ECAD6008		Student Number: 2100555
ECAD6008 Assignment: Part 1
	Professional Experience Template 1

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	This experience allowed me to test four different assessment for learning strategies within practice. The four I tested cover quality of questioning/ quality of talk, peer and self-assessment and quality and use of feedback. When looking at quality of questioning/ quality of talk I used the strategies think-pair-share and no hands up. This strategy got students to activate their thinking as they are thinking about the material, I wanted them to learn. The second strategy covering quality of questioning/ quality of talk was the use of the no hands up technique. This strategy allows learners to understand the expectation that they might get picked to discuss what their ideas are and engage within their learning. The use of self-assessment is something that happens frequently within the class, so I decided to also test the use of peer assessment. This is something the children were a little unsure of. I stuck a sheet in their book saying ‘my friend’ to make it more child friendly. The last strategy I used was thumbs up/side/down which covered quality and use of feedback. This strategy is something the children understood quite well as I linked it to the way they self-asses so they understood which way pointing with their thumbs would mean. 
When looking at this experience it covers the professional standard of assessment but there are also elements of the standard ‘listening to learners’ as children were encouraged to be active participants in their own learning. 


	What have you learned?

	This experience is important as it has shown me the importance of using frequent assessment for learning strategies within practice. It is relevant as it is a reminder to use AfL strategies following all lessons and understanding which ones work best for the children. All these strategies relate to overall learning as you are able to gage where the children are in their learning and see what topics need revisiting or which children need more support. Some of these strategies were more successful than others in achieving their outcomes. Think-pair- share and thumbs up/side/down were found to be the most successful in the learning outcomes. Think-pair share improved participation and the children really understood using their thumbs to show how they felt following a lesson as it was closely linked to how they self-assess after every piece of work. 
Testing out AfL strategies allowed me to see what works well in the class and what doesn’t work well. I have realised that some strategies may take more practice and repetition for them to be beneficial to students and myself. During the share period of discussing what happened in my test period and hearing about others has allowed me to understand that different strategies work for different classes and it is a case of trial and error to see what works best.

	What next?

	In the future I want to ensure I use assessment for learning strategies within every lesson. AfL strategies are something that need to be practiced and tested to ensure the right strategies are used to benefit the learner and the teacher.
From testing out the strategy think-pair-share I have gained the understanding that repetition and a clear understanding of using AfL is important for it to be beneficial to the learner and the teacher.
This is something that I would like to develop overtime as it requires trial and error what works for each class and different age range. However, it is important to recognise the ability of what will work for a particular class and to use those strategies instantly. This is something I want to develop during the time of my PGCE course to ensure I use AfL during the lessons I teach to check for pupil understanding.
When looking at improving my use of AfL I can use a range of resources to help me achieve this. The first thing I would look at is reading the Welsh Government document ‘How to develop thinking and assessment for learning in the classroom’. This document provides a range of AfL strategies and what they have potential for to improve within the class.
To check that I have successfully achieved my target of using AfL I will look to advice and feedback from my mentor and senior mentor. This can be monitored during lesson observations and also pupil voice to see if children are understanding what they have learnt and also the feedback they have received. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	To ensure for pupil engagement and understanding I have used a range of teaching techniques which cover the professional standard blended learning. During one experience I was introducing the children to data handling. This involved the children collecting data from children who are in the class and learning how they can display this. As this is a new concept to the children, I introduced it as a practical lesson first. In their learning groups I introduced the children to a large pictogram that I had made and took the lesson sat on the carpet. I introduced the children to new words ensuring to repeat pictogram myself and explaining what a key is. Once I had explained everything, they needed to know about the pictogram I explained we are going to be collecting data about what their favourite colours are. The children were all asked individually 'Beth wyt ti'n hoffi?' and placed their chosen colour in the correct place on the pictogram. Once the children understood pictograms practically, they moved on to recording one in their books on the next lesson.
The children also looked at data handing using tally charts, this was a concept I taught as a whole class. We collected data again asking all children what their favourite colour was and taught the children the link between transferring this data from a tally chart on to the pictogram practically. The children were able to practice data handling independently in enhanced provision as they gathered data using tally charts from children around the class.

