ECSP7001 - Investigating Contemporary Issues in Secondary Education

This assignment will focus primarily on a significant and current issue faced by all schools throughout Wales including my current placement school (School X). That is, the implications of making adaptations to meet the requirements for curriculum change as set out by the Welsh Government in light of the 2015 Donaldson Review. This was a review of the current curriculum and assessment arrangements in Wales up to and including Key Stage 4, and is documented ‘Successful Futures’. Donaldson (2015) defines ‘curriculum’ as all of the learning experiences, including assessments that a school would plan in order to meet the purposes of education as agreed. I will discuss these purposes and the steps already taken by School X and it’s mathematics department in its approach to the impending changes. Based on my research and findings, I will then propose an action plan for consideration.   

It’s reported that the need for change in the current curriculum was highlighted following: an Organisation for Economic Cooperation and Development (OECD) report in 2014 which suggested low performance and unsatisfactory assessment and evaluation arrangements in Wales; and also the 2012 Programme for International Student Assessment (PISA) study results (Wilson & Miller, 2016). Huw Lewis, Minister for Education and Skills in Wales, spoke of Wales’ disappointing PISA results across three key areas tested. In 2012 Wales scored significantly lower than England, Scotland and Northern Ireland in mathematics, science and reading skills (Lewis, 2013). In 2014, the Welsh Government commissioned Professor Graham Donaldson to conduct a full review of the curriculum. With extensive research, surveys, evaluation of evidence and analysis, Donaldson made a total of 68 recommendations to the Welsh Government for review. Donaldson (2015) suggested that his proposals were radical, and that they should be considered as an integrated set as opposed to isolated occurrences. 

In June 2015, the Welsh Government accepted all 68 recommendations from Donaldson as set out in ‘Successful Futures’ and embarked on a journey to a new curriculum and assessment arrangements. Dauncey (2015) indicates that the strongest recommendation from Donaldson is that there are four clear purposes to the curriculum. It should be that children and young people develop as: “ambitious, capable learners”; “enterprising, creative contributors”; “healthy, confident individuals” and “ethical, informed citizens” (Donaldson, 2015, pp. 29-30). Jones & Waters (2018) extend on this, suggesting that children and young people should be living and experiencing the four purposes during their time in school as opposed to aiming towards these four purposes. This is in line with the Welsh Government’s suggestion that the new curriculum will place more emphasis on equipping children and young people with the skills and knowledge that will prepare them for life. In a foreword statement, Cabinet Secretary for Education, Kirsty Williams reiterates the importance of preparing the children of today to enter a fast-changing world that is highly competitive and technologically advanced. 

Other recommendations from Donaldson that are relevant to this report include the introduction of six new areas of learning and experience (AoLE), and the recommendation that literacy, numeracy and digital competency become cross-curricular responsibilities.
Welsh Government (2018) provides an in-depth justification of how the four purposes would be implemented through the AoLE. Within each area, sits ‘What  Matters’ statements that outline the skills, knowledge and experiences that should be gained. As part of a report called ‘Curriculum Update – Developments 
To May 2018’, Welsh Government suggest that these ‘what matters’ statements continue to be refined by the pioneers as progress continues on building the new curriculum. It’s suggested that schools should hold off auditing their curriculum against the ‘what matters’ statements until they have been finalised along with the completion of the curriculum documents (Wilson & Miller, 2016).

I have chosen to investigate this topic due to the inevitable impact it will have, not only on the future of education in Wales, but also on my development as a successful teacher and practitioner in a transforming secondary educational environment in Wales. I will research the diverse alterations being made by different schools: some gradually and cautiously and others taking on a more assertive stance. Leading the way are the “Pioneer Schools”, 68 of which were selected to by the Welsh Government to begin in January 2016 with a further 25 schools joining the original cohort in January 2017. These schools were given the responsibility of structuring and developing the new curriculum, working in collaboration with cluster schools, Higher Education institutes, Estyn, regional consortia and other partners (Welsh Government, 2015; Welsh Government, 2017). Therefore, I have the opportunity to deepen my knowledge and understanding of challenges likely to be faced by School X in their further implementation of curriculum changes. 

