A Critical Evaluation and the Identification of Next Teaching and Learning Steps Focusing on a Case Study of an Individual Learner or a Group of Learners, Based on an Observed Critical Incident.

Introduction

The importance of being able to critically reflect and evaluate within teaching practice is paramount. The ability to reflect upon different situations and beneficially adapt the way we react is a fundamental attribute of a teacher who is consistently developing their professional practice. This essay seeks to explore different models of critical reflection and apply them to the school environment, acknowledging the five professional standards: “pedagogy, leadership, professional learning, innovation and collaboration” (Welsh Government 2019, pp.8) and 2022 curriculum reform in Wales (Welsh Government 2020b). Additionally, this essay will explore authentic classroom contexts and use an observation to create a critical incident through research into empirical evidence in current literature, specifically behaviour management strategies. Further, this essay will examine the critical incident through the lens of Donaldson’s four key purposes within the new curriculum (Donaldson 2015), individually highlighting links between two of the key purposes and the identified critical incident. Within the last section of this essay, behaviour management models and strategies will be critically reflected upon in relation to the critical incident. Through investigation of empirical evidence and current research, student teachers can professionally develop and adapt their practice accordingly. The result of this essay will enable student teachers to specifically develop their knowledge around behaviour management techniques using the critical incident and current literature to create their own positionality regarding behaviour models and inform the next steps of their practice, determining what type of teacher they will become in the future.

The Role of Critical Reflection

Critical reflection within the teaching profession challenges practitioners to examine and evaluate the effectiveness of their teaching methods. Through encounters within educational settings, teachers can utilise those experiences to reflect upon, learn from, and inform their future practice. Liu (2015) emphasises the importance for educators to engage with theoretical research to establish a foundation to their practice, which they can proceed to critically reflect upon to achieve appropriate goals. This notion is supported in Curriculum for Wales Guidance (Welsh Government 2020b) where educators are expected to utilise expertise and wider research-based evidence to their advantage within practice. 

The development of numerous reflective models can be applied to teaching to understand how critical reflection can aid the process of learning for both students and teachers. Dewey (1933) attributes three main characteristics to reflective individuals: open-mindedness, responsibility, and wholeheartedness – an effective teacher combines these to be adaptable, accept criticism and be fully involved in all aspects of practice. Kolb’s (1984) Experiential Learning Model describes the four-stage process which includes ‘concrete experience, reflective observation, abstract conceptualisation, and active experimentation.’ This reflective model demonstrates the importance of critical reflection on improving practice as the end action relies on thinking and learning from the initial experience. Dennison (2010) criticises Kolb’s (1984) reflective model for over simplicity and further draws on Dewey (1933) to argue that reflection is not a sequential, unequivocal process. To account for the simplicity, Gibbs (1988) further developed the model creating a six-stage reflective cycle by building on Kolb’s work.  Gibbs’ (1988) model includes the reflection on our emotions and feeling towards the experience as they also affect how individuals respond to situations. Additionally, this model focuses on evaluating positive and negative factors of the response and further linking this to empirical evidence. 

Critical reflection within an educational setting ensures practitioners are meeting the Welsh Government (2019) professional standards; through exploring wider research and adapting practice accordingly, it demonstrates their commitment to professional development and learning. While Gibbs’ (1988) model offers a detailed insight of critical reflection within the learning cycle, to improve this model further the examination of contextual factors must be highlighted. For example, awareness of learner’s socioeconomic factors offers teachers an understanding of the circumstances of individual students, which may possibly affect the situation which needs to be critically reflected upon to gain a deeper insight into the ‘why’.
During the current education reform in Wales, the emphasis of the importance of critical reflection for effective practice is apparent. Throughout the implementation plan of the new curriculum in Wales, the structured framework is more flexible to allow adaptability between different areas, accommodating the individual needs of different communities. Contrasting to the previous age ability categories, the updated progression stages in the new curriculum allow teachers easily “review and shape their curriculum, consistently asking ‘why’ and ‘what next’” (Welsh Government 2020a). The new curriculum framework in Wales highlights the importance of critical reflection amongst teachers, as they have the authority to directly influence the curriculum through the current progression steps according to their community of learners.

