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	Targets
	How you have worked on this
	An example can be found on

	Moving forward, continue to make greater links between observations from PTE/policies/good examples and yourself. Reflect further upon how these resources could impact your day to day interventions, practice and future development. 
	This assignment focuses on a personal research study so throughout the discussion I will be referring to my own finding, personal experiences and the relevant schools’ policies, interventions and strategies. 

I have also made it clear how this experience will adapt my practice moving forward.
	Throughout the assignment I have referred back to personal research and findings. 
I have reflected on my previous, current and future practice within the conclusion.

	Continue to evaluate the potential limitations/risks of some of the proposed interventions, particularly in relation to implementation challenges or long-term effectiveness, and innovate ways in and out of classroom to mitigate them.
	Due to this target, I tried to adapt the focus of this assignment as best as I could to include some of the schools’ interventions. I have made a conscious effort to maintain a critical way of thinking when evaluating them. 
	I have made a conscious effort to maintain a critical way of thinking when evaluating literature and methodology, as well as comparing opinions between participants within the research.




Research Project: Case Study based on an Electives Experience

An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards.

‘In what ways does a primary school support effective parental engagement?’


Word count - Excluding title, reference list and appendices: 4393

AI Acknowledgment
I acknowledge the use of [UWTSD Library Research Assistant] [(Ex Libris Discovery)] on [18/12/24-02/01/2025] to [find and research advanced literature]. I used the prompt(s): 
1. What are advantages and disadvantages of…? (Used for different methodologies and strategies)
2. How does parental engagement affect children attainment?
3. What common strategies are used to engage parents in education?

