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Foreword

olin Mortlock is more than an outdoor educationalist. He is a

leading and pioneering adventurer in his own right botlin the
ield of mountaineering and also long distance sca canoeing. In
addition he is a thinker and has brought to outdoor education a
stimulating, at tines conlroversial. yetvery nxzm:z?.m :m.__:.:mn__ Lo
this lield.

Colin is an educationalist in the very widest sense. He does not
wanl to place advent the outdoors into a tidy little
compartment but rather. in his regard for life as a whole us a
constant educative process. sees what significance the search for
adventure can have on not only broadening mind and body but also
in helping us have better, happier and cer tainly more fullilled lives.

le grasps and understands the fact that adventure in its very
essence las a real element of risk. 1t is the mastery of this risk that
provides one important ingredient n the salisfaction and value of
(he adventure. Colin Mortlock has helped and encouraged many
hundreds of youngsters (o discover in themselves abilities and
potential that they never realised they could have. Paradoxi ally., in
allowing youngsters Lo develop their Lull potential and through this
expose hemselves to a level of risk which they were able to
understand and harness. he was probably also giving them a saler
introduction to the outdoors than is given mn a mueh more
superyised and heavily controlled environment by many outdoor
educationalists who. through the very lact of the cocooning. all
too often fail to arm the student against the reality of danger that so
many of the adventure-orientated activities must inevitably have.
Nearly everyone has a seed of adventure within them wailing to
germinate. Colin Mortlock recognises that the level of adventure to
which each person might wanl o aspire is very diflerent in every

o towards this leeling of adventure. be it the

individual. Req
d hill or some sheltered coastal water. the

arown ol o Lake

heights of Everest or the empty, storm-swepl coast of Alaska, there
is a vast satisfaction and fullilment to be found in the outdoors. This
book delves not only into the philosophy of adventure but a
philosophy for life itsell.

Chris Bonington
[lesket Newmarket



Preface

viting this book has been rather like preparing for my first
énz_,&r ion. T now know that. perhaps like any skill, the skill
of wriling can ouly quired by a considerable amount of hard
work over a long period of time. [ have been particulatly conscious
also, of the difficulty el even beginning o coherently define some of
the deeper values implicit in the wilderness journey. There have
been occasions when | have telt that it was unrealistic to attempt
such a bouk, especially at a tune when | was substantially involved
practically in the outdoors. So little appears to have been writlen in
(his area. however, that it has seemed necessary to-make a start.
The book is it two main sections. The first six chapters are
concerned with establishing a broad [ramework of levels of
adventure as well as emphasizing the importance both of the quality
of the experience and of the possibilities ol adventure being
instinctive. Subsequent chapters develop a personal philosophy of
the potential values of these experiences. Whilst the ideas are
essentially from personal experience | have made extensive use ol
quotations from more authoritative sources. The people whose
writings 1 have used, have inspired me by their own experiences. |
hope they also add support to the idea that the key human virtues
are crucial to any satisfying lifestvle. and that the outdoor journey in
particular has considerable potential in this respect.

Colin Mortlock
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Introduction

here is something delightfully simple in a spontaneous decision

to go into the outdoor environment and tackle some lonm of
adventure. 1t would seem reason enough that it was both enjoyable
and satisfying. Certainly as a young rock climber these were my
reasons. and 1 felt no compelling urge 1o enquire [urther.
Mountaineering as a way ol lite scemed 10 be a worthy ideal.

It was with this attitude that in 1960 1 first taught secondary
schoolboys for a period ol three months, in order lo earn some
money to climb in the Himalayas. As a selfish young man 1 was
convinced that 1 would never be, and did not want to be, ateacher. |
was both surprised and pleased therefore. to find young town lads
responding with great enthusiasm to my climbing circuils and
commando courses in the gymnasium. Olficial views of what | was
doing, as an unqualilied temporary teacher, were somewhat
confusing. The local Adviser was appalled by my misuse of
equipment, whilst a visiting Inspector was 5o impressed that he
made a film and suggested that 1 qualify asa teacher! So enjoyable
was the physical work with the youngsters that 1 took them out on
gritstone to climb. Their abilities were impressive and matehed only
by their obvious delight in the sense of freedom and challenge ol the
activity. Two of them joined me in-the Lake District for a week's
climbing. 1t was difficult to believe their performance. At the age ol
|4 and in shoes. they confidently followed me up marny climbs ol the
Very Severe and Extremely Severe grades. At the end ol the week |
pointed out the line ol a Very Severe route on Castle Rock of
Triermain and told them to lead through. 1 then walked down to the
campsite. That week was my first real introduction to the
capabilities of the younger generation.

Five years later, in 1965, when leading a schoolboy expedition 1o
Arctic Norway, my awareness of adolescent potential was consider-
ably extended. 1 had taken a paity of 30 boys. sixteen o nineteen
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years old. {rom Mancheste  srammar School, (o a relatively
unexplored and rugged mow .ain area. The specific aims of the
expedition were. in the first instance. to climb as many peaks as
pussible in an area of JU0 square miles. The expedition was then to
split up and undertake exploratory work ranging from white water
canoeing and rock climbing to botanical and geological surveys.
The hidden aim of the trip was to [ind out just how capable were
young people in a wilderness enviroument after a year ol
progressive training. To this end. the adults with the group were
kept to a minimun: myself, my wile (with responsibilities [or the
scientific work and the catering) and a Doctor. With the expedition
working [or six weeks. in up to seven small groups. aud with an
environment that was both hazardous and somewhat remote. there
was ample scope for accidents. Perhaps there was an element of
Juck in that the ouly such incident was a badly sprained ankle which
occurred at Base Camp. What was pleasing was that, despite much
bad wealher, the practical objectives of the expedition were
achieved. This included climbing all the peaks within the specilied
area. | returned to Britain more than ever convinced about young
people’s capabilities. They had all been in serious outdoor
situations and responded as self-reliant young men.

The next six years at the Woodlands Outdoor Centre in Wales led
to an extensive development inmy thinking. Unlike the Manchester
expetience, the Centre calered for a very wide range ol intelligence
and abilities, as it was used by all the secondary schools from
Oxlord. Apart from learning that the desire for adventure was
likely to be instinctive and that. [or educational purposes at leasl,
adventure should be developed as a progressive concept, 1 found |1
was deeply impressed by the attitude of most of the adolescents who
came for a fortnight of challenge. Not only did they quickly tend to
(reat the Centre as home duting their stay, but they were generally
prepared to face up to the problems of fear and discomfort. On
winter courses. [or example, canoe capsize drill was often a bitterly
cold experience. especially without wetsuits! Many olher adventure
activity groups would also return from days out, both cold and wet.
as well as tired and hungry. Determination and courage were
characteristic qualities of these young people in these type of
situations. Groups also often displaved compassion to any member
who might not have much skill but who was prepared to make a
greal effort. Opting out trom a challenge was unusual as it was not
traditional within the life of the Cenire.

12

[ e so impressed, if not iuspired, by their genera .t

and o Jlie potential of this type of experience as pal their
education. that 1 eventually called a meeting in North wales (o
consider the formation ol an Qutdoor Association.! [ particularly
hoped that such a body ¥ wuld encourage the development ol
outdoor adventure ‘to meet the nceds and abilities ol young
people’.” From this meeting there eventually emerged what has
since become The National Association lor Outdoor Education.”
At the same time 1 found myself writing and lecturing on the need
for young people to adventure.

During this period | found considerable opposition to the
adventure conceplt. not least from those who were in responsible
positions in Qutdoor Education. This oppesition was particularly
strong amongst the Wardens of Cenltres. the Advisory Service and
the Inspectorate. Somehow the ideas of adventure, fear, physical
hardship and discomfort were considered to be inappropriate, and
were largely unacceptable as a major aspect of education through
the outdoors.” In essence my views were seen as narrow, fanatical
and dangerous: criticisms that were seldom made lace 1o face,
Almost inevitably, and acceleraled by the Cairngotm tragedy and
fatal incidents in winter in North Wales to young people, the
concept of Outdoor Education was developed. By combining
outdoor activities with environmental and field studies. educational
nd academic respectability were achieved. Equally, and very
canveniently, fundamental guestions concerning adventure. sell-
reliance and self-development by young people, were largely
ignored, It wasa subject too dangerous and too radical to bring into

proiinence.

Ten years of further work with young people and: within a
community project based in the Lake District” strengthened my
view both on the broad values of the outdoors as well as ol the
adventure approach. Alter the six intensive years working with
(hirteen to fifteen year olds at the Woodlands Centre, [ [ound my
time taken up mainly with boys and gitls up to the age ol thirteen.
The questions in my mind at that time were concerned with whether
this young adolescent age group would both enjoy and cope with
exciting adventure pursuits sucli as white waler canoeing, rock
climbing and survival, in winter as well as suntmer. [ these activities

L

were relevant. then there were serious doubls in oy mind
concerning possible strength. endurance and exposure prablems.
There also lurked the more positive thought that there wis d
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possibility that through progressive training, self reliance might be
achieved by the age of 12 or 13 — at least in the [orm of summer
expeditions.

With the help of experienced ouldoor leachers, who were on my
Course at the College.® my queries and doubts were answered in a
most positive way by the young people involved. | had quite simply
underestimated their capabilities. There was no doubt that
adventure was relevant to this tender age, that they could acquire
considerable levels of skill, and that, not least, they had the courage
and determination generally to face up to fatigue and discomfort,
cold and fear. In addition, various summer expeditions by them
through the hills and down rivers without adults. showed they could
work as groups efficiently and be self reliant. The sight ofa Lhirteen
year old girl kayaking a grade 1V rough river World Championship
course wilh a [leeting smile on her face. remains vividly i my
memory. Although the occasion was in a slalom competition, it was
nevertheless the epitome of adventure: the journey witha degree of
uncertainty with a premiwmn on self reliance.

More importantly. close involvement over live years with some of
(hese youngsters, and their almost daily involvement in the
outdoors. has convinced me of the possible deeper values to be
gained {rom such an approach. As young people they seem 1o be
very mature [or their age. They tend to accept the need to work hard
regularly if they wish to lind success in what they do. Their
determination is undeniable when they are prepared to kayak
regularly early in the morning before school throughout the winter.

