	2300086
	
	



Targedu / Targets

	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Read more widely around the topic. Remember to draw from a range of literature, including research papers. You can use the library website as well as references within key texts provided by the module.  
	I used a wide range of sources, particularly in key areas to bolster my points.



How do the learning experiences of pupils during compulsory Welsh Language lessons influence their attitudes, proficiency, and engagement with the Welsh language and culture?
Research Context

This research aims to gauge the experience of Year 3 pupils during compulsory Welsh language lessons. This project aims to understand the perception of lessons, and experiences of the pupils, as well as how School T’s approach to Welsh lessons may affect this. The research itself will discuss how School T’s Welsh lessons may enable learners to meet the goals of the Welsh Government Cymraeg 2050 strategy to achieve a million Welsh speakers by 2050 (Welsh Govt., 2017). This is due to the school's approach to a school-wide Welsh lead that plans the lessons for each class. This research aims to discuss this approach and how it affects the learning of a Year 3 class within the school.
The school has a mix of two-form and single-form year groups with a total of 13 classes. There are 2 Year 3 classes, this research concerns Class 0. Class 0 consists of 30 pupils with 6 pupils with Additional Learning Needs (ALN) and an Increased Support Group (ISG) of 8 pupils. The ISG is supported throughout work more than other pupils and consists of learners who are not in the same progression step as the class and may struggle to access classroom content independently. There are also pupils with Social, Emotional and Mental Health (SEMH) needs within the class. However, the SEMH pupils have not been formally added to School T’s ALN register. They were, however, highlighted to the researcher by the class teacher as they access the school SEMH provision and additional resources to aid in lessons. 
This research hopes to address the issue of how pupils perceive compulsory Welsh lessons. Through this, I then hope to discuss the strategies and foundations of School T’s approach to Welsh language lessons and how that may impact learners and their acquisition of the Welsh language. I have chosen this research area as Language Acquisition is an area of interest that I have explored in my elective days with English as an Addition Language (EAL) learners. As such, research into the acquisition of additional languages including Welsh was of interest. Over the course of this research I hope to answer; how do the learning experiences of pupils during compulsory Welsh Language lessons influence their attitudes, proficiency, and engagement with the Welsh language and culture?
Literature Review
This research will primarily concern itself with the acquisition of Welsh in an English medium school, as well as the pedogeological methods used by the Welsh teacher in the classroom. As such it is important to first outline the literature around contemporary Language acquisition. In their discussion of second language learning Savvidou (2020) discusses the importance of high frequency and role-play within learning. Furthermore, they establish the importance of emotive language being central to language acquisition in pupils learning a second language. In addition to Savvidou, Bardel and Sanchez (2020) state that older learners have a greater ability in language learning due to their high ability to cognitively recognise work. (Bardel and Sanchez, 2020, p.6). This is in line with the findings of Muñoz (2020) who discusses the ability of older children to learn languages by recognising a larger set of vocabulary trends. In addition to this role-play is discussed as a key factor in learning particularly by C.B. Winardy and Septiana (2023) who discuss role-play in education as a fantastic form of learning.
However, role-play differs from structured play in learning. Other theorists such as Pramling et al. (2019), Blaskova et al. (2020) and Rogers (2011) discuss the importance of play in learning and how it may benefit learners. This has historically been viewed as something limited to early years which is the focus of the work of Pramling et al. (2019) and Rogers (2011). However,  Blaskova et al. (2020), and Hunkin and Carmel (2022) are rethinking the importance of play throughout the education of children and call for a difference to the traditional model of play learning being exclusively for early years education, extending learning through play for a broader range of children. This is also discussed by Selen and Ulas (2021) who discuss the importance of play in learning as a system of teaching children well-being skills like self-regulation. This self-regulation is also important to ALN pupils, play in learning helps to engage and involve these pupils as written by Cobbe (2019) and Seach (2007), who both discuss the importance of play in the education of ALN pupils.
