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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Tripp (2011) states that an incident becomes critical based on the interpretation, perception and thinking of the incident within a wider context. This essay will look at an structured observation conducted and critically evaluate the incident. Furthermore, in regards to a specific critical incident the essay will consider different viewpoints, theories and barriers within learning. The essay will consider different perspectives and take into consideration the implications of these areas. In relation to this critical incident, the essay will look into 3 areas of research that impact questioning. These areas will be cognitivism,  Vygotsky and engagement. The critical incident will be focused around questioning. While critically evaluating these three areas within questioning, the essay will take into account things such as the effectiveness of questioning, lack of questioning and benefits of questioning.  In addition to this, the essay will look into the Welsh Curriculum and discuss the four purposes within the curriculum. Furthermore, essay will also look into the holistic develop of a learner and strategies and steps to best support learners in different circumstances. Overall, the essay will reflect and evaluate the critical incident and questioning to provide suggestions and how this would be implemented within practice in the future. 
The observation where the critical incident took place was a mixed gender primary school. As guidance in the BERA (2018) states that participants and institutions have the right to remain anonymous and have confidentiality. The guidelines state that this is so the research does not bring any harm to the participants. In order to abide by these guidelines, this essay will refer to the class as Class A. Therefore, as a result any documents that were created and saved as part of the observation process and any submitted to appendices will not state the name of the school that the observation took place in or any student names. The current time was during COVID 19. The class observed was a year 6 class and the learners were of mixed abilities. The learners were seated in rows as result of current circumstances. The overall atmosphere of Class A was positive, the learners were all engaged and interacted with the lesson well. The learners knew the established rules within the classroom and had good relationships with their peers. The lesson that the learners were taking place in was a literacy lesson focusing on inferences. The teacher used a range of teaching methods and resources within the class such as the interactive white board and class dojo. The teacher used class dojo to select learners at random to answer questions and feedback. In addition to this, the teacher would ask the learners to used strategies such as think, pair and share for the learners to discuss the content. The teacher used positive affirmation continuously when the learners were giving feedback. Furthermore, as a result of questioning the teacher would develop on certain points and relate them back to prior knowledge. Overall, the learners worked collaboration and individually. Also, they used skills such a problem solving and thinking skills to establish inferences. 
Observations is known as a method to study people in an environment whether that be natural or structed to find out information (Baker, 2006). It is the study of watching individuals, listening to what is being said and what actions of occurring (Becker, 1970). As a result in most cases observations as a research method gathers qualitative data (Merriam, 1988). There are many types of observations that can take place such as non-participant and participant observations which is the consideration of the role of the researcher. Also, structured or unstructured observations. A non-participant observation is where the research does not have any involvement in what is being observed and this will promote objectivity (Booth et al, 2001). A benefit of this would be that participants will not be aware that they are being observed. Therefore, they can not show signs of demand characteristics and will not alter their behaviour due to researcher (Raheim, 2016). Also, another benefit would be that using structured observation allows for a tight overview of strengths and weakness. In addition to this, through structured observations field notes can provide rich in depth detail (Lindorff, 2018).  However, there are some criticism in regards to observations. One which is that the research becomes biased in what they observe. As they will being going into a observation with set criteria’s they may let their own perceptions cloud their judgement (Cargan, 2007). In addition to this, observations are said to be biased and not reliable (Troyna, 1994). As a result of this, researchers state as a result of this the results of observations are superficial (Cooper, et al, 1974). Furthermore, it could be stated that using observations alone would not be reliable. Research shows that moving more towards a triangulation method such as including questionnaires and interviews can allow the results to become more reliable and also generalisable as the themes will be more evident (Lindorff, 2018). Using questionnaires could be beneficial as it can also help learn about opinions, feelings and behaviours depending on how the questions are asked (Phellas, 2011). However, there are thinks to take into consideration when thinking about completing a questionnaire which would be that it is less time effective and must be accurate so questionnaires are not misunderstood (Meadows, 2003). Furthermore,  as part of this is to look for a critical incident this could not be done through a questionnaire. Therefore, as part of this research the observation method that will take place in non-participant structed observation. This is due to the fact the essay is looking for a critical incident which is initially a mundane act that can only be seen in a natural environment (Tripp, 1993). A critical incident is a mundane incident that becomes critical through interpretation, perception and thinking in a wider context (Graybil, 2017). Flanagan (1954) stated that a critical incident can be a discrete event. It could be within the hidden curriculum such as learnt behaviours or social interactions such as communication with the teacher or peers.   Furthermore, as the essay requires an identification of next steps, using an observation will provide rich notes which can be used to understand if this practice would be beneficial to use in teaching practice or research further is it needs to be altered. The research design that this essay will present the research in is through case study. Berg (2004) defines a case study as a strategy to present information about a setting, individual or group. Using a case study allows for quantitative research and analysis. Research states that using case studies is beneficial when trying to meet an hypothesis or come to a conclusion (Bassey, 1999). As part of this essay, the next step will be considered and the case study can be taken into consideration for what the next step in practice can be giving an explanatory reason.  However, an issue with using case study could be that it in not reliable or generalisable. As it is only being conducted once on an individual or setting, it can not be generalised to the wider population. Therefore, in order to make it reliable it would need to be conducted again to see if the same or similar results occur (De Vaus, 2001). 