Introduction
	The aim of this research is to assess and understand the relationships between parents and schools, more specifically, in what ways a primary school supports effective parental engagement. The focus of this study is to evaluate the strategies and practices implemented by a primary school to achieve effective parental engagement, exploring both the benefits and challenges for all stakeholders and the perceived outcomes on pupils’ holistic development. Lepowska and Nightingale (2019) suggest that schools often report a lack of parental engagement, which has a detrimental effect on the functionality of the school and pupil attainment and attitudes. This emphasises the importance of creating and maintaining collaborative relationships between schools and parents to further support pupil development. By examining real and present examples of positive school and parent collaborations, this research can offer practical guidance to others, supporting them with fostering supportive and collaborative school environments that can better support parents and pupils.
The data collection was situated at a large community school, in an urban area in South Wales. All primary ages were included in the research to ensure a representative sample within the whole school. Data was collected from teaching staff ranging from foundation learning to year six, including the family engagement officer and head teacher. In line with the British Educational Research Association (BERA, 2024), to ensure complete confidentiality and anonymity to all participants, the relevant primary school, whom data was collected from, will be referred to as school x and any names or identifying information will be concealed. 
Literature review 
	The research was inspired by Epstein and Dauber (1991), who underscored the importance of schools taking a proactive approach to engage with all parents in education, not just the parents who are eager to get involved. Although Epstein and Dauber’s work is dated, it aligned well with the research aims of the study. Thus, being to contribute to a deeper understanding of how to engage all parents in their child’s education, ensuring equity when building effective relationships by communicating and understanding the diverse needs of families (Welsh Government, 2018). Schools must use different strategies to meet the needs of individual families, while considering factors such as socio-economic statuses, language barriers and academic attainment. 
The definition of parental engagement and parental involvement are often mistaken, however, although they are similar, both terms have distinctive meanings (Goodall & Montgomery, 2013). Parental involvement refers to the way parents involve themselves in school activities such as attending school concerts, parents’ evenings and sports day (One Place, 2022). In contrast, parental engagement is broadly defined as parents active and meaningful participation in their child’s education in hopes of improving development and academic attainment (Gross et al., 2019). Research suggests that involving parents in school activities results in little or even any difference to a child’s academic attainment, however engaging them in their child’s learning has a far more positive impact on pupil progression and development (Harris & Goodall, 2008). This stresses the importance of implementing strategies that engage parents in meaningful learning activities and encourages further engagement, rather than accepting only involvement in school activities. On the other hand, Hamlin (2014) asserts that parental engagement may have a negative impact on pupil progression as most parents are not aware of the teaching and learning methods used in schools or may have low attainment themselves. Therefore, parents cannot effectively support their child’s learning. This poses a question of whether parental engagement truly improves pupil progress in primary schools and if that is not the current case, it is important that schools collaborate with parents and families through offering support and strengthening their knowledge and understanding of learning. 
Undoubtedly, there are limitations and barriers to engaging parents as every family is different and have their own personal experiences in education. It has been highlighted that some barriers schools face with engaging parents in Wales are time pressures, family circumstances, transport, lack of confidence, mistrust, unfamiliarity, language and culture (Welsh Government, 2018). Kavanagh and Hickey (2012) acknowledge that parents who have poor communication skills or speak English as an additional language (EAL) experience feelings of exclusion and disconnection from the school, leading them to feel anxious and unqualified in effectively supporting their child. Wales aims to become a Nation of Sanctuary by welcoming refugees and asylum seekers into the country to experience a comfortable and safe life (Estyn, 2023). As a result, an influx of children and families who may not speak English will join schools across Wales. This highlights the importance of educating schools on how to engage parents, especially those with EAL to help them feel welcomed. Similarly, Harris and Robinson (2016) underscore the disadvantages that families and children from ethnic minorities and poor socio-economic lifestyles face while trying to engage in their child’s learning. They believe that many school traditions favour middle-class families and not enough is being done to ensure inclusivity among parents from disadvantaged or ethnic minority backgrounds. Likewise, Pote et al. (2019) report that parents from disadvantaged backgrounds, as well as fathers and LGBTQ+ parents feel undervalued and unwelcomed in school interventions to engage parents, as they often lack sensitivity and are not always appropriately adapted to all parent’s needs. Accordingly, by acknowledging the disadvantaged families and communicating effectively with them, schools can establish how to engage harder to reach parents and develop strategies that account for the interplay between individual needs to ensure equity and truly develop meaningful and engaging relationships. According to Estyn (2018), some schools that succeed in engaging parents display good understanding of consulting directly with parents in meaningful ways to evaluate and adapt their approaches carefully to meet the needs of all parents. Evidently, all research states the importance of effectively conversing and collaborating with parents to support pupil progression, highlighting the different strategies that schools should focus on to establish positive engagement from all parents.
Case Studies
	Case studies are versatile frameworks used to design research studies or the methods to conduct research and are a widely utilized methodology as they allow researchers to explore various contexts in detail when researching specific cases (Priya, 2021). Using case studies to conduct research allows flexibility in research implementation and methodology to gain an in-depth understanding of the case (Houghton et al., 2014). This allows researchers to plan the exact case they will be focusing on, while still allowing flexibility to use various methodologies and effectively present their data in one discussion. According to Bille and Hendriksen (2023), a key purpose to using case studies in research is to bestow a contextualized understanding of complex situations or theory by referring to real life context. By doing this, the information and data provided may seem more straightforward and easier for readers to understand. Additionally, case study research contributes to theory development through providing detailed understandings of the relationship between theoretical frameworks and empirical, real life, present evidence (Rule and John, 2015).