Most pleasingly they geuerally recognise that it is the effort Lhat
counts rather than the results. and on weekends away they tend to
work and act as a team. Actual success in terms of results, or in
representing their country, has not led to arrogance as one might
pussibly expect. Fears concerning possible deterioration in their
academic work at school have also proved groundless. It would
seem thal they can cope positively with a lifestyle of ‘work hard,
play hard, and don’t mess about”.”

Whilst working with this particular group. and with more diverse
communily groups, has given me a great deal of satislaction. I could
never accept that any form of teaching should replace my own need
[or adventure. Unlike being at an Outdoor Centre, working from a
College gave me the vacation lime to expedition. and opportunities
were taken both abroad and in Scotland. Most of these experiences
were by sea kayak on remote coastlines. Much of my thinking has
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been inspired {rom some ol these, and earlier adventures in the

mountains.

Other experiences have also broadened my views ol the values of
{he self-reliant journey. In particular there were the backpacking
and camping expeditions by the family round various islands in
Northern Britain.® With a wife, who is a keen naturalist, and three
young daughters who are diverse in temperament, age and abilities,
the expedition challenges were of a ditferent order from iy owi
personal ventures. Instead of the close presence ol danger, as with
small boat journeys on the sea, there was the challenge ol whether
the family could find enjoyment and satisfaction [rom the
backpacking and camping in what, at times, was a harsh
environment.

Like Sir Edmund Hillary, 1 found these journeys inflinitely
rewarding. Back at home there seemed few occasions when the
family were all together. Either my wife or [ were often oul in the
evenings and weekends. al meelings, lectures or involved wilh
aclivities. At the same time, two of the daughters were either
involved with homework or their own interests. The contrast with
our outdoor journeys was extreme. Having left the car on the
mainland. our life became one of simplicity. We would backpack
for about eight hours each day, and then camp with evenings on the
beach. The essence of these journeys was a return to basic living,
with a common objective that required us to work together, play
together, and help each other. My awareness respect and Jove lor
the family increased, as did my knowledge of the environment. Asa
[amily we all telt that we had gained greatly [rom these experiences.

My work during this period was mainly conerned with running
Courses for experienced teachers.” On a year's Couise it was
possible to both share a variety of adventure experiences and Lo
discuss their possible values. With students coming fron Amer ici,
Canada. Australia and New Zealand, as well as from Britain, it was
normal to have wide ranging discussions on the outdoor experience.
Signilicantly perhaps, despite the sometimes greal diversity ol
ideas. the basic concept of adventure was never seriously
questioned. 1 suspect that almost anvane who is involved teaching
adventure activities to young people. subconsciously and instine-
lively knows that what he or she’ is doing has significant value
bevond (hat of learning skills.

The opportunity to explore further the relevance of the values
implicit in the wilderness experience came witl an ivitation Lo give
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a lecture at an Internatior  “onlerence in Australia in 1981.'" 1
had decided to speak ontl  ate of British Outdoor Education and
it seemed necessary to take a nm:.mm:_ look at the state of Western
Society and its education systems as essential background. The
evidence | found was very disturbing and seemed to underline the
essential need for adventure as a central part ol the education of
youtg people. As Solzenitsyn [ound, Western Sociely is dominated
by a lack ol courage and ego-centred trivia.!! 1t defines progress as
increased security and a greater ease of living, and by an increase in
the Gross National Product. 1[, as would seem reasonable, maunkind
is searching for happiness, then this type of ‘progressive’ society is
obviously in very serious dilliculties. Figures for suicide rates,
mental illness, drug abuse, divorce, crime and vandalisin are both
very high and increasing throughout Western Society. The time
honoured human qualities so essential in any civilization are largely
ignored, unless they are convenient, or increase the power or status
of tie people or country involved. Instead of integrity. dishonesty
and deceit are rampant throughout all layers of sociely.'? Instead of
humility, arrogance is commonplace. Instead of self-reliance. the
Welfare State approach has led to a great deal of irrespounsibility. It
is normal for people o evade responsibility for their actions ilatall
pussible. It is convenient to pass the respousibility either on to
someone else, or to some committee. 1n a simitar way. emphasis on
individual freedon has led Lo an attitude of ‘I'm alright Jack’, and
an evasion of responsibilities as a member of society. Selfishness
and apathy concerning the future of mankind are typical attitudes.

These disturbing trends of modern man and ‘the nuclear age’ are
of course unacceptable to many people. 1f one looks beyond
govermuent and multi-national corporations, and into the lives of
many individuals, then one will find the universal values, or at least
some of them, are still very much in evidence. As a sociely Britain,
for example, still places courage as something of special import-
ance. Compassion and unselfishness too are reflected in the myriad
of caring and helping organisations. There are also many bodies
concerned with the protection of the natural enviranment and its
wildlile.

An increasing number of people have rejected the trend of
modern naterialism and, in a variety of ways, developed alternative
lifestyles and ideals more attuned (o men as part of nature. This
‘New Age’ movement'” is beginning to attract media atlention in
much the same way as the Green movement in m:_.o_um.E

L6

Ist it is difficult not to be highly encouraged 1 by the
a. ot and extent of voluntary work, and the  .rease
alternalive lifestyles, it does seem however, that in practice, they
are almost totally peripheral to the political juggernauts that
ruthlessly exploit both the earth and less fortunate human beings.
None of the major political parties, in terms of their actions, appear
to be prepared radically to change direction away from the aims ofa
higher standard of living.

The same comunent can be made generally about the education
systent, which will always tend to reflect the aims of the sociely.
lincreased securily and ease of living by way of exaniination ‘success’
is still the tradition, despite at least 20 years of attempts (o change
this system. The result can be seen in most secondary school
classrooms around the country: boredom and restlessness rather
than vitality and enthusiasmi. When the bell goes for the end ol the
school, there tends to be a swift and joyous exodus. Education has
finished for the day and the adolescent can relax and really live!
And then of course for many, there is the endless homework —
usually a tedious chore that is often done with resentment and
without enthusiasm.

The effect of this traditional approach (o secondary education is
not only Lo stunt the growth of many young people but, in their eyes
at least, to brand a majority of them as academic {ailures. Many ol
them know that in practice, school is often only concerned with the
numbers of examination passes. Nothing else appears to maller.
The resultant damage to such adolescents must be enormous. Not
only do they tend to lack self confidence and vitality, but they will
tend to treat any form of education in later lite with contempt.

As recognised by many scientists and philosophers, the world is
now at a crisis point in its history. The greed of selfish materialism
by the advanced nations. has led to huge probleins both within those
societies, and in terms of providing sufficient resources [or the
health and well-being of the entire human race. lf it is accepted that
there is a duty to try and safeguard the happiness and well-being of
the enlire human race, then it is obvious that there must be a radical
change of attitude by modern societies. Almost from the dawn of
history, outstanding men and women have shown the way by the
qualities they have displayed. These include COURAGE: COM-
PASSION: DETERMINATION: INTEGRITY: HUMILITY and
SELF RELIANCE. Such qualitieg, and associated ones, should be
openly recognised within society as ol supreme importance, and
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way beyond those ol physical or intellectual excellence, important
though these are in themselves.

AL the same time as endorsing the value of these qualities.
modern man must avoid at all costs. the temptation to be greedy and
sellish. All his actions should be based within the following broad
framework:—

To try and develop, to the best of his ability,

AN AWARENESS OF, RESPECT FOR. AND LOVE OF

SELF balanced against

AN AWARENESS OF, RESPECT FOR, AND LOVE OF

OTHERS balanced against

AN AWARENESS OF, RESPECT FOR, AND LOVE OF

THE ENVIRONMENT

This means, in effect that moedern man will reject the arrogant
concept that lie can conquer Nature. lnstead, he will accept notonly
that he is part of Nature, but that, as its supposedly most advanced
form of life. he has a huge responsibility for the happiness and
well-being of ALL forms of life.

The great message of twentieth century biology is that all human
life. and indeed all life. has an essential unity; and that all lorms of
lite share a common ancestry, and use the same genetic code. In the
same way. all human beings have commen needs—for [vod, shelter,
securily creative sell-expression, and the freedam to explore ideas.
If the human species is to continue, then each individual needs to
face up to the remendous problems of the modern world, and to acl
according to his conscience. Hope and optimism can give us the
strength ol mind. along with the acceptance that our earth, divided
against ilself. cannot stand: and that war is not the answer. A world
without frontiers must be the aim of modern man. First, however.
le must learn to cross the frontiers of his own mind and discover
something of his etnormous poteuntial for constructive and expand-
ing activities rather than self destruction. My experiences have led
e to believe that the adventurous and self-reliant journey in the
natural environment. can provide him with an opportunity to
discover himself.

[§

CHAPTER |

Adventure

1._”4: adventure in the natural environment is consciously (o take up
a challenge that will demand the best ol our capabilities
hysically, mentally and emotionally. [tis a state of mind that will
initially accept unpleasant feelings ol [ear uncertainty and
discomfort. and the need for luck, because we instinctively know
(hat. il we are successful. these will be counterbalanced by opposile
leelings of exhilaration and joy. This journey with a degree ol
uncertainty in the ‘University of the Wilderness™ nay be of any
length in lerms of distance or time: in any dimeunsion —above, on or
below ground or waler.

It may be climbing up a len foot slab covered with large holds or

the biggest and steepest rock face in the world.

It may be canoeing down the easiest or hardest rapid in the

world, or the shortest or longest river.

[t may be sailing on a lake or across an ocean.

L all cases you, the person in the situation, are being challenged
to the best of your abilities. 1f you have given of your genuine best,
and eitlier overcome the challenge or retreated with dignity through
skill and experience rather than luck alone. then you have had one
of the greatest experiences ol your life. You have had a ‘peak
experience’ with feelings almost indescribable and beyond those
common to normal and routine living. Ultimately life is about
feelings. those that are concerned with the joy ot living, rather than
the auxieties of wmodern existence.

okt

It is your first rock climb. You are a complete beginner, : nd the
older you are. the more likely that you have doubts and inhibitions
(such is the paradox of maturation!). The instructor has brieled you
and the rest of the group on the climbing communication calls and
safety arrangements. Your helmet has been adjusted and you are
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tied on to the bluntend of th pe.* The instructor quickly leads up
the 100 foot rock face mai 4 it look easy. belays at the top, and
calls down for you to begin climbing. The others wish you luck as
you tentatively start up the rock. Your boots. and movements
generally, leel clumsy. but as the holds appear. which seemed
invisible from below. you gradually gain both height and confi-
dence. At 40 feet the rock becomes more difficult, and you only get
up the next section because the instructor both encourages you and
explains how to use the holds. You manage quite well. but
immediate enjoyment is somewhat spoilt by the feeling that this is
becoming serious — the rope looks incredibly thin, and those jagged
and menacing boulders at the foot of the climb lovk a long way
down.

