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Reflection on Curriculum Design
My first thoughts on having to write a curriculum as an assignment was that it will be straight forward as all I would need to do is think of a topic and detail the sequence of instruction a student would need to follow in order to complete it. However, I found that there is a lot more to designing a successful curriculum than just including the content a student would learn and that there are far more in depth and intricate elements that need to be incorporated to the framework in order for students to benefit (Mohanasundaram, 2018). This includes deciding the scheme of works principles and purpose, including how the scheme of work will impact learning, making sure the design matches the aims and outcomes and that they are achievable, highlighting benchmarks and professional standards and identifying assessment methods that can ignite critical thinking, engagement and learning as a minimum entry (Roy and Das, 2022). When combined it is a timely process that needs in depth planning and consideration, making sure that all aspects can be effectively applied so that the whole system aligns with each step, from aims and outcomes to different resources needed and a timetable that accounts for the content delivered (Lieff, 2009). 
After taking all of the multiple elements into consideration and applying a curriculum framework to my chosen topic I found that I gained a significant amount of professional learning as a result. One of the main aspects of professional learning I gained from producing a curriculum was developing a new skill and method for educating students. I’ve learned that the curriculum is an opportunity as a key driver that needs to reflect pedagogical techniques in order to empower students in a specific field of study to promote intelligence, motivation and competence (Bovill, Bulley and Morss, 2011). Not only does the educator need to think about the different strategies they will need to deliver modules, but also the multiple strategies they need to assess a range of student abilities and the impact the modules will have on the learners in order to get the most out of them to reach targeted goals (Meij and Merx, 2018). I found that this was one of the harder aspects of designing a curriculum as it is difficult to determine if a curriculums viability and whether it will be engaging enough for students until it is taught (Khan et al, 2019). In order to combat this constraint I have learned that there needs to be headroom to make adjustments if deemed necessary and this needs to be incorporated into the structure. I personally feel that implementing structure was one of the biggest learning factors from designing the curriculum as it prompted me to be organised in assigning tasks as part of the work load in line with the aims and objectives for goal attainment (Alghazo, 2015). This also needs to be in line with the professional standards for teaching, which assist lecturers in ensuring knowledge, skill and behaviours they utilise promote optimal practice and support for learners and their development (Forde et al, 2016). After having to write my own curriculum it has definitely deepened my understanding of the components needed for a curriculum to be successful, which is why peer reviewing is a vital aspect of teaching practice so that constructive feedback can improve technique and encourage reflective practice for future success (Akers, 2017).
Reflection on peer review feedback
As part of my curriculum design I received peer reviewed feedback from three of my peers which has helped me recognise what aspects of my curriculum worked well and where I could also improve for future career development as a lecturer. The first feedback sheet was very detailed which I was appreciative of as it has given me guidance on aspects I had not considered when designing the curriculum. Feedback one indicates that the justification for my curriculum was clear and well-articulated, with evidenced based rationale which I am happy was identified as I put a lot of effort into researching a topic that could improve teaching in the form of safety and care through first aid. However, peer reviewer one identified that I had limited discussion of potential challenges and barriers to implementing the curriculum which could have provided a more comprehensive analysis (Gonzalo et al, 2016). On reflection I could have included anticipated challenges as being aware of what could go wrong would most likely help generate an alternative solution quicker or help to recognise various amendments that could be made (Flyverbom and Garsten, 2021).  For future development and to combat this I will make sure to identify potential challenges in the event my curriculum was to meet barriers of implementation so that more than one option is available enabling me to be more proactive with my work (Pompeii et al, 2019). This could also help me make sure more students reach their goals.
Peer reviewer one noted that whilst my aims and objectives were a clear indication of what students would need to do in order to reach these goals, the nature of the curriculum has the potential for information overload. This could limit students in their ability to absorb and retain information which would not extract the best of the students learning abilities and act as a deterrent for the next stages of the course (Mohamed and Halim, 2023). I had anticipated this and incorporated regular break intervals into the timetable as a way to reduce stress and maximise engagement which peer reviewer one did acknowledge, however the nature of first aid is complex (Blasche et al, 2018). Extending the curriculum time frame may alleviate this issue and also assist in the time constraint detected by peer reviewer one to prevent information overload and incorporate additional measures for grasping complex concepts and encourage meaningful discussions and activities (Ghafar, 2023). 
Similar to peer reviewer one, peer reviewer two also provided detailed constructive feedback that could help me improve my professional development in curriculum design for my future career in lecturing. Peer reviewer two also identified that I had a detailed rationale and justification for my chosen topic of first aid to be implemented into teaching, however, peer reviewer two suggested that it would be better aimed at health and social students or nurses which is not my intent as I believe lecturers from all subjects should have first aid knowledge in order to benefit all students on campus and not a particular cohort. This is why I suggested that first aid be taught to trainee lecturers so that they can take the first aid training through their career regardless of the field they teach which will be vital in a medical emergency situation (Vasilopoulos et al, 2021). This suggests that I could have been clearer on whom my target audience this curriculum was aimed at within the aims and objectives section and not just within the rationale. 
Peer reviewer two also identified that a long term plan for implementation could have been incorporated which would enhance the way students are assessed and taught (Farhang, Hashemi and Ghorianfar, 2023). Originally I had planned for students to be assessed via multiple choice and practical assessment as part of the formative and summative assessments, however on reflection rather than place this curriculum as part of a development day, it may be instrumental in making first aid more of a core subject. This would align with the feedback from peer reviewer one in the notion that topics may be too complex for the time frame provided and if incorporated into an actual taught module, students may retain more and understand the complexity of first aid. This would allow me to design more in depth assessments such as essay assignments, case studies and group discussions that could bring out the best of the students’ abilities in cumulative ways to measure their progress (Abosalem, 2016).
In comparison to peer reviewer one and peer reviewer two, peer reviewer three did not provide any critical feedback that could improve my professional development. Whilst the feedback was very positive, which I am appreciative of, it was not detailed and did not have constructive observations that would allow me to improve for career progression. It would have been beneficial for any weaknesses or unsuitable strategies in my curriculum design to have been identified as this will aid in my professional growth and benefit the students I teach in the long run (Hardavella et al, 2017). This has given me a new perspective for providing and receiving feedback with my peers as it can encourage myself and others to be pragmatic in our teaching approach and make sure all aspects are taken into consideration when thinking of how to improve not only professional development, but the learning development of students in the future (Fong et al, 2021). 
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Appendix
Peer Review Feedback

