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This Reflective Journal is based upon a series of Successful Kinaesthetic Instruction for Pre-schoolers (SKIP) sessions I have carried out with my mixed Reception/ Year 1 class.
   
The setting in which the SKIP sessions have all been delivered was with a class consisting of twenty-eight children aged four to six years old, set within a large community primary school based in South Wales. The school is located in a largely deprived area with around 35% of pupils being eligible for Free School Meals, which is higher than the average for Wales (Estyn, 2014).  I have been teaching within the school for the last 15 years but I have always been based in KS2 until I returned from maternity leave in 2019 when I was moved to Foundation Phase.  I now work a 0.5 contract and carry out a job share in one of the Reception/ Year 1 classes.  Due to me working part-time, I have delivered one SKIP session a week whilst my job-share colleague has delivered the second session. 

Cycle 1
Prior to working in the Foundation Phase within my school, I had always been heavily involved in PE across KS2 and would have described myself as a confident practioner.  Since returning from maternity leave in 2019 and working within Foundation Phase, I had covered PPA and had not had the chance to teach PE to the children I was teaching in this phase until my role changed and I was placed in a job-share in September 2021.  Due to the days I work, I only had the opportunity to teach my class PE once a fortnight so I felt that I had gone from feeling confident to deliver PE sessions across any year group in KS2, to now feeling apprehensive as I had never  had any training or experience of teaching PE in this age range.  Having now carried out the SKIP training I realise that even in my years teaching in KS2, my delivery was not actually helping the children to build on their Fundamental Movement Skills (FMS) (Gallahue & Goodway 2011)  and I was just expecting them to develop with repeated practise.
     “From a dynamic systems theoretical perspective, fundamental motor skills do not naturally “emerge” during early childhood; rather they are the result of many co-operating subsystems influencing a child’s motor skill development” (Newell, 1984, 1986; Thelen, 1995).  
I was not helping the children to develop their Locomotor Skills, Gallahue and Goodway explain that;
“Developing basic competence in these skills is essential for engagement in meaningful physical activity for health and to move effectively in various sports, games and dances.’  
I was unaware of the developmental sequences of the five locomotor skills (Gallahue & Ozmun) and had not implemented these into my sessions to help the children to develop.   Seefeldt (1980), suggested that competency in FMS was necessary to break through a hypothetical “proficiency barrier” that would allow individuals to apply these FMS to sports and games.  There are many social issues within the surrounding area of the school and many of our children do not always get the experiences to be involved in physical activities out of the school setting. 
“Overall, young children demonstrate various levels of motor skill competence primarily because of differences in experience. These differences are the result of many factors including immediate environment, presence of structured physical education, socioeconomic status, parental influences, climate. (Goodway & Smith, 2005; DiLorenzo, Stucky-Ropp, Vander Wal, & Gotham, 1998; Sallis, Prochaska, & Taylor, 2000).”
 It is therefore vital that we as practioners have a complete understanding of how to teach these children to develop so they have an opportunity to break through the proficiency barrier and to help to give them the skills to maintain activity into later life.  
“If children cannot proficiently run, jump, catch, throw etc. then they will have limited opportunities for engagement in Physical Activity later in their lives because they will not have the prerequisite skills to be active” Stodden, Goodway, Langendorfer, Robertson, Rudisill, Garcia & Garcia (2012 p291.) 
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The first SKIP session was introducing the children to different ways of moving, pathways and spatial awareness.  The children were excited and enthusiastic and as expected, the children automatically wanted to congregate together and follow the same pathway around the hall and it took lots of encouragement, positive reinforcement and modelling for the children to begin to start to break these habits.  The introduction of each ‘garden’ took some time to explain however it was necessary to ensure the children had a good basis to carry out the activities successfully.  I focussed on the ‘Treasure Chest’ garden incorporating balances to extend the activity.  It was fantastic to be able to really focus on each group in the garden and take time to model and to give specific praise. “You’re moving brilliantly and really using your arms to help lift your body when you’re skipping” or “Your foot is going behind when you’re hopping, try to lean forwards a little more”. The children were imaginative in their ways of travelling and it helped to be working within a small group to celebrate this and to encourage the children who were not quite so confident to build up a bank of ideas.   I felt like the quality of my teaching had already improved and I had a better understanding of what I was looking for and how to implement the “building blocks” to help the children to move towards becoming proficient.  The obstacle course gave the children opportunity to explore different ways of contralateral movement, crossing the midline, crawling over and under, balancing and jumping and again in was interesting to see their creativity and imagination when doing this.    
Due to limited hall time, we incorporated SKIP into our enhanced provision ‘Rainbow Challenges’.  These are independent challenges that the children complete throughout the week.  Being more mindful about the intrinsic nature of physical activity developing children both physically and mentally has meant that the children have had opportunities to explore Halloween themed obstacle courses, Mr Men movement games, animal movement games and object control activities in addition to their allocated SKIP sessions.  
I also found that I became more aware and understanding in the classroom towards those children who struggle to ‘sit nicely’ and now understand that due to sensory integration that they are developing their movement and balance senses.  
“Seven or 8 years of moving and play are required to give the child a sensorimotor intelligence that can serve as the foundation for intellectual, social, and personal development.  (Ayres chapter 2.)  
These children need to run, jump, crawl, swing, spin, kick, catch, kick and throw to help to lay the foundations for learning and growth. 
 “Higher intellectual functions will develop after age 7, and they will develop better if the sensorimotor functions are well developed.” (Ayres chapter 2.)  

