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Critically analyse the strategies for promoting inclusivity in a given UK curriculum.  
· Foundation Stage in England

Prior to the 21st century and according to Boyle and Topping (2012), there was a buildup of concern about children with serious learning difﬁculties. This led to the government revising and developing the then UK curriculum and providing these children with ‘special education’ in ‘special schools’. This growth of provision was fed side by side with diligences and it was from these, children were labelled into a ‘special’ categorization or else. This therefore showing that much of the inclusive focus was centrally being based on disability and segregation. However, such categorization was made illegal from the 1980s as it was seen to be constraining a child’s ability as well as separating them from society. According to WEAC (2017) this was the first legal attempt made to ensure equality access for all children worldwide. Koster et al (2009) agrees to this and states “more recently, inclusion of pupils with special educational needs into regular education is a much-discussed topic worldwide”. Furthermore, it enhances an emphasis on today’s policies and procedures that are put in place to prevent these negative occurrences from happening whilst also ensuring these disadvantaged children are no longer taken for granted and segregated from mainstream education.
Though, whilst stating this and trying to accumulate a definition on inclusion it becomes quite varied. The WEAC (2017) state having an informed approach and positive attitude regarding inclusion starts when you begin to recognise the concept behind it. It is a term that continues to be controversial as it relates to education, social values and individuality. However, Rogers (1993) finds it to express the “commitment to educate each child, to the maximum extent appropriate, in the school and classroom he or she would otherwise attend”. Additionally, Farrell (2000) defines inclusion as taking a full and active part in school-life, be a valued member of the school community and be seen as an integral member of civilisation. In our continuously developing society, it is important that every child has paramount opportunities at the start of life and schooling is a crucial part of this process. This placing an emphasis on the early years education they receive. A reason being that it is a key influence on shaping their potential in education and life itself. Supporting this the Department of Education and Early Childhood Development (2010) states it is now recognised in these crucial early years that foundations are laid, which takes a child through to childhood, teenage years and adulthood. An example being that in these early years, a child is able to develop a picture/identity of themselves which will therefore affect the way they approach any situation later on. The Early Years Foundation Stage (EYFS) in England identifies the need to engage in an all-round inclusive and fulfilling learning experience as well as ensuring contentment. Hence providing a statutory framework for all educational practitioners to follow. The framework is to ensure practitioners warrant equal opportunities for all children within education, this ranging from diverse cultures, ethnicities, gender, sex, etc whilst also including Special Education Needs (SEN) and all with disabilities. It determines a commitment to anti-discriminatory practice. 
The EYFS was originated in 2008 from the ‘Every Child Matters’ policy paper that was published under the 2001 – 2005 labour led government. It was a proposal brought forward to change and improve the educational system in many areas. The EYFS reflected on these areas and highlighted four main principles throughout; a unique child, positive relationships, enabling environments and lastly learning and development. These prime areas indicate the importance of allowing a child to become a competent learner and the environment they are set in plays a vital role in enabling and broadening their learning and development. The fact they recognise that children learn in different ways and rates is equally essential as it inter-connects their learning along with the strong, independent relationships that are formed with parents and significant people in their lives (DFES, 2017). The National Scientific council on developing the child (2004) supports this by stating young children “experience their world as an environment of relationships, and these relationships affect virtually all aspects of their development”. Throughout the EYFS, the government is clear with the vision that all young children, irrespective of their background and their circumstances, all merit the best possible start. The framework includes an inclusive assessment profile which offers a wide range of learning opportunities and is “capable of capturing a wide range of children’s learning and development outcomes” (EYFS, 2017, p17). As a result, this essay will aim to critically analyse the current strategies used for promoting inclusivity within the EYFS in England. It will also aim to incorporate an understanding of the curriculum framework and what guidance is provided for educational practitioners to follow and what is placed at the centre of removing that discriminative barrier at this early learning stage. Whilst gaining this understanding, this study will explore whether this inclusive framework is accessible for all young children and what potential challenges still may exist for the practitioners.  
In order to understand all young children and include inclusive practice is something that MacConville (2007) refers to as being able to “dance with the children”. Listening to the pupils’ voice is a skilful task for any teacher though the knowledge of child development is an important requirement. It is important for a child to feel valued through self-opinion and getting them off to the right start socially and emotionally in life. Before the revised EYFS curriculum in 2014 and 2017, all government maintained schools and early year registered settings along with all educational practitioners followed three separate frameworks for young children aged birth – five. However, from assessment and observation it became evident that the design of the system was not meeting the inclusive needs of all children. The three frameworks previously adhered to emerged into one as it was seen as the best way to educate every child and new prime areas were integrated and improved on. These being; communication and language, personal, social and emotional development, physical development, literacy, mathematics, expressive arts and design and understanding the world (Gov.uk, 2017). The review made is impelled to be the best way forward to provide equality as well as uniformity (Dfe, 2011). 