Observation

To be compliant with BERA Guidelines (2018), the identity of the school will be anonymised and information surrounding the school has been redacted from the reference. While specific figures and statistics are included within this section, explicit details which may enable the reader to identify the school have been omitted.

Based in Nottage, in the Bridgend local authority, this Primary School is filled with around 416 mixed gender pupils, age 3-11, where the majority of students are white British and use English as their first language. While the national average of special educational needs within mainstream school lies at around 21%, this school recognises approximately 6% of pupils to be statemented with special educational needs (Estyn 2019). This schools eligibility for free school meals (FSM) is around 5%; when compared to the national average of FSM at 18% this school falls well beneath the standard (Estyn 2019).

My observation took place within the foundation phase, where the classroom was situated in the outside building, separate to the main part of the school.  This meant there was no disruption from the ongoing activities around the school e.g., PE lessons which were taking place in the main hall due to the severe weather. The class I observed was specifically year group 2, where the class was made up of 26 mixed gender pupils; on the day of the observation, there were multiple ill absences which reduced the class number to 23.

Critical Incident Linked to Donaldson’s Four Purposes

Tripp introduced the concept of critical incidents and described them as mundane events “rendered critical through analysis” (Tripp 1993, pp.25). By critically reflecting on seemingly ‘normal’ events which occur within the classroom, teachers are enabled to become self-aware and evaluate their practice for further development. The critical incident I observed within the classroom took place after lunch where the context of the classroom was a very busy, unorganised environment. A group of students who sat together on the carpet were causing disruption to the rest of the class through giggling, initiated by one girl. This occurred while the teacher was absent from the classroom speaking to another teacher while waiting for the remainder of the pupils to come in off the yard from lunch. When the teacher returned to the classroom, she reminded the girl that her behaviour within the classroom was expected to be calmer and more sensible now she had returned from lunch. When this behaviour continued, the teacher took further action by explaining that parents/headteacher would be contacted at the end of the day to discuss disruptive behaviour (Appendix 1). The critical incident in this context has been identified as the teacher’s behaviour management of the classroom within a disorganised environment.

When we analyse this observation in relation to Donaldson (2015) we can establish two key links between the four purposes and this critical incident. Primarily focusing on Donaldson’s first purpose which demonstrates that the new curriculum should equip children to be “ambitious, capable learners” (Donaldson 2015, pp. 29). During the critical incident, the teacher’s decision to manage the behaviour of the students is directly influencing their attitude towards learning. When the teacher states, “I know you can control yourself and stop being silly” (Appendix 1) she is explicitly maintaining the expectations of having high standards within the classroom. Additionally, the teacher directed that students must be “sensible in the classroom” (Appendix 1), highlighting the importance for students to recognise that they have responsibilities within the classroom to maintain good behaviour by understanding that the classroom is a place to learn.

Similarly, when we correlate this critical incident to Donaldson’s (2015, pp. 30) third purpose “ethically, informed citizens,” the teacher reinforces the need for students to take responsibility of their behaviour within the classroom to prepare them for the future. This purpose includes equipping pupils to be “ready […] citizens of Wales and the world”, in this case the teacher has illustrated the need for behaviour management within a certain context which could be applied to future contexts such as the work environment. Additionally, the teacher demonstrated her understanding of how one pupil’s behaviour had resulted in disrupting others. By specifically describing how “it’s not fair on those who want to learn” (Appendix 1), the teacher signifies the need to have respect for others. By highlighting that the disruption was prohibiting the learning of others it established the need for students to understand the impact of their actions on other members of the class.

Literature Review

Behaviour management within the teaching profession is essential; previous academic work has established the importance of effective techniques to ensure quality learning within the classroom. Alter and Haydon (2017) recognise behaviour management as a frequent everyday challenge teachers will encounter throughout their profession. Additionally, Alter and Haydon (2017) signify the importance of effective behaviour management through the effects on academic achievement and teacher self-efficacy.

