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Part I: Introduction to Enquiry Based Learning
This essay aims to define the Enquiry Based Learning (EBL) approach before evaluating the benefits and limitations of EBL as a teaching and learning strategy for the teaching of primary science and the humanities. A more detailed account will be given with regards to the application of EBL in the primary classroom to develop knowledge, understanding and skills in the humanities using the ‘S’ model (Grigg and Hughes, 2013) to investigate the local area. 
Defining Enquiry Based Learning
At present there have been many findings that the education system of Wales does not prepare children for lifelong learning which has resulted in a new curriculum proposal and statutory implementation to address the need to develop the child holistically (Donaldson, 2015). Academics advocate the implementation of Enquiry Based Learning (EBL) which aligns with the constructivist view that children learn through exploration by constructing their own learning and building on prior knowledge (Aubrey and Riley, 2016; Pickford, Garner and Jackson, 2013; de Bóo, 1999; Hoodless, 2009). Khalaf and Zin (2018) suggest implementing an EBL approach requires a student focused learning model, highlighting the need for a degree of flexibility with the curriculum for the practitioner to plan innovative and inspiring themes of enquiry. Kaiser, Mayer and Malai (2018) suggest that allowing children to generate their own learning promotes deeper intellectual understanding. Likewise, Piaget (1969, as cited in Halpenny, 2014) champions children’s independent learning of the world. However, in contradiction to Piaget’s (1969, as cited in Halpenny, 2014) theory, collaboration is highly endorsed by Borovay et al. (2019) who suggest that social interactions with more knowledgeable people are essential for deepening knowledge and understanding; Vygotsky (1998, as cited in Doyla, 2009) shares the view that social interaction is key to learning. Voet and De Wever (2016) highlight the importance of developing learners’ thinking skills which allow them to form their own conclusions from learning as supported by Agarwal (2019) who discusses Blooms’ taxonomies which indicate that higher order thinking skills such as evaluation are crucial for individual progression. Blessinger and Carfora (2014) indicate that providing effective EBL opportunities require a nurturing relationship between the practitioner and learners and the learners themselves. Likewise, Lehtinen and Viiri (2017) highlight the importance of the practitioner in an EBL approach, as they need to guide and support learners when the tasks are too difficult or complex. Montessori (1948, as cited in Aubrey and Riley, 2016) advocates the role of the practitioner as a facilitator but highlights that their presence is essential to enhance learning. Voet and De Wever (2018) indicate that for EBL approaches to be successful an authentic problem should be posed to learners to ensure the learning is purposeful and relevant. To sum up, an effective EBL approach should stem from children’s questions and be structured around a process that encompasses active learning, thinking skills and collaboration which are supported by a practitioner that nurtures both knowledge and understanding alongside skill development. 
Benefits of Enquiry Based Learning
Implementing an EBL approach can allow learners to practice and refine skills simultaneously whilst consolidating new understanding of the topic. An EBL approach draws upon the child’s previous experience of skills such as communication, thinking, numeracy and digital competency in a cross curricular manner as favoured by Barnes (2015) who highlights the importance of developing skills that are transferable to other areas of learning as it relates to everyday life.
EBL opportunities are accessible for all learners of differing abilities although additional support may be needed for the individual, it allows them to develop the independence to identify what they need whilst developing others’ awareness of the needs of others. The study conducted by Borovay et al. (2019) found that learners at all levels of attainment benefitted from enquiry methods of teaching and learning. As Vygotsky (1998, as cited in Doyla, 2009) suggests that each child benefits from being in their own Zone of Proximal Development (ZPD) an EBL approach is highly beneficial as they can work with peers, practitioners and professionals to achieve their learning potential. Furthermore, a study conducted by van Schijndel, Jansen and Raijmakers (2018) found that individual differences such as intelligence and personality did not impact on the extent to which children profited during an EBL approach. 
Pickford, Garner and Jackson (2013) suggest EBL develops learners’ confidence in their ability to learn, resulting in the learner having a greater sense of achievement and ownership in the learning whilst being consistently engaged in the content (Richmond et al. 2015; Silm et al. 2017). Additionally, ESTYN (2019b) advocate good practice where practitioners involve pupils in curriculum planning to boost motivations and ownership of learning. 
Challenges of Enquiry Based Learning
Mulder et al. (2014) suggests the academic advantages of EBL can be challenged by learners’ poor enquiry skills which suggests that the practitioner’s role is crucial as they need to teach enquiry skills whilst giving learners the freedom and independence to discover their own conclusions. 
Ofsted (2008) highlight some implications for practitioners when planning EBL opportunities as it can be difficult to ensure they have access to expert knowledge; having enough time in an already overloading curriculum can cause additional worries and lastly, school budgets do not always allow for great quality resources or guest speakers. 
Enquiry is not predictable as it relies on interaction, dialogue and trial and error to accomplish the desired outcome of the individual (Oliver, 2006). This can make curriculum design and long term planning difficult for practitioners as they cannot outline the topics that learners want to investigate beforehand. The sole purpose of EBL is to develop individual curiosity which could allow for many different branches of enquiry which may draw upon different aspects of the curriculum such as science, history, geography or religious education (Pickford, Garner and Jackson, 2013). Therefore, it could create an unmanageable workload for the practitioner if all students pursue their own lines of enquiry. 
Enquiry Based Learning in Science 
Harlen (2009) highlights the value of building scientific enquiry skills in the ten principles of science education. Science topics and issues provide a natural environment in which to engage children in active learning experience as Byrne, Rietdijk and Cheek (2016) suggest there is a focus on observations and experiences in science. Similarly, whilst on PTE it was observed that all pupils were engaged in science lessons when they could observe or have a hands-on experience with the learning. In contrast, Oliver (2006) suggests that practical activities alone do not increase understanding highlighting the importance of encouraging learners through meaningful questions to seek their own conclusions. Science enquiry allows learners to build upon their natural and personal curiosities which engages children emotionally in the learning process (Davies, 2011). Loxley (2014) suggests that children tend to enjoy opportunities for debate and discovery which allow them to try out new ideas which is an essential part of learning science. Serret and Earle (2018) highlight the importance of designing a curriculum that combines rich learning opportunities with real life topics. 
Harlen (2009) suggests that an enquiry-based curriculum allows children to gather evidence and knowledge to answer their own questions about the big ideas of science. Scientific enquiry can be adapted to suit different types of investigation including: fair test; identifying and classifying; pattern seeking; research; observing over time (Turner, 2011; DCELLS, 2008d). Although, a generic model of ‘plan, develop, reflect’ is typically applied to scientific enquiry as stated in the Welsh Government’s (2008e, p.13) Skills Framework other models can be applied to scientific topic. It is important to note that one type of enquiry model does not suit all types of enquiry, sometimes it is beneficial to blend elements of enquiry models together (Cohen and Holstein, 2018).