Welsh Government (2017) proclaims that the Pioneer method of developing a new curriculum is the first of its kind, providing an opportunity for investors in education to experience a curriculum they believe in. However, feedback from teacher unions NAHT, NUT and NASUWT suggested that Pioneer schools were frustrated by a lack of clarity surrounding the initial expectations involved (Assessment Foundation, 2017).
In a report named ‘Qualified for Life’, Welsh Government (2015) advised that the new curriculum could be available to schools from September 2018, providing schools with time to implement changes gradually until an official roll-out, due in 2021. However, recent updates including that of an article on the Curriculum for Wales blog, June 2018 suggest that the Pioneers are currently developing ‘Achievement Outcomes’, and the first draft of the new curriculum will be available for feedback in April 2019 with a subsequent roll-out date for all school years up to year 7 of 2022. This delay could be a further indication that Pioneer schools have met some challenges during the development stages of the Curriculum.  
 
What’s important to note at this stage is the encouragement from Estyn for schools to be innovative in their introduction of curriculum changes without concern of penalisation in terms of inspection (Estyn, 2017). This could provide motivation for the selected Pioneer Schools to lead the way by making courageous advancements and tackling the challenges brought by experimenting with new ideas and methods. Lewis (2015) highlights Donaldson’s suggestions that the development of the new curriculum should be ambitious, and managed with pace, passion and professionalism. Welsh Government (2015) concludes that the Pioneer Schools have a critical role in establishing connections with other schools and practitioners to create an all-Wales partnership that will together, in exciting times, build a new “world-class curriculum for Wales”. (Welsh Government, 2015, p. 1)

This is not to say that schools taking a steadier approach are doing so wrongly. 
[bookmark: _GoBack]“There is no single, best approach to effective educational reform” (Donaldson, 2015). School X in particular takes pride in its outstanding outcomes at both Key Stage 3 and Key Stage 4. They boast regional categorisation of a ‘Green School’ (Welsh Government, 2018) and an Estyn Report, identifying each inspection area, including teaching as ‘Excellent’ (Estyn, 2017). In order to protect these characteristics, it may be said that the school is cautiously experimenting with small changes as opposed to taking a leap in to the unknown. This is relatable to the suggestion from Power et al. (2018) that teachers have raised concerns over exploring ‘uncharted territory’. 
Forming part of the key principles for realisation of the new curriculum, Lewis (2015) suggests that development will be evidence-led, inclusive and unified. Donaldson (2015) confirms the importance of these considerations based on vast experience of major reform over many decades. Following interviews with 30 teachers at the Pioneer Schools, Newton (2018) reveals feedback that suggests teachers will need a lot more training ahead of future changes. This confirms what is suggested in Donaldson’s ‘Successful Futures’ report. All of these considerations and more could play a role in a school’s timing and planning of adaptations.

With this said, the topic is clearly embedded in School X’s mathematics department development plan and is gradually emerging at the forefront of departmental planning and decision making. The plan is split in to five key areas, each outlining a focus for improvement based on the Estyn Inspection Report, 2017: “standards”; “wellbeing and attitudes to learning”; “teaching and learning experiences”; “care, support and guidance”; “leadership and management” (Appendix A, p2).
It could be said that the topic is not confined to one particular area within the development plan, but is actually touched upon in every area, hence confirming significance of the topic, affirming my decision for it’s selection to investigate. It also shows the school/department’s commitment to making changes in line with recommendations. The 2017 inspection reported that the staff showed willingness to accept change and to embrace new ideas in attempt to achieve whole-school improvement and develop a new curriculum (Estyn, 2017).
Many of the focuses for improvement in the department development plan are drawn from the whole school development plan and where appropriate, the actions to be taken match that of the whole school. Other focuses require specific departmental considerations, so the same focus would be applied across the whole school, but each department may take different steps in order to improve that area. 