	Although case studies are widely used in research, it is important to consider the strengths and limitations of using case studies to understand and prepare for personal research projects. Case studies provide rich and detailed data (Cooper and Morgan, 2008), this can help provide a better understanding of complex situations by presenting and analysing data in a transferable context. However, although case studies appear to be a simple research method, it is important to acknowledge that most case studies require the collection of extensive data over a period. As explained by Zainal (2007), problems can arise regarding ethics if the data is not managed safely nor systematically, for example stored on personal devices and not password protected. This would result in ethical complications, especially of confidentiality, which could put the participants at risk which is unfair and unethical to those involved in the research. Lastly, simpler case studies are usually formulated around a small sample of participants or area, meaning the data would be generalised and present challenges related to validity (Diefenbach, 2009). The case study that is used within this research will result in generalised data due to the small sample due to the research being conducted in one school. However, the data and findings may still be relevant and representative to similar areas, schools and families.
Methodology
	The research methods included in this research study were in person semi-structured interviews and an online questionnaire. Through combining these research methods, both qualitative and quantitative data could be collected. Quantitative data is characterised by numbers, presenting statistical analysis which can simplify grouping and analysing the data (Schoonenboom, 2023), whereas qualitative data uncovers deeper aspects of data and interprets the understanding, knowledge and opinions of participants (Sivesind, 1999).
	Semi-structured interviews are pertinent to qualitative data, providing opportunity to collect in-depth answers by allowing participants to expand while still following the structured questions that were formulated for the purpose of the research (Husband, 2020). Questions are prepared ahead of semi-structured interviews however, researchers have the flexibility to adapt their questions and ask further if required to collect more relevant and influential data (Adeoye‐Olatunde and Olenik, 2021). Using this methodology allows a flexible and personal yet focused approach to the data collection. It is said that semi-structured interviews provide opportunity to enhance the engagement of participants as they will feel more comfortable opening about their experiences and opinions if the questions are asked within a comfortable, conversational setting (Janssens et al., 2019). Additionally, according to Brown and Danaher (2019) semi-structured interviews assist the establishment of rapport between the interviewer and participant, which could result in more authentic and dialogical interactions. Accordingly, as the nature of semi-structured interviews are somewhat informal and comfortable, researchers can gather meaningful, valuable and rich qualitative data that focuses on personal insights that better answer research questions. To ensure all data was efficiently and thoroughly collected, an audio recording was used to record the interview. A study by Stocker and Close (2013) highlighted that through recording interviews allows for richer understanding as the audio captures any pauses or confusion and the tone of voice delivered by the participants. Additionally, recording the interview allows for the researcher to engage further with the participant which maintains the flow of conversation, rather than having to pause the interview to look down and take notes.
	A common concern regarding semi-structured interviews is the potential for bias or influential questioning that creates issues with validity as the participants may alter their answers and say what they think the interviewer would like to hear rather than answer honestly (Husband, 2020). Therefore, it is important for researchers to not share personal opinions during the interview as it can affect the interpretation of findings. Interviewers must be alert to the things they say during, ensuring they do not allow their own beliefs and prejudice to influence answers or put any pressure on the participants to answer dishonestly. Despite this, Isaksen et al. (2022) suggests that bias influencing the validity of data can be avoided by establishing a comfortable relationship beforehand, ensuring trust and familiarity between the interviewer and participant. Moreover, they believe that indirect questioning assists in establishing a comfortable environment. Indirect questions allow participants to open mindedly answer questions without feeling as though the interviewer is swaying their thoughts due to the way they ask leading questions. 
	The other methodology used to support the research was an online questionnaire. Questionnaires serve as an effective methodology in research as they can be designed to efficiently gather specific information catered to formulate relevant data for the research (GuneyCoskun et al., 2024). Online questionnaires are cost and time effective as most questionnaires are free to create and can be formulated quickly. Additionally, questionnaires can be sent out to participants and sent back to researchers within minutes, whereas paper copies would take days and delay the research process (Russell et al., 2010). Moreover, online questionnaires have been associated with higher response rates from participants as the simple and efficient electronic format encourages more participants to take part as it does not obstruct much of their time (Marcano Belisario et al., 2015). Likewise, Sahlqvist et al. (2011) found that shorter questionnaires encourage larger response rates, suggesting that the length of questionnaires may influence participants willingness to respond. However, this research was conducted from Monday to Friday during a school week, meaning the teachers who would hopefully participate were busy throughout the week. Although the questionnaire only took approximately five to ten minutes to respond, response rates were low as the sample of participants were low as it was, but the timing of the research decreased the sample size again and only seven participants responded. Another limitation to using questionnaires in research is that the data they provide is not very detailed. Although they provide useful quantitative data making it easier to group and analyse, researchers do not have the opportunity to ask participants to explain their answers or extend further (Lefever and Matthíasdóttir, 2007). This may result in uncertainty of data as some answers may not make sense or contradict others and the researcher cannot ask participants for further details.