At 80 [eet you reach a crisis point. The rock steepens. You can't
see any good handholds above and your arms are feeling tired. II
you could. you'd stop the experience right now. amd go back to
horizontal living. Your mind is a jumble of thoughts: “What if 1 ask
[or slack and climb back down? But that would mean reversing that
bit at 40 foot and 1 might {all off. And anyway what would my mates
below say? 1Us alright lor them. they're not up here. Still, they'll
have their turn!’ You listen to the istructor telling you how (o do
the next few moves and that you should relax because you're quile
safe. ‘Safe! I don't feel safe and anyway it’s alright for hini, he’s a
climber’. You stiil can’t see how to do the next section and you [eel
anger. ‘Why am I doing this? It's crazy. Ull just stop here and he can
rescue me.’

The battle rages within you. You look again at the problem. ‘Yes,
maybe if I move up lett on that hold, Lean reach this good hold he’s
talking about’. Your positive thoughts just win out; you keep your
lear in check (just!). and with a tense “tight rope!” you start mioving
upwards. Almost unbelievably the “thank God hold arrives. the
crisis point vanishes, and saon vou arrive on the top — shallered,
amazed. overjoyed and exhilarated all in one crowded moment.
The ground and your [riends look a long way dowun. but now the
distance doesn't feel hostile. You feel great and sit back to enjoy
watching the rest climb. You are aware that the view froi the top is
superb.

As the others climb, you notice their reactions. Some find the

*The blunt end refers to the end ol the 1ope used by those who follew up a rock climb. The leadec
used the sharp end of the rope. The ditterent terminology Lot the rope ends isconcerned with the
implications of falling ofl
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whe  limb easy. and don’t appear to have experie  d your
ext  ation. Others {ind parts of the climb so hard the  1en they
finally reach the top, they appear more relieved than exhilarated.
One lad falls off. is held on the rope, and then eventually relreats to
the ground. He doesu’t seem happy al all with his climbing
experience.

The next day you can go canoeing. You've been told that the
instructor is a fanatical white water canoeist, who has been on TV.
As you're not keen on cold water, you're apprehensive even al
breakfast time. This is considerably increased when he takes the
group to a rapid on a river, and says the group will canoe down the
rapid. ‘He must be mad — we've never canoed before — and those
waves are all white and the current looks really fast’. Again,
reluctantly, but somehow excited, you put on a crash helmet and
buoyancy aid and listen intently on what (o do, especially il you
capsize. Thankfully you're not the first one to go and you note, with
relief, that the two before you seem to be smiling when they reached
the pool at the foot of the rapid, and they didn’t capsize!

You sit in your canoe and seem to be a tight fit. Dismal thoughts
well up about. “What if I capsize and can’t get out?” You're very
tense as you push off — this isn’t enjoyable and the noise of the rapid
sounds horrid. You haven’t time to think much ~ you're moving
down swiftly and spray is hitting you in the face. There’s a sudden
and sickening jolt, the canoe tips, and in a {lash you're upside down
and terrified — trapped, and the water is unbelievably cold. You
fight to get out, but your legs are stuck in the boat. Through your
panic, you remember dimly, instructions about dog paddling Lo get
your nose above the water to breathe. As you do this, your legs
come free and you're floating down the river. The instructor is by
you. You grab the end of his boat and are soon at the bank —soaking
wet, cold and, above all, relieved that you're still alive. No
enjoyment, no exhilaration, just reliel and acute discomfort [rom
the cold. You note that others who capsize have similar reactions,
whilst others who don’t, obviously seem to have really enjoyed the
experience. One lad, who has canoed before, doesn’t seem alfected
in any way by the experieuce, although he obviously enjoys the
capsizes of the others.

In the afternoon, after a hot shower, you canoe on {lat water. You
learn some of the skills of boat handling, and manage not to capsize
again. You are pleased with what you have learnt, butsomehow the
session wasn't as exciting and certainly didn’t compare with rock
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climbing.
ok ok

Twenty years of putting people of all ages in these adventure
situatious, in a wide variety of activities, and noting their reactions
and commeuts, has led me to believe that there are four broad
stages discernible in any outdoor journey. The person involved,
whether he is a beginner or the mosl experienced ol performers,
would seem to be in one of these stages al any particular moment on
a journey:

STAGE ONE: PLAY

This is the level in the activity in which the person is working or
playing considerably below his normal abilities. He has minimal
involvement, therefore, in terms of emotion, skills, mental control
and conceutration. Fear of physical harm is absent. His response (0
this level of activity will range trom ‘pleasant’ and ‘{un’ to ‘boring’
and a ‘waste of time’.

STAGE TWO: ADVENTURE

The person leels in control of the situation. bul is using his
experience and abilities (o overcome a techuical problem. Fear of
physical harm is virtually absent. because the personisin control. It
fear does exist. it lurks beneath the surface, because although he
knows he is in control, he may still be in a potentially dangerous, or
strange, environment. ,

An adult deliberately sets himself a problem as a personal
challenge which with etfort. and barring incidents. he feels he can
overcome with satisfaction. He has deliberately not pitched his
challenge too low to the ‘playing’ stage, because he instinctively
knows it will bring minimal reward. On the other hand he has
deliberately not set his challenge too near his personal limitations.
He knows that to do this, is to court the likelihood of physical harm
shiould a mistake ensue or bad luck intervene.

In pupil terms, this is the level where the teacher tends (o work in
SKILLS LEARNING. The pupil can apply himself, as the problem
set is a challenge 1o his technical abilities in particular. He is not
disturbed by feelings of boredom and lack of involvement. nor Ly
the psychological stress of the nekt slage.

This stage is of crucial importance as preparation for any
demanding journey.

STAGE THREE: FRONTIER ADVENTURE

I'his is the stage beyond, and often just beyond, stage I1. The person
has [ear of physical harm, or physical or psychological stress, and no
langer feels complete master of the situation. e leels, however,
that he can. with considerable effort on his part, and given luck,
avercome the situation without accident. He accepts that his sKi
are aboul to be tested. e is conscious of a delinite degree ol
uncertainty as to the outcome, and feels, as it were, poised on
knife edge between success and failure. I he succeeds. he has
experienced what | would term ‘frontier adventure’. He has found
himself in a situation which becomes firmly etched upon his mind —
perhaps {orever. He has feelings of satisfaction, if not elution, about
the result. The degree ot satisfaction and pride is propol tional to the
scale and intensity of the experience.

STAGE FOUR: MISADVENTURE

This is the final stage — when the challenge is i any way beyoud the
control of the person. In ultimate form the resull is death. but
between death and serious injuries on the one hand and (rontier
adventure on the other, there are various degrees of both physical
aud psychiological damage. IUis possible and indeed not inlrequent
in practice (v experience misadventure without any form ol physical
ijury. In mild examples. the reaction will be one of immediate
dissatisfaction and sell-rebuke, because the person has been inan
adventure situation in which he has acquitted himsell badly. The
classic case of this type is the person trying, or being made to try,
something that involves a degree ol technical skill, or degree of
control over his fear, that is beyond his abilities. Paradoxically in
many mild cases of stage IV, the learning experience may be ol
great value Lo the participant. Fear. however, can easily be of an
extreme nature in misadventure. Where it leads to panic and terror
it is unjustifiable in educational lerms.

In (he examples given at the start of the chapter, the climbing
experience would be stage | for the instructor, stage 111 tor those
who had to battle up the climb, and who reacted wi b immediate
feelings of ‘that was great’: stage IV lor the person who fell ofl and
retreated: and stage L and 11 for those who got up easily. and weren’t
worried by the height. In the canoeing example in the morning
session. thuse who capsized were very likely to be instage 1V during
the capsize; stage 11 or LUl they were tpripped up'. but managed

successfully: and stage 1 lor the lad who | belore. The
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m:m._,:o.o: mm.mmmo: was likel.  'have been mainly stage H with stage

IV in first time capsizes. }
[here are some important general comments to be made about

the stages of adventure:

- mmnr stage is extremely broad, especially stage 111

— Quajourney or during an experience, a person may go through
several or all the stages, perhaps several tinies. The order of the
stages will depend upon when the problems occur during the
journey.

- T . . . .

._J:m Play’ Stage (1) is concerned with minimal feelings and
mvolvement.

- u:w .>Q<m:::m Stage (1) is concerned with positive and
mm_:m_x:_,m humau feelings progressing in intensity to the peak
experiences of the Frontier Adventure Stage (111). The positive
feelings ol stage 11. and especially stage 111. are of the type that
make life leel worth living, and are potentially available to
almost anyone. )

— The z.mma,\.m:::m Stage (1V) is concerned with immediate
negative and disruptive feelings.

CHAPTER 2

Stage II — Skills Learning and Adventure

n the ‘first adventure’ examples ol the preceding chapter, it wiil

be noted that the perlormers were more or less complete
beginners, and yet were able to experience the peak experience
feelings of stage 111. This was providing that the challenge made big
demands on them, which they were able (o handie — both in
psychological and in physical terms.

‘The ‘perfect’ beginner session by an instructor will ensure that all
the group experience stage I11. and avoid both the boredom ol stage
I. and the negative reactions likely from stage I'V. The instructor
who can do this deserves respect, [or lie may well need a whole
range of different challenges within each activity in order to meel
the requirements of each individual adventure threshold -
especially in a mixed ability group, as is common in Centre work.
He may also have time and the environment working against him.
[n introductory abseiling, for example. one group member may
need a 150 foot {ree abseil to reach stage 111, whilst another may find
a 10 foot slab abseil evokes the same feelings. Similarly, certain
activities are particularly difficult in this respect. Hill walking, being
a group activity and featuring movement that youngsters had done
since very young, can be a considerable problem. A radical
approach, such as carefully selected solo or small group unaccom-
panied walks, may be necessary. It may be worth noting that,
without adults present, a cow in a field, or climbing over a gate. can
be stage 111 for some youngsters.

