ECAD6007 	Student number: 1203497	Word count: 3,983


A Critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual or group of learners, based on an observed critical incident.

Introduction 

Throughout this essay the role of critical reflection will be discussed. It will look at the different theories of critical reflection, the importance of a reflective practice. It will also look at how it is used to help aid both personal and professional development for both teachers and student within education in Wales. Next the essay will move on to document a critical incidence and how this also relates to education in Wales. In particular, Professor Donaldson’s four purposes in the new curriculum. After this the theory behind the critical incident will be unpicked and evaluated in order for the reader to understand the background and thinking behind the incident. This section will also discuss how the theory behind the incident has helped shape education.  Finally, using critical reflection, the incident will be also evaluated and any limitations to the observation will be considered in order to develop it further. All of this information will then be used to help the writer further improve their own teaching skills, professional practice and to try and enhance the teaching activity by designing some next steps.

The role of critical reflection 

Stephen Brookfield (2009) described the role of critical the reflection ‘as the deliberate attempt to uncover, and then investigate, the paradigmatic, prescriptive, and causal assumptions that inform how we practice’ (Bolton and Delderfield, 2018, p.53). This quote suggests that the observation and further research could help us improve an activity. The theory of learning by Kolb and Fry 1975 and Kolb 1984 suggest that this process of reflection is a key aspect of learning and development. (Bolton and Delderfield, 2018, p.56).  Kolb’s cycle of learning has for different stages. By working through the four stages only then can new experiences be formed thus starting the cycle again. This suggests that learning and development is a constant continuum of experience, reflection and modification. (Paterson and Chapman, 2013). Gibbs (1988) argued that this model was too simplistic, and that feelings and emotions need to be accounted for. He stated the inclusion of these would aide in the analysis of the experience. (Bolton and Delderfield, 2018, p.57). 

It could be said that the report ‘Successful Futures’ (2015) produced by Professor Donaldson is a critical reflection of the current curriculum in Wales. Along with his team Donaldson observed different schools across Wales, researched good practice across the world, looked at the changes in society and what employers wanted from their employees. From all this information Donaldson was able to make recommendations to the Welsh Government to improve and develop education in Wales. (Donaldson, 2015). Along with this new curriculum teachers and student teachers in Wales have been given a new model for professional standards with the vision to support and develop teachers in Wales to meet the purpose of the Curriculum for Wales framework 2022. (Welsh Assembly Government (WAG) 2019). This is no surprise as the ‘teacher role’ has changed. Sharma (2017) explains that historically teachers were the ‘givers of information’. They had little say in how and what they taught, and learners were seen as the same blank canvas’. Sharma also explains that in order to prepare our youngsters for the future and the quick evolution of today’s society teachers need to be so much more. Hepsiba et al (2016) agreed with Sharma and explained that education is to prepare learners for the changes in society. In order the fully prepare learners teachers must first change themselves. They also stated that ‘Education is called upon to perform additional function’ and that teachers are becoming ‘social reformers’ and ‘modern thinkers’ (Hepsiba et al 2016). The new teaching standards in Wales focuses heavily on the use of critical reflection to improve practice. (WAG 2017). The Teaching standards Wales (2017) informs the reader of the pedagogy and includes reflection on learning as part of its criteria. The standards explain that teachers and student teachers need to develop new teaching ideas through evaluating and researching current practice. They need to produce innovative ideas which in turn, will transform the education system. The new curriculum for Wales framework also supports this way of thinking as it encourages young people to understand that, in order to further their learning, they should reflect on what they have already been taught. From the information above it could be concluded that critical reflection has a huge role in today’s teaching practice. Teachers are encouraged to reflect on their own teaching to find better ideas to improve and learners should be encouraged to use these skills to improve and develop their own learning. Critical reflection will be used in this essay to improve and develop personal and professional practice of the author.

Observation 

For this essay an observation took place in a reception class of approximately 20 learners. The class was part of a Pembrokeshire primary school, and the purpose of the observation was to help develop critical reflection skills. This school is a pioneer school for Health and Well-being. They currently have 29.5% on role efsm and have approximately 659 on role. (WAG 2021). All the learners were sat on the carpet waiting for their teacher. They were generally excited from what was coming next. I observed for this task and watched as the class teacher took her place in front of the leaners and called learner A the ‘helpwr heddiw’ up from his chair. The learners were getting more excited, and all were smiling. The class teacher explained that this was their compliment time and started off by giving a compliment to the helpwr heddiw.
‘I think you have done a fantastic job as our ‘helpwr heddiw’ today’ she said and started recording this on a sheet of paper all the while learner A was standing next to her smiling. The class teacher then asked learner A to pick a learner from the floor. All the pupils sat quiet but eagerly putting their hands up. One by one learner A picked pupils from the floor to give their compliment to learner A.
‘I like his trousers’
‘I like his shoes’
‘He is a good friend’
As they went on learner A’s smile continued to grow wider, his posture changed, and he was now standing up straight and tall. The class teacher had recorded all the compliments and now learner A was asked ‘what he thought of himself today’
‘I am a good fighter’ he replied. 
The class teacher wrote this down too and then explained that learner A should take this home to get a compliment recorded from his parents and bring it back into school to share with the class tomorrow. (Appendix 1).