	What have you learned?

	This blended learning experience is important as it has taught me how children learn and develop new skills in many different ways. I understand the importance of children learning practically before recording work. This allows for growing independence in their learning as they already understand what is expected and how they can achieve the learning outcome. The practical lesson allows for an improved time management as concepts can be repeated and revisited throughout the lesson until children gain a good understanding. Children are also more engaged with a practical lesson as they are waiting for their turn to try out the new concept and have a go.

	What next?

	As a result of this experience, I intend to ensure I use a range of teaching techniques within my future practice. I would ensure that when introducing a new concept to children to first introduce the lesson in a practical way. I would also ensure to use the continuous provision areas as a way of children further developing the concept using another teaching technique. 
However, I would also make some changes to the way I have used blended learning techniques. This includes adding more use of technology to the lessons. When I have included technology in my lessons the children have engaged well and have been successful. This is also to ensure the digital competency framework is included within my teaching methods. For example, in this lesson I could have introduced technology for children to collect data and input the data to create an online pictogram or bar charts to develop a greater understanding of data handling. To ensure I can achieve developing my blended learning techniques further I will seek advice from others including my mentor, senior mentor and also discuss with other students to share experiences and ideas. 












	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	Within planning I needed to ensure to provide as part of the natural learning experience for real life authentic learning contexts. This is to ensure children have the ability to gain a socio-economic experience that they can use within practice. This is where I introduced all the children to money and what each coin was worth. While first introducing this concept I did so practically so children had the understanding of what money is used for. I created some simple food prices all under 20p and stuck them on real food items. Children choose an item to purchase and tried to find the correct coins needed to purchase off me who was the shopkeeper. Children gained a good knowledge of different coins and their worth and were able to then record in their books on their next lesson how they can pay for item using coins. Within the recorded lesson I also extended the higher ability group to give change from 10p and record the answers in their books. After practice, children were able to use their knowledge of number bonds to 10 to record their answers. The children were able to further develop the skill independently by practising using coins in the maths enhanced provision area to find different ways of using coins to get to an amount. The role play area was also a supermarket and children independently practised purchasing items using the correct money. 
When focusing on the professional standard of creating real life authentic contexts it is important to show children the concept of money and how it is used outside the classroom in a practical context. Following these lessons and learning the skill the children were able to use it in a real-life context. The class visited the local post office and used coins to purchase a stamp. The children went up the counter to ask for a stamp to stick to their letter before posting it to Santa. 

	What have you learned?

	This experience is important to my professional learning as I have been able been able to create the link between how learning that takes place in the classroom can be used practically out in the real world. The children were able to apply this concept themselves in a real-life situation. There are many ways the professional standard real life authentic contexts can be taught within the classroom but looking at money is an important skill children can develop and practice in and outside of the classroom. The experience has made me realise the importance of looking at this professional standard and ensure it is evident within my planning and teaching. An implication for using money as an authentic learning context is that children may not often see money as cards are often used to pay in shops and some children may not fully associate coins with a real-life context. 

	What next?

	 From this experience I have learned that the concept of learning about money can be quite complex and is something that can be developed and practised in many different ways. If I was going to teach money again, I would ensure children are practising both practically and recorded answers within books to ensure children gain full understanding. 
I will continue to ensure real life authentic contexts are frequently used within my planning and teaching going forward. However, when following this standard and learning about these concepts it is important that children understand the link to how they are used within real life the same way they did by visiting the post office. 
To further develop this learning opportunity, it can be intertwined with the standard listening to learners. This is to ensure children are actively participating within their own learning and understand the importance of professional learning contexts. 