After evaluating the four principles the first existing strategy noted used to support inclusion in the EYFS, is through the unique child. The aim is to provide early support, promote equality and diversity between the children and encourage the children’s rights. With the government having identified that every child is unique and that no two children’s needs correspond as well as the educational pace and the needs differing from one to the next (Lally, 1991). The legislation ‘SEND code of practise’ allocated the identity of a child with Special education needs (SEN), this being a child with a disability or learning difficulties which makes the educational process harder than the norm child of his or her age. According to the department for children, schools and families (2008) inclusive practice is to ensure “the diversity of individuals” is recognised and their unique individualism is respected and not discriminated against. Though to ensure this happens there must be sufficient early support provided within this age group. This will enhance the early identification of SEN which Edgington (2004, p83) agrees to stating, “the teacher needs to consider each child as a whole person and to attend to the needs of each one” meaning it will also ignite the help that the child is permitted to have. A teacher is encouraged to carry out a holistic approach which guides them through the stages to gain knowledge of which opportunities and enriched environments allow them to prosper in all aspects of their development whilst also securing good results throughout the early year education (Gov.uk, 2017). According to Glazzard (2012) in evaluating the severity of a child’s SEN, effective, synchronised multi-agencies will work together with the school and family to certify that children receive the support they need. This could result in a statement describing the specific needs and instructing how they will be met. This is to be beneficial to the child, families and any key worker working alongside the child whilst also promoting inclusiveness at this early stage. Additionally, practitioners should also be aware of the effect of exterior factors which can negatively impact on a child’s learning and development, it is essential to make sure the right approach is fostered.
The Equality Act 2010 is essential to include within this study as it sets out previous and current legal obligations under one authority. This including the power over all educational settings registered to the EYFS. As a result, it aims to provide equality opportunities for all young children. Legal duties are enforced through an all-inclusive school approach certifying that all teachers and educational staff are able to recognise the capabilities as well as the battles a child is faced with. Help could also be organised through a SENCO worker or inclusion manager within school to ensure that extra help, knowledge and guidance. Reiser (2012) believes this is a valuable and positive aspect and states that it co-syncs with the EYFS framework by making sure that the legal specification is in place for any child, regardless of their disability or SEN. Nevertheless, and controversial to this, it is also known that mainstream schools have no obligation to register a child with special education needs as it depends whether they can meet the child’s needs or not (Silberfield et al, 2009). Lally (1991) states there is a “limited number of state-funded nursery education places” and there are many young children needing them. Additionally, Parish and Bryant (2015) affirm that for many children there is a restrained response in having their needs met. This is because the LEA focus primarily on school budget and prioritise what children needs that ‘statement’ or sufficient resources first. This is a challenge for inclusion as it instigates from a restrained response to a child and them not receiving efficient support, their needs are simply not being met. I.e. that equality service will be lacking for a young child all round and for this early age group even a few days is seen to have a detrimental effect on their development (Edgington, 2005). 
Furthermore, in evaluating the aspects diversity and equality between the children in the EYFS. The culture, ethnicity and race facets are also identified and motivated through the inclusive approach of personal, social and emotional development. This is an area that places an emphasis on a child fostering good self-identity along with a sense of self-esteem and respect for themselves as well as others. It is important that all children feel safe within their education setting for these attitudes to prosper. Also, reflecting on the EYFS guidelines, Surrey County Council (2017) state all children will acquire the awareness and knowledge of different cultures and diversity of others around them. This is done through a variety of activities produced by the practitioners. An example of a play activity could include role play including fancy dress whilst incorporating various multicultural activities into it. Once this activity has taken place, the teacher may instigate a small discussion for the children to reflect back on them vital aspects which will help to expand a child’s knowledge. These activities allow children to freely speak, express opinions and reflect on one’s feelings and behaviour whilst promoting relationships and cooperative play. This however, puts pressure on the teachers to have up-to-date knowledge on cultures and ethnicities of all children to ensure that there is no communication or belief barriers between them. Lally (1991) supports this by stating, this is an area that teachers have been challenged to for many years. Though, Derman-Sparks (1989) affirms that “it is not always easy to implement anti-bias curriculum on a regular basis”. The most important outcome is if a situation arises where a child makes a negative remark regarding another culture, the teaching staff must confront this issue and put a stop to it. 