Curriculum number: 3

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 There is plenty of evidence for the justification of a nutritional module in the sport coaching and performance however this is not to be confused with the sport and exercise science degree which already has nutritional modules incorporated in UWTSD. Considering sports coaches play a significant role in athletic development there is good argument for making nutrition part of this degree and that would have been another argument to include to advocate for it highlighting that sport and exercise science should not be the only degree that provides nutrition. It is clear that a lot of thought and research has gone into this curriculum design but further referencing would have made it more reliable. Some statistical evidence would also have been insightful. The rationale is clear and has very well thought reasoning based on the need for coaches to be able to maximise performance potential, especially in competitive sports. 









The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims are clear and concise and seem to be achievable if applied to the curriculum. The outcomes are very detailed and display clear expectations which are directly associated with nutrition. Both aims and outcomes seem to be in line with what would be expected in a degree programme of this nature and appropriate for the learning group it is aimed at. 








The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The structure was well designed in the content delivery section and explained well how every block builds on the fundamental knowledge and abilities of sports nutrition. Explaining how the students can interact with the material to progressively increase their understanding was considerate for the reader. It would have been beneficial for the reader to have been directed to the specific part of the appendix in the main body in order to know the timetable though, i.e please refer to appendice 1 for further reading as an example.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The benchmarks were incorporated and based against how students would need to be evaluated on progress and programme outcomes.  It would have been helpful if the professional standards had been included in the main curriculum so that it would be determined what standards the lecturers would utilise as part of the modules. Professional standards were only included in the lesson plans in the appendix.





Comments on the scheme of work that was designed.
	Scheme of work was well laid out and explained how lectures, seminars, practical lessons and case studies would be incorporated. The scheme of work suggests that a dynamic and rewarding learning environment would be encouraged and implemented which would benefit the students participating.  Effective assessment strategies have also been included with a range to suit all learning needs.