Two areas for improvement where a direct focus is placed on Donaldson’s recommendations are outlined within “Teaching and Learning” and “Leadership and Management” (Appendix A, 2018, p7 & p10). 
The development of literacy, numeracy and digital competency within maths lessons and also the development of ‘skills week’, in order to raise attainment according to Donaldson’s recommendations is one of the key focuses for improvement within “Inspection Area 3: Teaching and Learning” (Appendix A, p7). This links closely with focus number 6 from the whole school improvement plan (Appendix B, 2018, p19) whereby further development of ‘skills week’ is again addressed in the actions. With the literacy and numeracy framework already embedded in the 2008 curriculum, the department’s points of action to improve this focus have concentrated more on the skills aspect. These are to include more skill based tasks in the schemes of work and also on the introduction of the Digital Competency Framework by developing more IT based resources. Success in this area is to be monitored by staff, pupil and pastoral leaders’ feedback, test data and book scrutiny. 
Within area 5:Leadership and Management, the department plan highlights a focus that would see the maths department lead changes effectively and in line with Welsh Government changes to qualifications and recommendations from Donaldson (Appendix A, 2018, p10). This focus mirrors that of the whole-school focus to lead curriculum changes. Action points noted within the department plan include the revision and evaluation of resources and the underpinning schemes of work. Not included within the plan is a development already underway, particularly within the maths department, which will be discussed further in to the essay.  

In order to fully administrate changes according to a school’s/department’s improvement plan and to overcome the challenges faced in the process, it could be said that a strategic plan is essential. A strategic plan takes in to consideration present and likely future external environment’s opportunities and threats as well as available resources, to make strategic decisions to implement integrated whole school changes effectively (Fidler et al, 1996; O’Brien, 1990; Chukwumah, 2015). 
It’s often said that there are three phases to strategic planning: the formulation or initiation stage, this is the current position preceding any changes; the vision or mission, i.e. the target position following any proposed changes; the implementation or transition phase whereby processes are in action to get from one position to another (Bryson, 1995; Rutherford 2009; Fullan, 2016).
Fidler (1996) considers, but quickly dismisses a view that due to the volatility of the education system, long term strategic planning is not possible. His counteracting suggestions include, but are not limited to the view that a fundamental component of strategic planning is the ability to detect and prepare for external environmental changes. This suggests that a school with a strategic plan may have a higher degree of responsiveness to external influences (Rutherford, 2009). Bryson (1995) emphasises that changes arise unquestionably due to the “interconnectedness” of the world, and that “changes anywhere typically result in changes elsewhere” (Bryson, 1995, p. 6). 
A strategic plan not only allows a school to be inquisitive, forward thinking, and responsive to external influences (Fidler et al, 1996, p.90), but also allows schools to collect internal and external data including performance indicators for self-evaluation and target setting (Welsh Government, 2014). 
Rutherford (2009); Preedy et al (2002); Bryson (1995); and Welsh Government (2014) agree that the views of all stakeholders, including teachers, parents and pupils should be considered during strategic planning. Preedy et al (2002) highlights that strategic planning provides the opportunity to proactively convert “decisions into actions” (p.6). Rutherford (2009) applies Bryson’s (1995) suggestion for public and non-profit organisations to the school environment, implying that participation from the stakeholders is essential since they are the only ones who are able to determine the suitability of the changes to fit in with the school’s philosophy and values (Rutherford, 2009). However, Tracy (2013) discusses Mintzberg’s view, suggesting that the role of strategic planning in an organisational culture is not easily transferable to educational organisations since there is no indication of how to develop good strategies (Tracy, 2013).
Rutherford (2009) challenges any assumption that participation in a strategic plan would guarantee success when implementing changes. To elaborate further, Rutherford implies that stakeholders require time in the initial phase of strategic planning to ensure a good understanding of the requirements throughout the implementation phase. Fullan (2016) recommends that greater knowledge of changes would reduce the time in these phases, however he stresses the importance of considering change to be “a process, not an event.” (p.58). Preedy et al (2003) agrees, suggesting that failure of implementing development plans could be the result of a lack of strategy and placing more focus on current activities to achieve short term goals thus neglecting future targets for improvement. 