Primarily focusing on the behaviour model developed by Canter and Canter (1976), assertive discipline, also coined the ‘take control approach’, requires the teacher to take full control within the classroom environment and appeals for compliance from all students. The assertive discipline model centres around positive reinforcements for good behaviour and consequences for disruptive behaviour (Canter 1989). This model requires planning from the teacher and clearly displayed rules, so the students are aware of what behaviour is expect of them within the classroom. Canter (1989) further reflects on the planning aspect of this behaviour model and depicts that without a structured plan teachers tend to be inconsistent throughout their management of behaviour and lose their dominant control of the class if they do not comply to the consequences of rule breaking. 

In a study conducted by Gerbo (2004), student and teacher opinions on assertive discipline classrooms were evaluated in comparison to constructive classroom settings. By evaluating the sections which specifically refer to assertive discipline, it is clear to determine that the teacher believes the functionality of assertive discipline is advantageous regarding behaviour management. The study followed a mixed method approach by firstly observing each classroom and then conducting interviews with open-ended questions with small focus groups of students and with the teacher. Overall, the general consensus from students was that assertive discipline was a fair method to use within the classroom as it ensured each student understood the rules and it created a method to ensure equal respect for all. Gerbo (2004) observed the teacher demonstrating clear implementation of assertive discipline; visibly displayed rules, catching student’s good behaviour and all students understood senior management/parents would be involved if poor behaviour was persistent. Throughout the interview the teacher explained that clear expectations within the classroom created a positive environment and relationship with her students.

One of the main critiques discussed by Gerbo (2004, pp.33), is that assertive discipline renders students as “passive recipients” of behaviour management, where students have the choice to follow the rules or not. This notion is supported within Kapur (2018) who conveys the idea that assertive teachers believe students want their behaviour to be directed and controlled. While the teacher within this study believed that there was a positive student-teacher relationship, often this is not the case as the lack of pupil voice can be a source of problems within the classroom. Another key criticism of assertive discipline noted by Gerbo (2004) is a lack of research surrounding the effectiveness of this technique when compared to other behaviour management strategies. While this study is 17years old the lack of empirical evidence to justify the effectiveness of assertive discipline is still evident within current literature.

Contrastingly to Canter’s assertive discipling model, Dreikurs logical consequences model recognises internal and external features which affect student behaviours (Luna 2021). Dreikurs draws on Alder’s Social Theory to explain how student’s behaviour is determined through a goal they want to achieve; the four main behaviour goals within this model include attention, power, revenge, and failure avoidance (Luna 2021; Kapur 2018). Luna’s (2021) evaluation of Dreikurs logical consequences model is divided into four sub-sections where the focus is centred around the roots of misbehaviour, the teacher figure, responses to behaviour and reinforcing encouragement. 

Firstly, focusing on the roots of misbehaviour, Luna (2021) builds on Dreikurs concept that behaviour is shaped by our previous experiences in similar situations. Further, within an educational setting, student’s “subjective interpretations” (Luna, pp.8) are affected by their age and previous experiences, meaning the displayed behaviour will not always achieve the outcome the student wants. Luna (2021) acknowledges the realism within Dreikurs logical consequence model, where it is evident that student’s socioeconomic factors play a role within their behaviour, whether this is positive or negative. In comparison to Canter and Canter (1976) assertive discipline model, Dreikurs logical consequences values student individuality. By evaluating backgrounds teachers are enabled to assess whether there may be underlying issues and analyse the root of the problematic behaviour than merely demanding compliance through assertive discipline.

Through comparing these models, Luna (2021) concluded that the logical consequences model is more efficient at developing life skills. The teacher’s role within this model, centres on enabling students to become self-aware of their actions so they are actively developing their moral judgement which will be essential for their entrance into wider society. Luna (2021) recognizes the re-evaluation of the authoritarian role of the teacher within Dreikurs model; the emphasis is on equipping students to become responsible for their own actions. Contradicting Canter and Canter’s (1976) model, Dreikurs considers set consequences for rule breaking to be illogical as the action must be reflected on by the teacher to give a rational consequence. 