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	In the majority of my lesson plans I have tried to ensure there were elements taken from across the curriculum, particularly the literacy and numeracy framework. In the lesson I am going to be discussing involves a Welsh lesson covering the languages, literacy and communication area of learning. This lesson involved 'Beth sy' yn y bocs' where the children learned the names of 2D shapes in Welsh. The lesson was taught in their small ability groups, so children were engaged and had a lot more opportunities to get involved. Therefore, the cross-curricular learning involved the mathematics and numeracy AoLE and the literacy framework. 
The children sat in a circle and passed around the box singing 'Beth sy' yn y bocs' to the tune the 'farmer wants a wife'. Each time the song stopped the child who had the box got to open it and pick out one shape. They had to introduce the shape to the group saying 'dyma triongl' or the shapes name they picked out. I also asked the children 'Pa liw wyt ti'n triongl?' and asked the children to answer the colour in Welsh. On their second turn of opening the box I asked the children to pick out a certain shape in Welsh to further help them learn the names of the shape.

	What have you learned?

	This experience is important as it gave children the opportunity to not only improve on their Welsh skills but to improve on their knowledge of 2D shapes in Mathematics and Numeracy to. The experience was important for me as I was able to learn the importance of including cross-curricular themes within planning and how they can enhance the learning experience. This learning experience allowed me to focus upon the teaching standard cross-curricular themes by combining learning in a simple but effective way. I was also able to focus on developing the standard of improving my Welsh language skills. 
During this particular lesson I was also able to gage where children are within their Welsh and also in knowing their 2D shapes. I was able to quickly realise that some children in lower ability groups were also unsure of their shapes in English and made the timely decision to repeat the names of the shapes in English just as much as in Welsh. 


	What next?

	As a result of this experience, I have learned how learning shapes in Welsh was a tricky task and the children need repetition in this to retain the information. This could be during the Welsh whole class sessions or playing a short game of 'beth sy' yn y bocs' for practice. 
If I was going to teach this lesson again in the future, I would ensure to practice 2D shapes in English prior to the lesson so that the lesson focus can be mainly based upon learning the names in Welsh. I would also hope to extend some children further by beginning to ask 'sawl triongl' which is asking the children how many triangles but only where children have grown in confidence with learning the shape names. 
Following this teaching experience, I will ensure to include cross-curricular experiences throughout my future planning and teaching. Where appropriate I will engage with the principles of curriculum design and include relevant cross-curricular areas of learning relevant to the curriculum.























	Target 1
	Referencing - this is highlighted as a concern throughout your work and must be addressed. 

	Target 2
	Concise writing style - working on your writing style will give you the words for the important debates.


