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	Remember to explicitly use the data that you have collected to support your points.
	I have used the data collected for school X to back up literature. 
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	Proof-read your work before submission in order to remove the language and spelling errors that appear here. 
	Proof-read my work several times as well as having it proof-read by somebody else. 



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
This written report will focus on an aspect of a school’s development plan (SDP). One action point will be addressed, analysed and reviewed by critically reflecting on the actions, impact and its evidence base. The action point chosen to address is the schools aim to increase the level of family community engagement opportunities. Concentrating on the bespoke learning programmes offered to parents by the school.
The school in focus is a co-ed primary in an urban area in South Wales. The school has 471 learners ranging from the ages three to eleven. 31% of learners attending the school are identified as having additional learning needs (Estyn, 2017). This figure is considerably higher in comparison to the national average of 21% (Welsh Government, 2019). Additionally, 36% of learners are eligible for free school meals (Estyn, 2017). Similarly, this amount is also significantly larger than the national average of 18.3% (Welsh Government, 2019). The impact of this has been noted by (Taylor, 2018), who considers the probability of these learners underachieving as high, as he discovered learners who are not eligible for free school meals were one and a half times more likely to achieve in education. This may allow us to understand why learners in School X may underachieve in comparison to other schools. Contradictory to this, a large range of literature speculates how free school meals provides a means of concentration for leaners and therefore increases their educational attainment, specifically leaners from disadvantaged backgrounds (Golley et al, 2010, Kitchen et al.,2013 and Storey et al, 2011). A huge priority of School X is the attainment gap between their disadvantaged and non-disadvantaged leaners. The school closely monitors the learners as well as working closely with families in order to close the gap (Big Learning Company, 2014). Nevertheless, further research is required on this topic before the relationship between free school meals and achievement is more clearly understood. However, this data is important to consider when discussing the school’s development plan as the school’s actions are reflective of the learners that attend. 

Literature Review 

School Development Plan 
The production of a school development plan (SDP) has become a fundamental part of several school improvement efforts (Fernandez, 2011), with its aim to ensure growth, development and improvement within the school (Voort and Wood, 2014). They are acknowledged as the best practice for school-wide improvement (Dunaway, Kim and Szad 2012) as they operate as a means for monitoring and measuring the progress towards specific areas of whole-school development (Voort and Wood, 2014). Ultimately, an SPD’s preeminent objective is to increase the level of student achievement (Caputo and Rastelli, 2014). In order to achieve this, according to the (Education Authority, 2020), SDP’s should gather the school priorities, the actions that will take place to increase standards, the recourses needed as well as the key outcomes and targets intended to be achieved. In theory, SDP’s are established in order to achieve the core purpose of the school, with an aim to make adjustments to classroom practice and management procedures to support the teaching and learning process (Department of Education, 2011). SDP’s intend to build school and teacher capacity in order to increase learner’s achievement (Hargreves, Halasz and Pont, 2007; Hallinger and Heck, 2010).  The importance of schools having an SPD is identified by (Bezzina, 1999: 58), who carries the belief that a school without planning cannot achieve any goals. Therefore, it is significant that all school’s who aim for their students to achieve have a clear and meaningful SPD that corresponds to their student’s needs (Welsh Government, 2014). 
Family Community Engagement 
The Welsh Government (2015) have found that schools that engage families and the community are able to raise standards and improve student’s well-being. Additionally, they discovered family and community engagement is essential for reducing the attainment gap between disadvantaged and non-disadvantaged students. The importance of parental involvement is noted by (Desforges and Abouchaar, 2003; Houtenville and Conway, 2008), who declares that in primary school this has more of an impact on the student’s performance than any variations in the quality of schools. Similarly, (Dufur et al, 2013) states the correlation between age and effect concerning parental engagement by acknowledging the lower the students age, the higher of an effect parents have on their academic achievement. Regardless of how unpromising a situation may be, parental involvement can generate radical improvements to a student’s progress (Goodall and Vorhaus, 2011). It is recognised by (Harris and Goodall, 2008) as the most powerful school improvement tool as it boost’s students self-esteem and increases their motivation and engagement with learning thus increasing their learning outcomes (Fan, Williams and Wolters, 2011; Kennedy 2009; Kim 2009). Furthermore, not only does parental engagement support students academically, it additionally supports students socially and emotionally (Henderson and Mapp, 2002). 
McAlister (2013) acknowledges that irrespective of the knowledge practitioners hold regarding the effect of family and community engagement, several teachers and schools find it challenging to build and maintain engagement. Frequently, family and community engagement in low-income community schools suffer due to teachers’ assumptions that the parents place a low value on education (Auerbach, 2012; Olivos, 2012). It is important for a mutual trust between school staff and families to be present in order for engagement to be effective (Mapp, 2003). The barrier of trust between school staff-parent may be overcome by the school providing workshops and classes to increase parent’s and carer’s skills to support their children’s academic progress (Rudo and Dimock, 2017). Additionally, (Peters 2007) discovered the lack of confidence parents held to support their children with homework. Providing parents with opportunities to increase their curriculum knowledge will  therefore increase parent’s self-esteem and confidence to assist students in their learning, consequently increasing student’s academic performance and raising school standards (Goodall and Vorhaus, 2011). 
In the past, the effect of family and community engagement on a child’s achievement has been extremely underestimated (Welsh Government, 2015). Recent findings suggest that a child’s home contributes to 60-80 percent of that child’s academic achievement, in comparison to school’s contribution of 20-40 percent (Emerson, Fear, Fox, and Sanders, 2012). Therefore, it is vital that schools provide that support for parents to narrow the attainment gap (Rudo and Dimock, 2017). 