These principles are important to understand in conjunction with the Welsh Government’s strategies for Welsh learners in the Cymraeg 2050 strategy (Welsh Govt., 2017) and the Well-being of Future Generations Act (Welsh Govt., 2015), both of which have a focus on developing the confidence and competence of Welsh learners. Moreover, the Curriculum for Wales (Welsh Govt., 2024) encourages Welsh language acquisition as a key feature of learning in each progression step, placing the Welsh language alongside English language acquisition within the same Area of Learning and Experience (AoLE). These government initiatives guide schools in how they might progress learners through the Welsh language acquisition, however, do not pose any direct methods for teaching the language to learners. Instead, the curriculum for Wales allows schools to establish their own program of learning and progression. As such, it is important that schools reflect on their own practices and develop strategies that work for them. 
However, as Mackie (2018) outlines, there are many barriers to the introduction and maintenance of these Government language initiatives. They pose that because of the government pressures to meet these initiatives within given time frames, resources of different institutions, such as educational institutions are being driven toward meeting those targets. This means that although schools may not necessarily have the means to meet the demands they are being asked to do so. In the case of School T, this has resulted in a whole-school approach to the teaching of Welsh language lessons and a dedicated Welsh lead who plans and teaches the Welsh lessons. This approach allows the school to internally direct the learning's progression, which is in line with the Curriculum for Wales (2024). However, it has the limitation of not necessarily engaging with all approaches to learning. This research aims to look at the experiences of Class 0 and create a case study to analyse the approach of the school and the experiences of the pupils in their compulsory Welsh language lessons.
Case Study
For this research I have undertaken a case study of pupils in a Year 3 class, Class 0. It is important then to outline here the definition and approach to a case study that I have used in my own research. The position of the researcher within a case study for my my own was base, foundationally, upon the work of Yazan (2015) and their discussion of the principles outlined by Stake (1995), Merriam (1998) and Yin (2002). In his writing, Yazan outlines the position of the researcher and issues with comparison between different sample groups (Yazan, pp. 135-136). A case study must therefore be understood as a representation of a set group for a set purpose. This case study outlines the context external to the persons involved to better understand the study itself.
It is also important that the case study focuses on a specific area for which it hopes to answer or observe a link between those observed, or involved, and a set topic or area. Cohen, Manion and Morrison (2007) further observe the importance of cause and effect within a case study. A case study is a moment of action rather than a set observation and is a specific moment to speak to a more general principle (Nisbet and Watt 1984: 72, Adelman et al. 1980). These foundational understandings of a case study help us understand and design one for illuminating a specific area of education. 
It is a strong form of research within education to see specific instances. This specificity allows researchers to understand things within their contemporary context. Cohen, Manion and Marrison (2007) further agree that case studies are bound by factors that are key to a contextual understanding of the case study; location, time and educational institution are key factors within the study itself and therefore any findings have a great specificity to them. This specificity allows for actionable steps or findings that fit within the original context. In addition, this creates boundaries between unrelated factors that might confuse the case study itself with irrelevant factors, when creating a case study this specificity allows for context to be given that creates a detailed description of events as indicated by both Merriam (1998) and Stake (1995).
However, this specificity is also one of the major limitations of a case study. In Nisbet and Watt’s (1984) definition of a case study they speak to it being ‘frequently designed to illustrate a more general principle’ (Nisbet and Watt, 1984, p.72). Whilst this research is older it is foundational to a contemporary understanding of Case studies and speaks to their function outside of the original research context. However, this also overlooks the case study’s nuance being bound to its original context as used in Stake’s (1995) discussion of case studies. Stake (1995), Merriam (1998) and Yin (2002) discuss a ‘Case’ as a moment within boundaries of context. In my research I have used, Yin’s model of a Case Study as described by Yazan (2015). As such I have used an ‘empirical inquiry’ not to discuss the case within the context of itself, but rather to look at the contributing factors that have formed the studied case (Yazan, 2015, p.148).
Ethical Framework
As outlined by Cohen, Manion and Morrison (2007, p.51) ethics is a key area of concern in research, particularly educational research that involves pupils and educational institutions. For this research, I followed the guidance of BERA (2018) and ensured that I have considered my own positionality in relationship to the research participants. Moreover, here I will outline important steps I have taken to ensure any research conducted is ethical and in line with the ethics policy of UWTSD (2022) and BERA (2018). Whilst this is not an exhaustive account of measures taken to ensure an ethical approach in my research it is indicative of key measures taken in conducting my research.