ECAD6008 Assignment: Part 2
Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development.
Introduction
The chosen aspect of practice I would like to develop in my further is my use of blended learning. Within the Welsh professional teaching standards, it is stated how ‘The teacher understands the selection, use and justification of a range of imaginative teaching approaches for the benefit of each learner’ (Welsh Government, 2019).  I want to ensure I develop this standard by creating these blended experiences that enhances the learning process for children.
Blended learning can be defined within literature as using a combination of at least two or more possible learning types (Kim, 2007). Combining these different learning types will provide all learners with an opportunity to engage and participate successfully with the lesson. I want to develop this area of my practice as I believe it is important to use a range of teaching techniques and styles as children learn in many different ways. It is important to use a range of techniques so that all children are able to benefit and engage with their learning. Spoon and Schell (1998) discuss how individuals often learn new knowledge and skills in different ways depending on how it is taught. 
I have decided to develop this area of my practice as my first placement class taught me how effective practical lessons are for all lessons regarding pupil engagement and their understanding. When the children were introduced to a new topic, children first had a practical lesson before a lesson recording something in their books. I was able to see first-hand just how beneficial these practical lessons were for the whole class. The children gained a deeper understanding of the new skill or topic and became a lot more independent in the next book recorded lesson as they already had a good understanding of the lesson objective and what was expected of them.
Critical Discussion
Blended learning is applied across the curriculum as a way of benefitting the learner. It is implemented across Wales to set out clear expectations of effective practice. There are many different types of blended learning and how a teacher is able to introduce these imaginative ways into the classroom (Akkoyunlu and Soylu 2006). It is discussed how incorporating blended learning into the learning process is a way of actively engaging learners (Allan, 2007). This is to ensure children are motivated and fully participating in the lesson. Blended learning approaches include ‘inquiry based, project based, problem based, collaborative learning and group work (Allan, 2007). 
Zhang and Chen discuss the advantages of how blended learning can impact on learning within a higher education setting. It is stated how blended learning can improve the interaction between both students and teachers while also expanding student knowledge. However, Guzer and Caner (2014) disagree and believe how factors like making learning more enjoyable and supportive are not enough sufficient enough to create an atmosphere for successful learning. Nevertheless, teacher is able to create a more sufficient blended learning experience by implementing the use of collaboration and social interaction. 
Learning Styles 
When discussing aspects on blended learning it is important to discuss different learning styles and how children learn in different ways. I have chosen to critically reflect on how different learning styles impact upon blended learning as I have seen the benefits of teaching both practically and instructionally within the classroom. My use of creating blended learning environments using a practical learning style can be shown in appendix 1. Literature can be found based around how different learning styles are used in a classroom and the advantages and implications in doing so. Allan (2007) states how as learning is complex it is important to consider teaching styles when planning. Considering different teaching approaches to accommodate these styles can provide a varied blended learning experience. 
When looking in depth at how learning styles impact upon blended learning it is important to discuss teaching practically. Witt and Kimple (2008) state how practical activities are an imaginative way of teaching as children can be involved in control of the learning process. Schank (1995) discusses how implementing practical ways of learning into the classroom allows children to ask questions as the learning process develops. Children are also able to be curious within the learning as this provides an opportunity for trial and error as children fail on occasion and try again. Kaltman (2010) also agree and state how children learn through hands on practical experiences that enrich their five senses. When creating these blended learning experiences teachers need to keep in mind this and provide experiential learning opportunities. 
However, it is also discussed how using a range of blended learning methods to teach practically may not be a beneficial way forward. Butts, Hofman and Anderson (1993) carried out a small-scale study that involved young children. It was found how the group of children who completed the lesson instructionally achieved the same outcome of those who received a hands-on experience. Therefore, implementing the practical learning experience here was not beneficial in aiding the learning. Walan (2019) also carried out a small-scale study involving a practical teaching method and found how practical teaching is engaging and enjoyable for children as they feel involved within their learning. However, Witt and Kimple (2008) do think that it is important to include a range of teaching methods and not just practical learning. Children need to see a connection between these methods so that they gain the understanding and can stay engaged with their learning. 
When looking at different learning styles an important one to consider is the use of Visual, Auditory and Kinaesthetic (VAK) within the primary classroom (Smith, 1996). Gholami and Bagheri (2013) state how everyone learns using different approaches. Regarding the VAK approach some learners need visual methods and require the need to see things, some children need to hear what they are learning, and others need to practically complete lessons in order to learn and gain understanding. It is stated how the way we learn will fit into the three learning styles included within the VAK model however, in some cases some children will be a blend of all three (Gilakjani, 2012). Ennis (2002) believes how teachers recognise what way children learn best and implementing these blended approaches increases the prospect that students will gain an understanding of the learning. Gholami and Bagheri (2013) also agree with the positive impact of using VAK to create blended learning experiences that enhance learning. A small-scale study was carried out using the VAK model to improve children’s writing. It was found how the students completing the lesson using the blended VAK learning style achieved more effective outcomes and attained higher levels of interest. 