Developing an Action Point 
School X annually create their School Development Plan every April for the upcoming year. All stakeholders are involved in this as they hold a SER (Self-Evaluation Report) day where all the staff, children, parents and the wider community are invited to discuss the SDP. Schools annually conduct self-evaluation, where the results feed into the school’s SPD (Westraad, 2011). Self-evaluation is considered a vital stage of SDP’s as it ensures self-improvement (Van der Westhusizen, 2002; Nadiu et al, 2008, Welsh Government, 2014). This step includes schools reflecting upon their performance and using it as a basis for sustainable improvement planning (Welsh Government, 2014). School X use the Kirkpatrick approach as well as the CSC self-evaluation tool for reflection at interim points throughout the annual cycle. The Kirkpatrick evaluation framework is split into four levels; reaction, learning, behaviour and results (Heydari, Taghya and Amini, 2019). This has been a valued framework suitable to measure training outcomes (Rouse, 2011; Smidt, Balandin, Sigafoos, Reed, 2009). Regardless of this, School X’s leadership team do not seem to share the full report from the self-evaluation meetings with relevant stakeholders. Copies of the reports should be available for everyone to see as (Estyn, 2016) believe this is good practice for school improvement as it clarifies standards. Additionally, the (Welsh Government, 2014) state the importance of copies of the SPD being provided to the governing body and school staff. 
School X find it paramount to involve all stakeholders in the creation of the SDP. During their annual SER day in April, students, teachers, staff, parents and the wider-community are welcome. This awareness of involving all stakeholders corresponds to (Sanders and Sheldon, 2009) phenomenon that successful schools maintain a strong and positive relationship among all stakeholders. Additionally, the (Welsh Government, 2014) considers the process of school development planning to be most effective when all stakeholders take part as this ensures extensive commitment to the school’s improvement agenda. Regardless of school X trying to involve all stakeholders, only a limited number of pupils from year 6 are invited to the SER day. Since the ultimate objective of the school development plan is to improve the level of student achievement, all students should have the opportunity to be involved in this process. 
Additionally, School X encourage active engagement by all stakeholders in the reflection process. They ask all stakeholders, including teachers, to develop their own SDP call to action ‘Cog’. This demonstrates stakeholder’s personal commitment to the school’s SPD. It is important for the teachers to be actively engaged in the SDP process as the person who has the greatest impact on the students in the school is the teacher (Education Improvement Plan, 2000). Regardless of this, it is important to consider teacher’s workload when assigning roles. This has been recognised by (Levine and Leibert, 1987) who proposed that planning often overload’s tasks onto teachers unintendingly. Giving teachers too many responsibilities may cause detriment to them and their class, as teacher’s experiencing poor mental health will underperform, thus effecting their student’s success (Glazzard and Rose, 2019). 
When creating their SPD, School X ensure that their plan is SMART (specific, measurable, achievable, relevant and time-bound). It has been identified by (Stevenson, 2019) that organisations that follow this often lose track of their goals in order to meet the ‘SMART’ criteria. Therefore, it is vital that School X consider this as a bolt-on to measure their goals and not design their SPD wholly around this. Strategic planning allows schools to design a plan to acknowledge where they need to go, what is needed to get there, and how to know if they got there (McNamara, 2003). School X’s SPD on paper clearly organises its plan into similar components. They coordinate these to the five W’S. It is structured into six different areas; key inquiry, why, action taken: what, who, when, impact: so what?. Using the five W’s in strategic planning can provide perspective for the low-level details (Marron, 2019). Although School X have clearly planned and organised each action point, they have failed to account for how they are going to do it. There is no note of how they are going to get the money, time or space to do any of these action points. This is something that needs to be considered when developing an SDP as all aspects need to be discussed and noted (Welsh Government, 2014). 
To measure the impact of the SDP, School X plans for 2 interitem points throughout the year. These are in September and January. They also plan for an SPD review day in March. School improvement will most likely be sustained when a school is committed to promoting regular and robust self-evaluation (Education Authority, 2020). School X measure the impact by asking the question ‘so what?’ during these interterm points. This allows them to understand if their action points are creating an impact in the school. According to (Masters, 2012), the most sufficient way to see if a school is improving is by evaluating the student’s progress. It is important for School X to follow this procedure as the main objective of the SPD is to increase student success (Caputo and Rastelli, 2014).