Importantly, I gained informed consent from parents/guardians of pupils involved via a consent letter (Appendix B) sent home with pupils, and parents/guardians were given a week to return the letter. No pupils who did not have informed consent were included in the findings. In addition, pupils were informed of the research topic and given details about the research itself before giving their assent to being a part of the research. This assent was also ongoing and could be removed at any time by participants flipping over an indicator (Appendix C). Moreover, once research was conducted up until the point of completion the participants or their guardians could remove their data from that which was used in the research and revoke their consent.
All data has been anonymised including the names of pupils, teachers and educational institutions. Moreover, all data is stored in accordance with the Data Protection Act (DPA)(2018) and could be retrieved, removed or deleted by the participants/guardians within the given timeframe. This data was stored digitally in a password-protected and two-factor authenticator-protected cloud file only accessible by the researcher. This ensured that all data gathered was stored in the correct manor outlined by the DPA (2018), UWTSD (2022) and BERA (2018).
These are the key features in the method of conducting research and storing data. The positionality of the researcher will be discussed later when discussing the research itself as, whilst an ethical concern, it pertains more closely to how the research questioning, interviews and observations are conducted rather than the methodological approach of the research.
Research Methods
For this research, I planned three approaches that would allow me to triangulate my qualitative data. A qualitative approach differs from a quantitative approach as it focuses on the qualities of data and research, such as thematic through-lines, rather than using quantitative data like numbers and statistics of classes (Braun and Clarke, 2006., Maguire and Delahunt, 2017., Merriam, 2009). To gather this qualitative data, I had initially planned to observe a Welsh lesson in Class 0, followed by a small group interview with a group of pupils in Class 0 and finally a questionnaire to be filled out by pupils in Class 0. However, due to time constraints placed upon the research by staff absence and the deadline for the research, within the time available I was able to conduct a class observation and a singular interview with a pupil. As such I will discuss here my approach to creating the interview and how I planned my lesson observation. 
Firstly, I will discuss my lesson observation. My lesson observation was planned and structured according to the work of Forman and Hall (2005) and Cohen, Manion and Morrison (2007). They outline the importance of placing yourself in the classroom with the intention of seeing how pupils interact with each other, as well as the lesson itself. Both groups of theorists also state the importance of structuring an observation to gather objective notes and context for generating a case study. The context for the observation and actions of the children is important to create a case study as described by Yazan ( (2015) when describing the work of Stake (1995) and Yin (2002). In their description of Stake and Yin’s respective approaches to creating a case study, Yazan presses upon the importance of gathering as much contextual data as possible to create the Case Study. To adhere to this advice in my observation, I noted all the information available to me explicitly in the lesson and observations made of the pupils. This is shown in Appendix D which shows the structure and highlighting of the notes to follow the lesson and gather enough contextual information for writing the Case Study. 
It is also important here to note the bias that may occur when observing a class. Poulton (2020) writes that the positionality of the researcher is an important ethical position within the research that should be stated. The positionality of the researcher in relation to the participants of the research may affect any observations that they make. Here then it is important for me to address that, because of the order in which the research was carried out, there was a potential bias in the notes taken regarding Class 0’s engagement with the Welsh lesson. Whilst I strove to maintain objective statements, as it is a generation of qualitative data it was also important to gather the opinions and engagement of the pupils. It is important then, to create a more objective data set, that a larger group of data be collected than was possible within the bounds of this research. 
Despite this, I also created and carried out an interview to better understand the opinions of the pupils beyond the bounds of pure observation. As previously mentioned, the limitation of my research was the lack of breadth in the sample size taken from Class 0. However, I planned my interviews prior to my awareness of these limitations and will describe here the foundation for that planning,
To plan the interviews, I looked at the work of Opdenakker (2006) discussing the advantages and disadvantages of several interview strategies. Using this, I chose to use face-to-face interviews, and I also looked at the discussion of qualitative interviews by Turner (2010). Using these theorists, I looked at generating non-leading questions that focused on engaging the participants in their own opinions and generating qualitative terms. As shown in Appendix E, the questions allow for the participants to generate their own thoughts rather than being led to specific answers. This is also recommended by Mathers, Fox and Hunn (2002), who would discuss in detail further the semi-structured interview. The interview itself was semi-structured as it was guided by questioning, however, where there may be more depth needed for an answer, the interviewer was able to ask follow-up questions. 