However, it is also found that using this range of learning techniques included within the VAK model may not always be effective to enhance learning. Sharp, Byrne and Bowker (2008) undertook a small-scale study where it is found the VAK model is somewhat under researched and may not be effective within the classroom. It is found that practitioners already understand how children learn in different ways and teachers can apply these blended approaches without a learning styles model. Other pieces of literature also agree and believe how using VAK may not be a successful form of using blended learning experiences within the classroom. Kalbfleish (2015) indicated how research shows that children do not have an enhanced learning experience by being taught using the preferred learning style. 
When looking into further how learning styles can impact upon blended learning experiences it is important to consider the work of Honey and Mumford (1992). Their learning style model was based off the work of Kolb (1984). They recognise how different people have different preferences to learning and can be unaware of these preferences. Implementing the Honey and Mumford learning model within practice allows teachers to gain an insight into the ranges of learning styles within a classroom. Understanding these learning styles allows teachers to apply these approaches to create blended learning experiences (Allan, 2007). The advantages of implementing this model can be seen in further literature. Hulme and Allcock (2010) believe how this learning styles approach centres more on developing student learning and engagement. Teachers engaging with the model allows a shift to move from the teaching methods to the methods of learning. These learning styles can be learnt making them changeable and adaptable as teachers apply blended learning experiences to meet this. 
However, when looking into literature there are some implications of using the Honey and Mumford model in terms of implementing blended learning experiences. Lechoslaw and Ethan (2017) carried out a small-scale study that applied the use of the Honey and Mumford (1992) to create blended learning experiences. That study found how although teachers are able to gain a sense of the more suited ways children learn using teaching styles does not ensure children would not learn from using other styles. The method is time consuming; teachers need to use a range of blended experiences in activities to conform to the learning outcomes. Caple and Martin (2994) also agree and criticise how the Honey and Mumford (1992) model works in a circular process implying that children move one way around. However, this is not the case as children may move backwards in the process while also be involved in more than one process at a time. The model is said to be simplified so that people can understand their learning preference however, the learning process is more complex than this. 
Allan (2007) discusses how these learning style models are in relation to creating blended learning experiences. These learning styles provide the teacher with the information from their learners with the range of learning needs. It would be difficult for teachers to create these blended experiences that cover all areas of learning styles. However, teachers can attempt to meet the needs of learners and implement of range of experiences. 
Differentiation 
When considering blended learning experiences, it is important to consider all learners within the classroom. I have chosen to look at how differentiation impacts upon blended learning as it is something I have had to consider within my teaching experience. Tomlinson (2000) state how differentiation is important to include within the class. It is stated how students who the same age differs in terms of their experiences, their style of learning and their readiness to learn. These differences within their learning majorly impact upon the pace they need to learn and the way in which they learn it. Carolan and Guinn (2007) also agree with the importance of differentiation regarding blending learning as it is important to ensure diversity within the classroom. This is by creating a blend of different learning experiences for each ability group allowing all children to engage and understand the learning process. Differentiated tasks and the methods in teaching these can maximise students learning and growth as they are taught using their preferred way of learning (Ravitch, 2007).
However, differentiation in terms of learning styles may not always be beneficial to use within the classroom. It is stated how the idea of differentiation is a positive experience as this would be reaching out to all learners but it difficult to implement into practice (Delisle, 2015). Due to the range of abilities in class it is difficult for teachers to differentiate the learning style and the content to suit all leaners needs. The implications of using differentiation to accommodate blended learning can also be seen within the work of Hertberg-Davis (2009). It is stated how differentiation does not always occur within the classroom due to it being a highly time-consuming task when planning. Teachers will only apply differentiation to those who need it the most in class. Differentiation needs to be applied to blended learning experiences to accommodate all children within a class.
Implementing Technology
When considering blended learning experiences an important aspect to discuss is the use of implementing technology within the classroom. This is particularly important aspect within the Welsh curriculum to comply with the Digital Competency Framework (Welsh Government, 2021). The use of technology in the classroom can have a positive impact on learning. The advantages of including technology within blended learning experiences can be seen within the work of Courts and Tucker (2012). A small-scale study was carried out that found how technology can enhance the learning experience. Children and teachers are eager to engage with these methods of learning so that children can apply real-world skills and learn creative ways of expressing their ideas within the classroom. Wood, Mirza and Shaw (2018) agree and concluded that hands-on collaborative learning experiences that include technology allow an increasing engagement and deepen the learning. 