Critical incident linked to Donaldson’s Four Purposes.

Donaldson’s Four Purposes of the curriculum are a joint plan of what the New Curriculum for Wales should be working towards. Donaldson believes that for a learner to best prepare our themselves for their future they should be working towards becoming ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens and healthy, confident individuals. (Donaldson 2015). Teachers in Wales now have the opportunity to develop their own curriculum, focused around these four purposes. With this in mind, it could be concluded that the above observation focused heavily on improving the confidence and well-being of the learners. During the lesson the observer did not just notice how happy learner A was after receiving his compliments they also realised that the learners giving the compliments were happy and smiling. This also made the observer reflect on the fact that over the two days of observations the whole class seemed generally happy and focused. This could suggest that the learners in this class were already becoming healthy, confident individuals despite it being at the start of a new school year. The exercise of giving daily compliments could also be the foundation needed for the learners to start forming positive relationships with other which is also an area mentioned under the healthy, confident individuals purpose. 

However further thinking has shown many links between this activity and the other purposes of learning. Firstly, the act of giving compliments encourages the learners to think freely and create their own ideas. During the task they were encouraged to put their hands up to give the compliment but the idea itself was not prompted by the class teacher but, thought of independently by each pupil. In addition to this, the activity promotes communication and listening skills, encourages the use of problem-solving abilities and gives the learner the opportunity to use their own skills to benefit others. These attributes can all be found under the ambitious, capable learners and the enterprising, creative contributors’ areas in the four purposes.

 Secondly, after a more in-depth look at the critical incident, there are aspects from the Ethical, Informed Citizens section too. The learners are required to use information they already have on learner A to form their own views on that person. By doing this they also need to consider the impact of their views and have respect for others. Another point to consider when thinking about this incident and its purpose is the link it could have with society. Without realising it these learners are immersed in the society they live in. From observation and accessing the prior knowledge to form a basis for their compliment, they are learning that everyone is different. It could open learning experiences focusing on the different cultures in their society or further investigation into different religions and beliefs of their peers. 

Lastly which was briefly mentioned at the start of this section is the focus on the purpose of pupils becoming healthy, confident individuals. This incident immediately improved the well-being of the learners which in turn could help them to manage everyday life. This has led to further research in the history and development of self-esteem and how does this relate to education. 

Literature review. 

Schunk (1985) described self-esteem as the ability to see and evaluate your self-worth. (Cited in Park and Park 2019). James (1892) explained that self-esteem is shaped when a task is performed well. Harter however, thought that this is not case, and it is not a reflection of performance. Maslow realised the need for self-esteem in his hierarchy of needs theory (1948). This theory states that in order to for a learner to reach their full potential they must get to an optimal stage. Maslow has named this ‘self- actualisation’. In order to progress to this one must be satisfied at each level in order to progress onto the next. The most basic level of need at the bottom, which includes food, water etc to the top level which includes self-esteem and confidence. (Cited in Taber 2013 p. 228). We can see from this theory that for pupils to learn at their best and reach their full potential they must, amongst other things develop good self-esteem. Bakker and Bosman (2003) found that low achieving pupils had low self-confidence when compared with high achieving peers suggesting a negative correlation between low self-confidence and low attainment. However, Rosenberg’s (1965) research into self-esteem stated that it is a belief that you are good enough and does not necessarily reflect on someone skills or abilities. (Cited in Orth and Robin 2014). This could suggest that low self-esteem does not relate to low attainment and vice versa. 