However, in a semi-structured interview, there is also the concern of personal bias. This is a concern of Mathers, Fox and Hunn (2002) and Poulton (2020) who discuss the objectivity of the research itself. In a semi-structured interview, there is a risk of leading the participant to answers in follow-up questioning. There is also this risk in the structure of the questions themselves that you could lead the participant and so the initial questions were designed to allows them to guide the questioning. 
Despite these techniques being limited by the factors previously mentioned, the research methods were carried out following this foundational planning. The results of them are presented and detailed below.
Data Presentation
The data gathered from this research is presented here using a thematic analysis of the information gathered in the previously described research methods. This data is shown in a thematic map (Appendix D) based on the work of Braun and Clarke (2006) and, Maguire and Delahunt (2017). The thematic map began as a broader map of common areas mentioned in interviews, this was taken from direct statements by participants that were repeated or closely correlated across different interviews and observations. This allowed for themes to emerge between these statements and create a more refined map linked more closely to the relevant themes to discuss. This approach ensures that the qualitative data is presented and documented in a way that can be easily understood by its thematic content (Braun and Clarke, 2006, p.88). 
For this it was important to create transcription of interviews and analyise the ongoing thematic throughlines. The reason that direct transcription was important as it creates trustworthy and repeatable data given the same data samples (Braun and Clarke, 2006, p.87). This repeatability and confirmability of the data through direct and objective transcription is important as it speaks to the veracity of any analysis of the data itself. Moreover, it is important to acknowledge that if it were not taken from transcription the thematic findings could be skewed by the positionality of the researcher to the participants. This is a concern of Poulton (2020) who discusses the importance of reflexivity in your position as a researcher and how that may impact your research, and the importance of objectivity, where possible, within your research.
The transcription was taken from an audio recording of an interview with children. This transcription was done by the researcher and was anonymised. This was then used to find thematic repetitions throughout the interview and to create the thematic map below (Appendix D). There are, however, limitations to this research as due to staff changes and timetable changes the researcher was only able to observe a lesson and conduct a single interview. As such the thematic findings are based on a single interview rather than a detailed analysis over a set of interviews. The observation findings are also described below, and the observing methods were based on Forman and Hall (2005) in their discussions of the importance of interviews in understanding education. As such, all observations are understood to be as objective as possible whilst still acknowledging my own position as a researcher in line with the positional reflexivity encouraged by Poulton (2020). 
[image: ]
Discussion of Findings
As shown in Appendix D above there are clear themes that emerge from the interviews. Largely it is important to note that the pupils find the Welsh lessons fun and have associated words like games and play. This clearly shows links between pupils and playing within lessons as well as playing games as one of the key features within their Welsh lessons. This was also found during observations of the lesson which included many games and engagement techniques that encouraged children to play and enjoy themselves. This then leads to the emotions that are linked to the lessons in the thematic map, happiness, excitement and enjoyment (Appendix D). 
This supports statements by Blaskova et al. (2020) and their support of engaging children through play, this was previously supported by Theobald et al. (2011) who discussed the importance of play in education in early years. Class 0 being between 7 and 8 years old may benefit from this approach to language learning as shown by the fact that they enjoy or are excited by the lessons, as indicated by the thematic map. 
However, as the map also shows, the pupils found some of the language learning difficult. This is indicated by the recurrence of the terms ‘too hard’ and ‘don’t know’. As observed by the researchers, often pupils say they ‘don’t know’ when they find things difficult rather than when they do not know. This may be down to the use of the term within the school community; however, it indicates a lack of clarity in the children. Another term that links to this lack of clarity for the pupils is the term ‘try’ when discussing the work. This is linked as a positive and uncertainty on the thematic map due to the additional context surrounding the term's use in interviews. Within context, the term ‘try’ was used both as a discouraged statement of not understanding work and as a statement of wanting to try different learning games. 