The advantages of implementing technology to create blended learning experiences can be seen across further literature. This can be seen within the work of Krentler and Willis-Flurry (2005) where a study found how students interacting with technology achieved higher attainment than those students who completed the lesson not using any technology. This is where introducing a blend of using technology and other teaching materials has enhanced the learning process and increased student performance. The idea of technology enhancing learning through blended learning experiences can also be agreed by McCabe, and Meuter (2011). It is stated how implementing technology within the classroom is used to better prepare children for the suture and ensures learning is more engaging for children. Therefore, adding technology-based blending learning experiences can enhance the learning environment. 
However, it is also important to remember that there are implications when considering using technology to create blended learning experiences. Akkoyunlu and Soylu (2006) carried out a large-scale study within higher education that some student’s engagement with the tasks involving technology were low as they were unsure how to use it. This study underlines the significance of ensuring children are confident with using the technology for it to enhance the blended learning environments. However, it is important to note this study was completed with higher education students and results may differ with young children. Wood et al., (2005) also agrees and found how using technology to create blended learning environments has its implications. They carried out a large-scale study involving primary school teachers that found teachers who were experienced within technology were not comfortable implementing it in their lessons within the classroom. This is due to the everchanging advancements in technology that teachers are unable to become confident in using it. It is stated how the idea of teachers gaining confidence over time is presented with the barrier of lesson planning, time constraints and teacher training developments.
This implication of using technology can be seen across various pieces of literature. Bitner and Bitner (2002) discuss how those who are asking teachers to include these blended learning experiences involving technology need to be aware of how teachers are feeling fear and anxiety of its use. It is stated how adults do not adjust to change easy and implementing technology to teaching methods interrupts classroom procedures. It is suggested how teachers need in depth training to implement technological blended learning experiences successfully. Boonmoh, Jumpakate and Karpklon (2021) agree with how there can be implications when using technology in practice.  It is stated how although technology can increase teacher knowledge and support children, however it may not actually add educational value to the classroom. For technology to enhance the blended learning experience and the learning experience it needs to be implemented directly within the lesson.
Conclusion
To conclude I recognise how important it is to create a range of blended learning environments to enhance the learning experience. The importance of this can be seen within the professional teaching standards. The descriptors used to identify the outcome of these standards are what both student teachers and Newly Qualified Teachers (NQTs) in Wales must be assessed against (Welsh Government, 2021). Meeting these professional standards will show a reflection or consistent and good practice to ensure a realisation of the new curriculum Welsh Government, 2018).
It is important to consider how I will ensure to successfully develop my use of creating blended learning experiences within my future practice. When in consideration of the review of literature it is important for me to consider how learning styles can impact on developing blended learning experiences. Allan (2007) discusses the importance of considering the use of different learning styles within planning. Therefore, when I am planning future blended learning experiences, I will ensure that they include a range of different learning styles so that they are engaging and beneficial to all children as I recognise all children learn using different approaches (Gholami and Bagheri, 2013). I will remember that children may not have just one way of preferred learning (Lechoslaw and Ethan, 2017) and ensure that they receive a blended experience of many.
Within the review of literature, I also looked in depth into how the use of implementing blended learning experiences has a direct relation to differentiation within practice. Within my future practice I will ensure to use differentiation and blended learning with keeping each teaching method in mind. This is because Tomlinson (2000) found how important children within one class are all at different stages in their learning and require different experiences and materials in order for them to achieve the lesson goal. Therefore, I will ensure to not only differentiate the lesson content itself but also the way the lesson is taught. However, it is recognised how this may be difficult to get into practice due to the time constraints in relation to the teaching profession (Hertberg-Davis, 2009).
Implementing technology into the curriculum is very topical within the current Welsh curriculum to ensure that the learning is complying against the Digital Competency Framework (Welsh Government, 2020). Within my future practice I will ensure to implement technology within my blended learning experiences. When looking at the literature regarding technology an occurring theme is the fear and anxiety of teachers never feeling confident in its use (Bitner and Bitner, 2002). To ensure that I am able to overcome this I would use it consistently when planning blended learning experiences. In doing this I will not only ensure the children are improving their digital competency skills but also contributing to my own professional development as I grow in confidence with them.
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Lesson Plan PT