 Bankston supported Bakker and Bosman’s findings in 2002 and discovered a positive correlation between good self-esteem and attainment. Research has also shown that high self-esteem has positive impacts on other areas not just attainment. Blascovion and Tomaka (1991) discovered that self-esteem is a part of positive mental health while Brandon (1969) explained that self-esteem had an impact on a person’s emotions, values and behaviour amongst other things. (Cited in Rahmani 2011). Research has also shown that children who have been victims of bulling tent to have low self-esteem (Slee and Rigby 1993) and that high self-esteem has positive outcomes for the whole of society. (Smelser 1989 cited in Cast and Burke 2002). The mental health charity Mind have explained that even though low self-esteem is not a recognised mental health problem although, the two are closely related. (2019) This is very apparent for today’s children. The National Assembly for Wales (2018) reported that one in four children show traits of poor mental health, while Carol Craig (2009) wrote about the shift in the role of teachers. This has changed from just giving academic information to also focusing on the well-being of learners. With both if these findings in mind, it is easy to see why health and wellbeing is a strong focus in education in Wales.

It could be said that Professor Donaldson’s (2015) four purpose approach in the curriculum for Wales framework has many similarities to Maslow’s (1948) Hierarchy of Needs. They both explain that in order to be able to function effectively each section in their theories need to be nourished and developed. Donaldson states that the four purposes should ‘underpin all teaching and learning in Wales’. (2015). The words ‘relationships’, ‘confidence’, ‘respect’ and ‘healthy’ are all words that are found in the description of the purposes. Similarly, these are all words that around found in the explanation of Maslow Hierarchy of Needs (1948) suggesting that there are strong links between the two and that both Maslow and Donaldson have very similar views when it comes to achievement. Their work also has a very holistic feel to it, focusing on each learner as an individual rather than a collective group. This style of teaching and learning is also apparent and supported in the Framework for the Curriculum for Wales. Newton (2019) wrote that the teachers in Wales have already pointed out that that the curriculum is more focused around the individual and not just on the end results. They also see it more as a journey with the new progression steps and provides lessons enriched with real life context. Within the curriculum framework the area of learning experience Health and Well-being has many aspects of Maslow’s theory present in it. The framework recognises the importance of emotional health with regards to learning and explains that this area will help the leaners cope with challenges in life and encourages leaners to understand the importance of good well-being and health with regards to being a successful learner. (WAG 2020) 

It is not just the new curriculum for Wales that has included this type of thinking in its framework. The Additional Learning Needs (ALN) transformation programme (WAG 2018) by ensuring that children are at the middle of any interventions and that their wants and views to be included. This again shows support for Maslow. Firstly, by including the learning in the decisions made about them it is showing respect for them and secondly it could be said that the whole process of developing their Individual Development Plan (IDP) is to keep the safe and healthy. All of these are attributed of Maslow’s theory. It is not just frameworks and legislation that show support for Malow’s theory. The Welsh Assembly Governments included the positive effects of having high self-esteem in their paper titled ‘Thinking Positively’(2010)  the stated that learner who have high self-esteem were found to have more resilience and it seems to help reduce the numbers suffering some form of mental health issues. The paper encourages schools to promote activities that improve learners’ self-esteem and confidence as this in turn improves learners’ attendance and behaviour. 

In contrast to the above research regarding the positive effects of high self-esteem and these findings seemingly being included in several welsh Government, there are other forms of exploration suggesting that it is not that simple. To start with Craig (2009) explained that ever though the implementation health and well-being into today’s education has been applauded, she proposed that this could actually hinder children’s development. This was supported by Seligman theory (1995) as he concluded that not allowing children to experience bad feeling will not only undermine their development but, conditions associated with poor mental health like anxiety, depression and anger are all natural responses to survival (Cited in Craig 2009). Susan Harter (cited Kernis 2006 p.145) explained that children with low self- esteem show lack of confidence but, it has not been proven that the lack of confidence is a result of having low self-esteem. Could having low self-esteem result in having lack of confidence?  Emler (2001) found that unsociable and aggressive men tended to have high self-image of themselves. Baumeister (2003) supported this and concluded that someone with high self-esteem was a bigger risk to society than someone with low self-esteem. This is despite Baumeister previously finding people were happier if they had high self-esteem. (Cited in Craig 2009 p.10,11). The Foundation Phase framework in Wales (2015) explains that self-esteem is at its core but, Harter explained cognitively children of this age are unable to poses the understanding of their self-worth. However, she did find that young children were observed has displaying behaviours that were seen in older children with high or low self-esteem. (Cited in Kernis 2006). Could this mean that young are unable develop self-esteem? As Schunk explained that understanding one’s self-worth is the meaning of self-esteem. 

On one hand there is evidence that shows the importance of having high self-esteem, especially with today’s changing times. The rising percentage of children suffering from poor mental health means that there is a need for this type of development being included in today’s educations. However, it could be said that it is possibly wasted on younger children as they do not yet understand their own self-worth, so they are unable to develop self-esteem.