The first significant response shown by school X, as suggested in the department and whole school development plans, is the further development of ‘skills week’ at Key Stage 3. The rationale surrounding ‘skills week’ includes the adoption and embedding of the four new curriculum purposes as recommended by Donaldson (2015) and resembles Project-Based Learning (PBL), a similar concept to Problem-Based learning and Phenomena-Based Learning. Cocco (2006, cited in EEF, 2016) relates PBL to three constructivist principles: learning that is context-specific; learning where pupils are actively involved; and social interactions that allow for a transfer of knowledge and understanding (Education Edowment Foundation, 2016).
Furthermore, ‘skills week’ aims to develop a range of competencies and skills, which are the foundations for almost all learning and are essential to being able to participate successfully and confidently in the modern world. In a Behaviourism vs. Constructivism style comparison, Newell (2003) explores the characteristics of PBL, concluding that this style of learning is favourable to building life-long skills in a learner-led environment. Gultekin (2005) and Boaler (1999) refer to research that suggests students from a PBL education system become better problem solvers, researchers and analytic thinkers, performing better in assessments as well as real-world application of skills. 

Throughout ‘skills week’, learners attend their usual timetabled lessons, but are taught through the six new AoLE where a number of subjects are combined. This provides an opportunity for staff to plan exciting themed schemes of work that allow for the three cross-curricular responsibilities; literacy, numeracy and digital competency which will be delivered across all areas. Under the ‘Implications’ section of ‘Successful Futures’, Donaldson broadly suggests that to provide continuity from Primary School, for year 7 in particular, a programme with a themed approach for part of the week may be adopted. Ashman (2017) criticises Donaldson’s recommendation for PBL, basing his argument on a report published by the Education Endowment Foundation (EEF). This revealed that, based on results of a trial, PBL had not fully met its expectations (Schaffauser, 2017). However, the EEF support the argument from Wurdinger et al (2007) that pupils participating in project based problem-solving activities experience feelings of freedom yet challenge, resulting in high levels of student engagement (Education Edowment Foundation, 2016). Furthermore, a response from ‘Innovation Unit’ (2016), a partner involved in the research conducted at Durham University, suggest valid reasons for the results reported by EEF. They claim first of all that PBL is difficult to do well. Their second justification is that the schools involved in the study were under significant external pressure at the time of the research and their final claim is the admittance that not everything can be measured.
 Kirschner et al (2006) develops the argument against PBL further by suggesting that problem based learning requires minimal guidance. Schmidt et al (2007) agrees with Kirschner et al that problem based learning if delivered with minimal guidance would be unsuccessful, however, Schmidt strongly disagrees with the claim by Kirschner et al that PBL is a version of minimal guidance learning and proceeds to describe many beneficial attributes of PBL. It could be said that evidence surrounding the viability of PBL is inconclusive. Nevertheless, Estyn promotes the success of themed, project-based weeks at several of the Pioneer school to develop skills similarly to School X. 

At the start of the designated week each pupil is provided with a work booklet sectioned by the AoLE. In each lesson they will complete the tasks set out in the booklet based on one particular cross-curricular theme.  The booklet as a whole seeks to address the development of wider skills to include: critical thinking and problem solving; planning and organisation; creativity and innovation; personal effectiveness. For the maths department, there is a naturally occurring relationship between the subject area and the skill of critical thinking and problem solving, with fewer opportunities to develop some of the other skills such as creativity and innovation. However, it’s apparent that extensive groundwork is completed by a team of experienced staff, namely the ‘Cross Curricular Learning Committee’, to ensure that as a collaboration, there is a clear focus on driving and developing all of the skills to prepare pupils for the demands of KS4 and also for life. Estyn (2017) suggest that School X are successfully achieving this intention through the activities designed for ‘skills week’ and that pupils have the opportunity to take risks, work creatively and independently. 