However, no matter how difficult provision of stage T might be,
it is essential to try and provide it for each beginner as an
introduction. Failure to do so can have the following result:
~ If the introduction is stage L, then it may convince him that the

particular activity is no more adventurous than football or
hockey.
— If the introduction is stage 11, it may convince him that the
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aclivity 1s not particularly exciting.
- :Em. introduction isstage 1V then it mav convince him that the

activity is too [rightening for him, and never to he repeated

Al ___% introductory level, it is acceptable [or the beginner F_c
experience stage 111 because the danger is ‘apparent’ rather than
_.E.:. In the rock climb. for example, the instructor has selected a
suilable climb and area where, even if the beginuer falls off, he is
mm_m_.v~ held on the rope. Similarly in the canoeing m::m:o_,r the
capsize should at worst be only an unpleasant experience without
any chance of drowning. There is no justification whatsoever for
_m.n.:‘, danger situation with beginuers. Paradoxically, however
:m:._:,: is there any justification for stopping amed_mw_:oi by m
beginner who, having had a stage 111 introduction. decides he 2%:5
o pursue that activity. lndeed there is a strong case for all
youngsters to have to do some form of self-reliant journey as a
CENTRAL part of their education. \

To stop at the introductory stage is (o say that the realities of life
are Lo be avoided. The leaders of western sociely may aim for
greater security and greater ease of living. but there can be no doubt
.:E.H _.:ogm,:_ society is (ull of dangers — many of them are unnatural
insidious and the direct result of a anm_.:\:mmmclm. Young tmoEm
need to .cm equipped to meet such dangers such as mental illness.
neuroticist, alcoholisin, drug abuse. as well as the likely long term
consequences-of a slothful existence. They need to have faced up to
_::._.:.s_ dangers and to have developed sufficient maturity,
.mm:-_.m:m:nm and a set of positive human values that will stand them
E.mcog stead i the serious problems they are likely to face in adult
life. H__m skills learning commitment ol stage 11. and the peak
experiences of frontier adventure can make a vital contribution in
this direction. The Duke of Edinburgh Award Expedition Scheme
,,_.:Q the Qutward Bound concept, can be seen as positive steps in :_m.,
nght divection although both fall short in providing the range and
level of activities that really meet the needs and abilities of :m::.. of
the younger generation. l
. Once the young person. or any beginuer. has found the adventure
Journey ol his clioice. then he needs to set his sights on both shoxt
and long term goals, 1fitis climbing, then the short term goals could
be to learn competently to fead one pitch rock climbs that will
n_E:m:mm his capabilities. but which can be protected: and secondly
to foilow multi-pitch climbs in the major rock areas of Britain .. His
tong term goals could be climbing with his peers it the Alps. and,
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ultimately, expeditions to the more remote mounlain ranges ol the
world.

ln a similar way the canoeist can aim, in the short tenm, o be
efficient on while water river journeys in Britain — journeys which
will tax his abilities. In the long term he can aim to kayak the bigge1
and more serious rivers of the Alps, and ultimately, perhaps to
expedition down rivers in the Andes or Himalayas. Alternatively he
may opt to go in for rough water competition.

In both and similar examples from other types of adventure, the
aims are to become self-reliant in the execution of journeys which
consistently and progressively tax the performer in proportion Lo his
levels of experience and ability. This process can and should
continue to the point where the most experienced and most capable
humans tackle the hardest and most dangerous problems within
each ‘adventure activity. Society rightly applauds the ultimate
adventurers and is deeply saddened when, inevitably, some do not
return. Indeed, one might be tempted to note that the great
adventure journeys of mankind - both those that have succeeded
and those that have failed — have made a very signilicant
contribution towards inspiring people to realise the magoilicent
potential of the human being.

To return. however, to our commitied beginner. He, or she, has
to spend a great deal of time learning all the relevant skills, within
the context of stage Il, as preparation for stage Ml peak
experiences. Deciding which are the relevant skills, and the
learning of them, is highly complex, and yet crucially important il
the performer is to perform at maxinum capabilily levels efliciently
and salely. There can be little doubt, however, thal unless all the
relevant skills are learnt efficiently, and that means petforing
them in stress situations — then the results are most likely to be
misadventure rather than a peak experience. Once it is realised that
situations can. and do, occur which seek out the weaknesses i the
skills armoury of the performer, and that the strength ofa chainisin
its weakest link, then learning all the skills, and especially those in
which one is weak, becomes essential.

Two personal examples might illustrate the point. As d climber
who was very [it and climbing at Exceptionally Severe standard I
tackled what was thena Hard Very Severe route in Notth Wales.' 1t
should have been an adventure experience well within my
capabilities. In practice, it became a very [rightening slage 1V and
taught me an obvious lesson, luckily without the injuries | deserved.

27



The'main part of the climb w L20 foot vertical corner requiring
hand jam techniques. I cou . hand jam efliciently, had always
disliked it (because I was no good at it), and was used to laybacking
as an alternative. as I was fairly strong. Any climber knows that the
latter technique is very strenuous, whilst jamming tends (o be less
strenuous and, crucially, often allows ‘resting”. This gives the
balance necessary to place running belays, thereby safeguarding
against possible falls. As I climbed up [ attempted to jam, rest, and
place protection. Each time 1 did so 1 felt insecure, felt I was losing
strength, and thus decided to move on by laybacking, in the hope of
less strenuous resting positions. I didn't find them, and as I moved
further and further up the corner, 1 realised that I had no protection
and was rapidly running out of strength. My fears drastically
mcreased into a stage 1V situation, and it became a question of
whether I could ‘solo” sufficiently quickly up the top balf of the
corner, before I fell off through exhaustion. That | just managed to
do so was in no way due to skill, but to luck and determination. 1
deserved to [all off because I lacked an essential skill for that type of
climb.

The other example concerned canoeing when, as a comparative
beginner, I took an even less experienced friend and tackled a gorge
in central Wales, in very high flood.? Unbeknown to us a highly
experienced group who knew the river well and whom we passed on
the road to the gorge, had decided it was impossible if not suicidal!
Ouce round the first bend of the river, we were into the foaming
gorge and totally committed. Just in control, and very much into
stage 111, I was eventually hit by a massive side shoot of water,
which turned me over. As | went over, | knew that 1 had to eskimo
roll. Failure to have done so would have greatly increased
possibilities of drowning as the river went down through the trees
and stoppets, and [ would have been entirely at the dictates of the
river. Unfortunately, although my rolling in a swimming pool was
efficient, it was very unpractised in rough rivers. Luckily I just
managed to roll~in time to see my {riend capsized by the same piece
of water. He came out of his boat, and I managed to rescue lim,
although we finally located his boat another mile downstrean.
Again my lack of a parlicular technical skill: efficient rough river
rolling — which should have been practised in safe situations — had
notonly nearly led to disaster for me, but could also have placed my
friend, who was younger and for whom [ felt responsibility, in a
similar situation.

: Crl srrors of judgemer aich
Lir be rese examples Lmade serious errors of judg

unjustifiably dangerous situations. unjustifiable  .ause

e ather than skill.

escape [rom them was more a matter of luck 1 . _
Certainly the reactions were those of relief, rather than ﬂ:;r:.:o:.

The skills required for any sell-reliant adventurous journey can
be roughly categorized into four broad sections:

TECHNICAL SKILLS

(i) asrequired by each activity in lerms .&..Q.:Qm:_ :_...;_.n_:_.'.:__ _m::

resting — and particularly concerned with cx_,m:nn and rhyt .::m_
(i) the efficient use of relevant equipment Lo N_.:_ movement an
, resting and (o be used for emergency situations.

FITNESS SKILLS . .
(i) the specific fitness demanded by a particular activily,
(ii) general cardio-circulatory [itness. .

QE body conditioning to the relevant stress environnient.

HUMAN SKILLS . .
Development of a very posilive attitude to all aspects of the skills

learning, including: ) . iy 0"

(i} Determination, self-confidence, patience, concentration, se
analysis,

(ii) self-reliance, o

(iii) the ability to both [ollow and lead efficiently.

ENVIRONMENTAL SKILLSE N of
The development of awareness ol the qualities and hazards ol any
specilic envitonment. o . BT

There is no easy road to the acquisition ol all :_m.fr. skills, and
almost inevitably some skills are likely to be n:_:cm::__c,a_.{ ,cn_:__f._
The gifted teacher will be able to help the learner, partic tlarly in
hose areas of weakness. Basically the aim is to develop m__:_xrs__m all
the skills as tools required f{or the stage 111 h,..:.::n.{,. Consta “F
repetition in progressively more n_n::::,__:m,m_:::_::.m is mw._,.n:.:,_
At all times. bowever, there should be a safety :.m::m.s,o; lor e
learner. Failure to provide it, will mean the learner will learn very

inefficiently because he is unduly anxious. |
i is critical at all stages. In simiple

The approach of the le !
termis. if he is tense. then he will neither perlorm nor learn

efficiently. This tenseness may even be subconscious. In other
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words he may leel he is relaxed in the learning situation, but in
practice his poor performance is due to subconsciously being tense,
The modern development of organisations, like ‘'The lnner Game™
and the *Sporting Bodymind™ seem specifically aimed at ensuring
that learners of all degrees of compelence. are genuinely relaxed in
order that they may develop skills and perform as efliciently as
possible. The approach of these organisations had highlighted a
critical problem in leamning, and not least in adventure activities,
where inevitably, at times, there is a high degree of emotional
stress. .

To give an example, it is not uncommon to lind beginner
canveists unable to grasp the principles of basic boat handling on
white water. The techniques required can be easily understood but
the learner constantly capsizes. Sometimes this is siniply because
the learner is subconsciously tense. although he says he is not
wortied aboul capsizing. An approach that can be dramatically
ellective in such a situation is to lorget all thoughts of developing
the technical skills, and allow the learner to capsize as often as he
likes. Providing he has a high determination to learn. then
eventually (and it may take several sessions) his body will become
relaxed in that environment whether above or below the surlace.
Once this has been achieved, then the techuical skills can often be
rapidly developed. The paradox of life energes again, in that the
learner who capsizes the most in initial sessions could well
eventually become a star perlormer. The art of relaxing and yel
concentrating at the same time is vital not only [lor skills
develupmient, but for when those skills are tested on an adventurous
journey.

