becoming aware of reality to such a way that will inspire the individual to act on it. 
     These are the definitions of education that EEUM believe are important to pay attention to. According to Barrow (1978) Jean-Jacques Rousseau believed that in order to make effective changes towards a more just, equal and diverse society a completely new kind of education is necessary. This is exactly what EEUM offers, an alternative education, in a setting which is far from the state school system. These definitions of education also depict why EEUM does not refer to itself as a ‘school’ but rather as an ‘Educational Establishment’.
Structure of a day/lessons at EEUM.
Riddle and cleaver (2017) state that mainstream school settings are more like factories, all the rooms contain desks in rows and strict structures. Here at EEUM, the school strives to achieve a more welcoming space of inquiry. They also state that mainstream state schools struggle to truly achieve social justice and therefore mainstream schooling should look at alternative schools such as EEUM for productive elements of hope for the reconstruction of those settings in order to achieve social justice and inclusion of the least advantaged. EEUM has many students who have struggled to fit in, in a mainstream school. According to Holt (1983) only a few children become successful learners through mainstream schooling, most children become frightened, discouraged and humiliated. To create a learning space that does not entertain this Holt (1983) states that educators must better understand the conditions, spirt and ways in which children learn best, educational settings must be an inclusive place where all children are able to grow and develop in many ways. Gardner (1991) states that educational institutions must reach a wide number of students with a broad range of different needs, in order to achieve this, they must be responsive to many different types of learning, performance and understanding. These beliefs underpin the structure of the days at EEUM. EEUM understands that ‘one size does not fit all’ and unlike mainstream schools EEUM does not have a strict structure to its days and children are given more freedom to learn, this allows children to explore different types of learning without being restricted to the plan of a school and a teachers lesson, therefore creating a space where all can learn freely and fairly. The 2010 Equality act according to Estyn (2014) was enacted in 2010. The act made it a requirement of all education providers to make it their duty to progress towards equality and to address social exclusion. The inclusive ethos of EEUM promotes equality and aims to address social exclusion, this aim is a vital priority for the school.    
     At EEUM the day begins at 10:00am. According to Lo et al (2018) many studies have been conducted on later school start times and these studies have concluded that it can have many benefits, these benefits include increased academic performance and improved mental and physical health. As well as this, Gabbatis (2017) explains that one study revealed that starting the school day at 10:00am decreased rates of illness by more than half over a two-year period, and children got better grades. The Well-being of Future Generations (Wales) Act according to Welsh Government (2019) is about improving the well-being of Wales. The act was enacted in 2015 and includes seven well-being goals for a healthier, prosperous, resilient, more equal and globally responsible Wales. EEUM believes that the health benefits of starting the day later are an effective contribute to creating a healthier Wales. 
     At 10:30am children can choose how they would prefer to start their day. The choices are out of either a morning yoga and meditation session or an assembly of singing and storytelling. According to Pound (2014) Maria Montessori believed that children learn through movement, she believed that movement is linked to the development of intelligence therefore, yoga could be beneficial in this way. As Well as this, according to Steiner et al (2013) children with a range of disabilities or emotional and behavioural problems may benefit from practising techniques involved in yoga such as calm breathing, postures and meditation. Benefits of this among children according to Steiner et al (2013) include an increased awareness of one’s emotional state, increased relaxation ability, increased self-awareness, self-control and concentration. Steiner et al (2013) also states that yoga will help children overcome stress and maximize their performance having a positive impact on classroom attention and behaviour. The other option of singing and storytelling also provides many benefits to a child and for preparing them for learning.  According to Nicol and Taplin (2018) Steiner recognised the value of the repeated story, song or rhyme, he believed that repetition brings opportunity for deepening understanding and appreciation of a song, rhyme or story. At EEUM the same story is told for a week. Stories are told without a book and without pictures but with soft music playing in the background and songs are sung throughout. According to Nicol and Taplin (2018) Steiner believed that this would allow the child to take in the story as they need to. All the stories told are all moral stories with valuable lessons. Value-based education is a vital aspect of education at EEUM. Again, supporting the Wellbeing of Future Generations (Wales) Act, through instilling morals and values in children using this approach. The two of these morning options help to produce resilient, healthy, environmentally conscious individuals with a passion for the promotion of equality and diversity. According to Future Generations Commissioner for Wales (2019) The Future Generations (Wales) Act requires that all public bodies must work to achieve all seven goals of the act which include a prosperous, resilient, more equal, healthier, globally responsive Wales with cohesive communities and vibrant culture and thriving language. In Just the beginning of the day during the morning routine EEUM meets many of these aspects of the Act. 
