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Introduction 


Who is this handbook for? 

This handbook is designed for early years practitioners, to give some extra support for practitioners, especially new early years practitioners. It can be used by teachers, teaching assistants, or even students on placement. This handbook will mainly be directed for children starting nursery. 

This handbook will give guidelines practitioners can follow, this may be a recap for a practitioner or a starting point for a new practitioner. This handbook will cover many questions practitioners may have. It is designed for practitioners to;
· Understand more about transition
· What are the important factors in transition for a child
· How to monitor transition
· What actions to take if a transition is not going well 
 
What is transition? 

Transition is a change, it is a movement from one thing to another, (Bronfenbrenner, 1979) the move is influenced by relationships and the environment. ‘Transitions are milestone events for children, they are times of exciting change and times of new opportunities and growth for every child. Transition has been described as an ongoing journey rather than a destination.’ A. Langston (2014). Parents play a big role in children having good transition, they give their children the base to a successful transition in school by starting to build their confidence at home. 

Transitions are important because the child is experiencing a new change, starting nursery is a big milestone and for some children it will be the first time leaving their parents. It can be difficult for the child at first, however once settled the child will become more confident and comfortable with their environment. It will be less difficult for the child to leave their parent as time goes on. A smooth transition will enable the child to grow and develop their personality more. They will improve things such as language skills, numbers and letter. They will interact with other children more, learn about sharing and caring more. 



The needs of the child 


A child’s development starts at the home with the primary care giver of the child, the development of the child is an essential factor for a smooth transition into nursery. The early attachment relationships are vital for the child’s development, secure attachment relationships are the basis for all aspects of development. The primary care must have a loving and caring behaviour towards the child for them to be secure and happy. (Bowlby, 2005). A primary care giver who is consistent with their child will build a platform for their child to transition well, however a primary care giver who may have difficultly to be consistent will have a negative effect on the child, the child would be at risk of developing long-term difficulties with both physical and mental health that will continue to adulthood. (Robinson, 2008).

If a child starts nursery and you can see they haven’t had that a consistent attachment relationship, the child will need extra support while in your care to ensure that their needs are met and their development improves. By the child having extra support, this will help them for when they transition to reception. If a child has not experienced interacting their other children, they may not know how to behave around them in a classroom and they may be withdrawn from the environment. As their teacher, you must help the child build confidence to interact with the other children. You must ensure that the child is always involved and not left on their own. Giving a child the extra support they need and showing them care, will have a massive impact on their development and it will help them with their self-esteem and social skills.




















Early brain development is very important for children as 90% of a child’s brain develops in the first three years of their lives. A. Mastergeorge, 2014. How the brain develops depends upon the experience an infant encounter, this starts in the womb of the mother. A child will have a strong foundation for learning, health and behaviour if they have good experiences, if the child has positive relationships and people such as parents consistently interact with the child their brain development will excel massively. Emotional well-being and social competence are the foundation of all human learning. P. Mukherji and L. Dryden 2014. If a child experiences’, poverty, abuse or neglect this would have a destressing effect on the development of the brain which can lead to long-term problems affecting all aspects of development. If a child is neglected by their care givers they may have delayed speech, they may have behaviour problems, the child may experience anxiety and depression. 
As a teacher if a child does have delayed speech, one-to-one language lessons may be an option to try encouraging their speech. Extra support would be needed for the child to help with their behaviour and speech. The child will need guidance and reassurance from their practitioners as they may not receive this at home, the child will feel safe, secure and trust their practitioners and this would have a positive effect on the child’s development.

This image shows the effect of abuse, neglect can have on the brain. 

[image: ]
(source, medicaldaily, 2012)




There are specific needs which each child needs before they can start learning. Maslow’s Hierarchy of Needs include 5 levels of needs which every child needs in order for them to be able to learn. 
[image: ]If a child doesn’t have food and water they will be hungry and unable to learn, if a child is stressed or upset they are unable to learn, if a child does not have love and affection from their family they are unable to learn, if a child doesn’t have a safe environment to live in they are unable to learn. In fact, the brain of a child who feels emotionally or physically threatened produces chemicals that actually inhibit learning. Hyl.wordpress.com 

(source, simplypsyholoy, 2017) 





As a teacher, it is vital to ensure that the needs of the children are met, especially the basic needs of the child. If a child is constantly hungry in school then a conversation with the parent is needed to find out what is going on. If progress is not seen during a period of time then further action is needed, this may be contacting social service if there are high concerns for the child. Contacting social services does not mean the child will be removed from the home however, assessments will be carried out by social services to find out why the child is constantly hungry. Once the issue is found, then actions to improve these issues will be put in place, social services will work closely with the family to ensure improvement is made. If a child is constantly upset then a conversation with the child should take place to try find out what is wrong, you must reassure the child can trust you, however make them aware if they tell you something which puts them or anyone else at risk then further action will need to take place. 


	 








The role of the adult

‘Parents and the home environment they create are the single most important factor in shaping their children’s well-being, achievements and prospects.’ (Department for education and skills, 2007, P1). The role of the adult is very important and it is vital that teachers and parents communicate with each other. When parents and teachers communicate with each other they are able to know all the important information about the child for example if there are personal problems within the home the parent could tell the teacher so that if the child is upset they have an idea why Knowing this information will have a good impact on the child’s transition. Siraj-blatchford et al. (2002) summaries that the involvement of parents in learning activities is closely linked to better cognitive attainment in the early years. 