Estyn (2015) reported that there was not enough opportunity in maths lessons in Wales for learners to develop their problem-solving skills.
The maths department at School X have introduced a method that enables pupils to systematically tackle problem-solving questions. They apply this method during class time in ‘skills week’ to complete each task in the mathematics and numeracy AoLE. By use of an acronym, which I won’t reveal in order to preserve the school’s anonymity, pupils are encouraged to take time to break down larger, often worded questions, to successfully find a solution and reflect on their work in five manageable steps: to realise the question and what is required of the question; to extract relevant information; to define the steps to be applied; to provide a solution and then to reflect on their answer. Welsh Assembly Government (2008) devotes a section of the ‘Skills Framework’ to ‘Developing Thinking Across The Curriculum.’ It supports the theory applied by School X and defines the process as “plan, develop and reflect” (p.10). Quigley et al (2018) elaborates, implying that this process of planning, monitoring, and reflecting could be implicitly developing metacognitive skills, also implying that this strategy is best applied in relation to context-specific activities such as those completed during ‘skills week’ (Quigley et al, 2018). Metacognition, also referred to as ‘learning about learning’ or ‘thinking about thinking’, involves reflecting on what is learnt and knowing how to apply these skills to different situations and future learning (Donaldson, 2015; Welsh Assembly Government, 2008; Quigley et al, 2018). Successful development of this skill should allow pupils to carry their knowledge and understanding of concepts through their education and in to the real world, applying methods they have learned to solve problems when they arise. This reflects Donaldson’s specifications for the new curriculum outlined in ‘Successful Futures’.
Following the most recent inspection, Estyn (2017) reported that following the introduction of ‘skills week’, learners at School X are able to tackle problem-solving activities confidently, providing justifications and explanations where appropriate and creating meaningful connections with other children across the different areas of learning. Furthermore, School X claim that ‘skills week’ is already having a positive impact on outcomes at KS4 with a significant increase seen in merits and distinctions across Welsh Baccalaureate challenges. 

Although currently not directly assessed, School X have shown a strong commitment to developing skills at KS3. They have identified areas of strength and areas that require improvement. They have also taken into consideration the Welsh Baccalaureate moderator reports, which highlight skills that could be further developed. (WJEC, 2018)
School X believe that their Skills Development programme is engaging, supportive and challenging, equipping the learners with a range of competencies and skills to achieve their full potential and succeed in a fast changing world. The programme appears to merge with the Welsh Baccalaureate qualification in Year 9 and 10 (WJEC, 2018). It could be said that Donaldson’s requirements are being met, and with continued development School X could benefit from a seamless transition in to the new curriculum.

Although not mentioned in the main body of the development plan, the detail of planned grant expenditure includes a brief acknowledgement of the second experiment in response to Donaldson’s recommendations taken by School X. The school has undertaken peer observation triads across areas of learning and plan to develop this further moving towards the new curriculum. Similar to a concept called ‘Lesson Study’ developed in Japan (Doig & Groves, 2011), teachers are placed into groups of three. They meet and organize an agreed focus for lesson observations and hold a second post-observation meeting to discuss and analyse the effectiveness of the lesson. Hammersley-Fletcher & Orsmond (2004) suggest the set up whereby pre and post observation meetings take place to be common practice for peer-review, allowing for exchange and feedback by all parties (Fullerton, 1993; Orsmond 1993; Hammersley-Fletcher & Orsmond, 2004). 
With the objective of sharing effective practice and professional dialogue, peer-observed lessons are not graded. Teachers have the opportunity to share expertise and ideas across the new AoLE. Donaldson’s recommendations include the idea that children will learn from effective teachers who provide opportunities for children to be enthusiastic and explore their curiosity. This may come from a range of teaching and learning approaches (Donaldson, 2015).