Figure 1: Overview of Enquiry Journey (Murdoch, 2015).
As shown in figure 1, Murdoch (2015) indicates that scientific enquiry is a structured process that engages children in exploratory learning. McGlashan et al. (2007) suggests that an EBL in science can be either guided enquiry or open enquiry; the model demonstrated in figure 1 can allow the practitioner to scaffold learning by introducing this model to learners and allowing them to structure their own learning before reaching either a conclusion or a product outcome. 
It is important to consider the resources needed to promote an effective EBL approach as it can be difficult for schools to fund scientific equipment and professional workshops. Although Estyn (2017a) champion good practice where the school reached out to parents that work in science-based industries to collect resources and expertise to incorporate when designing the curriculum. One of the most significant drawbacks of implementing an EBL approach is the mindset that learners have with regards to failure as Oliver (2006) and Serret and Earle (2018) indicate that fear of failure is a significant barrier for learning suggesting that practitioners need to build an environment and ethos that promotes failure and resilience, a characteristic promoted by Donaldson’s (2015) four purposes. Furthermore, Dweck (2014) highlights the importance of developing a growth mindset in children, showing them that failure is part of the learning process. 
Enquiry Based Learning in the Humanities 
The future Humanities AoLE (Education Wales, 2019) indicates in the ‘what matters’ statements that developing ‘an enquiring mind’ is crucial to a child’s development highlighting the upcoming emphasis on enquiry as a result of Donaldson’s (2015) curriculum review. Similar to scientific enquiry, the humanities naturally offer more opportunities for learners to engage in active learning experiences which Hoodless (2009) advocates as a key element of good practice when teaching the humanities. However, Estyn (2017c) suggest a minority of schools provide hands on experiences for investigation of the humanities highlighting the need for improvement across Wales. The humanities are often based on topics that centre around a specific place or area which allow the practitioner to engage learners in discovery through fieldwork which promotes a wide range of skills (Grigg and Hughes, 2013). Additionally, Estyn (2017c) suggest that fieldwork gives learners the opportunity to learn outside the classroom which is highly motivating for learners resulting in a positive impact on achievement. Furthermore, Turner and Bisset (2005) highlight the benefits of fieldwork as it can provide learners with rich multi-sensory experiences.
Estyn (2017c) advocate good practice where practitioners develop subject knowledge alongside skill development. Due to the diverse nature of topics and skill development in the humanities there has been more academic research into different enquiry models to support EBL. It is important to note that although the models may differ in style, they still promote the same characteristics of EBL as previously mentioned. The Enquiry and Questioning Model (Pickford, Garner and Jackson, 2013) allows practitioners to give a focus or theme to the learning without restricting learners’ freedom to choose a specific question. The model allows the learners to break down the main question into subsidiary questions which can be combined with other models as it allows learners to generate questions they could investigate. The 6 Stage Enquiry Model has been closely associated with geographical enquiry (Scoffham, 2010). The first stage of the process is broken into two parts with an initial emphasis on engaging the learners in the topic before going on to generate questions which highlights the importance of capturing the interest of the learners. The ‘Investigative Cycle’ breaks enquiry down into four stages: Generate; Do; Analyse; Reflect (Samuel, 2008). This model shares similarities to Kolb’s (1984, as cited in Aubrey and Riley, 2016) Experiential Learning Cycle which highlights the involvement of the learner in the learning process through planning, doing, reflecting and concluding. Likewise, the ‘S’ model proposed by Grigg and Hughes (2013) which is aimed at developing knowledge and understanding of the local area shows similarities to the ‘Investigate Cycle’ as the enquiry is broken down into four stages and involves the learner from the start.
Part II: Application of Enquiry Based Learning in the Humanities
The following section aims to demonstrate the application of Enquiry Based Learning (EBL) as an effective teaching and learning strategy when promoting knowledge, understanding and skills in the humanities, focusing on the development of historical skills. 