The whole process of skills learning. which must start from a base
of psychological relaxation, has as its aim. to be ‘at one’ with the
challenging environment, and to flow with it. The act of climbing,
canoeing. sailing, and so on, should become as [luent as walking
down aroad. A very great deal of progressive practice is necessary,
and ideally, (and at the risk of being called a fanatic!) almost daily
practice in some aspect of the skills may be necessary, il the
pertormer is to reach anything like his true potential. The growth in
popularity of climbing walls. for example, has led to startling
improvements in performance because of the ease of access of (he
tacility for many climbers.

Although hard work is unavoidable if real progress is to be made,
it should be obvious that enjuyvment and satisfaction are essential

an

3 ¢ : M 2|
during the learning process —at least for most of the time! o
L ,< . .
Before moving on to Stage 111, T.o::ﬂ. Adveunture, ,__: ! H:
consequent testing of the acquired skills, it is necessary to 0o

salety.



v \PTER 3

Safety

i ‘A SHIP IN HARBOUR IS SAFE,

f but that is not what ships are for™
THE FRAMEWORK
The first consideration of the teacher is to ensure that his pupils are
as free as possible from physical or psychological harm during the
activity. If an accident happeus, lie has to be sure that he can face
himself, the pupil, or the parents, or the coroner, by knowing that
le was justified in being in that place at that time, and that he had
taken all sensible precautions for that journey.

Those responsible for Outdoor Pursuits must be able to decide
whether a particular situation is basically SAFE or DANGEROUS.
If it is the latter, then distinction must be made between the two
factors that have made it dangerous:

FACTOR ONE: SUBJECTIVE DANGER
FACTOR TWO: OBJECTIVE DANGER

Subjective danger is that potentially under the control of the
human being, such as the correct choice and use of equipment
needed, and the correct selection of the journey to meet the
requirements of the party in terms of safety.

Objective danger is that over which the human being has no
control e.g. avalanches, blizzards, floods. storms, exposed situa-
tious.

Work with young people. who are beginners, will be in the
subjective danger sector. 1n effect this should mean that, although
they may feel the journey or experience is dangerous, in reality
there should be a minimum of danger because the instructor has
taken all the appropriate safety precautions. These may be termed
situations of apparent danger. As the beginner becomes more
experienced and self reliant. the challenges can justifiably contain
an increasing amouut of objective danger. No particular age can be
recommended at which a young person should be allowed to take on
journeys containing objective dangers. Indeed, adolescents who
have been propetly and progressively trained are already leading
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Dane  Diagram

5 SUBJECTIVE OBJECTIVE / =

5y DANGER SECTION

DANGER SECTION

TOTALLY
UNAVOIDABLE

EXPERIENCE,
PERSONALITY

TOTALLY
AVOIDABLE

With reference to the diagrant, beginners will be E.E?.:m at the leftend of
the base line AB. Committed experts will be taking on the challenges at

the vight end of the base line.

exposed and serious rock climbs, and tackling flooded while watet
rvers.

[t is true that no amount of expertise can hide ____n fact that
Outdoor Pursuits are potentially ﬁ_m:mﬂ.::m‘z:; accidents can
happen Lo anyone. Human [railty apart, there is always « place r"_
both bad and good luck. There is no doubt. however, :::.:::._.
accidents are the result of subjective danger, _:n_:g.:._m ____m tuking ol
a school party into an unjustityable situation ol objective dunger.
Most accidents, therelore, are avoidable. . .

Despite its fundamental _,:Ec_.::_nm..mu_n_q is not the _.c..__,ﬂr_z_ ”q.w
taking part in Outdoor Pursuils. Safety 1s :.E nv.mn:,:z_ ." Canewt s
Without proper concern lor it. this lorm ol educalion 1§ untenable.

GENERAL COMMENTS . y _—
Of all the aspects of Adventure Education, thie subject ol sulety an

young people is the most emotive and contenticus, I many
countries in the western world, young people are sint ot allowed

(0 become self-reliant on adventurous Journeys as part of then
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education. Britain is probably an exception in that it does allow this

type of education, albeit in g somewhat negative manner, with its
masses of safety rules. regulations and certificales.
In essence the problem revolves around serious accidenls tn
young people in adventure situatious. Unless voung people are
banned [rom such journeys, it is inevitable that there will be
accidents, because human beings are not pertect, and because of the
unpredictability of Nature. Even the most experienced ol adventur-
ers tecognise the need for luck. Risk is as basic to adventure as
competition is to sport, but the stakes are normally higher. The
yuestion becomes, what- level of risk is acceplable for a young
person? | have already mentioned that for beginners there should
be virtually no real danger. This is common sense, and relevant to
anyage. Herein perhaps lies the way forward to solving this dilficult
question. The level of risk should depend entirely upon the
competence and experience of the performer, rather than the
artificial device of imposed age limits. The latter approach, as used
by the Duke of Edinburgh Award Scheme. for example, where boys
and girls may not start their bronze expeditions until they are
lourteen, is wrong. In the same way, Local Education Authorities
that use their Outdoor Centres primarily for the thirteen to fifteen
age range, rather than younger age groups, is probably a mistaken
policy.

There is a marked tendency in modern society for adults to
consistently underrate and under-value the general capabilities of
the young generation. The tendency may well be, at least in part, for
teasons of convenience. Whatever the reasous. young people in the
seven o twelve year old age range, for example. can be surprisingly
capable. It also happens to be the ideal age to acquire many of the
outdoor skills. In working with this age range. | have been very
mnpressed, to such an extent that [ belieye that the development of
Qutdoor Pursuits in this country has been severely handicapped by
concentration on the 13 to 16 age range.

First. there can be little doubt that (he seven Lo eleven vear olds
are ideally suited to acquiring many of the techuical skills.
Compared to older adolescents. they are usually uninhibited and
their sense of balance tends 10 be better, Secondly, qualities of
attentive listening. determination, perseverance, and the ability to
put up with fear and discomtort, can also eastly compare favourably
with older age sroups. Indeed (hese type ol necessary human
qualities may well be more a characteristic or otlierwise of a
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licular age gro Tlurdly, the
wrticular person. rather than a particular age m:_:n._ " :w;_c_.r
_:,d vend of this age range — the 11 to 12 year olds — catleat o
mﬁ.. iently together to the point wheie they can underls
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expeditions. I cannol pid i : R
m:._c__ ly that all the signs are evident that the 11 to 12 ye ﬁﬁ_ .“_ ﬁ

. b 3 "y » f I J r =3 ﬁ-
E:__W:, trained. can be self reliant in almost any adventure type
et e of the dicalions:
aclivity. Here are some 0 e
w_ﬁ_rcgw CLIMBING: 12 year old boys and younget _A:_FL:__L#:.w
: . ¢ Severe slandards.

soloing gritstone climbs up to Hard .,__\nJ Severe ﬂ_.____.‘,_:n__
w.c::.mﬁm_.m of similar age have been leading _._c:__m c_.H =___. _ awam
climbs in Wales and the Lakes up to Extreniely Severe s MH_A,. f::‘“
Sixteen year olds climb together in the same areas up (0 the st

i i 2 i wld
would want hard evidence crrw_n il fr:_,
ople. Even then 1l
as a [ormal part of

wﬁnﬁmﬂﬂwwzmmmﬁzﬁu School expeditions to the Himalayas and

i g i d without
other mountain ranges, have included peaks climbe

h_.”_hr_m\_m,ffwrmazou 11 and 12 year olds have completed sell-reliant

expeditions in the Lakeland fells in poor Em.:_:.n_,.d_h_ ﬁ”_ _.Hm“_:._ﬁ_ww__.ﬁ_,u.__””
progress of these groups was carefully _dc:__:.ﬂ.m.f QW:_M..,_ ! 5
kept out of sight of the youngsters during :F:»._H” ro.ﬂ. ol g
CANOEING: Three years ago | had a group 0 19 ,..w_”:,, nd gis
aged 12 to 13 years, who n::E_m.EL a 100 ,:____r P,H.Eﬂg m.”_r_ pon
carrying all their food and equipment. q.::u .m._ﬁm_ﬂﬁ_hc___\s.:_:::
nm:.,wmm:m for two years and managed .:.F ._L.Um\:n i
problems, despite bad weather and :,:u :qu,ﬂ.: mw ,_ca.m_ mn._ o
group of local youngsters are now at __:n_,_:__:c.:w._ e ity
and white water racing, not because they have myro.w”. © ‘.:E,_:_mm
but rather because they have had the _,,_.EF,_:”__:” _.r,_nﬁ?,. iy
worked very hard. They take winter canoeing and grac

aler i eir stride. . —
..f,%umﬂ“”_mw al the sporting achievements of #.r_m group p._._v”,_____.._w_wm_:w_m
the tremendous potential of their mﬂ“m::_w_: |%_..__M,_,_W_p_i5__ -
acquisition — but in terms of human skills suci as € .
“”w_“_w.,_____ﬂ_w perhaps, endurance. Marathons have been run by as

35



d4s ¥ yeur olds; a 12
has completed the Haute
as glider pilots and have

i old has swum the Chaunel; another
ate on skis 16 year olds have qualified

aled solo round the world. These are
surely the ideal type of expeniences we would want young people to
have, il they are ready for them. This is particularly true if young
men are expected to be sufficiently mature to fight for their country,
as happened in the Falklands War.

The reader may well be critical of my encouragement of such a
young age group being involved in genuinely dangerous journeys.
Without the experience of the last five vears I would not have put
torward this view. During these years I have seen local youngsters
nature remarkably as a result of adventure experiences, and this
includes one of my own daughters. There have been times when [
have telt an almost intolerable degree of stress, because | have been
respousible for the group, the river has been in a dangerous
condition, and I could not control either the performance of the
youngsters in the situation, or the river. At such times [ have had to
take an optimistic view. as well as mentally rehearse all the
emergency actions. The young peuple concerned have been ready
for the particular experience, they knew the dangers. as did their
parents. In such circumstances, it is easier to cancel the journey but
that would be the wrong decision.