The critical incident that was observed was regarding questioning. The teacher asks Class A numerous questions throughout the lesson and at times would state ‘you have 36 seconds to think’. Each time a question would be asked it the time would differ. In addition to this, the teacher would then using an app to generate a name from Class A to answer. Instantly the learners new to either to think to themselves or discuss amongst their peers and came up with an answer to the teachers question in the time given. This critical incident relates to one of Donaldson’s four purposes which is ambitious, capable learners. This purpose means that learners can explain the ideas and concepts they are learning about, critically evaluate what they find and build up a body of knowledge and skills that they can transfer between different contexts (Donaldson, 2015). It was observed at the start the teacher ask class A do they remember what they learnt last lesson and gave the learners a set amount of time to think. Th learners were able to explain the ideas they had previously learnt and describing concepts. During this observation, it was seen that the teacher would ask Class A to analyse a picture that was displayed on the board and asked to conclude an inference regarding it. The teacher provided the learners some time to answer the question ‘What do you think is happening here’. The learners of Class A were able to take some time and critically evaluate the picture. The learners would have different views and perceptions regarding what they thought was happening and they were able to justify their answers using their past knowledge and transferring it to the relevance of the picture. As a whole, it was seen during the observation through questioning, the learners were able to critically think. Furthermore, they were engaged and eager to discuss their answers amongst the class showing confidence. Whenever answering questions they referred to skills and knowledge they had previously learnt. In addition to this, when being called upon to answer all students were eager and ready to answer. This shows that the method of questioning links to the purpose as all learners were ambitious and confident. 
Research conducted in middle schools show that there is a correlation between questioning within the classroom and cognitive engagement. Observations were carried out in 10 classes, where it was found that there is a positive correlation (Smart, 2013). In relation to this, the positive correlation comes from questioning, while the teacher is questioning the students, they are able to build upon their ideas and collaborate within the lesson (Lemke, 1990). During the observation it could be seen that when the teacher was asking Class A to think about what a picture may mean, a student in particular picked up on an element of the picture the teacher did not think about. This allowed the teacher to move their questioning in another direction. Furthermore, it created a positive link between their cognitive engagement as positive affirmation was given as a result of this discussion. In addition to this, Chin (2007) states that teacher questioning allows the teacher to gage whether they can develop onto more challenging thinking from the response they receive. It was seen during the observation, the teacher was able to establish through questioning that the students from prior knowledge knew the content they were teaching. Information overload is when too much information is given in a short amount of time. However, when trying to not overload learners with information, there is an issue of not getting enough information. Therefore, research states that the balance found amongst this is through questioning (Bruneau, 2015). When working with thinking and memory, the mind is sometimes occupied by a portion of memory. As a result, it limits how much new knowledge or cognitive process can take place. Cognitive overload can also be when too much information is provided and it can not be processed. As a result of this, when the information is not processed properly it can lead to information being incorrect and not making correct or poor decisions. In order to overcome this issue, it is essential to ask the correct question which will lead to the learner realising they do not know the information. Furthermore, it will then lead to the correct answer (Debbink, 2020). In addition to this, cognitive overload can lead anxiety within the classroom (Bruen, 2014). A way to reduce this anxiety within the classroom can be done through questioning. The cognitive load theory states that the brain can process in two areas simultaneously.  One area can be through visual information and another can be a connection between the long term memory and verbal information. During the observation it can be seen that learners are provided with a visual stimulus and then a respond using their long term memory and verbal information. This is done through the teacher asking questions and engaging their long term memory one element at a time (Riches, 2019). 
Furthermore, questioning within the classroom can also be seen within learning theories. Vygotsky developed the zone of proximal development which was an individual going through the journey of learning through guidance and then individually. Within the theory there is mention of the ‘more knowledgeable other’ (MKO). This is the person who assist and guides the learner, within a school this would be the teacher. Overtime, other theorist have developed the theory more further and came up with the term ‘Scaffolding’ (Shabani, 2010). Scaffolding is when the MKO guides the learner, in the case of the critical incident it would be through focused questioning (Balaban, 1995). Furthermore, with scaffolding, the teacher is able to adjust the knowledge based on the learners needs and make it more challenging if needed. During the observation, it could be seen that while questioning the learners in Class A, the teacher could see the learners were knowledgeable so they changed their course of questioning. This is a benefit to using questioning as a scaffolding method as it provides immediate response and allows the teacher to correct misconceptions or challenge when needed (Hardjito, 2010). Furthermore, research shows that a learner showing signs of anxiety when it comes to learning can result in lower academic achievement. The learner can overcome their anxiety as the teacher can alter the questioning to suit the learners needs (Magno, 2010). However, if questioning is not effective or challenging it could affect the learners education. Research shows in order for information to be transferred it needs to have continuous increase of developing the idea further (Murphy, 2000). In addition to this, many researchers have stated that the method of scaffolding is being used to broadly. Therefore, when using questioning as a scaffolding method, it is not details or precise enough to provide educational benefit (Pea, 2004). Despite this, it is said that questioning through scaffolding method allow teachers to challenge the learners thoughts. In the observation it can be seen the teacher questioning Class A and challenging their thoughts using questionings such as ‘why?’ (Maryam, 2020). Many state that to overcome the lack of effective questioning through scaffolding and ensure questioning is challenging, teachers require training. This will equip teachers will the necessary tools to use scaffolding effectively in order for questioning to work (Herrington, 2000). 