During Professional Teaching Experience (PTE) the opportunity arose to teach a lesson about the local area and how it had changed from the Tudor period; the students were engaged in the topic as they all had something to offer, as they had prior knowledge and interest in the area. Therefore, for the purpose of this essay, the EBL approach will be aimed at Key Stage 2 learners; the theme is ‘Pembroke over time’ which will be largely structured on the ‘S’ model (Grigg and Hughes, 2013) which aims to develop children’s knowledge and understanding of their local area. Pembroke is a small town in South Pembrokeshire that is immersed in History, most famously recognised as the birth place of King Henry VII (Pembroke and Monkton Local History Society, unknown). As the focus is the local area all learners would have some prior knowledge of the topic making the learning accessible to all pupils. The theme provides a great basis for discovery into all elements of the Curriculum Cymreig documentation (ACCAC, 2003) which emphasises the need to develop learners’ awareness of Welsh history, economy, environment, culture and language. Donaldson (2015, p.31) indicates the importance of teaching children about their locality as his curriculum proposal centres around the four purposes, one of which is developing ‘ethically informed citizens’. Similarly, the chosen theme promotes the Education for Sustainable Development and Global Citizenship (ESDGC) theme of culture and identity as championed by DCELLS (2008a). For the purpose of this essay the EBL approach will be structured using the four elements of the ‘S’ Model (Grigg and Hughes, 2013), although will be further broken down to show the progression of lessons over a course of a term. 
Select
Lesson 1
The ‘select’ aspect of the ‘S’ model (Grigg and Hughes, 2013) illustrates the importance of involving children in the planning of enquiries by developing their own questions as a response to a stimulus. As mentioned previously the practitioner takes on the role of facilitator when leading an EBL approach to learning. To capture the engagement and interest of learners’ it is essential that the topic begins with an interesting hook as McCauley, Davison and Byrne (2015) suggest practitioners should aim to develop students’ interest in the topic. Similarly, Bohmann (2009) indicates that an entry point to learning is essential for student engagement. Relating to the chosen theme, the practitioner could create a time capsule that has artefacts, photographs, illustrations, a census return, letterheads, maps, diaries, newspapers and postcards of Pembroke throughout history with a letter addressed to the future generation (see appendix 1). Pickford, Garner and Jackson (2013) value the use of artefacts to provide a multisensory experience that allows children to develop a sense of time and place, although they note that some artefacts may be difficult for children to interpret. 
The practitioner can introduce the KWL grid which aims to identify what the child already knows (K); what they want to know (W); what they have learnt (L). Smith and Throne (2007) suggest the grid is an effective pre-assessment tool which allows the practitioner to identify an individual’s current level of understanding. Enabling children to unlock and record prior knowledge of the topic will allow them to identify areas they want to further explore. At this stage, learners would begin to develop their own ideas and questions, although they may need support from peers or teaching staff which correlates with Vygotsky’s (1998, as cited in Doyla, 2009) Zone of Proximal Development which indicates that children learn best when collaborating with others to access their own knowledge. The Blooms’ (1956, as cited in Aubrey and Riley, 2016) taxonomies of thinking indicate that remembering and understanding is a lower order skill, however it is essential to engage learners in lower order thinking in order to progress further. 
The overarching question would be ‘What was it like to live in Pembroke in the past?’ which would allow learners to develop their own subsidiary questions as suggested in the enquiry and questioning model by Pickford, Garner and Jackson (2013). This would enable learners to choose their own focus, an ideology advocated by Montessori (1964, as cited in Aubrey and Riley, 2016) who values giving learners freedom and individual choice. The Department for Children, Education and Lifelong Learning and Skills (DCELLS) (2008b) indicate the importance of developing learners’ ability to ask relevant questions about the past as it is stated in the National Curriculum. 
During Professional Teaching Experience (PTE) a lesson was planned that encouraged learners to choose a question about evaporation and design a practical investigation to answer the question. Personally, it was beneficial to record all of the learners’ initial questions on the board as it allowed others to ‘magpie’ ideas that they found interesting. As a result, the practitioner takes on the facilitator role of noting possible questions and prompting further development of learners’ ideas. 
Lesson 2 