A child visiting their new school is seen as vitally important by parents and early years practitioners (Brostrom, S 2004). It is a great way of involving the parents and allowing them to have knowledge of where their child will be and what kind of activities the child will be doing. 
A child will achieve more at school if the parents are more involved with the child at home, for example doing activates at home with their child, going through numbers and letters. Parents are more willing to be engaged with their children if they know their child is achieving well in school. Desforges and Abouchaar (2003). As practitioners, it is important that we involve the parent and inform them of the kind of things their child is doing in nursery. You could give the parent ideas on activities they could do at home with their child. You must ensure you always inform the parent on how their child is doing at nursery. Parent, child and early years practitioners influence each other’s behaviour, the early years practitioners have to work closely with parents as this enhances their work with children an improves the outcomes for children. Siraj-Blatchford et al. (2002) 






Urie Bronfenbrenner (1917-2005) developed the ecological systems theory to explain how everything in a child and the child's environment affects how a child grows and develops. There are four aspects to his theory and each of the aspects need to be met to ensure the child develops well. The Microsystem is the immediate environment the child lives in, this includes the parents and home, nursery and practitioners. The more these people interact with the child the better the child’s development will be.
 The next level of Bronfenbrenner’s theory is the mesosystem, this section highlights how different parts of the child’s microsystem work together for the child’s development, for example if both parents of the child engage with the child, there will be a positive influence on the child. However, if only one parent engages with the child, there may be a negative effect on the child. 
[image: ]The Exosystem section of the theory include other people and places which are involved in the childs life, this may not be directly to be the child. However, they will still have a big effect on the child’s life, for example if the parent loses their job this will have a negative effect on the child if the parent is struggling to keep up with bill payments and provide basic resources for the child. In contrast if the parent receives a promotion in work, this will have a positive effect on the child’s life as the parent will be able to provide more for the child.  The Macrosystem is the final section to the theory, which is the largest part of the theory as this includes cultural values, government resources. This section allows the child to have their own beliefs and cultural values and there not be a problem for them to express them.  A. OSWALT, (2015). 


(source, wikiwand.com, no date)



Interventions 

What are interventions? 

Interventions are actions practitioners do to ensure that children develop and transition well. 

Before a child starts nursery, the parent and child are invited to the setting to visit and for the parent to see where the child is going to be and what kind of activities the child will be doing. The practitioners will give the parent information such as snacks they have in nursery and it also gives the parent an opportunity to ask any questions they may have. 

Some children may not settle into nursery as easily as others, therefore programmes are put in place for those children who find it harder to leave their parents, these include building up the hours they are in nursery. A parent may stay with the child during the first day of nursery, or the child may only stay in nursery for one hour, then the hours will gradually increase as the child feels more comfortable as time goes on. 

To get to know the children more personally and for the children to show their interests, each child has a chance to take a teddy home with a note book for the weekend. During the weekend, the child will complete activities or go places with the teddy that they like. A description of the weekend with the child is then written in the book, along with a photo or drawing. This gives an opportunity for the child and parent to interact closely but also allows the child to build their confidence by telling their story to the rest of the class. 

In schools’ practitioners have written consent from the parents to take photographs of the children while doing activities, parents would then have access to these photographs. Taking photographs of the children would give a deeper incite of what their child is doing, it would give them a memory for their children and also reassurance. 

All about me books are assigned to be completed at home by the child and parent. This activity gives a great opportunity for the child and parents to interact closely. The main purpose of creating an all about me book is for the practitioners to get to know the child more. It allows the parent to provide any information which they think is vital for the practitioner to know. 

The book includes sections for the child to complete and for the parent to complete. The child has a section to either write about themselves or draw about themselves. They can include their likes and dislikes, they can include their favourite activity to do, what their favourite toy is, who their friends are. All this information will benefit the child as they transition. In the book, the child can draw a picture of themselves or include a photo of themselves. 

There are sections for the parent to fill in, this includes any triggers that may affect the child, what comforts the child if they are upset or angry. Information about any cultural or religious beliefs for example knowledge if the child is a Muslim and is not allowed to eat pork, the practitioners would not know unless the parents included it in the book. 
This book would then be passed on as the child moves into other years for other practitioners to be aware of the needs of the child. It is a private and confidential book between the parent and practitioner. 

Not all interventions are simple and straight forward, further interventions may include a child who doesn’t speak English. This child would need more one-to-one support, to build their confidence. A translator would be needed for the child, in order for them to develop English. Regular meetings with the parents would be needed to inform parents of their child’s progress. Further care would be needed to ensure the child is not left alone in class due to language barrier, teacher could use objects and pictures to try to communicate with the child and ensure they understand. 


















Outcomes 

‘Understanding a child’s individual needs is achieved by using the observation, assessment and planning cycle from the EYFS Early Years Settings use this cycle to ensure the individual needs of children are met.’ Earlyyearscareers.com 
Interventions are measured through on going reports which are legal documents set in place for practitioners, they create action plans with targets they expect the child to reach and monitor them on a daily basis. Practitioners will be able to identify any issues through these on-going reports because if the child is not meeting the targets set then there is an issue. 

When observing children, you will be able to recognise there is a problem through their actions, if a child is being withdrawn from the classroom then there is a problem and further assessment would need to be done. A meeting with the parents of the child could be considered to discuss the matter and see what the problem is, when you have a better understanding of the issue you are able to take correct actions to support the child more. 

You are able to show that the interventions in place are effective through the behaviour of the child and the development they have made, for example a child who is unable to speak English providing them with a translator will help them to learn English as the translator is able to explain things to the child if they do not understand. 
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