Effective questioning is also a way to engage learners. Through questioning and using methods such as scaffolding learners are able to stay more motivated and less frustrated. Using questioning the learning environment is more relaxed and creates a stronger teacher-learner relationship (Hardjito, 2010). In addition to this, research shows that through questioning and other models of metacognitive activities learners become more independent in goal setting and self-questioning. It allows the learner to become more engaged and gain more skills as an individual such as problem solving skills (Poitras, 2014). Furthermore, through questioning the learner becomes an active participant in their learning. Both the teacher and the learner can build on their understanding and common knowledge (Van de pol, 2010). During the observation, it could be seen that the teacher asked Class A to think about a picture that was provided. Through questioning, the learners in Class A were able to develop on their understanding and the teacher was able to tailor the questioning to meet this. This build a strong teacher-learner relationship as they were able to develop all avenues and the learner was able to lead their learning. Furthermore, questioning is another method to increase engagement as it helps regulate the learners memory and independency in their own learning. The learner is able to find out what information they do know and develop on this further. It is also a way of cementing previous knowledge (Kitchner, 1983). Overall, when a learner realised they already know the information or through questioning it is being confirmed they will feel more confident as a learner. It will also lead the teacher to provide positive affirmation therefore increasing the learners confidence. Furthermore, while building an individual’s engagement levels through questioning, the learner will engage in enquiry based learning, analysis and reflection (Mason, 2012). It can be seen during the observation that the learners link their answers to questions with prior learning, this required them to reflect on what they already know and analysis to see what is relevant to the current content. 
To reflect on the this critical incident, the reflective model that will be used is by Gibbs. The reflective model follows the steps of Description, feelings, evaluation, analysis, Conclusion and Action plan. This reflective model will be best for this critical incident at has the section of Action plan embedded within. As a result, it will make identifying the next steps more effective. Gibbs discusses how in order to reflect questions such ‘what went well’ and ‘what could have gone better’ need to be asked (Wain, 2017). While observing the class, there was a sense of positivity and openness. It could be seen that the learners were comfortable within their class, they trusted the process of how the lesson was being taught. Furthermore, the learners were confident in provided their answers and engaging in discussion throughout the questioning process. In addition to this, the new professional standards for teaching and leadership states that practitioners should celebrate effective practice and it could be seen during the critical incident, it was clear to see that questioning was effective. Every time a question was asked to Class A, they all responded. When the teacher was choosing learners to answer, they used a random name generator. A benefit of using a random name generator is to avoid the case of calling on regular volunteers (Rogers, 1997). However, within Class A this was not the case as could be seen that some learners within Class A were disengaged and were not answering questions. Therefore, this would result in the teacher not assessing the learner or scaffold their learning. Research shows that sometimes when using a random name generator learners may feel resentment (Rogers, 1997).  if it is known to the class that regardless in what order the names are called out in, all learners will at some point engage in answering the questions. Moving forward, the random name generator would be used within practice however there would be a focus on ensuring all learners at some point answer a question and promote discussion. Lastly, Gibbs reflective model has 2 stages which are analysis and conclusion. While completing observation forms and STEER document, it could be seen that while observing it is essential to not be biased. In addition to this, it allowed though into transferable skills that could be attained from observing a critical incident. 
To conclude, an observation was conducted in an ethical manner and as a result of this it would be see the questioning can be critical within a classroom. During this critical incident it was clear to see how effective questioning can be. The essay looked into what the benefits of questioning is and how it can be effective within a classroom. One of which is quick response time to correct misconceptions. This essay also looked into how questioning can go wrong if it is not done in the correct manner. It is essential to ensure questioning is challenging and meets the needs of the learners. As a reflective practitioner using the Gibbs reflective model questioning is a method that will be used in practice. The reflective model helped evaluate the use of questioning within the classroom. As a result of this, it could be seen during this critical incident the questioning was done effectively. However, further research done showed how it could be developed further by looking into the random name generator. Overall, the practice of questioning that was used should be celebrated as Class A engaged extremely well, they used their prior knowledge and led their own learning in certain aspects under the guidance of the teacher and effective questioning. 
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Appendix 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The lesson that was observed was taught by Mr Burns who was covering another teacher for paternity leave. The students are in their second week back during COVID-19 and are having an introduction lesson to Maths. The children are in a mixed ability class. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The classroom culture was positive, all the children interacted and were engaged during the observation. Although, as the lesson was during COVID-19, the children were spaced out in rows of desks and were only asked to speak to those sitting next to them for any discussions. 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The teacher asks the children relevant questions to establish what their prior knowledge is. After establishing the prior knowledge, Mr Burns sometimes adds clarification if it is seen as nesscary or develops on the point made by the child further in order to get certain points made. In addition to this, the class have a discussion as a whole regarding what they already know and what their lesson objectives can be for this lesson. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher uses a powerpoint to help the learners undertsand what they are engaging in. The powerpoint consist of clear aims, which Mr Burns develops on which can help them understand how to achieve well. Furthermore, Mr Burns refers to ‘strategies’ that can be used within the lesson to help the chldren achieve well. He develops further on this by involving the children and discusses what they believe would be good strategies. 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