Reflection and Evaluation 
Relationships are at the heart of school X’s SDP. When developing the SDP, staff identified the need for stronger relationships with parents and the community, therefore it is one of school X’s priorities. In the SDP, it is acknowledged that the school need to create time and space for families to learn and grow together. They identified their community centre as a ‘hub’ for families to come together and develop their skills. Several staff members felt uncertain about parent’s capability to support their children at home, which has been identified by (Auerbach, 2012) as a common worry amongst teachers. Consequently, school X have an aspiration to support and teach parents necessary skills needed to support their children. School X aim to provide families with engagement programmes, bespoke learning programmes and focus group feedback. Classes as such have been identified by (Rudo and Dmiock, 2017) as beneficial, as they consider these to have a positive effect on student outcomes. These classes concentrate on skill building, from nutrition and parenting to literacy and numeracy. These support effective engagement on academic achievement (Henderson, 2010), whilst enhancing their sense of efficacy, therefore reinforcing more active roles (Westat and Policy Studies Associates, 2001).  
One teaching assistant (TA) in school X, has been allocated the role of the Family Support Link. This TA is responsible for the classes, support and links between the parents and the school. Although this role is vital and a key to maintaining a strong community link within the school, it may be worth considering having more than one member of staff in charge of this in order to create more of a communal feel. 
School X introduced a “Fill My Bucket” Club, which concentrates on building positive relationships between children and parents. This is a club that run’s weekly to build self-esteem, confidence and well-being in those that that attend. The parents are shown how to engage and play with their children by being shown different activities that they can do. It has been noted that the most reported needs of parents included advice and emotional support (O’mara et al, 2010), therefore classes like these are extremely beneficial. School X provide weekly drop in sessions from ‘True Tuesdays well-being for grown ups’ to textile courses. They offer classes to improve numeracy and literacy skills. These classes have a positive impact on the most disadvantaged families and therefore have a positive impact on academic outcomes (Department of Education, 2011). 
It is evident that School X offer an immense amount of support for their families, nevertheless the community centre used to accommodate these classes is completely separate to the school building itself, which almost isolates the parents from the school. The Department of Education (2011) understand that if attempts to engage parents are a ‘bolt-on’, they tend to become unsuccessful. Therefore, school X should consider integrating these classes into the school in order to diminish that barrier between the school and the community centre. Additionally, this will allow the parents to feel more involved with the school. 

Conclusion 
This assignment has presented and discussed the importance of a school development plan whilst examining the advantages of family community engagement. The SDP process has been explored and critically discussed. One action point of School X’s SDP, creating opportunities for bespoke learning programmes, has been addressed, analysed and reviewed whilst making recommendations. 
The writing of this assignment has brought the importance of family community engagement to my attention. I will always ensure to engage in this and aim to create positive relationships with all parents and carers of children that I teach. 
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