Anything else that you would like to comment on?
	This was a very well designed and put together curriculum development proposal however there was not a lot of referencing to back up the concept for nutritional application within the sport coaching department. In the overview there is mention of the science behind underlying athlete recovery tactics published by the British Association of Sport and Exercise Sciences (BASES) which supports the case for sports nutrition education into degree programmes, yet there is no reference for the reader to clarify this for further research. This is also the case for another study and journal mentioned on NSCA and ISNN for evidenced based methods yet there is no reference to back it up or direct the reader for further research. I think this addition would have made the points for nutritional curriculum much stronger and reliable.

Adding skills, knowledge and cognitive skills section and displaying the curriculum as you would expect to see in an assignment brief was really insightful and made the curriculum seem realistic. This section was very detailed and outlined exactly what would be expected.

Very informative and well designed, especially the major and minor task section which explains the type of task and assessment required in order to assess student competency. It feels like this curriculum would easily fit into the degree programme and benefit learners to make them more professional in their careers as sports coaches.








Peer Review Feedback

Curriculum number: 15

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 The justification was good and the concept was interesting as AI does seem to be the way forward for industries now, however as someone who has little to no technological understanding It could have been more in depth. Other than populations entering into a digital era that relies on AI it would have been beneficial to specifically know what this course would aid students in doing. Is the course supposed to aid in chat bot development or all AI in general or developing datasets. It could also help the reader understand what the importance of datasets is also.









The aims and objectives for the curriculum are appropriate for the topic and learning group
	The learning aims and objectives were measured against the different units and were easily understandable and appropriate for the topic and learning group. The objectives were detailed and included for each unit 








The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The structure was broken down well and included the teaching hours and how they would be spread over semesters which made the curriculum seem professional. Each week detailed what students were expected to learn which also helps with planning. The structure has been very well thought out with relevant assessments that match the topic.










Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The benchmarking incorporated what assessment criteria students would need to meet in order to pass the course and the different methods that would be used. Letting learners know when they would receive feedback in the form of constructive summative and formative feedback could aid in reducing study anxiety. Incorporating a time frame that tries to help students meet assignment criteria first time shows that the writer wants students to pass the course instead of making it difficult.
The skills development section allows for learners to know what they are expected to develop whilst on the course.
It would have been insightful if professional standards had been incorporated to see how the lecturers would ensure student learning and professionalism.





Comments on the scheme of work that was designed.
	The scheme of work was very detailed and related to the topic. It was also split into weeks that the students would be learning and included when assessments were expected to be given which was very clear. This allows learners to know what they are learning and when which helps with routine and planning. 

It was interesting to see the worksheets that had been proposed for the type of work expected in the appendix.






Anything else that you would like to comment on?
	It would have enabled the reader to understand abbreviations if they had been shown what the abbreviations were for at the start of the proposal such as ML which is to be assumed to mean machine learning?

There is a statement that if the learning centres fail to provide the correct computer software, then it could result in students failing the course with the learning centre taking the blame. It may have been interesting to know what penalties or consequences the learning centres would face if this were to happen. It is also suggested that learning centres should provide the best possible hardware within their financial constraints which is followed by a recommended list. It may have been helpful to know which hardware cost the least to the most.

Adding how many credits for the units and what equalled to a pass, merit and distinction was a really good idea as it made the curriculum seem more realistic.






Peer Review Feedback

Curriculum number: 9

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 This is a very detailed analysis for why dementia is a growing public health concern and There is a significant amount of research which shows why a dementia course is required for health care staff however it would have been even more beneficial to know if this was primarily aimed at NHS staff, social care staff, private care staff or all of them combined. It would have therefore been useful to know if it is compulsory for health care staff are to complete this curriculum in their own time like a university course or if it will be part of their work schedule and employment will pay for staff to complete it.

Well referenced for the reader to apply further research into the need for this curriculum if needed.






The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aim was clear and direct which is straight to the point as to what the students are to achieve if participating in this curriculum. Learning outcomes were described fully using words which were measurable to the outcomes of the course for students and appropriate for the cohort this is aimed at.






The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	A well-established timetable was included which explained the hours, times and dates the course is expected to run on. It also explained that independent study would also be expected which is vital for many health care staff who have families and would need to prioritise study time in their own time. This suggests students would need to manage a work life balance and would not be an unexpected aspect should they take the course. 









Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The professional standards were incorporated into the curriculum with a clear guide as to how they will improve learning.








Comments on the scheme of work that was designed.
	Scheme of work was very detailed and gave a background into why this specific module was chosen under each section. It set a clear picture of the need for certain modules and what students would be learning week by week.  There was evidence to state how learners would also be assessed in order to complete the course. It may have been useful to explain why this specific assessment strategy was used and how that benefits learners.










Anything else that you would like to comment on?
	It is clear that a lot of research has gone into dementia and why it is a public health concern, however it would have been more informative to know how dementia impacts the lives of those who live with it in line with the information provided on how it impacts others and the economy.

Using statistics to back up claim and research was valuable and portrayed the need for healthcare staff to attend dementia courses, especially considering the majority of individuals needing care have dementia yet not many staff have the relevant in depth training to improve the lives of those living with dementia.

Additional reading section was very insightful.









Peer review for my curriculum from my peers
Peer Review Feedback

Curriculum number: 4

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 Clarity: The justification for the proposed curriculum is clear and well-articulated, making it
easy for stakeholders to understand the rationale behind the curriculum.
Relevance: The justification demonstrates a clear understanding of the needs and
challenges faced by the target audience (trainee teachers and lecturers) in responding to
emergencies, thus highlighting the relevance of the curriculum.
Evidence-based: The justification is supported by relevant statistics, studies, and expert
opinions, enhancing its credibility and persuasiveness.
Alignment with goals: The proposed curriculum aligns closely with the goals of enhancing
safety and well-being within educational environments, making it a logical and practical
solution to address identified needs.
Limited discussion of potential challenges: The justification could include a discussion of
potential challenges or barriers to implementing the curriculum, such as resource
constraints or resistance from stakeholders, to provide a more comprehensive analysis.





The aims and objectives for the curriculum are appropriate for the topic and learning group
	Alignment with curriculum goals: The aims and objectives are closely aligned with
the overarching goals of the curriculum, which focus on equipping trainee teachers
and lecturers with essential first aid and cardiac arrest response skills.
Specificity: The aims and objectives are clear and specific, outlining the intended
outcomes of the curriculum in terms of knowledge, skills, and abilities that
participants are expected to acquire.
Relevance to the learning group: The aims and objectives are tailored to the needs
and characteristics of the learning group, ensuring that the content is appropriate
and engaging for trainee teachers and lecturers.
Measurable outcomes: The objectives are framed in a way that allows for clear
assessment of whether they have been achieved, enabling instructors to evaluate
the effectiveness of the curriculum and participants' learning progress.
Overly prescriptive: The objectives may be overly prescriptive, leaving limited
flexibility for instructors to adapt the curriculum based on emerging needs or
feedback from participants.





The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Practical application: The inclusion of practical components, such as hands-on CPR
training and simulated emergency scenarios, enhances the curriculum's
effectiveness by providing participants with opportunities to apply theoretical
knowledge in real-life contexts.
Integration of breaks: The incorporation of breaks at regular intervals throughout
the training sessions acknowledges the importance of rest and allows participants
to recharge mentally and physically, maximizing their engagement and retention of
information.
Potential for information overload: The comprehensive nature of the curriculum may lead
to information overload, particularly for participants who are new to the topic or have
limited prior experience. This could hinder their ability to absorb and retain key concepts.
Time constraints: The allocated time for each topic may be insufficient for participants to
fully grasp complex concepts or engage in meaningful discussions and activities. This
could result in rushed learning experiences and limited depth of understanding.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Adherence to recognized standards: The curriculum demonstrates a commitment
to professional standards and benchmarks by aligning its content and objectives
with established guidelines and regulations in the field of first aid and emergency
response. This ensures that the curriculum meets recognized industry standards for
quality and effectiveness.
Integration of best practices: By incorporating relevant professional standards and
benchmarking statements into the design of the curriculum, instructors ensure that
the training meets the highest standards of quality and professionalism. This
enhances the credibility and value of the curriculum for participants and
stakeholders.
Over-reliance on standards: While adherence to professional standards is
important, there is a risk of over-reliance on standardized guidelines at the
expense of creativity and innovation in curriculum design. This could result in a
curriculum that lacks flexibility and fails to meet the unique needs of the target
audience.