· The teacher instantly involves the children in the lesson planning, they discuss what strategies they will be using to solve maths problems. This is engaging the learners and also an insight on their prior knowledge. Also, the enviroment enabales the engagement of the learners are they are continuesly involved in the lesson such as coming up with the success criteria as a class. Another aspect that can be observed in the enviroment that enables the engagemnt of learners is the positive affirmation that teacher continues to give after each lesson. This provides the learners with a positive learning enviroment and can build on their confidence. In addition to this, the teacher uses the interactice white board to display the powerpoint. The powerpoint does not consist of too much information and the teacher develops on any relevant points by engaging the learners in a disucssion. When engaging the learners in a discussion the teacher was able to establish if the learners needed to be more challeneged so they added further knowledge or information to the point. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The teachers asks certain questions to check their prior knoweldge. Within these questions the teacher sometimes provides points for the learners to build upon and develop. If the teacher sees that there is a certain point he would like to clarify or emhpasis, he went into more detail regarding it.  The teacher walked around to the one of the tables at a certain point, asked questions regarding the lesson and discussed it further. This whole aspect of the lesson shows that the teacher was engaged in assessment for learning. In addition to this, the students engage in discussion amongst themselves. Another aspect that was observed which shows the development of knowedlge during the lesson is when the teacher asked the learners to come up with their own success criteria. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The teacher engaging the learners to come up with the success criteria as a class. 
· Questoning – the teacher used a variation of questioning styles to establish what their prior knowledge and undertstanding was regarding the topic e.g. who remembers that word I used ? and opened e.g. why do you think we could do? The teacher continued to emphasis thinking individually. Why is thinking relevant ?

































OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Year 3 class with Miss James. The class are being introduced to literacy work. The class is of mixed ability and they have just joined juniors. As a result of this they will be going through different norms and values. The lesson is being taken place indoors with use of interactive whiteboard, floor space and tables. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The classroom culture is good, all children are engaged with the activity and have a positive attitude. They are all aware of their classroom environment and the rules within it. 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The teacher goes through WELP and WAT to discuss the objectives – used examples, had it written on the interactive whiteboard and continuesly linked it to the task itself. 
· Develops on their prior knowledge. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher helps the learner to understand what they are engaging in by using examples, poiting torwards the activity itself. Also, use of prior knoweldge to guide the children. 
· The teacher uses resources to engage the children, use of movement around the classroom and interatvie white board. The teacher also uses the displays around this classroom to make them think and think about prior knowledge. 
· Explains the skills they will use to engage with the activity e.g. listening skills, individual thinking, watching and collobaration. 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


· Continously asking the children questions 
· Using examples of real life scenarios 
· Handouts/resources 
· Use of space e.g. moving from carpet to table 
· Interactive whiteboard and video 
· Classroom display 








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The teachers asks certain questions to check their prior knoweldge, points to classroom displays to help them recape, remember and link 
· The teacher was observing the children and their actions and acted upon them. E.g. a child was feeling emotional so aksed they wanted to work closely with TA. 
· The teacher walked around the tables, asked open ended questions and asked why to engage them in a disucssion which can help the teacher understand what is being taken in. 
· The teacher has made it known that they and the TA are available so the children as assesing their own learning and asking for help or relevant questions when needed. 
· At the end of the of the class the teacher asked the children to link the new knoweldge to previous knowledge – AfL. 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The teacher referring to themselves in third person – within academic writing we use third person as it sounds more professional. Does this happen for a reason ? is there research to show that the teacher is using it because what they are saying resongnates with the students more.
· Students know that they have to put their hands up to answer questions – some students were putting their hand up before a question was even asked. What provided them with the confidence to offer to answer a question they don’t even know. 1) Links to the 4 purposes – ambitous, capable learners who are ready to learn and healthy confident individual. 
· The TA was working within a particular table closely. Prior to the lesson do they already know which children they will be working with, what have they based this desicison on. 
· Children knew the classroom rules/ettiquet. They knew in order to be seated on the carpet they had to be well behaved on their table. Is there a link, why does behaviour result in positive reinforcement. 
· Teacher was at the front of the classroom however was continuesly pointing at the children, at the screen, table and the displays. Why ? does this engage the children more ? 
· Questoning – the teacher used a variation of questioning styles such as closed e.g. who knows what does this word mean ? and opened e.g. why do you think is has happened. The teacher continued to emphasis thinking individually. Why is thinking relevant ?
· Classroom movement – the children went from table to carpert multiple times is short time frames. Is there a reason for this ? does this eliminate distractions ? does it inscrease concentration and egagement ? 
















	





OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The lesson that was observed was a year one class in a literacy lesson. The learners were using superheroes as part of their lesson to complete some of their challenges and also mentioned debono thinking hat. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The classroom culture was very positive and the learners were engaged with the superheroes aspect. The learners needed a few reminders regarding the classroom rules e.g. when to put their hands up. The learners were all eager to answers questioned and showed that they had a lot of prior knowledge. 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher used a lot of visual resources to communicate the purpose of the experiences. There were labels with meanings in regards to what the different hats meant in Debonos thinking hat. Also, the interactive white board and resources both linked with text and pictures. In addition to this, the lesson activities always referred to their prior knowledge and asking questions to engage them in a discussion. 






	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher helps the learner to understand what they are engaging in by using examples and completing one of the challenges as a class, talking through different points. Also, the teacher used strategies such as ‘think, pair and share’ and debonos thinking hat that can help them understand how to achieve well by listening to others and thinking. In addition to this, each small group that the class was disbursed into, there was either the main teacher or a teaching assistant that was assiting, guideing and asking questions. The teacher uses resources to engage the children, use of movement around the classroom and interatvie white board. The teacher also uses the displays around this classroom to make them think and think about prior knowledge. 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher was continously asking the learners questions, referring to their prior knowledge. There was a lot of visual handouts that were used throughout the lesson. The learners were able to move around the classroom from being on the carpet to also using the tablers. Furthermore, the teacher was able to challenge their learning by asking the learners to develop on their points and provide reasonings. 