Cycle 2 

After basing the first cycle largely on movement, pathways and balances, the second cycle was based on object control skills.  
“Object control skills consist of manipulating and projecting objects and include skills such as throwing, catching, bouncing, kicking, striking, and rolling” (Haywood & Getchell, 2005). 
We are lucky to have a lot of different equipment in school and had access to a variety of balls, scarves, cubes, cones etc. of varying shapes, sizes and colours.  This was vitally important to ensure that all children could achieve however it is noted that research carried out by Stodden et al. 2008, showed that young children often perceive that they are highly skilled in motor competence but actually display low levels.  
The children were introduced to the ‘Battleships’ game in one garden with a teaching assistant and were able to focus on their underarm throwing technique, as expected there were varying abilities with the majority of the children being in the emerging stages of stage 2 and 3, the sling shot and the ipsilateral step.  This garden really highlighted the need for teaching assistants to also take part in SKIP training as although I had discussed the activity with the member of staff, she understandably did not have the depth of knowledge to help the children to develop.  I was able to facilitate this garden during another session however, it really highlighted to me how rich each opportunity could be if more members of staff carried out the training.  
The children often seemed to find it difficult to incorporate the arc ‘Rainbow throw’ and used a stage 2 sling shot technique.  We overcame this by putting a bench in between the targets so that the children were more likely to use an ‘up and over’ technique.  Newell’s Model of Constraints (1968) highlights the importance of Individual constraints, Task constraints and Environmental constraints.
Newell’s Theory of Constraints
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Having a wide variety of equipment really helped to be able to adapt the task constraints and gave the children opportunities to be successful.  We also focused on a ‘catching garden’ in one of the sessions, once again the children were mainly based around stage 2 – hugging and stage 3 – scooping.  The inclusive nature of the scarf game meant it did not become competitive and allowed all children to succeed.  The children moved on to rolling different sized, shaped, coloured, textured balls with a partner between gates.  Using the teaching cues ‘hands ready’ and ‘eyes looking’ really helped the children to focus and overall this activity was far more controlled than I expected it to be.  The majority of children were able to roll the ball to each other with increasing distance between them and then use a target to aim to roll the ball over.  We moved onto catching whilst on their knees which seemed to give the children more confidence to begin with and incorporated a bench to help encourage the rainbow throw and to ensure it was easier for the children to catch the ball.  It was great to see the success of one particular little girl who is extremely timid across all areas of school life.  She initially was quite cautious when receiving the ball but catching it on her knees whilst having regular reminders of the teaching cues really helped her to build confidence and seeing her smile every time she caught the ball was extremely rewarding.  
During another session, I introduced a kicking garden.  The children I worked with varied from stage 1 – stationary push to stage 2 – stationary leg swing.  One child was closer to stage 3 with a moving approach.  Having the variety of equipment once again helped for this to be a successful activity.  A number of the less confident children initially chose balls and found that they were moving too quickly for them.  Having the cones, beanbags, cubes, deflated balls of varying sizes and colours and the opportunity to swap after short periods again meant that the children all had a chance to achieve.  They played the Treasure Chest game and I was able to focus on certain teaching cues with each of them mainly working on placing the non- kicking foot next to the ball.  The child who was more advanced focussed on using a variety of balls, decreasing in size.  He also followed a pathway of spots however was not always able to keep control of the ball so this is an area for him to continue to develop.
	In conclusion, I feel that this course has changed the way I teach in a number of ways.  I have a far better understanding of the way a child develops and the reasons why they do certain movements to help their Vestibular system.  We have already implemented a number of different things in school to help support this.  I am now far more accepting of those children who struggle to ‘sit nicely’ and understand that they need this movement.  We have invested in little camping tables so that the children are not always required to sit on a chair and at a table when they are carrying out recorded activities.  We have implemented a SKIP style movement activity every week into our enhanced provision, giving our children an opportunity to practise their skills outside of our set SKIP sessions in the hall. We implement different ways of moving wherever possible when travelling through the school or out to play.  The children already had access to a range of equipment at playtime but they now have a better understanding of different ways of moving when using them.  We are lucky enough to have a big climbing frame and slide set in our playground and as a teacher, whereas previously I would have been on edge when the children were exploring it, I now have a better understanding that they need to explore these different options of risk taking.  During the allocated SKIP sessions, I feel using gardens has changed the dynamic of my lessons drastically.   The quality is so much better and I am able to provide quality teaching, and specific feedback.  In a short period I have seen the children progress and build their confidence.  SKIP has changed the way I teach and the fact that it has been embedded across the whole of our Foundation Phase will ensure that it will continue to be a priority.     
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SKIP-CYMRU Session Plan
	Date: 30.11.21
	No. of children: 18
	Duration: 45 mins