The focus of the next session would be to develop effective collaboration through groupwork. Communication and collaboration skills are vitally important for lifelong learning as suggested by DCELLS (2008e) as it is suggested that communication skills are to be developed across the curriculum. Furthermore, Estyn (2018) champion good practice where practitioners nurture collaboration skills in paired or group settings which has a positive impact on the learners’ desire to learn. To show learners the value and importance of communication skills a teacher-led activity would initially engage learners. The practitioner would prepare a map of the local area with additional images over the top, the map would be covered by the teacher. Each member of the group would have thirty seconds to look at the map before going back to the group and drawing what they saw. After each member has had a turn the practitioner should prompt the group to discuss their method through questioning, giving them some time to come up with a plan for the next round of viewing. Therefore, developing their ability to think creatively about solutions to a problem before using collaborative discussion to decide on the best method which meets criteria in the Skills Framework (DCELLS, 2008e). 
Following this activity, the group would create their own success criteria for groupwork to provide guidance for each member, they can also refer back to this later on in the investigation. A strategy championed by Black and Wiliam (2009) who suggest that allowing learners to create their own success criteria gives them ownership in the learning and improve their confidence to achieve the desired outcome. 
Moving forward, DCELLS (2008b, p.13) indicate the need to develop learners’ ability to ‘plan the investigative approach’. The group can begin to design their enquiry using the ‘S’ model provided by the practitioner (Grigg and Hughes, 2013). This will provide learners with a structure to organise their ideas which is highly beneficial when introducing a new teaching and learning strategy. As learners become more familiar with an EBL model the practitioner can gradually release control and allow the learners to take more responsibility a view promoted by Fisher and Frey (2003), although it is aimed at developing writing, the process can be transferred to this activity. The practitioner can begin by engaging the learners in a class discussion of different sources of information, acting as a scribe for their ideas, the practitioner can facilitate the discussion and encourage learners to think about the pros and cons of each source. In line with Blooms’ (1956, as cited in Aubrey and Riley, 2016) progression of thinking skills, at this stage learners can begin to apply what they know about different sources and how that will impact on their enquiry. As the group may discuss different people they may want to interview, the practitioner will need to assist them by organising a panel of local historians, attraction tour guides and local citizens. 
Search
Lesson 3
The ‘search’ aspect of the ‘S’ model aims to engage learners in the planning of their enquiry by developing their understanding of where and how they can find information (Grigg and Hughes, 2013). DCELLS (2008b, p.13) highlight the importance of allowing learners to ‘select, record and organise historical information’ therefore it is important the practitioner prepares resources that allow the learners to discuss and evaluate different methods or recording information. The practitioner can provide a variety of recording tools for the group to evaluate such as mind maps, tables, Venn diagrams, double bubble maps, video or audio recordings; analysing the methods shows further progression with regards to Blooms’ (1956, as cited in Aubrey and Riley, 2016) taxonomies as analysing is indicated to be a higher order thinking skill. Using De Bono’s (2009) hats, the group can discuss the different methods and evaluate which source the particular recording tool might suit the most, for example, a double bubble map for comparing. To ensure equal opportunity for all learners it is essential to promote inclusivity at all times as Algozzine, Beattie and Luann (2014) emphasise the need to meet every child’s needs. The group might need to think about others when choosing their tools to accommodate those with an additional learning need (ALN); although the practitioner may need to prepare resources to help the group accommodate an individual, the group are developing their awareness for the needs of themselves and others which is incorporated in the curriculum for Key Stage 2 learners (DCELLS, 2008c). Whitehouse and Vickers-Hulse (2013) suggest a variety of tasks to involve learners in historical enquiry which include preparing a visit; asking an expert and using census data. Therefore, encouraging learners to think about how they could use these three elements to answer their question may be a beneficial starting point or the group. 
Sift and Synthesise
Lesson 4 