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The teachers asks certain questions to check their prior knoweldge, points to classroom displays to help them recape, remember and link. The teacher was working with a small group and was able to ask relevant questions and establish what knowledge they had. In addition to this, while on the carpet as part of the think pair and share the teacher was able to establish what knowledge they held. 








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The teacher used think pair and share as awell as lollipop sticks to engage the leaners is a discussion and thinking. 
· Students know that they have to put their hands up to answer questions – some students were putting their hand up before a question was even asked. What provided them with the confidence to offer to answer a question they don’t even know. 1) Links to the 4 purposes – ambitous, capable learners who are ready to learn and healthy confident individual. 
· Children knew the classroom rules/ettiquet. They knew in order to be seated on the carpet they had to be well behaved on their table. Is there a link, why does behaviour result in positive reinforcement. 
· Teacher was at the front of the classroom however was continuesly pointing at the children, at the screen, table and the displays. Why ? does this engage the children more ? 
· Questoning – the teacher used a variation of questioning styles such as closed e.g. who knows what does this word mean ? and opened e.g. why do you think is has happened. The teacher continued to emphasis thinking individually. Why is thinking relevant ?
· Classroom movement – the children went from table to carpert multiple times is short time frames. Is there a reason for this ? does this eliminate distractions ? does it inscrease concentration and egagement ? 



























OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Year 6 class with learners of mixed abilities. The class was continuing a literacy lesson that was focused on inferences. The lesson was taken place during COVID 19 as a result the learners were in rows and asked to discuss with the person sitting next to them. Through the lesson the teacher was using a PowerPoint on the interactive board and using class dojo. It could be seen the learners and teacher were established in their routine as well as the norms and values of the class. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom culture was very positive, the learners were all engaged within the lesson. Majority volunteered to answer questions and all participated as a class and in small groups during discussions. The learners were aware of the class structure, they were aware of the time scales provided, the rules such as discussion with the person next to them and also the use of class dojo. 




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher mentioned many times that they were continuing the lesson on inferences and asked them to make connections with their prior knowledge. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher helps the learners make connections with their prior knowledge as they ask directed questions. The teacher also used visual prompts and asked the learners to develop further based on images they see. The teacher asks a lot of questions and also asks the learners to discuss amongst themselves, the teacher then continues the discussion as a whole class. 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


· Continously asking the children questions 
· Using visual prompts. 
· Use of interative white board
· Links to prior knowledge
· Class dojo
· Timer



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The teachers asks certain questions to check their prior knoweldge, refers to specific vocabulary that links to their knowledge.  
· The teacher allowed the learners to lead their learnings at some point as he would alter the questioning to meet the points the learner was making
· The teacher asked open ended questions and asked why to engage them in a disucssion which can help the teacher understand what is being taken in. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Learners knew what class dojo was, when their name was called during the name generator they were eager to answer and had discussion points ready.
· The learners were alert to the rule of having specific time to think and discuss a question that was asked. 
· Children knew the classroom rules/ettiquet. When the teacher asked them to discuss the question they knew to turn to their partner or if they did not have one to join another pair. 
· Teacher was at the front of the classroom however was continuesly pointing at the children, at the screen. Why ? does this engage the children more ? 
· Questoning – the teacher used a variation of questioning styles such as closed e.g. who knows what does this word mean ? and opened e.g. why do you think is has happened. The teacher continued to emphasis thinking individually. Why is thinking relevant ?











CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

The learners were between the ages of 10-11 in year 6. They were in their first term, taking part in a literacy lesson which focused on inferences. The class was of an average size with students sitting in three rows. There was only one class teacher and no teaching assistances in the class. The class overall were very positive and engaged in their learning. Majority took part in the discussions. 







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

Throughout the observation it could be seen that the class teacher was continuously questioning the learners. There were a range of questions asked from open to close. During the lesson, the teacher provided the learners different wait times and answering methods such as using class dojo to select a name, provide the learners a set amount of time to think, ask the learners to discuss amongst themselves or discuss as a class. It could be seen that the method was working for the class teacher and the learners as the lesson was full of discussion and the learners were engaged. It results in thoughts such as ‘do certain wait times or answering methods change the response they learners provide’ or ‘Are the types of questions what engages the learners’. 
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