Reflective/evaluation and next steps

From the literature review above it has made me realise the importance of nurturing a learner’s self-esteem. I do understand that there is evidence suggesting that there can sometimes be a negative effect to someone having high self-esteem so it would be interesting to conduct some research into this and to find out if there are any other variables that could account for the negative effects. Here in Pembrokeshire, I feel we have a lack of services with regards to health and well-being. Waiting lists are long and from my experience in education I know the services like CAMHS are very underfunded. For this reason alone, I feel that by having health and well-being taught in schools it will not only help our young learners but also provide a great relief to our already overwhelmed health service. 

For the sake of this essay, I am going to reflect on the critical incident using Gibbs’ model of reflection (Bolton and Delderfield, 2018, p.57). I have decided to reflect using this model as the critical incident for me, was quite an emotive task and I think the use of ‘feelings’ in this model is an important part of this reflection. I hope that this is going to able me to adapt this task to make it more effective and help me to develop professionally and personally.  From observing the giving compliments tasks initially, I was very surprised at how quickly the learners began to feel happier in themselves. This was clearly a very enjoyable task as all the learners were excited to get started and very eager to share their ideas. They show the learners are already developing confidence in the classroom. As mentioned previously, from this initial observation it prompted me to think I little deeper and conclude that generally this class were very happy and settled young children. From my point of view, it was very welcoming to see how happy these young learners were. Especially when I thought about firstly how young they were and secondly, how little time they would have spent in school due to the pandemic. For many of these learners, this would have been their first full-time placement. 

I feel the activity met the learning objectives as all learners involved showed signs of having improved self-esteem. I would even go to far as to say that from this observation I have concluded that prolonged use of this activity would have a direct impact on the health and well-being of the whole class despite, the evidence suggesting that at this age they are possibly too young. However, I do think that even though for this particular group everything went well, I think that it is very risky to ask children for their thoughts on another pupil without first discussing what they are going to say. The giving compliments activity could have easily been disrupted by a learning providing an unkind comment thus having a negative effect on the pupil’s self-esteem. There is also evidence suggesting that the overuse of compliments may become insincere (Wolfson 1981 cited in Goldstein 1987). Further thinking has also made me realised that this task could easily be used to reinforce positive behaviours using Skinner (1976 Cited in Cremin and Burnett 2018) theory of operant conditioning. The compliment given by a teacher could be used to reinforce a desired behaviour. 

In spite of the fact that some evidence suggest young children are unable to develop self-esteem, the observation clearly showed that they were gaining something positive from the comments their class teacher and their peers gave them. I would use this activity again however, there would be a few things I would need to consider. Firstly, I think it would be helpful not to use this activity too often in order to not make the compliments becoming insincere. Secondly, I would adapt the activity ensure I can eliminate any negative comments being given by the learners. In order to do this, I could ask the pupil receiving the compliments to leave the room while I ask the other learners what they are going to say before the first pupil has change to hear it. I could take this slightly further and ask for the comments to be added to a piece of paper and I could then read them out. Finally, I would also be sharing my findings with my colleges to enable us to all move forward and ensure a collaborative working practice. 

Conclusion 300 words

The essay has focused on the importance of critical reflection and how it fits into today’s education in Wales. Being reflective enables us to learn from our practice and develop it further to ensure we are doing the best by our learners. This process will also help us to keep up with the relevant research and literature so we can keep up with the fast changes that happen in society. The new curriculum for Wales (2021) and the new teaching standards (2017) both focus on the importance of being reflective in order to progress and develop as both new teachers and experienced teachers. This is also supported by Gibbs (1988) Kolb (1984) and Professor Donaldson (2015) who all in their own words discuss the importance of reflection in learning and developing. 
 
The activity itself crosses over into many of the professional standards especially in the pedagogy section. Learners are taking responsibility, there are well established routines in place, it involves parents in the activity and improves habits of well-being. However, it is the reflection side of the activity that brings all these the other standards together. It gives teachers the opportunity to collaborate with each other, to share best practice and things that did not work with. This offers the opportunity to develop new, innovative ideas and lessons that keeps our teaching relevant and exciting for our leaners. Finally, by encouraging our student to partake in reflective practice it would set them up with many if the skills documented in the four purposes of learning in the new curriculum for Wales 2022. This will enable them to actively engage with learning throughout their lives.
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Appendix 1
	Date and time, year group:
Wednesday 22nd September 2021. Reception. 2pm

	Where and When: Context of the observation – subject/AOLE, general classroom context
In the classroom 