      The children are also able to opt out of either of these morning options if they feel that they would prefer to do something else productive. For example, if the child prefers to get straight into the classroom and continue a project they have been working on, this attitude towards learning is nurtured therefore the child is encouraged to do so. Oldfield (2001) explains how Steiner believed that children should be given a sense that there is plenty of time to get things done well and that there is no need to rush. Steiner also believed that children should not fear ‘children should trust the certainty of the mornings rhythm’ (Oldfield, 2001:4) which is what EEUM tries to achieve using this optional approach to the morning routine.
     After the Morning session at 11:30am children then enter the classroom. Again, children are given an option. Children can choose to either take their child centred, experiential learning into the outdoor classroom or the indoor classroom. EEUM takes a child centred approach to teaching and learning. Until children reach the age of seven there is no formal learning by instruction and direction. According to Aubrey and Riley (2016) Montessori noticed that a child centred approach to teaching and learning gives children confidence in themselves and gives them a sense of self worth and are therefore more motivated to learn. Standing (1966) explains that Montessori values the significance of freedom in education. According to Oldfield (1988) Montessori and Steiner both outlined the effectiveness of learning by doing and child initiated, independent learning. 
     To ensure this child centred approach is effective in aiding the holistic development of children. Smith and Knapp (2011) state that Montessori expressed the need to prepare the learning environment in a way in which the child can easily perform their self-directed activities, the indoor classrooms at EEUM are large and spacious to promote physical development and there are outdoor classrooms as well, outdoor classrooms promote holistic development, healthy lifestyles, teamwork, problem solving and creativity. (Robertson, 2014). Wellhhousen (2002) explains how John Dewey emphasized the need for outdoor learning as it allows children to interact with the environment. Wellhousen (2002) also explains how Dewey believed that teachers should only aid children with the development of their problem-solving skills and the rest of their learning should be child centred. 
     According to Beare (2011) mainstream schools divide the school day into slabs of time, with portions of the day dedicated to different subjects. Beare (2011) also states that this system needs to be-reworked. According to Oldfield (1998) Steiner believed that learning should not be rushed and that children should be given plenty of time to finish tasks, activities or projects. That is why EEUM does not structure the school day in the same way as a mainstream school setting. Instead EEUM has a different theme for every school day and the children are allowed the time they need throughout the day to really focus on a task and are allowed the opportunity to thoroughly and thoughtfully complete the task in a non-rushed manner. According to Standing and Montessori (1962) Montessori believed in active learning and self-direction, she believed that children need to be allowed the uninterrupted time to continue to develop their intellectual interest in a task rather than being cut off from it. When Interested has been created it needs to be nurtured and not withdrawn. 
