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This reflective journal is based on the delivery of SKIP Cymru physical development sessions at Cwm Glas Primary School in Winch Wen, Swansea. Cwm Glas Primary is located in Swansea East - there are currently 285 pupils ages three to eleven on roll. Around 39.8% of pupils are eligible for free school meals (FSM) which is above the average for Wales. The school also has 38% of pupils with Additional Learning Needs (ALN). I have been teaching at Cwm Glas for 6 years – my experience lies mostly within the early years. I teach a mixture of Reception and Year 1 learners at the school. This mixed age group consists of 21 learners – 10 Reception and 11 Year 1. There are many factors currently contributing to children moving less in their early childhood which can be described as a ‘perfect storm’ of inactivity. As a school, all staff recognise the critical importance of providing learners with positive experiences under the Health and Well-being Area of Learning and Experience (AoLe) from an early age. There is a need for promoting the importance of physical activity in children which continues throughout the lifespan – the level of obesity and inactivity in society has increased over the past two decades (Stodden et al, 2008). In terms of our children’s health, Wales is currently facing a national crisis (National Assembly for Wales, 2019). Similarly, a growing body of literature calls for learning in physical education to be authentic, relevant to learners and holistic in nature (Wainwright et al, 2018). 

Personal professional development prior to implementing SKIP Cymru aided my understanding of the sensory integration process and in particular, sensory motor integration. Research suggests that carefully planned opportunities for effective movement influences the development of sensorimotor functions. The early years of education are considered a critical period for sensory integration (Ayres, 2005). Physical literacy is a journey throughout life – moving is part of who we are. SKIP Cymru has become a natural part of planning and assessment for purposeful teaching and learning. This reflective journal highlights and celebrates activities children at Cwm Glas have experienced to aid their development with links to theory and research. 

[bookmark: _Int_SM1qZZQo][bookmark: _Int_fjN6ZaAf][bookmark: _Int_HzGx9mrk]As a starting point, it was essential to build a movement vocabulary with all learners, enabling them to become familiar with the fundamental movement concepts. To understand the complexity of individual uniqueness, it is first necessary to establish the common denominators from which personal movement springs (Davies, 2003). For example, introducing a range of warm up games to teach learners the importance of spatial awareness, body awareness, dynamics and relationship. The use of ‘Paint your Bubble’ and ‘Mr Men, Little Miss’ were popular amongst learners and supported this skill development quickly through high levels of engagement and motivation. As a result of repetition, the children became familiar with these games as their SKIP sessions developed which was great to see. John Dewey’s theory supports this, indicating that children learn best by doing (Pound, 2007). Using ‘Paint your Bubble’ consistently as part of every warm up particularly supported learners’ understanding of spatial awareness, with nearly all children being careful not to ‘pop’ their bubbles. An example of planning for effective opportunities for physical development through the game ‘Mr Men, Little Miss’ is children exploring different movements, pace and levels. During the session, learners came up with incorporating ‘Mr Freeze’ into the game which enabled further opportunity for challenge. Changing the condition of this movement to freezing at a low level only ensured learners thought about moving at high and low levels throughout the game. It is proposed that fundamental movement skills are the building blocks to more advanced movement and specific sport skills in later life (Goodway et al, 2003). 

[bookmark: _Int_TNHO0cyp][bookmark: _Int_gBUiuWSs]Next, it was fundamental to create an environment for physical play. Cwm Glas Primary is blessed with 5 acres of land to include playing fields behind the school, two large yards which feature an adventure playground as well as undercover outdoor areas for every Progression Step 1 and 2 class. This enabled both indoor and outdoor spaces to be utilised during the delivery of sessions, where appropriate. To enable opportunities for physical play outside of planned sessions, carefully selected resources formed part of the classroom’s continuous provision. It is proposed that opportunities for heuristic play whereby children explore objects without adult intervention, is an essential aspect of an excellent early years learning environment (Grigg, 2015). Likewise, play consists of a series of adaptive responses that make sensory integration happen (Ayres, 2005). Some examples include a range of loose parts, wooden blocks, beanbags, hurdles and plastic balls. It is suggested that the level of complexity behind children’s thinking during the use of loose parts is associated with the same levels as Blooms Taxonomy of learning, as a result, increasing their proficiency in applying and demonstrating higher order thinking (Play, 2020). Moreover, Cylch Meithrin Cynwyd Sant Primary School has been praised for providing a rich stimulating learning environment both indoors and outdoors where resources are at child level, enabling them to access everything they need to play independently (Estyn, 2022). Incorporating resources that can be used for physical development within the outdoor provision of the classroom worked well, resulting in learners using them effectively as part of their play. For example, throwing balls into the air, placing wooden blocks on the ground to move across and jumping over hurdles. 

Furthermore, as the learners’ SKIP journey developed, it was clear to see the progression in their physical development. Engagement in physical activity at a young age is essential for learners to become healthy, confident individuals who are ready to lead fulfilling lives. In accordance with this, motor development plays an important role in a lifelong health trajectory - learning how to move is a necessary skill for physical activity, and if children are not proficient in this, they will have limited engaged in physical activities later on in life (Stodden et al. 2008). Similarly, Piaget implied that until the brain has a ‘concrete’ knowledge of the body and the world’s physical forces, it is not designed to process abstractions (Ayres, 2005). Carefully planned gardens created opportunities for learners to practice and develop different skills suited to their needs.