Overall, Luna (2021) takes the position that Dreikurs logical consequences model enhances students’ behaviour management more effectively than Canter and Canter’s (1976) assertive discipline model. Luna (2021) notes that while assertive discipline centralizes on public positive reinforcements, Dreikurs emphasises that students should be actively encouraged, mostly in private, regardless the outcome of each situation; highlighting the importance to nurture student self-worth in order to inspire positive development for future situations. Kapur (2018, pp.30) supports this notion by providing the statement, “Dreikurs believed that the classroom environment should be democratic.” Through using logical consequences, teachers are simulating real-life authentic contexts of society within the classroom; in turn, this equips students to reach a moral and behavioural standard they are expected to withhold in society. 

A behaviour management strategy which can be recognized as including factors of both assertive discipline and logical consequence model is Glasser’s reality and choice theory. Bradley (2014) evaluates Glasser’s reality and choice theory and determines that the key principle of this theory includes individual choice. Bradley (2014) elaborates that each individual, irrelevant of background, social status, ethnicity, all have a choice within to control their behaviour. This notion is supported within Canter and Canter (1976) that students within the classroom are choosing to display disruptive behaviour when they clearly know what is expected of them. Where this model differs to assertive discipline, similarities can be found in Dreikurs logical consequences; Glasser acknowledges that while individuals have a choice in how they display specific behaviour in certain situations, the response is motivated by unconscious genetic needs (Bradly 2014). However, Glasser’s model believes all individuals have five critical genetic needs which include “survival, love and belonging, power, freedom, and fun” (Bradley 2014, pp. 7). Within an education setting, teachers are likely to experience behavioural problems if one of these unconscious needs is not being occupied throughout the lesson; Bradley (2014) supports this by discussing how disruptive behaviours generate through frustration of unsatisfied needs. 

Unlike Dreikurs logical consequences model, where there is a clear acknowledgement of possible disadvantageous socioeconomic factors, Glasser centralizes on the prospect that individuals are in control of their own choices. Bradley (2014, pp.7) evaluates this further and discusses how individuals must “focus[…] on their own behaviour rather than playing the blame game.” When we relate this context to the school environment it is evident students must be self-aware of their own behavioural actions irrespective of previous social experiences. Kapur (2018) supports this and further adds that teachers must be personally interested in individual students to promote effective behaviour management strategies. Kapur (2018) highlights that to efficiently implement Glasser’s choice and reality theory, teachers must understand that while motivated by unconscious needs, children have a choice in how they behave and the best way to combat disruptive behaviour is to redirect it using logical consequences. When examining Glasser’s choice and reality theory in relation to the logical consequences model, teachers have a responsibility to engage closely with individual students and create bespoke plans tailored to the individual, in turn they can ensure they are actively meeting individual needs on a regular basis.

To conclude, the three main behaviour management modules evaluated within this literature review have included Canter and Canter’s assertive discipline, Dreikurs logical consequences model and Glasser’s choice and reality theory. Where assertive discipline and logical consequences model differs, it is evident within choice and reality theory it combines factors of both models. All models recognize the teacher’s responsibility within the classroom to combat disruptive behaviour; where Canter and Canter provide clear rules and consequences, the logical consequence model determines the consequence in relation to the severity of the problematic behaviour. Assertive discipline believe student behaviour is a choice, Glasser supports this yet similar to the logical consequence model believes behaviour is a display of unconscious needs not being fulfilled. Through using specialised judgement and understanding of socioeconomic factors teachers can ensure that students are understood when displaying disruptive behaviour; if the consequence is equal to the action, it ensures the fair treatment of students and builds a greater relationship between teacher and student, creating an equal level of respect.

Reflection and Evaluation

Developing critical reflection skills within the teaching profession is essential to understand how to implement effective behaviour management techniques within an educational settings. Through critical reflecting teachers can understand which methods are effective and which they need to adapt to ensure more positive results. Through evaluating the critical incident in reflection to empirical evidence, this can be beneficial to teachers by helping to establish how to inform their current practice.