The one occasion where T felt tle danger to be totally
unacceptable was unexpected. 1( happeuned at a Division 111 slalom
eventin Northern England. where the river was in full spate and the
rescue facility was inadequate. A |5 year vld girl became stuck in
her kayak in a stopper™ in the centre of the river. without any form
of rescue available.** That she didu’l drown was due to luck. In
competitions of this kind, of course. such situations should never
arise. That it did was another reminder that serious situations can.,
and do. occur at unexpected times.

Insummary, concerningsalety, self-reliant adventurous journeys
should be accepted for any age group, in any activity, providing
that:

(i) they have been properly trained by someone who is suitably
experienced, and who is aware that accidents can happen
anytine.

(i1) all those concerned with (he intended journey are aware of the

stafionary wave it lhe lopt of o |;

Ston rescue duty was SO

resciers were nol provided and ¢

k

the river bed

rescuiing the previous competilor.
out W melres away from (he nearest

¥

oy e

.

Jngs-

. . . Thi st include the
WL o +ir implications (This must i .
d s and their imp ( A any

{ themselves, their parents, and the oflicia
anisation involved. . .
\qumm_._,w:”ﬁ___ﬂr@ time those involved m:c,:_n. _A:cu,\ .H,__:: mo_,om._ﬁ@wv.\.:“m
general and its leaders, are n::nmﬂa_._ with _:n_.ﬁ,,._mﬂ mﬁwmw_::.«nmn !
cuse of living. In other words :Hn_.m_mmmc:n::m:_::._w.%; L E_.,_
an accident then in no way do 1 accept the respousibi _h .v\,.__ :1___8m
this is due to the anxiety caused by a media QE %:r::n_o,c.a
massive headlines out of incidents to the v\o:_.ﬁ. E :w pr.n::.:.m.
Finally, that even if a young person is ready _:._ .,_c__o:”n,”_r_n 1:;:,.
then the parents are understandably under mn:ﬁwf._w. _“;M:n :‘E ____mn“
hopefully, want to allow the jc:mmﬂaﬂ_wc W_n_.._i_ﬂw . F._:n:c B
- » else they do not want accidenls. g K5
ﬁmmmwmw_mgm_.mummw of whal is __:,:_cm..._.,. q..,:_,__.zmn.._unn_w__.“M”._M_M__,__M_..h.F_M
Mr_E:o_.i.p:n word in such circumstances. h.E_.:-_,_nE..E o E_:.,u
who are totally removed from the c:_:,._c:_ my_,n:vm:r_m.. el "
have no concept of ifs value in helping young people pra 7,
should have no powers in these matters.



CHAPTER 4

Iroutier Adventure

he peak experienc i
p._o%. m.:*momwmrm”__im%.mm o,ﬁ_am:_mn.:h._m rather like going through a
= SEomnatie Uw\o_ . which is altogether more magnificent
o b e S8 W M :E_.H normal living. Once through that
mxco:m:nm . :i:mm hec w:f if you :.:<m the key to them. Peak
e ,<m:r:M__“_ the edge of life — and understanding the
e A mmo._:m of the answers to the riddle of human
s Hm 0 :mmm_o_: and wonder, happiness and
i Jﬁmnm_. _.&u_,n.m_ wa:o:m. Opposite feelings, if one is still
- m<m_m\::: wM_r:o_Hm if one goes over the edge into stage [V.
ek gelse. the human being is subject (o the balance of
The “feeli " reacti
.o<m_.co:”M~m_:M_mnﬂ8_wp reaction of stage I is, in essence, due (0
- mxtmﬂm:cmm m%mm .::: had seemed almost impossible. As
e e mc.“mmw_mg_. mw_»_n_ develops, one realizes that life is. or
m:::o:_:ma must cmMM:QO(%MM_wm«\mgzﬂ.:_o:oém, ot b
. . : y a higher or more difficult peak.
nc_.m:_wm._:,f\_“%wwnm“wo HIis extremely broad, and in terms of :W:E:
ma<m:::.o e w:a_mm.r.w_ﬂ:n .t_.oEm_.:m. however, in staying on the
il :::::mamc_.m. H:mu“.m_wwEwammm._:m_w more difficult challenges,
be frusteating y forward is not always obvious, and can
In the (irst instance, there is the pr
o SHiistance, the problem of the approacl
W n___nwmzmm _M ﬂm m__w.m_ﬁ_ fron :m_.. adventure. He may _Sm%s_oa_».w%_mwwm
n:m:o:mm.mim M_o__am _mm__:::m, and feels ready to take on the
::.ocm:r. e Les :mm the problem prepared to fight his way
it | :onﬂoﬂ.m M:Q well have seen experts in action, he
Etiviy. o o :wnm _Mrmr.m::oﬁ regardless of their particular
s et “ﬂm e even hard challenges look easy — they
e e ythm, and to flow rather than fight. Even if he
e ythiu and grace, he will likely not feel that it is. in
y. relevant to him as a comparative novice. Ye( his mﬁtnom._nr
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is critical.

If he fights the challenge, then he is likely to be tense
definition. Teuseuess is not conducive 0 thythmic and e
performance. Instead of fighting he needs 10 develop the ‘relaxed
concentration’ of the expert. In ils truesl Scnse. this type of
on will only usually come after years of hard work and
rk of the master craftsman, or expert, in
ginner, however, if he can yealize that

—almost by
{licient

concentrati
awareness. It is the hallma
anything. 1t will help the be
his performance is dependent on his emotions and mental powers,y
ac well as his technical and physical abilities. All need to be working
together with a quiel self-confidence, if he is both to perform
elticiently and feel ‘great’ asa result_(Pure relicl alter a challenge is

an indication of going too fag. taking on something too difficult,
_:.:p_mr_mc_/,.m:_.:.___::

where luck has played an undue part —
rather than a peak experience.

In the second instance, there is the proble
wation for the experience
approximately what that challenge should
be regulated to suil the specific
I want a particular type of vehicle
ant a particular level of adventure
y difficulL. Rock

m of finding the

appropriate stage 111 sil of the person.

Although one can decide
be. the outdoors cannot
requirements of the individual. It
then it is likely L can find it. If I w
in a particular activity, then this can be reall
mibing is probably one of the easiest activities in which to [ind a
. but even here there can bie problems. Quite apart
[rom the weather playing havoc with the condition of climbs. there
are problems with whether the grading of the climb suits your
individual abilities. A low grade route can somelimes appear mucli
harder because il is not your style of climbing, and VICEe-VEersil.
Similarly the question of protection arises. The guidebook
may not be helplul in this respect. Even when it is
still be problems of whether you are carrying the
hether you can find the places in which to
| o rest sulficiently to setitup

cli
suitable level

description
helplul, there may
appropriate equipment; W
use it; and whether you have the skil
propetly.

Other adventure activities can be worse by a significant degree.
lu canoeing on while water rivers, for example, a single rapid can
vary between easy and sale (o very difficult and dangerous —
dependent on the level of the waler. Between the two, there can be
a whole range of dilliculties according to river level. And contrary
to what might be expected. sometimes. both difficulty and danger
can increase with a decrease inwater. Similarly an easy grade Lriver
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may become lethal in spat

Articularly for the unwary
: 3 ary.
In the third instance ., the <

v often seemis to have been ”Mm m: _J_m:._ % ::C:m S
) SRR i ached quickly! It might be true 1o
y the greal explorers and adventurers are people who have
gone well bevond w they thought were (heir limitations; _.___.n_
they are people who are unusual in the sense __:___ :Hm,___:.:p_m
persevered when most people would have given up. Itis [ar too mﬁiw
to accept what appear (0 be our limitations. 1f the s.:_ is m:.n,_,r
enough. then those limitations can oflten he :«.mﬂnc:__m ﬂ”_dﬂ
exd _._E...: it I appear to have reached my rock n__,:_E:m _:,:: of
leac ng at SCT then. subject to my physical potential, 1 can go
E__.:_m_. il am prepared to work at it This work may be mr ava Jm_u" _
of ways. and is _f,..w.ﬁ.::: v going Lo take a great deal c_q...mzﬁ:._ and _::..ru_
H_._:r _: am E_E.,.E._::__ deternuned, then | will probably improve
Sl ave bepetted seealy o oy olors oo oot et
Sl . L : ¥ ellorts, providing 1 can see that
it’s the quality of the effort. rather than the result, that is really
mportant. Captain Scott may have made grave _mm::“np: EITOTS | but
his m__:,.:._m. and those of his teany, were :.w::_:m shorl af heroic .,:_ |
that is far wore important than who was first to the South Hu.:ﬁ_nﬁ
1f one can sustain the ambition of the increasingly more &50:7
adventure journey, then the rewards can be m:_:_qm:ma. if undefin-
able. Astage of extreme Frontier Adventure can be reached whicl
na:E be described as the equivalent of going beyond :_q,q.c:_:,“
p._m:.__a_.. ”__.E truly being in harmony with the rE.mm._ c_,_EccH..w and
Howing with the envipament. For this to :smﬁn: seens :_::wmc
many vears of hard work and a great deal of commitment ,uﬂ well is
i _r_n..n.t empathy with one’s surroundings. To be EE_:“_ ,_ olct .,,
within a storm, on the edge of one's li ©. where all your ex :.._j.. n_?..
E:_,_ abilities are being taxed to their utmost. :_:mp._gm c~:vn :_M_”_Mn,.
.:::_::s experiences. At suchi times. man may feel :.:: he is ?:_ﬁ_
tom and God'. that he is an indivisible _S_w of the :::_:(E . of
re: al .._ that before and alfter the experience gre _c_ui,_ ;
i ..__r,_mﬁ::. The beauly of these moments in tine are :F:,nn_.:jm_%
Fhey are available to any human being who inakes m::_im:_ iwo_._ |

g ovder of difficuity from [ ta 7 with
in Britain arein the *A category. (198Y)
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CHAPTER 3

Misadventure: Stage 1V

ike adventure, misadventure is a slale of mind. Unlike

adventure, the immediate reactions are esseutially negative

rather than positive. At one extreme the result is death or serious
jury. At the other extreme, are [eelings of reliel thal one has
escaped any serious consequences fromt a situation that was unduly
stressful and more demanding than one had conceived at the onset
of the journey. The enjoyment, satislaction and euphoria that can
arise from adventurous expericnces are replaced by negalive
[eelings ol “Thank goodness thal’s over. or, ‘'l never do thal
again’, or. ‘God. 1 was lucky’.