	Student-teacher
	Natalia Londero
	Class:
	Year 1/2

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	22/11/21

	Lesson Focus:
	Data Handling

	Meaningful links to Curriculum 
	Mathematics and Numeracy
· I can investigate, collect and record data found in my environment.
· I am beginning to represent and interpret data, using a range of methods.
· I can collect and organise data to ask and answer questions in relevant situations. (PS2)

	Meaningful links to:
Cross Curricular Responsibilities
	Numeracy Framework
· I can collect information by voting or sorting. (PS2)
· I have collected data found in my environment.
· I can present work orally, pictorially and in written form, and use a variety of ways to represent collected data.
· I can interpret information presented in charts and diagrams, and draw appropriate conclusions.

	Personal Targets (Linked to QTS and identified in weekly review)
Cross-Curricular themes - The teacher knows, understands and engages with the principles of curriculum design and innovation, with development of cross curricular themes relevant to areas of learning and justifies decisions.



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Collect and organise data found in my environment
· Present work pictorially from data collected in my environment. 
· Interpret information presented in charts and diagrams, and draw appropriate conclusions. 



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Children will collect data from within their group by choosing the answer and placing it on their group graph on their turn.
· Children will be able to recognise a pictogram by adding their group data. 
· Children will discuss their pictogram recognising the most common and the least common.

	· Children will discuss and listen as a group to what their favourite colour is and choose their favourite to add it to the pictogram
· Children can name what a pictogram is and recognise it’s a form of collecting data
· Children will interpret data to recognise the most and least common within their group.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· Introduce to the children what a pictogram is – a means of collecting data 
· Show the children that are going to be collecting data as a group about what their favourite colour is. 
· Go through all the colours and ask if they can name them in English and in Welsh 
· Ask them if they know what the question means of ‘Beth wyt ti’n hoffi?’
· Explain to children that they can answer using ‘dw i’n….’
	· Children to listen to task of what they are going to be doing.
· Children to answer questions about a pictogram is needed
· Answer questions about naming the colour in English and in Welsh



	Large pictogram template 
Colour print outs 

	

Teaching & Core Learning
	· Show an example first using my favourite colour and where it needs to be placed on the pictogram.
· Ask the children to ask me beth wyt ti’n hoffi? And answer in Welsh.
· Ask children individually ‘Beth wyt ti’n hoffi?’ 
· Give them time to answer in Welsh. 
· Ask them to come and choose their favourite colour and place them correctly on the pictogram.
· Give children support on where they need to place their colour.
· Once the data is collected ask children to begin to interpret the data. 
· Add up how many people have choose the colour 
· Count all colours together and count all children to ensure the table is correct
· Ask children what the most common colour is 
· Ask children what the least common colour is 

	· Children to ask me ‘Beth wyt ti’n hoffi?’ 
· Children to watch example of what my favourite colour is and place it on the mat.
· Children to answer in Welsh using ‘dw I’n hoffi…’
· Children to pick their favourite colour and place on the graph correctly. 
· One child to count how many children are in the group 
· One child to count how many colours have been placed on the graph 
· Children to decide what is the most common colour 
· Children to decide what is the least common colour 
· Ants – children to work out what is the difference between the least common colour and the most common colour. 

	Large pictogram template 
Colour print outs

	

Plenary
	· Ask the children to show with their thumbs how they are feeling about pictograms 
· Using Welsh session morning times to ask children ‘beth wyt ti’n hoffi’ to see if they can name their favourite colour in welsh



	· Children to show with their thumbs how they are feeling about pictograms 




	




Lesson Plan – PTE 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	· Children engaged well as a group 
· Children were able to answer their favourite colour in Welsh 
· Children understood what was meant be using the key to understand what one splat of colour = one person likes that colour the best 
· Children understood where they needed to place the colour splat as they built it up the chart 


	Next Steps for Progress

	· Children ready to record a pictogram in their books the next day 
· After everyone had their practical lesson on pictograms as a whole class we created a tally chart and the children learnt and understood the link of transferring data from a tally chart into a pictogram. 
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	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I was observed by my mentor on this lesson and received feedback:
· Good use of success criteria and lesson objective using characters
· Able to differentiate between the groups 
· Good use of incidental Welsh, asking questions in Welsh, children replying in Welsh
· Feedback on creating a link between tally chart and pictogram – didn’t do this in the lesson and taught them separately – so showed this as a whole class activity in the afternoon
· Handled challenging behaviour well
· Introduced new vocabulary well


	Areas for my Development

Personal Targets for Progress

	· Improve on confidence when managing the learning environment. 
· Ensure to keep providing a range of blended learning environments 




image1.jpeg




