Appendices 
Critical Incidents from Bridging Experience 1 

Appendix 1 
	
Record 5 

Date and time, year group: 27/09/22      Year 2     Morning session 


	Where and When: Morning session in Year 2 class, with groups of small children completing the writing tasks with teacher close by and giving more support to those that needed it. Other pupils were completing various different morning tasks, and completing rainbow challenges. Around 28 children were present this day, with a main teacher and teaching assistant. 


	What happened: (Context of the observation – subject/AOLE, general classroom context) 

[bookmark: _Hlk116162828]AOLE: Literacy – writing activity 
Small group of children taking part in a writing activity which teacher referred to as, Graphic Modelling. The teacher provided children with an image from a book, “Bog Baby”, a book the teacher has previously introduced and read to the class. The pupils were then instructed to write sentences using the sentence starters, “I see”, “I think” and “I wonder”. The teacher offered some support to the children, but did not  intervene if the children spelt the words incorrectly. Pupil Z spelt some words incorrectly, and when marking their work, as the child wrote sentences, Teacher X did not corredct their spellings. 
The teacher mentioned that they do not correct their spelling at this stage, as the children are still developing their spelling skills, and that correcting their spelling will impact negatively the way the students perceive their writing. The teacher said it was more important for the students to feel proud of their work and independence in writing. 
The teacher also stated that they tend to focus more on letter formation, and phonics. In this writing activity the teacher wnated to focus on the child being imaginative and coming up with sentences indepedently. 
Teacher X was very encouraging of the children and their work. When marking pupils Z’s work, the teacher did not correct the spellings, but asked Pupil Z to practice some letter formations. During the activity the teacher also asked the children how they think they were doing with the activity. After the first group, the teacher called another group over to complete the task. The first group took a long time, but the teacher did not rush them, giving them time to think. 


	Areas of possible exploration: (what you think could be” under the hood” in these incidents? What avenues of research could you consider)

-AFL strategies for literacy and writing; which works best, or which is more suitabke for this age group or stage. 
- Children learning to read and write simultaneously, and both skills need to be devleoped for develop in their reading and writing 
-Is spelling corrrection important at this stage, or is the phonetical knowledge more important...or are both important. 



	Notes:  (any details you can note…is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

-The directions were made clear as to what the children needed to do
-The teacher wanted the children to work independently but helped to support those that needed prompting 
-Children were creative with the sentences they chose and the teacher allowed them to really think out of the box with the sentences they created 











Appendix 2 
Record 2
	Date and time, year group: 26/09/22    9.55     Reception 


	Where and When: Context of the observation – subject/AOLE, general classroom context

Morning session in a Reception class. After the teacher introduced the morning activities and tasks, the teacher checked that everyone had completed the emotions check-in.  





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Teacher X  introduced the different morning tasks and activities, and asked if everyone had placed their ice lolly stick in one of the three pots available (happy, sad, and neutral). After confirming that all the children had completed the emotions check-in, Teacher X observed that a couple of the children had placed their sticks in the sad pot, which alerted Teacher X  that they were upset coming into school that day. Teacher X was seen taking those sticks from the pots and keeping them with them. Next, the teacher instructed the pupils to choose which activity they wanted to engage with, which meant the pupils were free to take part in various activities set out on the tables. While the other students were taking part in the activities, Teacher X  spoke privately with each child that placed their stick in the sad pot. I overheard the teacher asking Child A why they were sad, and the teacher responded by asking what can they do to improve their emotion during the day. The child left the teacher smiling and feeling better. The teacher did the same with the next child, and they also left the teacher smiling and happier. Then teacher X spoke to the teaching assistant about the children and said that they should keep an eye on the children the rest of the day. 








	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?
Teachers showed an awareness of the well-being of pupils, which is an important part of a teacher’s role. The well-being of students is important and can affect how they learn, or if they can focus on their learning. 
Are well-being checkers, such as this emotions check ineffective? How could it be made better? 
For this age group, it worked well. 
In some cases, chidlren could disclose more information, about why they are upset and it may not take as quickly to ensure the child is fine, as in this situation. 









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was a busy environment, but the teacher made time to address the children that indictaed they were sad. 
The teacher asked the children the questions privately, to not embarrass them, and allow them to feel comfortable with sharing how they are feeling. The class teacher also shared with the teaching assisstant, so that they were aware of the child’s feelings, and to ensure they keep an eye on the child for the rest of the day. 










Appendix 3
Record 3
	Date and time, year group: 26/09/22   10.30 Reception 


	Where and When: Context of the observation – subject/AOLE, general classroom context

After the break, the class was involved in Fine Motor Skills Development activity, on the carpet. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher introduced the activity and mentioned that it would help the children’s hands to warm up for writing. This was a fun way to get children to take part in an activity which would benefit their fine motor skills. The teacher instructed the students to get their pots of playdough in their drawers, sit with them, and then when instructed open the playdough and follow the instructions on the video. he  teacher played the video and modelled the actions, which the students followed and copied. Then Child A informed the teacher that Child B had pushed them on the carpet, and the teacher said due to Child B doing something again to disrupt another child, they now had to move and sit next to the teacher. The child was well-behaved once sitting next to the teacher. 









	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Behaviour management strategy, negative punishment:Child B lost their choice of losing where they would like to sit and had to sit next to the teacher instead 
· Could there be more to the child’s behaviour; was he trying to get the teacher’s attention to trying to interact with the peer that was next to him?




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The pupils were all engaged with the activity, including Child B, however, at some point, the child started being disruptive. Perhaps he lost concentration or needed some encouragement to join in. Also, it may have been due to where he was sitting; perhaps he needs to be sat next to someone else, Or, there could be some other reason for his disruptive behaviour, like tiredness, and being irritable etc. As an observer, I am not aware of this child’s behaviour day to day, as to whether it is normal behaviour for them or not. 














Appendix 4

Record 4 
	Date and time, year group: 26/09/22      13.25      Year 6     Afternoon  session 


	Where and When: 
The afternoon session, after lunch. Mathematics session on rounding numbers to the nearest 10, 100 and 1,000 and whole numbers. 




	What happened: 
The class was split into two groups, with one group being taken to do some transition work with a teacher from a Comprehensive school. 
The class teacher was left with the group of pupils and introduced the lesson, which was rounding numbers to the nearest 10th, 100th, or 1000th. 
The teacher used a rounding song to teach the steps needed to round the numbers. 
Firstly the teacher asked the children if they were confident in rounding, by having them put their hands up, while everyone else’s eyes were closed, so nobody saw each other’s responses. 
This allowed the teacher to see how confident everyone felt. 
During the lesson the teacher also checked the whiteboards of the children, to see what their answers were, or asked the pupils to say their answers at the same time. 
The teacher then used this same AFL strategy at the end of the lesson to assess how confident the students felt after completing the task. 













	Areas of possible exploration: 
The use of different AFL techniques and strategies
The importance of assessing children’s learning throughout the lesson 







	Notes: 
The children were clear about what they had to do and how they all seemed to want to have a go.
The teacher encouraged children even if the answer was wrong, he would say, well done and great try...or encourage them by saying good effort...and let us have a look, and see if htey would adjust their answer. 