In a way, misadventure expresses the unce
always a possibility on any outdoor journey and can occur-at any
lime. especially perhaps at unexpected moments. When it oceurs,
one’s fears are suddenly intensified and llood to the surlace, even il
only fleetingly. On a rock climb. for example, an unexpected hold
breaking off, or a crucial running belay detaching itself, can
transform a stage 1, 11, or LI situation, where enjoynment or
satisfaction are high and everything is under control, into a situation
where, at very least, the feclings are highly unpleasant and to be
removed as soon as possible.

Obviously such situations. if they become frequent, ot ire
particularly extreme. will tend Lo result in the performer giving up
that style ol journey. His confidence beconies severely nmpaired
and his reactions so negative, that he sees no point i putinuing
with those type ol experiences.

To a degree, however, the misadventure experiente can be a
most valuable teacher. The reality of what happens can nike an
indelible nark ou the mind of the performer. It can prompt honesty
and open-mindedness. 1t can break down a rigidity of thinking and
alter attitudes, especially when (he experience is constructively

reviewed. Nature teaches in a much more powerful way than a
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human teacher. and should be used where approprate. A good
example might be the teaching of the danger of trees in Eﬁ.ﬁ m:_._n_,m:_.a.
ol Tivers, (o canoeists. ) , ,

_.ﬁ 1s not easy to make the canoeist really aware of this danger
which can occur on the easiest of rivers, because the situations _m:L
to _:E,,. harmless. Whilst he can quickly pick up the necessary skills
to E._c:_ the danger, he is unlikely to be aware of the :Ew,.,_:.. .:r_ __:,.
sttuation should a mishap occur. Oue successful method 1 :“Em.
ﬁ.o::n_.émm to insist that the performer deliberately nmtmnma against
alree _:,:.oE;.Q:. I had chosen a tree and river éz..mn: Iknewl .nc:_,m_
:.m:n:m from a bank position. Unsurprisingly. the group concerned
did not enjoy the experience, but they were under no illusions abou
:ﬁ@x:mmam involved, and as a result would become safer ﬁm.h,_n:n_.m.

1:.5 group concerned were learning to become teachers of a
_uml._n:_.m_. style of adventurous journey and therefore had high
motivation. From that standpoint. cﬂ:m\m stage [V deliberately was
justified. The same situation with a m_,o:na of beginners ,,,l\.ocmm_
probably have had such a traumatic c&a:o_o&nm_ mz,mg, that it
would have put them off canoeing as a form of W::.:m< ,::.,_ would
have been quite unjustified. ‘ . .

H:m_”m are times, however, when stage IV can, and should, be
used with greal discretion, even with beginners. | remember a :?mm
lad on a Centre Course who was disliked by most of his ﬁnm?
cnns_._%,__. he tended to be both arrogant and a bully. ._,:n..mqomt .:_.ﬁ.m
H.H.Edh.m_:rm asleepslab wilh strict instructions not to go _:n_:.m than six
_mm._ above the beach. (They were all moving :_:.o_umﬁ_.u. He anienm
Lo 1gnore the instructions, and soon was ten (eet up and stuck. He
,p_r._.‘r:,n_,_ he could not move up, or down, or sideways. mcn::_”ﬂ_:,\_
in a state of panic, he fell off, and I fielded him at the bottom Z._m_.
ego ,Sm.mmﬁw_.mq bruised. For the rest of the Course, he .mo:oim.a all
mstructions carefully as he was not keen on m:no::.mmlzm another of
the Jaws of Nature! i

lmmw.o:a the necessary safety conditions that are an essential part
of c.QE education and work with beginners of any age. there is a
{ascinating paradox. In the world of the advanced adult mmio::ma.
stage 1V can have great rewards. 1 am not recommending :::.
extreme misadventure be sought out. as there is no doubt that it
tends Lo be both very frightening and fraught with dire consequ-
ences. It can however, act as a trigger to maxinium performance and
ellort which i itself is either exhilarating or felt to be very
worthwhile —at least in retrospect. [na way :_umm type of ,n:Em IV has
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the elfect of heightening the awareness Lo acuie levels, with

corresponding increased performance, providing it is not beyond
the Lreaking point of the control of he performer. This breaking
point may be much [urther away than one thought. It seems Lo
depend both on the inner strength of the individual and what is al
stake.

From personal experience 1 remember two particular incidents
vividly. although they were many years ago. One was on the River
Usk in South Wales. Several more experienced [riends had urged
we to join them on a winter trip with a 10 fool llood on the river. 1
wenlt reluctantly, as 1 was frightened about the dangers, yet [ didn’t
want to appear to be a coward. As expected, the river was going like
4 train. and | started behind everyone else, in a highly lense state,
which meant my performance was tense. The first obstacle —along
fall into a large stopper — had me so gripped that | capsized al the
top. As 1 went over, | was in severe stage IV. To tome out of my
boat at this level of water made survival a question of Russian
roulette, rather than skill. I managed (o eskimo roll, and from that
point on | was sufficiently relaxed to kayak elficiently through the
more difficult sections. Stage 1V became extreme stage 111, and it
became a tremendous experience.

The other incident concerned the first British ascent of the North
face of the Dent d'Herens (voie Welzenbach) with Wilfred Noyce
and Jack Sadler. an American.' At the op of the initialice slope. As
we were unroped, and the 400 loot slope disappeared into a large
bergschrund, I had big problems, especially as | was almost totally
unskilled in the art of ice axe braking! Motivation was of the highest
arder, however, and 1 eventually stopped and then rejoined the
others. What was interesting, on reflection, was that (or the rest of
that long day, and despite some very difficult and dangerous
sections. | was sulficiently relaxed both to perform efficiently and to
lead. Once again stage 1V had led Lo a significent reduction in my
personal tension.

1n both instances., however, my survival instinet was of the utmaost
importance to me. 1 didn't want to die, or to hurt myself. Much
more experience, over twenty years, in the outdoors. and especially
of solo journeys has changed my attitude to death. 1 would agree
with the German philosopher, Schopenhauer who said that, “The
most important thing in life is to die at the right time'". 1f one dies
doing a journey in the environment that one loves. and has given
every ounce of one's efforts, then that is one of the right times to
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depart. and one may approac
extreme, death may be [elr

' peace, rather than tercor. At this
Las the greatest of misadventures.
and therelore a totally negative experience, but as the opposile.
Robert Service, described death as the Jast great adventure. Frank
Smythe described it as ‘not to be feared” and ‘the supreme

experience” and ‘climax of life'.* Both men were deeply experi-

enced in outdoor living. 1 have also spoken to several people. who
have thought they were dymgon wilderness journeys —in very large
surl; falling off big mountains; and in one case. washed off a sea
clill. Their reactions went from initial intense fear Lo ‘a leeling of
peace’, and ‘like a white light after the blackness."

These people survived to describe tlieir reactions. Captain Scolt’s
party diduo’t, but perhaps its tragedy was more apparent than real.
When the rescue party found the bodies, the face of Dr. Wilson
expressed peace and contentment. If one accepts that itiseffort that
counts, and that happiness comes (rom doing what one loves, then
death in itself need not be viewed as the ultimate horror. at least [o1
the mature person. The spirit of the human being has long been
recognised as being stronger than the body, and who is to say what
happens to the spirit?

Alongside the magnificence of spirit of Scott and his team. |
would like to end with thoughts on another Polar explorer — Sir
Ernest Shackleton. [n one sense his epic journey, from the crushing
ot his ship in the Antarctic ice, to the escape by open boat to South
Georgia was a desperate misadventure. It may have broken his
spirit. Before he walked across South Georgia, he said ‘1 will never
take another expedition’,* a clear statement, perhaps, that he had
gone beyond what he could psychologically take. It was not many
years later that he died as a comparatively young man, probably in
part the result of all the stress lie had been through, Yet there can be
o doubt that his spirit was magnificent. Few explorers have
displayed such superb commitment and in such an oulstanding
manner, (o the salety of all those in their care. He literally spent
yeats ensuring the safety of all those he left behind on Elephant
Island. When the job was done. pethaps that was the right time to
depart.

The paradox of stage 1V is clearly seen i some of the great
writings. Coulucious remarked, ‘A man who understands (he Gods
of Nature in the morning, may die wi hout regret in the evening’.
The great statesinan, Dag Hammerskjold said. *Do not seek deatl,
Death will find you, But seek the road which makes deatl a
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A TER 6

The lustinet for Adventure

A ) J hei : Ti
1 1 was young mv friends weren't bored or idle or

TA: :ﬁc_n:_f _n;.;:‘ ccﬂ we m:: :ucr e G—:: rumOFr
? wa 1t out on :u 1 g \

:,.:.Q vears of involvement with adv
convinced me, that not only is there an i
human ¢

enlure in the outdoors has
nstinet for adventure in th
ace, ailur 'OVi ital ‘
e but that _n:_:_m.S provide suitable outlets for this
. S M theyounger generation, has made a marked contributio
0 the sickness of western living, '
A i ve : i
- :u::___:.m man [ had perhaps the typical view that some boys
" _o,: dﬁﬂn___ u:_,n___ma number of girls, are naturally adventurous. If
?M qu.w_ that ime had told me that all young people had a yearning
xcitement, risk and challenge woul istitiised s
ge. 1 would have dismissed it :
boppycock. There seemed A
countless examples, (r
N ‘ ‘ Xamples, [rom my own
‘ 1ys. of young boys who appeared to want nothing to do witl
adventure of any kind. sl
Running ¢ y
o A_Mu:h_m% n_% r~.m.>m0:aoc~ Centre {or six years {or one English
xtord), torced me to accept that j i e
city 1at it was likely to b
mstinet. All the second f y nsiderable
ary schools {from the ¢j i
n i . S Ity — a considerabl
tross-section of boys and girls. v ] it
| ¥ girls, from all manner of back
il e baysand g é ol backgrounds, and
:man“ ﬂusam.. variety :T:.E_:mm:nm“ physical abilities and otherwise —
— 7_,” standard fortnight Courses at (he Centre, throughout the
mn_<m._ _. m:.ﬁ _”xw.:._m_um the majority, came not because _wmv\ liked
o Hﬁ M_A_m activities (of which they generally had no experience
-XCept 101 camiping). but in order bi . *
7). rder to have a bit of f
ooy oy Camping). b it of fun away from
mc_.:cw and :_J::m_ living. Many of them, both in appearance and
+ would never be described i -
i 5 as likely adv
e e | e ¥y enturers. In
W_.n: w“__%, perhaps. there were the overweight boys and girls, who
_ 1 _m even al the thought of rock climbing or caving h
n the fir ; B .
W __:2 year of the Centre, the standard programnie was to
. ISt week of introductions to as wide a variety of adventure
actvities as t i . hil
es as the local environment allowed - camping, hill walking
1= d s
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river canoeing. caving. rock climbing. at assault Course, and Field
Studies. For the second week pupils opted for any one of these
activities (except the assault course), which was then pursued.
culminating normally in a three day expedition away from the
Centre.