The ‘Sift and Synthesise’ element of the ‘S’ Model promoted by Grigg and Hughes (2013) aims to develop learners’ ability to extract information and draw conclusions that answer their question, similarly DCELLS (2008b, p.13) highlight the need to develop learners’ ability to ‘use a range of sources’. Therefore, to introduce the analysing sources as a way to understand interpretations of history which remains a difficult skill to teach as Halvorsen et al. (2019) suggests that practitioners themselves are not familiar with evaluating sources; furthermore, Monte-Sano (2011) suggests there is not enough emphasis on developing analytical thinking and logical reasoning when investigating history. To develop learners’ understanding of historical interpretation the practitioner can initiate an introductory task ‘mystery detectives’ where they provide the group two sources of the same event that give opposing opinions (Whitehouse and Vickers-Hulse, 2013). The teacher can prompt discussion in groups with one over-arching question ‘Which one is true?’ which can be followed up with ‘how do you know that?’. This task aims to develop reasoning skills of the learners by encouraging them to explain their thoughts. At this point it would be beneficial to introduce or review the meaning of fact and opinion and how that affects the interpretation of history which is a skill noted by DCELLS (2008b). As a result, the group could develop a list of clues to detect reliable sources for their own enquiries, initially this process may need to be supported by the practitioner to ensure that learners do not have any misconceptions and disregard sources that do not provide accurate information as it is vitally important that learners begin to understand why a person may view an event in a certain way. It is important to consider how historical sources will be used by the learners as often they can be hard to understand if they are handwritten; Grigg and Hughes (2013) suggest sources should be adapted to be accessible for all learners. 
To further expand on the development of thinking skills as suggested by Blooms (1956, as cited in Aubrey and Riley, 2016), this stage of the enquiry draws upon applying and analysing skills as learners begin to apply new knowledge to their learning, they are also analysing different sources. 
Lesson 5 
Haynes (2008) suggests that discussion boosts motivation and interest as learners can express personal opinions. DCELLS (2016) indicate that Key Stage 2 learners should begin to respond to other viewpoints and reach an agreement (see appendix 2); this skill may have been previously developed in other areas of the curriculum which is important as Haynes (2008) suggest children need to practice discussion. To facilitate learning the practitioner may need to provide a list of questions for the group to use in order to discuss, if discussion is fairly new to the learners the practitioner may want to organise and facilitate a small group circle discussion of findings which will allow the practitioner to model and guide an effective discussion. 
At this point it is essential that learners engage in an evaluation of their contributions to group work and the enquiry process so far, as Blooms (1956, as cited in Aubrey and Riley, 2016) suggests evaluating is a skill that should be promoted in the classroom. The learners can use the previously created success criteria for groupwork as a basis for self-evaluation before creating targets for the next stage of the process. 
Share
Lesson 6 
The ‘share’ element of the ‘S’ Model intends to encourage learners to celebrate their achievements and new learning with others (Grigg and Hughes, 2013). As a way to share learning with peers and the local community the school will be hosting an evening to display the whole schools’ investigation into the theme ‘Pembroke over time’. The group now need to present the findings of their enquiry as part of the sharing stage. 
The practitioner can engage the whole class in discussion to gather all the different ways they could present their findings which can spark creative thinking (see appendix 3). The group will need to discuss their approach and decide on different roles they may want to allocate within the group to draw upon others’ strengths. Blooms (1956, as cited in Aubrey and Riley, 2016) indicates that creating is a higher order skill as it incorporates all of the new knowledge to produce something of value to the learner and others. 
The practitioner will need to provide resources that meet the needs of the learners and mentor them in skills such as oracy, digital competency or drawing skills (DCELLS, 2008e; 2016; Education Wales, 2018b). The practitioner would be closely monitoring progress and providing effective feedback for learners to continually refine skills a strategy promoted by Black and Wiliam (2009) who highlight the positive impact of feedback on learner outcomes. 
DCELLS (2008e) state that learners should develop their ability to communicate their findings through a variety of visual representations. The showcase of the group’s work would enable them to share their work with the school community, parents and local community allowing them to explain the enquiry process and answer any questions people may have. A view supported by Pound (2009) who discusses the Ecological Systems Theory by Urie Bronfenbrenner which values the importance of developing communications between the microsystems of an individual to ensure they can achieve their potential. 