For example, small groups of learners participated in a variety of gardens to support their catching skills. An example of a warm up game that targeted learners at the emerging stage of catching is scarf tag. The difficulty of the game was increased quickly to maintain engagement – increasing the size of the garden and asking learners to throw rather than pass the scarves supported this challenge. Reminders had to be given constantly using SKIP phrases, for example ‘keep your eyes on the scarf’ and ‘reach for the scarf’. As a further progression, knots were tied in the scarves and the children knew this would make them fall faster and therefore, increase their challenge again. Personal reflection helped to improve this game the next time it was played. For example, including more children in the garden and ensuring there were more successful catches before including each progression. On reflection, learners would have also benefitted from more opportunities to practice tracking before the game. To confirm this, research outlines that fundamental motor skills do not simply develop as a result of age – they need to be practiced and instructed (Goodway et al, 2003). Subsequently, they were given the opportunity to work individually and in pairs with a scarf, throwing it into the air or to their partner before completing the game for a second time. 

Opportunities for children to develop their throwing skills were also planned for carefully. One example of a game is battleships which supported learners at the initial/emerging stages of throwing. Small targets were used throughout the game, and whilst learners were chopping or slinging, they had some successful shots after being encouraged to face sideways and throw from behind. Increasing the space between the cones as the game progressed provided challenge for learners and they were aware of this. On reflection, using hoops as bigger targets before building up to cones would have worked better. However, it was important to celebrate the overall success and increased confidence that the children had. The next time learners played battleships; they worked individually using a hoop as a bigger target to get lots of practice throwing a bean bag into the hoop with plenty of successful throws. Another important reflection point that informed future practice is modelling a throw to the children so they can see it before having a go themselves. Planning these fun activities for children to develop their movement, throwing and catching skills are known as fundamental or motor skills (FMS) which involve object control and require equipment (Gallahue et al., 2012). Evidence from neuroscience supports the critical importance and relevance of this at a young age. Likewise, research indicates that higher intellectual functions are better developed if at an early age, children’s sensory motor functions are well developed – movement and play are a crucial aspect in the development of physical competence (Wainwright et al, 2019). 

As time continued, the individual constraints of learners became more explicit during sessions. Personal research aided my understanding of the constant age-related change learners go through as they grow and develop which impacts upon their factors influencing their movement - dynamic systems mean that each child is different. The significance of constraints are outlined in Newell’s Model (see Figure 1) - it is important to consider that every child is unique and therefore, different tasks and equipment are required to develop their needs (Haywood and Getchell, 2005). Understanding this model supported the careful planning of SKIP sessions whereby activities suited the needs and individual constraints of all learners. An example of this is providing a bigger hoop as a target for children who needed practice throwing and being successful enough times to gain confidence before progressing.


Figure 1: Newell’s Model of Constraints
[image: ]

In addition to this, research and theory supported my knowledge and understanding of the importance in laying the foundations. Seedfelt’s Model shows the progression of motor skills (see Figure 2). This model illustrates a proficiency barrier, explaining that children need to develop proficient coordination and control within FMS to successfully be able to break through the proficiency barrier. This is essential for children to be able to engage in sports and games (Clark and Metcalfe, 2003). Linking learnt theory to practice really helped to identify task constraints present during sessions for individual learners and as a result, provide them with the correct support to become competent movers. For example, manipulating constraints by scaffolding catching gardens, incorporating games like ‘Me to You’ to develop learners’ tracking skills. Children then had the opportunity to be successful through rolling a ball back and forth with their partner before moving forward to their next step.





Figure 2: Progression of Motor Proficiency Skill Levels (Seedfelt, 1980)
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[bookmark: _Int_YIfMKT5R]More recently, the use of an outdoor obstacle course created many opportunities for learners to further develop and practice a range of skills. The obstacle course worked well as a garden for a larger group of learners – around half of the class. Examples of activities set up within the obstacle course included hurdles, throwing bean bags into different sizes hoops and up into the air, and moving across stepping stones. Each part of this activity supported learners’ jumping, throwing, catching and balance skill development. It also motivated learners to have a go at different movements, therefore developing their FMS. Linking back to Newell’s Model of Constraints (Figure 1), aspects of the obstacle course were adapted for individual learners. For example, changing the size and space between the hoops to support successful throws and providing different objects to aid catching skills. It is emphasised that through the spatial and dynamic use of separate and related actions, children to become increasingly competent and versatile in different movement situations (Davies, 2003). 



In conclusion, the journey to becoming trained in SKIP Cymru has been highly beneficial for both myself as a practitioner and the learners in my class. SKIP Cymru will remain as a natural part of my planning and delivery of physical development with future classes and is something that will hopefully become embedded throughout the school, particularly in the early years. The introduction of a SKIP extra-curricular activity for learners in the new academic year is a personal passion of mine, with an aim of further supporting learners’ physical development outside of school hours, facilitating these experiences for them as a trained practitioner. Children’s positive engagement with physical activity can be tremendously beneficial in shaping the future. “Sport can be the nation’s most effective preventative health tool” (Welsh Government, 2022, p.5). 
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Fiqure 1. Progression of Motor Proficiency Skill Levels (irom Seefelct, 1980, p.317)