Other than the maths department who remain self-contained within the area of ‘Mathematics and Numeracy’, teachers who could potentially become teachers of other subjects within their AoLE benefit from the opportunity of planning with and observing experts within their specific subject fields.  For example, Geography teachers would have the opportunity to observe History or Religious Studies teachers and vice versa, all of whom sit within the ‘Humanities’ AoLE. 
In a report titled ‘Developing Schools as Learning Organisations in Wales’, the Directorate for Education and Skills suggest that a culture where teachers work in collaboration in terms of peer observations to explore, innovate and enquire is underdeveloped in secondary schools in Wales (OECD, 2018). 
With the introduction of the peer-observation triads being an extremely new development at School X it may be difficult to measure it’s success at this stage, however Fullan (1999) strongly suggests that for teachers to improve and learn new ideas, collaboration of this form is essential. According to Estyn, School Z, a Pioneer school takes another stance on this, suggesting that consistency in pedagogical approaches is essential to ensure success, providing further motivation for peer observation. 

The final advancement made by School X that I will discuss is the introduction of Google Classrooms as part of the Digital Competency provision, suggested by Donaldson as a cross-curricular responsibility. 
As part of a ‘Twilight’ INSET session held by School X, Teacher A from the maths department introduced and explained the opportunities for pupils and staff in the meaningful use of Google Classrooms. This is an online collaboration tool that enables teachers to create classes, distribute assignments, homework, revision guidelines, feedback and more. Learners are able to access these resources from a computer or from a mobile device. The introduction of Google Classrooms provides opportunities for pupils to develop their ICT skills but also enables them to develop their mathematics and numeracy skills independently. With many teachers, particularly the maths department using Google Classrooms on a daily basis, School X strive to meet the requirements of the interacting and collaborating strand of the Digital Competency Framework (Welsh Government, 2016). Further training for staff could provide opportunities for staff to further develop the skills of the pupils where eventually they may have a fully functional online class where pupils can not only view and receive work from teachers, but also be able to create projects and share appropriate content with other users such as their classmates (Welsh Government, 2016). 

As mentioned in the introduction of the essay I will now propose an action plan to be considered by School X, providing suggestions that could further enhance the School’s provisions currently in place, in line with the department and school improvement plans in preparation for the New Curriculum. 
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	OBJECTIVES

	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA

	
To further develop skills week in accordance with Donaldson’s recommendations. Learners should be developing literacy, numeracy and digital competency skills through a themed cross-curricular approach to teaching. Wider skills to be developed include: problem solving and critical thinking; planning and organisation and creativity and innovation, encouraging active learning in a social environment in attempt to raise attainment.
	
With ‘Skills Week’ appearing to be successful, School X could consider adopting the same methodology on more regular occurrences. Even though departments need to ensure they are still achieving the expected outcomes of the current curriculum, this could provide opportunity to explicitly develop metacognitive strategies, as recommended by Quigley et al (2018). Furthermore learners are subsequently encouraged to build their knowledge and understanding enough to be able to work independently, requiring minimal scaffolding from teachers (Quigley et al 2018). This could potentially further enhance the success of ‘Skills Week’ leading to improved performance at KS4. 
One way of doing this could be to follow Donaldson’s recommendation of introducing themed cross curricular activities for part of the week through year 7, this would also allow for a smoother transition from Primary school. Donaldson (2015)

Another way that School X could further implement the methodology of ‘Skills Week’ is to introduce on-going themed activities in to form lessons. Currently on a Wednesday in form lessons, pupils do literacy and numeracy on alternate weeks. This could be further developed and free time in form lesson on Fridays could be utilised to focus on a cross curricular project. They could choose a theme that could be worked on for a term, providing opportunities for competition between different forms. 

	Having regular experience of tasks of this nature, learners could adapt their processes of learning, applying new methods to every day learning in order to improve expected outcomes. 

Learners will enter Key Stage 4 with more confidence in their own capabilities and the possibility of a better uptake in the Welsh Baccalaureate qualification. 

Estyn (2017) reported that most pupils at School X remain in full time education following their GCSE’s. For those who don’t remain in full time education, enjoyment in project-based learning may encourage them to enter vocational courses as an alternative option to A Levels. Alternatively, those entering the world of work may do so with better confidence due to the skills obtained at school. 