Lesson 8 
Finally, reflection and evaluation are a key part of the enquiry process as supported by Kolb (1984, as cited in Aubrey and Riley, 2016) and Schön (1987, as cited in Aubrey and Riley, 2016) who highlight the importance of the evaluation process to create meaningful learning experience. Estyn (2017b) advocate good practice across the whole school with regards to self-assessment; the school created self-assessment leaflets for pupils to complete which highlight their own strengths and the strengths of others. Alternatively, Estyn (2019a) champion good practice where the school have initiated individual target books for learners to track their own learning goals. The learner can then evaluate their performance against the success criteria they previously created and decide on their own personal learning target. The practitioner may need to provide prompts for evaluation initially to support analytical thinking. Returning to the ideas of Blooms (1956, as cited in Aubrey and Riley, 2016), the learners would be further developing their evaluative thinking skills which Blooms indicates is a high order thinking skill. Similarly, DCELLS (2008e) indicate that evaluating own learning is an essential skill to develop as it is included in the statutory curriculum.
Conclusion 
Overall, this essay has provided reasons for the implementation of EBL in primary schools alongside demonstrating an example of how EBL can be applied to a Key Stage 2 classroom. As Wales moves closer to implementing Donaldson’s (2015) Areas of Learning and Experience (AoLE), an Enquiry Based Learning (EBL) approach to teaching science and the humanities offers learners the opportunity to become owners of their own learning. EBL has been shown to boost motivations, highlighting the importance of ensuring practitioners feel confident to deliver effective EBL as a teaching and learning strategy. An EBL approach clearly improves a wealth of skills simultaneously such as communication, collaboration, thinking skills, digital competency and the Literacy and Numeracy framework supporting a cross-curricular approach whilst developing subject specific skills (DCELLS, 2008e; 2016a; 2016b; Education Wales, 2018a). However, it is important to consider when implementing EBL that practitioners are mindful of costs and the lack of time which can limit effective EBL, this may encourage practitioners to be creative and involve the close community such as parents. An EBL approach naturally lends itself to subjects such as science and the humanities as they pose a wealth of opportunity for learners to develop queries, therefore it is important that practitioners consider the nature of the theme before choosing the most appropriate enquiry model to structure the learning. The variety of models is apparent as a result of this essay, it can be concluded that EBL models can be blended to suit the needs of the subject and theme of the learning. Alternatively, part II showed how the enquiry process could be based on Blooms’ taxonomies (1956, as cited in Aubrey and Riley, 2016) as the progression of thinking skills can structure the enquiry process. 
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Appendices
Appendix 1- Time capsule of Pembroke artefacts. 
The photograph above shows a float in Frankie Collins' field circa 1945-6.
(Pembroke Story, 2019)
http://www.pembrokeandmonktonhistory.org.uk/TudorPembroke.html
Pembroke and Monkton History Society (unknown).
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Description automatically generated] Letterhead of silk merchants. 
(Pembroke Story, 2019)









