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Component 2: A reflection on the benefits of additional methods of promoting and ensuring quality above statutory requirements in the early years

This essay will reflect on how early years leaders use different methods of ensuring best quality and practice, that are above the statutory requirements within their settings. Reasons will be given as to why leaders and managers are required to use a self assessment system to reflect on their practice, including its benefits and occasional barriers. The Wales Pre-school Providers Association (WPPA) and the Sustained Shared Thinking and Emotional Well-being scale (SSTEW) are two additional methods that can be used in early years settings. These will be evaluated in more depth, with reasons given behind their effectiveness. 
Brundrett and Rhodes (2011) defines quality assurance as a method that allows the workforce to take control of the quality of care provided in a setting, ensuring there are systems in place to prevent faults from occurring and by learning from any past mistakes. In addition to this, Early Years (2018) lists many reasons why quality assurance programmes are beneficial and promote positive outcomes in early years settings; for example, it guides settings with how to improve outcomes for children, encourages settings to be inclusive and provides recognition of the improvements a setting has made alongside a set of agreed standards. Additionally, Reed (2012) believes quality improvement to be a continuous process, evaluating different aspects of practice in a setting that supports the well-being of children and their families. The opinions of McKeown et al. (2014) discuss that a quality improvement model is developing a culture within settings where leaders and practitioners take ownership and drive quality improvement as a continuous feature of their everyday practice. 
The Professional Association for Childcare and Early Years (2016) (PACEY) encourages reflective practice, as an excellent way to maintain and to continually improve the quality of care in a setting. Robinson-Hickman (2012) adds that self evaluation in particular through reflecting on practice, can achieve better outcomes for children. These include making sure their needs are met, self-esteem is increased and plenty of opportunities are provided to support their development. From a practitioner’s point of view, PACEY (2016) illustrates that through reflective practice, practitioners will benefit personally as well as professionally. It is noted however by Lindon (2012) that some practitioners see reflective practice as unwanted task, making it challenging for colleagues who are enthusiastic about reflective practice. Lindon continues to explain that this could be because some practitioners see working in the early years as hands on and practical, therefore prefer to be left to carry on with their work. 
In addition to reflecting on practitioners practice, policies and procedures should be in place within settings for practitioners to follow, which as a result ensures the best practice and care for children (Reed and Canning, 2010). Likewise, questionnaires are a useful tool to gather the views of parents, for them to score certain aspects of a setting or express their feelings, as supported by Wyse et al. (2010). Nevertheless, it is a possibility that parents may not always answer truthfully, affecting results and the information practitioners wish to gather, suggests Denscombe (2014). Despite precise and valid definitions of quality being elusive, Piana et al. (2016) declares that parents, professionals and policymakers agree that quality is crucial for early education. 
At the same time, there are still some challenges as to what early years programmes can achieve, as Waldfogel and Washbrook (2011) explain. Challenges such as not all early year’s programmes are equally effective and the most promising model programmes may not always work in certain settings, in particular when delivered on a larger scale. 
Leaders and managers of early years settings may wish to adhere to a performance management policy that has been devised in their setting, which allows for staff to continuously reflect on their practice and continue to provide the best quality care for children. Hutchinson and Huo (2017) points out research that has been collated, claiming some practitioners do not see performance management meetings as ineffective. This is because different leaders and management perceive different ideas to the staff working hands-on with the children. 
In Wales, many policies and legislation have been put in place to ensure the quality of children’s education is at its best. Legislation such as Successful Futures indicates that the current curriculum allows for good pedagogy, which provides children with exceptional education to support their learning and development (Donaldson, 2015). In additional to this, The Well-being of Future Generations (Wales) Act 2015 announces that public bodies take into account the impact they could have on people living their lives in Wales in the future, with this act expecting them to work closely together, involve people reflecting the diversity of our communities, looking at long term effects and by taking action to try illuminate problems from detreating (Welsh Assembly, 2016). 
Different guidance documents are being used from public sector bodies internationally, offering a range of actions to increase equality, representation, family-friendliness and more (Lumby, 2012). Care Inspectorate Wales (2018a) (CIW) affirms that responsible individuals or registered persons of settings providing a childcare service are required to complete a Self Assessment of Service Statement (SASS) and an annual review of the quality of the care provided in their settings; a requirement that is part of the settings registration. This will be highlighted in the setting’s inspection report and recorded against the setting if the SASS is not completed and submitted (CIW, 2018b). Overlooking the submission of the SASS form is CIW whose aim is to improve the quality and safety of services for the well-being of children in Wales (CIW, 2018c). Working in collaboration with CIW is Estyn, the inspectorate responsible for inspecting non-maintained settings and schools in Wales, providing guidance and quality standards in education (Estyn, No Date). These bodies also work closely with The Children’s Commissioner for Wales, who not only provide support for practitioners and the children in their care, but also advises other government agencies and organisations on making a change to children and their lives (Children’s Commissioner for Wales, 2018). This demonstrates a multiagency approach. 
Within the SASS form are four themes, covering different areas within early years settings where reflection can take place for improvements or changes to be identified. These are noted as well-being, care and development, environment and leadership and management (CIW, 2018c). By reflecting on practice  
Although it is the responsibility of the setting’s leader or manager to complete the SASS form, Preedy et al. (2012) discusses Mintzberg’s views, criticising that leadership roles should be shared amongst various people, according to their capabilities. Avenell (2016) adds that leadership evidenced in both Scotland and New Zealand, is about linking settings and the community together on behalf of learning; this is exercised through influence and not power. 