Comments on the scheme of work that was designed.
	Clear Structure: The scheme of work follows a clear structure, with each day of
training broken down into specific time slots for different topics and activities. This
organization helps participants understand the flow of the training and ensures
that all essential content is covered within the allocated timeframe.
Balanced Approach: The scheme of work strikes a balance between theory and
practical application, with a mix of classroom-based learning, hands-on exercises,
and simulations. This approach caters to different learning styles and ensures that
participants have opportunities to both understand concepts and practice skills in
a realistic setting



Anything else that you would like to comment on?
	
It would be beneficial to provide more details on the types of assessments included in the
curriculum, such as practical assessments, written exams, or scenario-based assessments.
Additionally, considerations for how assessments will be graded and how feedback will be
provided to participants could further enhance the effectiveness of the curriculum.

























Peer Review Feedback

Curriculum number: 4

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
The review examines a curriculum for instructing lecturers and teachers in first aid and managing
cardiac arrests. It makes the point that, despite the fact that teachers are frequently the first to
respond to an emergency, there is no law requiring them to be trained in first aid, even though
schools must have at least one person with this certification. Studies reveal that many heart
attacks occur close to schools, thus it's critical that educators are aware of what to do.
Currently, the majority of teacher preparation programmes concentrate on lesson planning, but
they do not address first aid, despite the fact that teachers work with many kids who may sustain
injuries. It makes logical and has the potential to save lives to include first aid training in teacher
education.
This would be targeted towards nurses or health and social students.





The aims and objectives for the curriculum are appropriate for the topic and learning group
	The introduction of this curriculum for basic first aid and CPR training for aspiring teachers has
two goals in mind. First, it will make sure they are ready to respond quickly to emergencies like
heart attacks or strokes, which lowers the likelihood that they will die. Second, it will give them
the tools they need to handle a variety of first aid situations, which will protect both staff and
students.
The curriculum aims to give trainee teachers a firm grasp of fundamental first aid and CPR
principles so they can confidently administer life-saving measures when necessary. It also equips
them with the professional skills necessary to handle emergency situations and prevent
worsening of the situation while they wait for professional medical assistance. Additionally,
defibrillator equipment safety will be taught to trainee teachers.





The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The curriculum for teaching CPR and first aid to aspiring teachers appears to align nicely with their
educational requirements. Everything they need know is covered, from the fundamentals to
dealing with crises. It provides students with a solid understanding and makes them feel prepared
to act in the event of an emergency in the classroom by combining theory with practical
experience.
They'll also have acquired the crucial skill of knowing how to operate defibrillators safely by the
end. In general, the strategy appears to be well-suited to the requirements of the trainee
instructors.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Professional criteria are met by the suggested first aid and CPR programme, which guarantees
staff competence and responsibility for the safety and education of students. It emphasises
efficient planning, considering the health of the pupils, honouring diversity, and remaining current
with first aid techniques. The programme strives to equip aspiring teachers to deliver quality first
aid in their future professions by adhering to these requirements.
It places a focus on modernising teaching strategies, fostering a safe and welcoming workplace,
and engaging in ongoing learning to stay up to date with best practices. All things considered, it
demonstrates a dedication to upholding professional standards and equipping educators to assist
others in a useful way.



Comments on the scheme of work that was designed.
	Well structured scheme of work I would add potentially having more of a long term plan as well as
this timetable.



Anything else that you would like to comment on?
	


















Peer Review Feedback

Curriculum number: 4

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
There is good rationale and justification to this curriculum, it identifies the need for it and would
be a great addition to teacher training as outlined.





The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims and objectives are clear and are suitable to the demographic group it is aimed for with
defibrillators being put in a lot of different areas the need to know how to operate them is
important.




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	.
There is a clear structure that identifies the major parts of first aid which starts from minor to
major instances.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The professional standards are well thought out and a good explanation of what they are is
present.



Comments on the scheme of work that was designed.
	Good scheme of work showed a very good breakdown of the days and what will be gained from
each task



Anything else that you would like to comment on?
	
Really think this is an important aspect and would be ideal for trainee teachers in the case of an
emergency as it is a possibility in teaching environments.
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