After the days tasks before the learners had their story and milk. Arox 2pm 
Small group of 16 pupils 
All sat on the floor looking at the teacher who is sat at the front.
The LSA and NVQ were sat at the back.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

All the learners were sat on the carpet waiting for their teacher. They were generally excited from what was coming next. I observed for this task and watched the class teacher call learner A the ‘helpwr heddiw’ up from his chair. Again the children were very excited and all were smiling. The class teacher explained that this was their compliment time and started off by giving a compliment to the helpwr heddiw.
‘I think you have done a fantastic job as our helpwr heddiw today’ 
The class teacher started recording this on a sheet of paper all the while learner A was standing next to her smiling. The class teacher then asked learner A to pick a learner from the floor. All the pupils sat quiet but eagerly putting their hands up. One by one learner A picked a pupil from the floor to receive their compliment.
‘I like his trousers’
‘I like his shoes’
‘He is a good friend’
As they went on learner A’s smile continued to grow wider and wider, his posture changed, and he was now standing up straight and tall. The class teacher had recorded all the compliment and now learner A was asked ‘what he thought of himself today’
‘I am a good fighter’
The class teacher wrote this down too and then explained that learner A should take this home to get a compliment recorded from his parents and bring it back into school to share with the class tomorrow.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Improving well- being in school.
PATHS programme 
Link to well-being and improved attainment.
Maslow’s Hierarchy of needs.
Importance of good parent pupil relationships 
Possibility that this could have a negative effect of pupil’s well-being if a pupil insulted the helper of the day. 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The incident was towards the end of the day. As the learners are still so young, they were getting quite tired. This was probably the reason the teacher chose this time as they were able to sit and listen. 



Appendix 2
	Date and time, year group:
Wednesday 22nd September 2021. Reception. 2pm

	Where and When: Context of the observation – subject/AOLE, general classroom context

In the classroom aprox 2pm. 16 learners, 1 teacher a LSA, NVQ and me observing 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

While the whole class were sitting on the floor the teacher asked the question ‘What makes a good friend? Hands up please?’
All the learners put their hands up. One learner shouted out “Being kind’ the class teacher thank him for his answer but reminded him he needed to put his hand up. She showed the learner what she expected from him and turned to the next learner who had their hand up. ‘Thank you …… for putting your hand up’ and repeated the question. The learner replied ‘you play’ The class teacher thanked the learner and immediately returned to the first learner who was now sitting with his hand up. The class teacher thanked him for putting his hand up and asked him the question again. He answered, ‘Being kind’ She praised him for hi good answer and thanked him again for putting his hand up. Throughout the rest of the lesson the learner put his hand up when asked a question.  


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

During the task the learners behaviour was modified to fit in with classroom rules. 
This was done in 3 ways.
The class teacher modelled the behaviour by showing the learner to put his hands up. This actions relates to banduras social learning theory. The learner observed a behaviour and copied it.
This is also apparent from the learner observing the second learner. He observes the desired behaviour and copies.
This is all then reinforced by the use of praise as a reward thus drawing from Skinners theory of conditioning.
Priase and rewards.
Vygotsky learning from a more knowledable other.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The learners did seem extra excited as next doors class had joined them for the discussion. This could be a reason for the learner to should out rather than put his hand up. 
It was also nearly hometime.








Appendix 3
	Date and time, year group:
Wednesday 22nd September 2021. Reception. 9:45am

	Where and When: Context of the observation – subject/AOLE, general classroom context
In the classroom, aprox 9:45 pupils had just finished their morning routine of putting of registration and circle time. 


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
From observing yesterday, I knew it was time to start a short 20 min activity before the pupils had their break. After the circle time session Learner, A went up and spoke to the class teacher. I couldn’t hear what was said but the teacher made her way to the phone and came back to the whole class and said ‘change of plan today we are going to have our toast early. Within 5 mins the LSA from the kitchen had dropped off a tray of toast.
The children all sat in a circle on the mat and the LSA gave out toast to each pupil.
The children ate their toast, completed the short phonics activity and went out to play. I asked the teacher why the routine was changed this morning and she explained that 3 learners had said to her this morning that they didn’t have breakfast before school. (one was the leaner A) she had made a call to the kitchen to ask could she have their toast a bit earlier. The teacher had said that there was no way those 3 learners would have been able to concentrate on the task after not eating at all that morning.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Maslow hierarchy of needs.
Link between deprivation and attainment.
Link between deprivation and behaviour
Link between deprivation and mental health
FSM  
Teachers knowing their learners. 
Collaboration in schools (professional standards)
Heathy eating (feeding the whole class when only a few didn’t have breakfast)



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Before snack, early in the morning.


















