Curriculum  
The curriculum at EEUM is designed with the ideologies of Paulo Freire at the heart of it and is a non-bias curriculum. Pound (2014) explains how Freire’s aim was to help children deal with the unfair and the fair, thus promoting equality of opportunity. Pound (2014) states that Freire wanted children to work in an environment where they cooperate in developing democracy and social action skills. EEUM’s curriculum is designed in a way in which children are allowed the opportunity to be involved learners, exploring and talking about ideas with the teacher rather than just taking on the ideas from the teacher. Pound (2014) explains that Freire believed that this kind of approach to teaching and learning should allow learners to change their world and embrace freedom. Freire (1970) believes that existing approaches to education are inherently problematic, political and therefore unfairly shape the lives of the oppressed or the poor, have been shaped by history and involved social consequences. The curriculum at EEUM aims to create individuals who are politically, intellectually and morally engaged in society. Included in practice at EEUM, in order to prioritise gender injustice is non stereotypical play, both boys and girls can take on caring roles and take part in challenging physical play and all learning resources, songs, rhymes and stories challenge gender stereotypes. In order to highlight anti-racist and multiculturalism the curriculum celebrates cultural diversity and focuses on challenging the impact of bias on groups and individuals. According to Estyn (2014) the 2010 Equality Act made it a requirement of all education providers to promote healthy relations between individuals who posses any of the nine protected characteristics which include race, religion, sexual orientation, age, disability, marriage and civil partnership, gender reassignment, pregnancy and maternity. EEUM believes that its curriculum meets the requirements of this act due to the inclusive ethos and the non-bias nature of the curriculum. 
     The curriculum is taught in a cross curricular way, Barnes (2015) defines this as when knowledge, skills and attitudes of different disciplines are applied to a single experience, question, problem, theme or idea. Individuals all experience the world in different ways and a cross-curricular approach mirrors and maximizes this valuable diversity. Also sated by Barnes (2015) is that cross-curricular approaches motivate children to learn and create a learning context that can be relevant for the child and promotes the application of values through the need for connection-making. At EEUM each day has a different theme. An example of effective teaching and learning with a cross-curricular approach at EEUM is as follows: The theme for the day was art. A child at the school was analysing a decorative Victorian teapot whilst at the same time investigating the history, something about this reminded the child of music which resulted in an imaginative musical composition. The themed days at EEUM allow children to direct their own learning and discovery through experiential learning and real-life experiences.
     The curriculum at EEUM has a strong focus on Arts, creativity and Music, Outdoor learning and of course Maths, English and Science, however the strong focus on Maths, English and Science does not begin until the age of seven. According to Nicol and Taplin (2018) this is the same method used in Steiner education, Steiner believed that before the age of seven, the main focus should be self-initiated play. The strong focus on Art, Creative Arts, Creativity and Music is important to EEUM as these creative subjects are highlighted by many radical educational theorists, who believe they have many benefits to teaching and learning and to the holistic development of the child. Holt (1983) states that mainstream schools due to the pressure of the curriculum fail to make use of these productive and self-renewing processes that can come about during a focus on art. The curriculum at EEUM places a strong focus on art for this reason, EEUM understands that art can positively impact the child and the curriculum is designed to allow for these positive impacts to take place. Nicol and Taplin (2018) explain that artistic and creative activities come from within and stimulate imagination and art allows for freedom of expression. Hall (2013) states that the creative arts can be a mediator between positions of social inclusion and exclusion, creative arts aid the building of self-confidence. Hall (2013) states that people with learning disabilities will benefit from creative arts as they will feel a strong sense of belonging and inclusion through the world of creative arts. Holt (1983) also explains how art can exercise the brain and has many benefits to cognitive development. Nicol and Taplin (2018) state that Steiner expressed the importance of art in children’s lives, he stated that children grow through their experiences in art and it is art that awakens their intelligence. 
Assessment
Buckman (1973) states that real learning is a process in which every child will create their own curriculum. As the curriculum here at EEUM is very much based around this idea and self-initiated learning, EEUM also bases assessment on the ideas of Buckman (1973) who states that there is no set of answers to match all the different experiences of every child and therefore, testing and examination of this ‘real learning’ would not be appropriate. Far to often in mainstream school settings  teachers end up ‘teaching to the test’ as Longo (2010) explains teachers are faced with a dilemma when the time comes to prepare students for testing and assessment as there is no room left for adding creativity to the curriculum, teachers are then often criticized for ‘teaching to the test’. As well as this, tests can have detrimental effects on the well-being of children and on children’s academic performance due to the negative effects on self-confidence. Putwain (2007) states that exams and tests are stressful events and for many young people, exam stress is greater than any other stress in their life so far. Putwain and Symes (2012) state that exams and stress also have a significant impact on well-being. They state that exam stress is associated with psychological distress. Vollrath (2000) explains how exam stress can cause reduced extroversion and conscientiousness. 