Generally this second week swaus very successlul, as most
| taking on challenges in the

voungsters were both learning skills
activity they had particularly enjoyed doing. There was always one
group, however, who seemed Lo be less adventurous and opted for
Field Studies. The latter were provided because there was
Authority pressure not to do just adventure activities. In talking to
the youngsters. and through questionnaires it became vbvious that,
generally, Field Studies was unpopular, and that this particular
group also wanted to do something ‘adveuturous’. Whal happened
in practice was that. in the evenings, the Field Studies group tended
(o lind themselves listening to the no-doubt exaggerated stories of
the youngsters who had been involved in a range ol high’
adventure. As a result, they felt, by the end of the Course, that they
were really missing out. For most of these youngsters, Field Studies
could not compare in terms of excitement.

Eventually. because | was concerned that we provided high
consumer satisfaction within the adventure ethos ol the Cenlre, we
dropped Field Studies.? In its place came a 'General Adventure’
group. The activities within this group were extremely varied bul,
hapefully. all adventurous. with simplicity of equipment and a low
emphasis on skills. Coastal traversing became very popular, which
might include swimming, jumping off sand dunes, traversing low
lying cliffs above water. Inland dinghying down rapids in spate in
winter proved equally popular. Above all, perhaps, gorge v ralking
became a favourite. Indeed, to such an extent that it became a
standard activity for all Course pupils. In those days it was an
unusual Centre activity, and hecause it was unconventional it
attracted much criticism of ‘messing about’, by the more conven-
tional Centres, It is pleasing o see that it is now a standard, and
accepled, activity in Wales. the Lakes and clsewhere.”

In many ways it is the epitome of the adventurous journey, as
exnected by the younger generation. Having now laken whaole
classes of junior schoolchildren on gorge walks —in wintzr and poor
wealher, as well as summer — il is an obvious way Lo see (he instinct
for adventure surfacing in the whole class. A good gorge is notonly
atmospheric in its envirounent, with no views ol vther human
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existence or of paths, but i c ‘rovide a whole range of basic skills

challenges at vu ving levels iticulty sufficient to suit evervone.

Balancing, Jumping, swinging, swimming. route {inding. crawling,

sliding can all be involved. Evervone can have fun and excilement,

and the whole group, with staff. can work together and finish
soaking wet or covered in mud. Discomfort and fear can be
avercome by (eelings of enjoyment and satisfaction.
In an attempt to monjtor the work of the Woodlands Centre,
questionnaires were completed over g period of two years by all
Course pupils. This involved about 600 adolescent boys and girls
from all the secondary schools within the city. Every attempt was
made to iry and ensure honest answers. Each pupil, {or exaniple,
completed the form alone, and they did not have to put their name
on them. The collated results were ot considerable interest to the
staff. As expected, activities such as gorge walking generally proved
far more popular than hLijl walking. 94% expressed a desire to return
to another course in the summer. and this ligure dropped to 71% for
a further winter course. In reply to the question, ‘Have you had to
think carefully and frequently during the fortnight?”, 92% felt this
to be the case. It would seem that mental effort was a marked
feature of this Adventure Course. The link between two other
questions was also interesting. Replies to, ‘“What was your most
enjoyable moment?’, and ‘What was your most frightening
moment?” had a high correlation. In many instances the same
experience provided both the most fear and the most enjoyment
and satisfaction. This particular result was a key element in the
development of the concept of the stages of adventure. As far as an
wstinct for adventure is concerned, this was perhaps contained in
the question, ‘Would you like to continue any of the Qutdoor
Pursuits when you return to Oxtord?” A massive 96% of those 600
young people said “YES'. No scientific proofcertainly, but it tended
(o strongly support what we, the staff, fe]t.

The presence, or otherwise , of this adventure imipulse can also be
seen in urban equivalents of the gorge walk. Apart {rom the
development of adventure playgrounds, the free choice of
adolescents at school in a Physical Education period, can be most
tevealing. With a number otsecondary and junior school classes, as
a PE teacher, I would give the youngsters free choice of activity, for
the final part of the lesson. Despite a wide variety ol possibilities
within the schools concerned, there was one favourite that never
ceased Lo be the most popular. This was ‘Pirates’. All the equipment
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adventurous impulses and the targe and
anti-social adventure — delinquency. vandalism, crime, and flouting
the traditions and rules of Authority generally. M
behaviour, whether by adults or young people, must be
least. because of the need in people’s lives for excitement and
challenge. Not all people are satisfied with the vicatious adventure

inereasing scale ol

uch ol this
in part at

provided by T.V. and films. Having been chased by a policeman in
my youth, I canstill remember the surge oladrenalin and the [eeling
ol success. when | managed to escape! Many criminal and
anti-social acts have an obvious chalfenge and can both involve fear
and excitement. With all her experience at the National Children’s
Bureau, Dr. Kellmer Fringle observed the [undamental need f{or
‘new experiences’.
“The more uneventful and dull life is. the more we become
bored, frustrated and restless. This is shown clearly by the
contrast between the eagerness, alertness and vitality of normal
babies whose life is {illed with new experiences and challenges;
and the aimlessness and boredoin ot the adolescent with nothing
to do and nowhere to go. In seeking — legitimately — lov the
excitement of new experiences, where [ew are to be found or
attainable, the forbidden, risky or dangerous are liable to
acquire an aura of daring and excitement. What may start as a
lark — an expression of high spirits and the desire for adventure -
can turn into vandalism and violence. This happens all the more

readily, the longer aud the more pervasive the boredom and
frustration of their lives.™!"

Research by Dr. Sol Rosenthal in America has also indicated the
likelihood of a common emotional base for the human need for
excitement and challenge expressing itself in anti-social as well as
socially acceptable forms. 1n two studies he compared the physical
and mental reaction of 700 individuals engaged in wilderness
challenge activities to 600 university students who had been
involved in demonstrations and rioting. The degree of well-being
and euphoria in each group as a result of their experiences was
found to be similar, with the differences Emmmzﬁom_z.: The tragedy
is that societies such as America and Britain are suflering
increasingly because they provide neither adequately challenging
and inspiring systems ol education nor sufficiently suitable outlets

for adventure — such as outdoor sports.
As usual, Nature can help provide the answer as to whether there
is an instinct for adventure in the human race. Jacques Cousteau
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made the following observation, “The more time I spend observing
Nature, the more I believe that man’s motivation for exploration is
but the sophistication of a universal instinctive drive deeply
engrained in all living creatures. !2 ‘

['would (otally agree with him. Uy ban man may regard climbing,
canoeing and the like as extravagant and ridiculous activities. and
certainly unjustifiable as a part of education. In reality these
activities — done in a self reliant manner at challenging levels — are
both completely natural and essential to the future of society. (The
international development and popularity of the Duke of Edin-
burgh Award Scheme and the Outward Bound movement with
their emphasis in practice of such ‘expeditions’, illustrate the point.)

Allliving things perhaps, gain their independence by testing their
ability to be self-reliant. Most species have to explore in order to
test their effectiveness in an environment. Exploration is a quest
for, or the investigation of, this new environment — usually made in
order to extend the frontiers of existence. It is a journey into the
unknown made by a living thing using all its resources. The mare
intelligent the species, the greater will be its ability to direct and
evaluate the exploration.

Exploration and migration are instinctive aids to survival shared
by all living things, even the plants. Migration literally means to
journey from one place to another. Many fish and birds have a
natural impulse to do this with the change in seasons. as a means of
survival. Man also may migrate — taking up a new way of life in
another part of the planet orin a nomadic sense, where the seasonal
Journeys of such tribes are even more akin to those of other
migratory animals.

What is important to realize is that the migration of a living thing
does not only involve a Journey by definition, albeit an enforced
one, but that the journey will include dangers and challenges. The
dangers to birds, fishes and animals are totally real, and many die
because they cannot cope. Dr. Baker, in his fascinating analysis of
“The Mystery of Migration’ says

‘Migration takes time, uses energy, and is dangerous. Before

migrating all animals whether consciously or instinctively weigh

up costs against the benefits, and, on that basis, decide on which
route 1o take and when to leave!!?

In essence then the human race does have an instinct or mmpulse
for adventure and exploration. There is an inbuijt drive to journey
with a degree of uncertainty. The problem of Western man is to
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- the anti-social journeys and challenges in which he Q_«_”rﬂ,i
_mg:nm_ s roper responsibilities. This can best be done by mé : m_
“V_H_M MM_WM@_‘,_VE:N adventure journey in the O:M_oo_a a ?Mm___mm_wm_hﬁ
[ le. Radical propos: S
part of the w.a:n.m:.o.: of all young ﬂwou, R oo s o malke
kind are essential if education in t .w sec e o e
‘buti solving the problems of the world,
o Rm_\ oo_: :_M—__.WQMUMM,\%aM_mmmw to :m<m. n. W, healthy society, ;.: 18
. sh_ﬂ have people, including the younger generation,
MHWOWMﬂWMmMW MH__J_ frontiers that offer nowmmr_m positive outcomes.
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