Another strategy used to promote inclusion is by forming positive relationships. A principle highlighted within the EYFS. Forming positive relationships for a child is significant in supporting their overall development and learning. Bowlby (2008) supports this in his theory of attachment by stating “the quality of attachment has a critical effect on development, and has been linked to various aspects of positive functioning, such as psychological well-being”. For friendships to prosper, children are urged to communicate and uphold their voice in order to gain and secure these attachments with their teachers and peers. An approach some practitioners use to encourage this is through circle time, for example it could be a time all children are gathered together to express their feelings in general or on a specific topic. They are entitled to explain why and what makes them feel this way within the classroom. This allocates respect amongst all peers and teachers for every child and whilst initiating this, it also allows every child to feel accepted and a part of a unit. Wertheimer (1997) supports this strategy by including that it begins to allow a mainstream child to understand a child with SEN or different culture or background. It is evident that not all child’s thought process’ or beliefs are the exact same to the person next to them and this is an activity that allows them to express these views openly with one another. Despite this inclusive opportunity, it is important that teachers are sensitive to every child’s wishes. For example, Ainsworth et al (2015) state that if a child has experienced insecure attachments from birth it is likely they will struggle to form close attachments when they are older. This causing distrust and confidence issues as well as a barrier between the child and the teacher consequently affecting their education later on. It takes time to regain trust and minor steps are taken to ensure a child in this process. Similarly, to this, an important strategy for teachers to implement from the EYFS is to modify a child’s understanding. This being through the learning and development principle. The department for education (2012) states that learning through experience and communal thinking the learning becomes inclusive and methodical. With the focus of the EYFS curriculum being at the centre of the child. The government produced six areas of learning to ensure a broad and balanced curriculum with the end goal of equipping all children for later life and the outside world (Gov.uk, 2017). The EYFS has produced guidelines for teachers to reflect and expand on the pedagogy in many areas. These specific and prime learning areas allow for creativity in the mind and developing a child’s thinking. It is in this practice that Neville (2012) states children are able to relate these learning experiences to other and outside occurrences at the side of strengthening these experiences as a whole.
Lastly, through observation, assessment and planning this is an inclusive strategy used by all educational practitioners to support the learning of all children they are associated with. Following the statutory framework for the EYFS (2017), it is stated that good observations are the best way to summarise a child’s learning. This is because it helps a teacher discover the level of attainment and the favoured learning styles of the child. This supports the, Every Child Matters principle as the teachers are able to shape the child’s learning around the child’s interests and observation whilst also supplying them with enriched learning environments. Following this observation, teachers strategically use guidelines set. This being the diaphragm of ‘characteristics of effective learning’ and the ‘observation and assessment planning cycle’ (nottinghamcity.gov.uk, 2017). This process is adequate at this early learning stage as it sets a standard for the teachers to work and engage at. It’s all about responding to the child and working with interests and level of ability observed. If these diaphragms are followed accordingly, progression is ensured to take place for every child as accurate goals and targets will be set with the right level of context and ability delivered in each task. In addition, the learning practice is adapted to suit and maximise the potential goals of each child.
[bookmark: _GoBack]In Conclusion, to provide an inclusive early year setting that indorses equality and diversity simply means that you are to recognise the distinctive traits, skills and aptitudes that each child holds and develop them on further. It is essential to recognise that inclusion does not portray the goal of treating every child the same but the importance of distinguishing their individualism and letting them prosper their talents. In education, this is something that is not optional, only a must and teachers must abide to these legislations and responsibilities set. Children hold universal rights and inclusion is a prerogative included in this area. The EYFS is a framework set that effectively supports and promotes many inclusive strategies. This is to enhance equal opportunities for all and provide them with enriched and encouraging environments, both regarded to be essential for children aged birth - five. This includes liaising appropriately to the equality act 2010 and listening to the pupils’ voice. For example, when a teacher is able to listen, communicate and respond accordingly it removes any sort of social barrier. Acquiring this skill can only reinforce the child’s all-round wellbeing. It is essential that all children in an educational setting feel included and not segregated on their learning pathway, this being from teachers and their class/school peers. However, one detail to include here is the detrimental effect of budget cuts schools have had to face. This costing teachers, teaching assistants and many other educational practitioners their jobs as well as LEAs being selective on the resources they accumulate for their schools which consequently proves to be costly for the inclusivity that is placed within the EYFS schools. Parallel to these budget cuts also comes the aftermath of the Brexit referendum. It puts many foreign workers and their employers at unease not knowing whether their job is protected and safe. These EU workers play a detrimental part on inclusion in early year education as they help to decrease any sort of social and language barrier that exists in these mainstream settings. 
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