     However, the need to understand whether the children at EEUM are learning effectively is crucial. Practitioners at EEUM assess the children through observation. According to Imtiaz et al (2014) Assessment is a way of collecting and analysing information about the educational program in order to improve learning and development. Nicol and Taplin (2018) explain how Steiner believed in objective observation, which can help practitioners gain a deeper understanding of what the children really need. This method will also avoid any negative effects of assessment done using tests. Nicol and Taplin (2018) explain that Steiner described children as a riddle that the practitioner needs to solve, they state that observation of children is necessary in order to apply their learning to theories of child development. As well as this Nicol and Taplin (2018) explain that observations are done by building a word picture of the child and then looking at that picture to make deeper statements of the child. these statements then help to create suggestions for the next steps for the practitioner. All assessments carried out in this way at EEUM involve working with colleagues and parents and are recorded on a profile sheet. 
Pedagogy 
Teachers at EEUM have mastered a range of teaching strategies including outdoor pedagogies, pedagogy in the early-years environment and indoor classroom teaching. Before the age of six at EEUM adults are present in children’s play however, they do not actively engage in the play. The role of the adult when working with this age group is to watch, encourage and be available and ready to listen if needed. Nicol and Taplin (2018) state that children learn best from adults at this age, though imitation. According to Pound (2014) Steiner believed that this is an effective approach to supporting child centred learning. Pedagogies in the classroom with older children at EEUM still involve independent learning and the teacher’s role is to encourage and help the children to be responsible for directing their own learning. Buckman (1973) states that teachers must work outwards from the child’s immediate experience. Buckman (1973) also explains how to effectively carry out teaching and learning in this way, practitioners must allow children to be free to prepare and plan their own curriculum. Curriculum planning at EEUM is a collaborative enterprise between the pupil and the teacher. According to Barnes (2015) mainstream schools use ‘traditional pedagogies’ which are inappropriate in the twenty-first-century society, today’s society has challenged and changed the landscape for schools and for education. Therefore, the pedagogies at EEUM are more fitting for today’s society, EEUM offers children more rich and varied experiences which according to Barnes (2015) will allow them to discover themselves and their passions. Barnes (2015) states that the best teachers are experts on motivation, social learning, communication, creative solutions, barriers to thinking and learning and values. Teachers at EEUM strive for excellence in all these areas. 
     Pedagogies In the outdoor classroom for effective experiential learning involve understanding the importance of allowing nature to be a co-teacher. Jickling et al (2018) states that the co-teacher that is nature is not just a support teacher, if nature is allowed the opportunity to take the lead teaching role in a lesson then learning may go in new unexpected directions. Jickling et al (2018) also explain that wild pedagogies embrace complexity and invite risk, creating new ideas, possibilities and imaginations. Educators at EEUM view the world as spontaneous, complex and mysterious, to do this they move away from the mainstream teacher’s reliance on defined outcomes, standards and measured results and create room for learning that is flexible, diverse and fluid. 
The Education Establishment for the unschooled mind allows children the opportunity to thrive and discover their world and their own minds in a way which is not available in mainstream schooling. EEUM is passionate about the holistic development of children and offers opportunities and experiences which will support the development of the whole child. Through creative and artistic education, children at EEUM are offered the opportunity to become confident intellectuals. Through outdoor education and learning children become invigorated learners through immersion in nature and are offered new experiences which would not be available in the indoor classroom. Outdoor learning pedagogies develop learner’s sustainability awareness and teaches them respect for their world and for their environment. Learning at EEUM is not restricted in the way in the which it is in a mainstream school. The inclusive ethos and the non-bias curriculum here at EEUM, will create individuals who are morally, intellectually and politically engaged in society, who embrace freedom and have the ability to change their world. 
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