	A timetable was set out during the observation week to ensure both methodologies were covered, and both methodologies were prepared prior to the week so that research could commence as soon as possible. A copy of the interview questions (See Appendix A) was printed for the participant to look over prior to and during the interview if needed. The interview consisted of indirect questions to allow the participants to express their opinions and beliefs freely. This method of questioning was chosen as the employment of indirect questioning is said to obtain more reliable and truthful data (Perri, Manoli and Christofides, 2023), this would result in a more valid analysis for the case study research. 
	The questionnaire was formulated online using an online platform (See Appendix B) and consisted of a mix of open-ended and closed-ended questions such as multiple choice and options to extend in written form. The timing of the questionnaire was considered as shorter completion times for questionnaires lead to a higher response sample (Lindgren et al., 2020). Therefore, the questionnaire was formulated to take approximately five to ten minutes to complete so it would not become a burden for participants to complete and lead to a larger number of completed questionnaires.
Data Presentation and Analysis Method
	Following the collection of data within the research, a thorough analysis was needed to highlight key themes and patterns that appeared within both qualitative and quantitative data. The online platform used to create the questionnaire streamlined the data analysis process by automatically grouping the answers to each question and categorising by the type of response given. Capelli et al. (2010) portray that online questionnaire platforms demonstrate how statistical methods can be combined to transform data into valuable insights, making it easier to analyse and group. Similarly, Alfonsson, Maathz & Hursti (2014) suggest that most online questionnaire analysers demonstrate high reliability, although some platforms show lower reliability and require additional evaluation. This suggests that using the online platform to analyse data is effective, however it is important to take time to analyse and evaluate the data personally rather than relying solely on the platform used. The automatic grouping and evaluation of data was particularly useful for analysing the quantitative data as it organised responses into graphs and percentages, making it easier to identify patterns, calculations and averages effectively through providing a clear overview of the data.
 To analyse the quantitative data from both the interviews and questionnaire, the thematic analysis method was used to combine and compare themes throughout the data. As argued by Braund and Clarke (2006), thematic analysis is a flexible approach to research, and is effective for identifying, grouping, analysing and reporting patterns within qualitative data, and is adaptable for different research studies. Kiger and Varpio (2020) agree that thematic analysis is a powerful method for perceiving qualitative data, although they do suggest that thematic analysis is often poorly defined and misunderstood by researchers which hinders the validity and execution of the research. Therefore, thematic analysis requires careful consideration when using to ensure data results are accurate and not fabricated by bias or researchers’ assumptions. As explained by Braun and Clarke (2006), there are six steps to executing thematic analysis. These being familiarisation with data, generating codes through gathering interesting themes across the data, highlighting themes and pinpointing the data to include within each one, reviewing themes by examining coherence and consistency throughout the data, clearly identifying and naming each theme and lastly, integrating analysis by combing all themes to address the research focus. The audio recording from the interviews will be transcribed and all key or interesting themes will be highlighted in specific colours for each one to identify different codes within each interview to compare the insights of each participant.
Ethical considerations
	Ethical considerations are essential to ensure integrity, confidentiality, validity and respect to the participants of the research study (British Educational Research Association, 2024). Although the research participants were all over the age of 18, it was still important to gain formal consent to use their insights within my study and ensure their identity and the raw data they provided was kept confidential, as some subjects discussed may have related to sensitive topics or include mention of children. Ethics forms are crucial to maintaining ethical awareness prior, during and after research. Ethics forms ensure that the research process has been thoroughly planned prior to the research process and all ethical standards that may affect the research, researcher, participants or other relevant communities have been considered beforehand (Cartwright and Hickman, 2007). An ethics form was formulated prior to this research study (See Appendix C) to ensure the protection of all participants and that the integrity of the research process was upheld. Additionally, no raw data was shared as part of the research to avoid any identifying or sensitive information being mistakenly revealed.
	Prior to the interviews commencing, participants were given a consent form (See Appendix D) to sign to consent their willingness to participate. The consent form included a description of what the research entailed, what was expected from them, information regarding confidentiality and a section for them to sign to give written consent. Additionally, a verbal explanation of the interviewing process was given prior to the interview to further inform participants of what the research was and how their insights would be used within the research, as well as their rights to withdraw or leave during the interview. Similarly, a foreword was included at the beginning of the questionnaire (See Appendix E) informing participants of the research focus and how their information and insights would be used and explaining how they will be kept anonymous and have the right to withdraw, however their answers cannot be withdrawn after submission.
	An important factor to consider regarding ethics during the research was the data storage. To ensure adequate protection of data, all data or information regarding participants must be stored in a safe way to obtain ethical practice, devices or software must be password protected and only accessible by the researcher (Xafis, 2015). To ensure ethical guidelines were followed throughout the research, all data was stored in a password protected drive on a password protected device that included double authentication that only the researcher could approve. Despite this, the audio recordings of the interviews were recorded on a mobile device, meaning that the data was collected on a personal device. However, once each interview had ended, the audio recordings were safely uploaded onto the password sealed drive with the rest of the data and deleted from the mobile device to avoid any data being misplaced.