Throughout the critical reflection it is evident that the teacher displayed most prominent qualities of assertive discipline throughout the observation. The teacher clearly stated, “control yourself and stop being silly” (Appendix 1), which highlights the notion that the teacher is aware that the students are in control of their own behaviour. This is supported within Gerbo (2004) where it is stated that students have a choice to obey the rules or not. Further, assertive discipline is demonstrated by the discussion of reporting the disruptive behaviour to parents afterschool (Appendix 1). Gerbo (2004) also discussed this notion within their analysis where all students understood that poor misbehaviour would be taken to senior management/parents. Another display of assertive discipline is when the class joins in with the giggling and the teacher announces that she will allow 10 more seconds of giggling and then wants behaviour to return to normal (Appendix 1). The teacher has demonstrated actively taking back control of the class which is supported by Canter and Canter (1976) coining the term the ‘take control approach’ to describe assertive discipline. While the teacher regained control of the class, she also displayed possible understanding of the unconscious needs discussed throughout Dreikurs logical consequences model. In this case, the behaviour was possibly motivated by the unconscious need of attention; by allowing the student a small amount of time of disruptive behaviour she has ensured part of this need is being met in aid to stop the disruptive behaviour. Additionally, it is evident the teacher is aiming to make students aware of their actions and support Glasser’s choice and reality theory through highlighting the impact on others “who want to learn” (Appendix 1; Bradley 2014). The discussion of talking to the teacher outside of the classroom further evokes Glasser’s theory as there is private element of encouraging students to do better.

By observing this critical incident, it has influenced me to take a mixed method approach within my own practice, using elements of each model described above within behaviour management. Assertive discipline ensures that the teacher has full control within the classroom and through use of positive reinforcement can give students a sense of self-worth and make them feel confident with their own actions. Furthermore, as described in Luna (2021) the logical consequences model builds greater life skills for children through behaviour management; when paired with Bradley’s (2014) analysis of Glasser’s choice and reality theory it ensures that teachers can make children self-aware of their actions and the implication on others is a life skill they will use throughout their lives. In addition to this, Luna’s (2021) evaluation of Dreikurs logical consequences model highlights how each student has different socioeconomic backgrounds; their intrinsic and extrinsic environments affect their daily experience and management of behaviour. Through involving students within discussion and collaborating on the standard expected within the classroom ensures that pupils have a voice, meeting Donaldson’s (2015, pp.30) purpose where students will be “ready […] citizens of Wales and the world.” 

By understanding these factors and combining them into my personalised behaviour management model, it will ensure that within my future practice I am a fair and understanding teacher who acknowledges student voice and understands the importance of students having self-awareness throughout their lives.

Conclusion

To conclude, critical reflection is essential for the continuation of professional development within the teaching profession. Through observing and a process of reflection teachers are enabled to adapt their behaviour management strategies to effectively combat disruptive behaviours of students within the classroom. While there are many reflective models which are beneficial for multiple reasons, my personalised reflection adheres closely to Brookfield’s (1998) four lens model; as a practitioner reflecting on experiences, we use our own subjective encounters, in conjunction with peer support from our tutors, evaluating the student socioeconomic background, and structure our practice through academic research. By critically evaluating the observation in relation to Donaldson’s (2015) four purposes, there is a clear link between the 2022 curriculum reform and actively demonstrates how teachers practice should be informed through the structured framework. Additionally, the analyses of current literature surrounding behaviour management has determined three clear behaviour models used by teachers, these include: assertive discipline, logical consequences and choice and reality theory. There are many benefits to each theory and while assertive discipline and logical consequences differ there are points included from each within choice and reality theory; implying the most effective behaviour management strategy can be created by using characteristics from each. By reflecting on each method discussed in the literature review in relation to the critical incident, it enables teachers to assess their actions and use key points from each different discipline: assertive discipline, logical consequences, and choice and reality theory, to create a unique positionality on behaviour management which informs future practice regarding behaviour management strategies.
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Appendices 1000

Appendix 1
	Date, Time, Year Group:

22/09/2021
1:30pm
Year 2

	Where and When:

Within the classroom, after lunch break. A very busy setting, children sitting and chatting on the carpet waiting for the teacher to arrive within the room and set the task for this session.

