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	What is reflection and reflective practice?
There can be many different contexts as to the description of reflection, however Clarà (2014) argues that reflection is a descriptive notion rather than a prescriptive one, meaning that it gives clarity to what has been a more unclear situation and how to change it for the next time. The concept of reflective practice was defined by Dewey (1933) as looking back on an issue and evaluating it seriously to make improvements. Brock (2015) suggests reflection and reflective practice are fundamental principles upheld by professionals and play a pivotal role in their training. To be effective, reflection must be purposeful, contextually relevant, and directly connected to their professional experiences. 
In addition, reflection is an essential part of learning as a professional and can be associated with being receptive to innovative ideas, acknowledging and accepting responsibility and having continuous vigilance in situations that arise. (Lindon, 2016, p.1). Additionally, reflective practice is underpinned by what you do and how you do it, considering the reasons for the choices you have made over other options available to you and using this as a priority or principle.
 
 
	Why is reflective practice important to EY practice?
Reflective practice is an essential component of working within the Early Years. It is an expectation to reflect on practice in a variety of ways to amplify professional development. The practice of reflection is becoming more firmly embedded in the practitioners involved with young people’s learning and development. (Craft & Paige-Smith, 2011, p.15)
It is also important to note that Early Years practitioners at all levels need to be responsible for developing their practice by continuous professional development and be willing to be consistently learning to enhance their lifelong learning. Through this approach there is a responsibility for creating positive outcomes and experiences for children and young people. (Lindon, 2016, p. 4)
[bookmark: _Int_Ayiz7ou8]Reflective practice in the Early Years can encourage practitioners how to work with children and young people by having more of an emphasis on the delivery of their learning in their settings. Craft (2011) discusses the four P’s being plurality, possibilities, playfulness, and participation. This approach signals they need for Early Years practitioners to actively reflect on the response and change for Early Years settings and how to positively impact the nature of childhood for children and young people. 
 

	The theory of reflective practice:
The importance of practitioners to reflect is essential to the development of the practitioners themselves and inevitably the children they support. Their continuous professional development and education should include the prospect of deepening their understanding of values and how to present them in their professional practice. (Hallet, 2013, p. 103)
[bookmark: _Int_JmXqVJgm]Two theories discussed by Argyris and Schön are the ‘espoused theory’, cementing the idea that people believe they base their behaviour on values and ideas. Also, the ‘theory-in-use' which strongly implies the way professionals behave in practice by observing their daily routine can have merit to reflective practice. (Lindon, 2016, p. 27) Additionally, it is stated by Thompson (2021) that the concept of espoused theories is something that is more easily recognised by others yet more difficult to see in one’s own reflective practice. Finding a way to incorporate espoused theories and ‘theory-in-use' practice can benefit professional development greatly.
 

	Schön’s Framework
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	Gibbs’ model
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	Analysis of models – compare/contrast/pros/cons:
Schön’s framework demonstrates two structures. Firstly, reflection in action. This occurs during the event, as it happens. The approach relates to thinking on your feet, in real time and this can configure the way issues or problems are addressed immediately. Secondly, reflection on action. This happens after the event has occurred, involving looking back on the event, analysing the actions taken and what could be done differently for the future. 
Both reflection in action and reflection on action have merit as it takes into consideration reflecting in real time and post event to gain a wider understanding of reflection. Swartz and Perkins (1989) write about metacognition and define it as, ‘ the individual reflects upon his or her thinking before and after and even in the middle of the process, pondering how to proceed and how to improve’ This suggests that Schön’s framework on reflection and metacognitive reflection allow practitioners to manage their own thinking strategies. University of Hull (2024)
Gibbs’ model was created to give structure to learning as a more in-depth model which takes into consideration of feelings for reflective practice. It delves further into 6 stages to explore more analysis and conclusion, ending with a plan of action. Gibbs created this model to work through experiences either those that occur only once or those with a more frequent nature. University of Edinburgh (2024)
However, there has been criticism of this model, The Open University (2014) suggests that Gibbs’ model does not consider critical thinking on reflection and how different perspectives can lessen the level of more meaningful reflection. Gibbs’ model does take into consideration of feelings and how that would impact the way you can reflect on an issue. This is the only model that includes feeling as part of the cycle of reflection. 


	Conclusion 
To summarise, there are a number of reflective models that can be followed and adhered to that encourage reflective thinking and practice, each with their own different styles and models. Each one can be interpreted differently but ultimately, they achieve similar results to gain knowledge and understanding of reflection and personal development. Reflective practice demonstrates its importance for ensuring understanding of critical thinking, different reflective models, and success in professional development. It can also enrich knowledge, strengthen comprehension of career-related obstacles, and promote imaginative approaches.
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Reflection IN action (as it happens)

* The experience itself

¢ Thinking about it during the event
¢ Deciding how to act at the time

o Acting immediately

Reflection ON action (afterwards)

¢ Reflection on something that has happened
¢ What you would do differently if it happened again?

¢ New information gained and/or theoretical perspectives
studied that inform experience and help process feelings
and actions
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