	
Ensure ‘Skills Week’ and further development of skills based learning is accessible for all learners and that all pupils including MAT pupils are challenged. 
	
School X could Enhance ‘Skills Week’ booklets to allow for differentiation ensuring work is accessible for all learners, including challenging MAT pupils to an appropriate level. Jones & Waters (2018) advise that all learners would have the same ‘route map’ which outlines their journey through the curriculum. However, every child is entitled to individualised learning in terms of “pace, diversion, repetition and reflection” in order to progress (Jones & Waters, Understanding 'progression' in the context of the new Curriculum, 2018).

Reflection should take place during and after tasks to allow for purposeful metacognition (Welsh Assembly Government, 2008). To enable pupils to look back and reflect on tasks, to provide less able pupils with further explanations, and to challenge the more able and talented pupils, School A could introduce a concept whereby MAT pupils re-teach concepts and skills adopted during ‘skills week’ during form lessons. Taking inspiration from the process called ‘reciprocal teaching’ developed by Palincsar & Brown (1984), this could provide learners with the opportunity to consolidate their learning, and would sit within the four purposes of the new curriculum. According to Hattie (2010) ‘Reciprocal Teaching’ as an effectiveness of 0.74, indicating an extremely effective form of improving student achievement. 

	
It’s crucial that School X continue to maintain high standards of learning and provisions should be in place to challenge all learners as per inspection area 3 in the department/school improvement plans.  

All learners will be able to access all parts of the curriculum with all learners feeling challenged yet more prepared for Key Stage 4. 



Consolidating learning and assessment for learning will give confidence to learners and act as an assessment of learning for teachers. 
Concept could allow for satisfaction of the four purposes, providing school X with further developments of the new curriculum. 

	
To further develop peer-observation triads.









	
Since the peer-observations are used for effective practice and not as a formal graded observation to be recorded, it’s not essential that all staff have completed peer-observation training. With that said, some insights into the requirements of the observer and observee may be useful. With this in mind, it may be suggested that School X would benefit from in-house training for all staff on INSET day. Teachers could work with Pioneer School Y, with 10 staff that have already gone through peer observation training (Estyn, n.d).
Using the formal concept of ‘Lesson Study’ may provide more structure for the observations to enhance the experience for the group of teachers. This would include using ‘case pupils’ within the chosen class who would also provide feedback as well as the observers  (Dudley, 2014).

	
Class teachers will continue to grow confidence in the new curriculum. Teaching concepts and methods should become consistent across the curriculum and staff should feel inspired by their colleagues.

	To further implement Google Classrooms so that all teachers and pupils are using competently.
	Estyn (2018) recommend that schools should appoint a ‘Digital Lead’, preferably a member of the leadership team who is able to support staff with developing their digital skills. To enable pupils to fully benefit from the use of Google Classrooms, staff should collaborate to share good practice and ensure that there is consistency across all subjects. The ‘Digital Lead’ could make links with a Digital Pioneer School and attend ‘consortium events’ in order to further their knowledge and to bring new ideas and opportunities to School X (Estyn, 2018). 
	
Staff will have one contactable person who should not only provide them with solutions, but guide staff to the knowledge that will allow them to find solutions to the same or similar problems in future. 



In conclusion, following the changes already implemented across Wales in light of ‘Successful Futures’, there is expected to be an improved performance in the 2018 PISA study. By December 2019, the results will be published and Wales will have an indication of the success of the alterations made to date from Pioneer schools and other schools attempting change. Gareth Evans, Director of Education Policy at Yr Athrofa suggests that Wales is under more pressure to perform than ever to show that standards are improving (Defis, n.d).
It is evident that School X has made some clear attempts at making changes in preparation for ‘Donaldson’, only some of which I outlined above. These changes have clear links with the four purposes of the new curriculum as recommended by Donaldson, and School X are making a positive contribution to the changes made throughout Wales. The department and whole school development plans show that they are responding positively to guidance from Welsh Government and Estyn without indication of severe challenges. School X is optimistically striving to satisfy the requirements set out with minimal disruption and improved outcomes. 
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