Clothing coupons
(Pembroke Story, 2019)
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http://www.workhouses.org.uk/Pembroke/Pembroke1881.shtml
Pembroke Workhouse Census 1881. 
(Higginbotham, 2019)
http://www.pembrokeandmonktonhistory.org.uk/TudorPembroke.html
Pembroke and Monkton History Society (unknown).
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Appendix 3
Ways of representing findings
· Documentary
· Role play
· Video 
· Audio
· Music 
· Poem 
· Poster 
· Dance 
· Greenscreen 
· Still-motion movie 
· Newspaper
· Plan a lesson
· Market stall
· PowerPoint 
· Presentation board
· Timeline
· Gallery 
· Art piece
· Leaflet 
· Time capsule
· Advertisement 
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Developing
and presenting
information
and ideas.

Aspects

Listening

Collaboration
and discussion

Learners are able to:

listen carefully and make connections
between what they are learning and
what they already know

check understanding by asking relevant
questions or making relevant comments

contribute to group discussion, sharing
ideas and information

express basic opinions about topics
and written texts, e.g. discuss
topics that are within their scope of
experience, discuss a character in a
story

use talk purposeflly to complete a task
in a group.

Learners are able to:

listen carefully to presentations and show
understanding of main points.

after listening, respond, giving views on
what the speaker has said

contribute to group discussion and help
everyone take part

express opinions about topics and
written texts, e.g. topics that affect
their school, what they think about
the ending of a story 4

help a group to reach agreement,
e.g. considering reasons or
consequences, keeping focus on
the topic

Learners are able to:

listen carefully to presentations using
techniques to remember the main points,
eg. making notes, summarising

listen to others, asking questions and
responding to both the content and the
speakers’ viewpoints

contribute to group discussion, taking
some responsibilty for completing the
task well,e.g. introducing relevant ideas,
summing up

express opinions about topics and
written texts and include some
supporting reasons <

build on and develop the ideas of others
in group discussions, e.g. by asking
questions to explore further, offering
more ideas.
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listen carefully to presentations and
show understanding of the speakers
conclusions or opinions

respond to others with questions and
comments which focus on reasons,
implications and next steps

contribute purposefuly to group
discussion to achieve agreed outcomes

topics and written texts and include
supporting reasons <

follow up points in group discussions,
showing agreement or disagreement
giving reasons,
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