As previously discussed with involving parents in their feedback, this links with gathering evidence from the community as well as within the setting. Regardless of the benefits of reflecting on practice, which ever system a leader may use, it could be possible to come across barriers. Identifying areas that need to be improved can become costly, explains Gaunt (2018). Taking qualifications and further training into consideration, the cost could result in fewer adults gaining the qualifications needed to work in childcare settings. Registered childcare provision are governed by the National Minimum Standards (NMS) which are designed to help leaders and settings to meet the regulations that are relevant to their service. By doing so ensures children are cared for in a safe and appropriate environment with the correct number of qualified staff (Welsh Government, 2017). Whilst discussing early year’s staff qualifications, Sylva et al. (2010) explains of The Effective Provision of Pre-School Education (EPPSE) project suggests that leaders with higher qualifications have more or an impact on children’s progress in their care. This would support that gaining the correct training and qualification can benefit children in many aspects. Continuing to discuss EPPSE, Sylva et al. (2014) claims the pre-school EPPSE began in 1997, and since has consistently found significant positive effects for preschool experiences on child outcomes up to the end of primary school age. These latest results show that effects last up to and continue beyond the end of compulsory education.
Furthermore, having little funding for training could have an affect on a practitioner’s professional development, as a barrier for developing their skills and knowledge further (The CPD Certificate Service, 2018). As a result, this could impact on the care and provision supplied to children if practitioners are not delivering the current curriculum or meeting the most recent standards (Department for Education, 2017). 
It is noted by TACTYC (2017) that resources can also become expensive to buy or to update equipment in settings, also for parents who seek support from settings in areas of poverty. Nevertheless, Charlton (2005) suggests using recycled and natural materials as a low-cost way of providing resources in a setting. 
The SSTEW is a scale that measures the role of the practitioner in a setting and considers adult and child interactions, along with the planning of activities and training of staff. It has been evolved from earlier scales and research such as the Effective Primary Pre-School and Secondary Education (EPPSE), claims Thomson (2015). Similarly, this scale builds on the Early Childhood Environment Rating Scales (ECERS) which focuses on pedagogy within a setting, emphasising the adult’s role in supporting children’s learning and development (Melhuish et al., 2015). The Study of Early Education and Development (SEED) uses the SSTEW scale as a quality measure as part of a study designed to help the Department for Education (DfE) provide evidence on the effectiveness of early years education, identifying any benefits from its results (Melhuish et al. 2017). Previous quality rating scales have focused on aspects of the environment and routines, with only a little focus on the quality of relationships and interactions. The SSTEW scale goes into more depth by defining what practitioners do to support both children's emotional well-being and their learning behaviours and attitudes, giving a clear guide on moving to the next level (Thomson, 2015). It has been noticed by Piana et al. (2016) the latest studies suggest that interactions between practitioner and child show positive outcomes to a child’s development, which have been collected from the use of The Early Childhood Environment Rating Scale (ECERS). 
The SSTEW consists of five subscales with fourteen different items in total, as specified by Siraj et al. (2015). Melhuish et al. (2015) does however state that some settings may not be ready to use all of the subscales, especially those relating to critical thinking, assessment for learning and supporting language and communication. 
Another tool used in early years settings, supporting the development of staff and the children in their care is the WPPA, which can be used in settings such as day nurseries, creche settings or after school clubs. The WPPA provides quality learning experiences through play-based activities. In addition to this, the WPPA launched a quality assurance scheme, named Quality for All (WPPA, 2011). As described by Foundation Years (No Date) quality assurance schemes can help settings maintain and improve the quality of care the children receive, making the children a constant priority. This can be supported by the UNCRC which states that children have the right to be heard and are given the best possible opportunities for their learning (UNICEF, No Date). Similarly, by adopting quality assurance schemes into early years settings, allows for equality and diversity, in particularly for children with disabilities (Barton and Smith, 2015). 
In its settings, the WPPA adheres to the Foundation Phase curriculum with children aged three years and over (Welsh Government, 2015). A key part of the Welsh Government’s Early Years Developmental Assessment Framework (EYDAF) is the Foundation Phase Profile, or FPP, which supports the assessment of children’s learning and development during their time learning in the Foundation Phase (WPPA, 2011). By carrying out observations and assessments, the FPP supports practitioners in providing a holistic curriculum for all children. 
By looking at the evidence gathered, it is understood that the use of the SASS form in early years settings is a positive way in reflecting on practice to make changes for the better. In order to continue for this method to be successful, Anders et al. (2016) concludes how leaders, managers and stakeholders should demonstrate the willingness to communicate and collaborate in a constructive way, helping them to move forward. As a result, Early Years (2018) believes that quality assurance schemes provide a route for leaders and managers to raise standards through a process of self assessment (Early Years, 2018). Finally, it is outlined by Foundation Years (No Date) that quality provision in the early years can be succeeded by working together and as a community, understanding pedagogy and child development, seeking the highest expectations for the best outcomes, which will result in excellent quality learning for children’s current and future development. 
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