Within the class's context, this indicates they enjoy their Welsh lessons. Despite the limitations of a relatively small interview sample size, it was clear that the children interviewed enjoyed the lessons. This was also evident in the observations of the lessons and the children's engagement in them. Moreover, the techniques of using playfulness with the class engaged and aided the ALN pupils with their language learning in line with discussions of playfulness from Cobbe (2019) and Seach (2007). This interactive play also aided in the classroom management of the SEMH pupils within the classroom. This management is encouraged by Gus et al. (2017) and Selen and Ulas (2021), who discuss the role of playfulness in engaging pupils in self-management.
However, the pupils also find this style of learning difficult when translating to written work as indicated by observations of pupils struggling with the written components of their work. Moreover, whilst the pupils can engage with learning through a rote style of language acquisition there is a lack of using pair work or roleplay within the lessons. Theorists like Savvidou (2020) and, Bardel and Sanchez (2020) discuss the use of emotion and role-play as key areas for second and third-language acquisition respectively. Moreover, C.B. Winardy and Septiana (2023) discuss the importance of role-play as a function of learning and developing skills in education. This perhaps indicates that a singular approach of rote and games led learning is not effective for this class. This may be the reason that words like ‘hard’ come up when discussing the written component of work, or why pupils disengage from lessons at that point.
However, as this data set was collected from a single observation and interview it is not conclusive evidence. More this data shows that this class may struggle with their current Welsh lessons. Whilst they may find them difficult, it is also true that they enjoy these lessons and that thematically the words linked with enjoyment recur frequently when discussing their experiences of Welsh language lessons. However, as this is a school-wide approach to Welsh second language lessons it is possible that this approach is being carried out in other classes throughout the school with different effects.
Conclusion and Further Actions
To conclude, whilst the research planned and conducted found that pupils were engaged in their compulsory Welsh language lessons, they found components of the lessons more difficult to understand and ‘too hard’. These Welsh lessons are conducted to adhere to the Welsh Government strategy Cymraeg 2050 (Welsh Govt., 2017) and are planned and delivered using a whole-school approach to progression. This planning allows for the use of play and games throughout the learning that both engages learners and aids in their self-management skills (Seach, 2007., Cobbe, 2019., Blaskova et al. 2020., Selen and Ulas, 2021.).
However, through this research, it also became clear that there were limitations to the observed approach. Mainly, the lack of diversity in language acquisition approaches through the practical application of language in role-play learning. This limits the learning and role-play is a technique that is encouraged by Savvidou (2020) and Bardel and Sanchez (2020) as it is emotive which both posit improve the learning of additional languages. Moreover, this limited approach seemingly impacts the written ability of the learners in Welsh which they find more difficult than learning through play. 
However, due to the limitations of this research, it is impossible to conclusively posit that these Welsh lessons are perceived in any particular, generalised way by the pupils in Class 0. More so these limitations make the findings of this research so specific to the lessons of a singular week that any generalisations drawn from them may prove false to a larger account of Year 3 experiences. Whilst theorists like Yin (2002) and Stake (1995) view a case study as a specific instance, bound by its context to create a greater understanding of a general point. This research is so limited in scope that it can pose questions of how or why something may happen but does not have any conclusive evidence to support any kind of conclusion.
If the research was to continue with a larger data set of more interviews it may be possible to create a larger and more conclusive thematic map to discuss the experiences of Class 0 in compulsory Welsh lessons. Another possible next step would be to broaden the research to include the second Year 3 class within the school and judge from both to discuss the parity of experience between the two classes. However, as discussed by Mackie (2018) the demand for Welsh language teaching and learning due to the Cymraeg 2050 strategy (Welsh Govt., 2017), put a strain on the Welsh resources of a school and staff. Therefore, the value of this research into effective language teaching cannot be overlooked. That is why I believe that it would be important to follow this research with a wider data set from within the school if the school wanted to create a more effective Welsh learning environment for learners. Furthermore, during my final summer placement I hope to facilitate more opportunities for learners to engage with the Welsh language in role-play and emotive scenarios to create effective language learning as outlined by Savvidou (2020) and Bardel and Sanchez (2020).
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