Results and discussion
	The staff within school x pride themselves with a high level of parental engagement and the school offers a wide variety of strategies that they believe has transformed their relationships and trust with parents of the school. A common theme occurred throughout the interview and questionnaire results, this being that every participant noted or agreed that parental engagement is crucial to supporting a child’s academic progression and attitudes towards school, however all participants agreed with Welsh government (2018), stating that many parents are hard to reach and avoid engagement due to their personal lives, such as busy schedule or poor experience in the past. Three participants noted that parents’ mental health has a large, negative effect on their engagement with the school as some parents suffering from mental health are anxious or believe they are incapable of communicating effectively with the school due to personal drawbacks. School x is actively working on engaging hard to reach parents facing difficulties or setbacks by offering home visits from the school’s family engagement officer. The visits provide a supportive and non-judgement environment for parents to discuss their needs, access resources and build connections with the family engagement officer to reduce barriers and encourage engagement. It was evident within the results of the interview that every teacher truly appreciated the efforts of the family engagement officer as they make a positive impact on the teachers’ relationships with parents and make it easier for teachers to reach out to parents and families. 
	100% of teachers noted that class dojo (2024) was their main form of contact with parents throughout the school year, however they do offer a range of other strategies to contact parents such as email, open door policies where parents are welcome to come into school to talk at any time, phone calls, messages and social media. Although most teachers had a positive outlook on class dojo, one teacher expressed how messages from parents on the website can become overwhelming and they felt pressured to answer messages even after school hours. The same point was also raised by another teacher; however, they explained how they set an automated shut off so they will not receive messages before or after school hours, however even by doing this, messages were piled up within the morning and the teacher would have to go through them throughout the day when they could be completing other tasks.
	When asked about what types of activities teachers found most effective for engaging parents in school, 100% of the answers said ‘school fairs’ and ‘school plays’. This poses a question of whether the difference between parental involvement 	and engagement was truly understood amongst the teachers. As previously mentioned, Harris and Goodall (2008) suggest that solely involving parents in activities such as school fairs or shows results in little to no difference to a child’s academic attainment, suggesting that the main activity that teachers believe engage parents best are the fairs and shows. This means that the highest level of engagement from parents with the school may not actually be making a difference to pupils’ attainment. Regardless, each teacher agreed that the school does still receive a high level of engagement from parents in workshops provided by the school which can support in exceling pupil progression and skills. The workshops mentioned were family cooking classes, open days to share and discuss class work, literacy, maths and art sessions, language therapy for those with EAL and ALN and trauma-informed nurture groups. A workshop that stood out as part of the research was their workshops specifically catered for fathers. Only one teacher shared this knowledge and acknowledge the importance of engaging fathers as it is speculated that they are often absent from their child’s education. The father and child workshops vary on their contents and are catered for only male parents as this is believed to make them feel more comfortable in attending as they are less worried about stereotypical judgement from other parents. This is a positive attribute to their workshops as Pote et al. (2019) discussed how fathers often feel undervalued, over-looked and unwelcomed in schools, as workshops and interventions are not appropriately adapted to them as they do not seem inclusive, and many school interventions are outnumbered by mothers.
	The main conclusion from all results is that school x believes that reaching out to parents and offering support was valued more than offering a variety of workshops or shows. Evidently, schools must make the conscious effort to support and communicate with parents and cater to all parents to encourage engagement. Data shows that engaging parents requires understanding through addressing individual barriers to foster meaningful and trusting relationships, fostering these relationships will later lead to positive engagement as parents will be more willing to communicate and feel more capable of supporting their child.
Conclusion and Recommendations
	This research has highlighted the importance of fostering effective parental engagement to support pupils’ development and academic attainment. School x demonstrates a strong commitment to parental engagement by employing a variety of strategies tailored to individual needs, such as home visits, digital communication, open door policies and inclusive workshops. However, although school x tries to positively and effectively engage with all parents, challenges remain when encouraging some parents to engaging with their child’s learning. The key findings of positive strategies employed by the school are the role of the family engagement officer as they offer valuable support to parents, particularly disadvantaged or hard to reach families, the constant, open communication that is offered to parents, and the workshops and interventions presented by the school. A recommendation for the school would be to increase the variety of targeted workshops for specific parents as they do for fathers, they could offer and cater to more parental needs such as LGBTQ+ or EAL parents to ensure that they feel welcomed and encouraged to engage. Additionally, there was no mention of any feedback mechanism that the school employ to assess whether their strategies work and what the parents’ thoughts are on these. It would be useful to reflect on school x’s strategies and gain parental insight into what they could introduce or adapt to see what is and is not working.
	As well as a teacher, becoming an advanced researcher is highlighted within the professional learning EWC teaching standards (Welsh Government, 2019). Moving forward as a teacher and a researcher, I will practice and inform myself further on improving research strategies, methodologies and analysing methods to further validate my research. I will ensure that more time is allowed to conduct research and collect data as it would increase the chances of a larger sample size, especially within the questionnaire. However, it would also be beneficial to conduct research in multiple school to increase validity and ensure a better generalisation.
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