	What happened: 

While getting settled on the classroom carpet, one girl on the carpet started giggling with another one of the boys who sat next to her within their row. The remainder of the class was waiting for the teacher to come into the classroom as she was speaking to another teacher. Due to the disruption from the first two students, the rest of the class joined in giggling rather than sitting quietly like normal. The first student who initiated the giggling continued laughing (seemingly forced), she encouraged the boys who sat around her to continue laughing when the noise level was reducing. When the teacher came back into the classroom she said, “What’s going on?” directed at the girl. Which she replied, “I can’t stop giggling because of (the boy who sat next to her)”. She continued to force giggling, encouraging the rest of the classroom to join in disrupting the beginning of the session. The teacher responded with, “Come on (girl’s name), I know you can control yourself and stop being silly, it’s time to calm down now after lunch.” The girl continued to laugh, and the rest of the class joined in and ignored the teacher. While the class was still laughing the teacher said, “I’m going to allow you 10 more seconds of giggling and then we’re going to stop and be sensible in the classroom because it’s not fair on those who want to learn.” After the teacher counted down from 10 some student’s behaviour continued to disrupt to which the teacher said if the behaviour continued, they would have to stand outside to talk with the teacher and their parents were going to be called in to the classroom to discuss their behaviour at the end of the day.

	Areas of possible exploration:

Behaviour management and classroom organisation.
Lee and Marlene Canter  Assertive Discipline.
Teacher demanded control of the situation.

Dreikurs  Logical Consequences Model
Child could be displaying inappropriate behaviour motivated by an unconscious need  possibly to gain attention within the classroom amongst her peers as the teacher was out of the room.

	Notes: 

Busy environment due to entering the classroom at the end of lunch.
Children continued to be silly like they were still outside of the classroom.
Directions from teacher were made explicit.




Appendix 2
	Date, Time, Year Group

23/09/2021
3:15pm
Year 2


	Where and When: 

Within the classroom end of the last session of the day, the teacher announced it was tidy up time where the children were to pack up their workbooks and stationery etc. and put the classroom back to how it looked at the beginning of the day before they left school.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

All the children were spread around the classroom in different areas as they had been completing their challenges for the day. The focus table in the middle of the classroom was told to finish their final sentence on the literacy comprehension and give it to the teacher to mark. Then the teacher announced the to the rest of the children to quickly finish their final activity. One of the girls had finished her work and proceeded to tidy up her area by putting stationary away and stack her chair ready for the end of the day. The rest of the students waited in their areas for direction from the teacher. The teacher spoke to the class and said “Wow well done … always looking to help me and tidy the classroom without even being asked. I think you deserve a dojo point, I’ll put it on sims at the end of the day.” The class then began to tidy their own individual areas, following by the first girls lead to try and show the teacher that they were also trying to help her, in order to gain a dojo point on sims.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Lee and Marlene Canter (mid 70s)  Assertive Discipline

Teacher caught one of the students being good, after one student gains 12 dojo points it is reported to the head teacher and parents and the good behaviour is then rewarded with a prize.

Behaviourist approach  relying on the external reward to change the attitude of children tidying up the classroom. Initial child not motivated by the idea of a dojo point until rewarded with one which the influenced the rest of the children within the classroom who also wanted dojo point.

Mayer (2004) – learners may be behaviourally active but not ‘cognitively active’  debate whether learning has occurred or are the children being trained to receive dojo points when they show good behaviour (which could possibly not happen the next day/session)




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The environment was very busy as there were different areas with different activities and some children were in the other year two classroom as they were divided by ability group, and some children had challenges which were situated outside. In this case the children outside were not being observed by the classroom teacher but by a ta who didn’t report any dojo points which possibly could’ve been awarded for good behaviour outside.




Appendix 3

	Date, Time, Year Group

23/09/2021
12pm
Year 2


	Where and When: 

Within the classroom, Literscy AoLE, focus table was in the centre of the classroom it was a busy environment as the rest of the class were tidying up to get ready for lunch.


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

Groups were rotating around the focus table, either completing work with the teacher or completing enhanced challenges when the work was finished. Some groups had finished the literacy activity the previous day and there were two remaining groups today. The task was to stick two pictures in their exercise book and write a sentence about each picture. One of the students currently on the focus table was refusing to do the work as she said she had completed it yesterday. When the teacher checked her book, there was no evidence of the work complete yet she continued to argue with the teacher and refuse to do the work. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Canter and Canter  Assertive discipline
Students actively choosing to misbehave and not adhering to the class rules.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Very busy environment students were excited for lunch and focus table was continually distracted as it was placed in the centre of the classroom. 