	Session: 
	Approx. age of children: 4-5 years
	Practical area size: Hall 


 
	Warm up activity

	Activity, explanation, and equipment required
	Movement concept focus
	Teaching points & differentiation – ideas for making it easier/harder
	Reflection – how did it go?
What did you do to keep the children on task and engaged? How would you adapt the activity for next time?

	Splat the Frog – spots
Tails – scarves 
	Dynamics, levels, ways of travelling, pathways, spatial awareness, directions



	Restrict ways of movement, incorporate balances. 
	The children were familiar with these warm up games and remained engaged and on task.  The spots work as a brilliant tool to ensure the children stop and listen to the next set of instructions.

The children loved the tails game and were all able to succeed as there were lots of scarves involved in the game.  I would adapt the tails activity by removing some of the scarves so that the children had to work harder to be able to get one.








	Skill, Activity & Equipment required  
	Stage/ level of children or what’s missing?
	Teaching points/cues - see booklet
	Differentiation - ideas for making it easier/harder & maintaining engagement  
	Reflection – how did it go? 
What did you do to keep the children on task and engaged? How would you adapt the activity for next time?

	Catching Garden – scarves, variety of balls – different sizes, shapes, colours.

Rolling and rolling over a target.
Catching whilst on knees with increasing distance.
Catching standing up whilst increasing distance after 5 successful catches. 
	Predominantly stage 2 and 3.  
Missing – catching with hands, body moving through space. 
	“eyes looking”, “hands ready”, “aim for the x zone.”
	Different size and shaped balls.
Scarves for children at lower stages.
Rolling for those at lower stages and who need to practice tracking the ball.

	Having a wide variety of different balls really helped to engage the children.  They were enthusiastic about being able to choose their own equipment and were able to achieve success with a large number of the items.  

I would have more smaller balls available for those who were more confident and to introduce moving through space to catch.




	Kicking Garden – cones, cubes, deflated balls, balls, hoops, fluff balls.
Treasure Chest game.
	Predominantly stage 1 and 2. 
Missing – moving approach.
	Eyes on the ball, big step prior to kicking the ball, non-kicking foot place next to the ball, kick with side of foot or laces, follow through.
	Different size and shaped balls – cubes.
Smaller, faster balls for those at higher stages.
Balancing for those at lower stages.
	The children once again were enthusiastic about the variety of equipment and enjoyed exploring the different items.  One child was more competent than the others and was able to use smaller, faster balls.  Once the children had grown in confidence, they had targets to kick the balls over.  The child who was more competent had a pathway of spots to follow but he found it more challenging to control the ball when doing this.







	OBSTACLE COURSE GARDEN

	Equipment & Obstacle Activities 
	Teaching points/cues 
	Differentiation & variation
	Reflection – how did it go?

	Ladder, tunnel, hurdles, cones and beanbags – cross the midline, balance beam, bench, table and netting, mini trampoline, spots, feet and hand prints.

	Different levels, under and over, give restrictions on ways of moving e.g. no walking forwards, find 3 different ways to travel over the bench.

	Different restrictions for different children.  Vary the equipment and layout.
	 The children love the obstacle course and have become increasingly independent when navigating it.  They are imaginative when finding different ways of travelling and moving.  
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Eigure 1. Progression of Motor Proficiency Skill Levels (from Seefeldt, 1980, p.317)





