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‘Describe a learning event which has happened during your classroom observation.

Reflect upon what took place, connecting events to theories of learning and teaching.

Make recommendations about how you could improve your own practice in the light of this and produce a digital poster to illustrate how you would use all of its information to develop the elements of an effective learning environment.’
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‘Classroom observation can be an important tool in raising standards through supporting practitioners in sharing and developing their skills and so improving outcomes for learners’ (Welsh Government, 2013, p.2). Learning is a key aspect of all pupil’s development where many theorists such as Paul Black and Dylan William (1998) and Benjamin Bloom (1956) have assessed the elements of learning successfully depending on the environment and the individual. The education sector is forever changing, developing and building upon the existing strengths of the education system across the new curriculum in Wales (Graham Donaldson, 2015). Therefore, there are various factors that influence our learning to keep up with the needs of the curriculum. These include, Assessment for Learning (Paul Black and Dylan William 1998), questioning, outdoor learning, bilingualism and many more. The Donaldson Report is initiating a new way of learning through experience which will bring more opportunity for learning across Wales. This essay will focus on one learning event that was observed which links closely to Assessment for Learning. Referring to the Donaldson Report, Assessment for Learning is essential to help pupils with engaging in their own assessment by reflecting on their own understanding of their performance (Graham Donaldson, 2015). I will outline how Assessment for Learning, within my observation, aids educational development of children using theorists to support my understanding. My ideal learning environment highlights the essential elements to successful learning and development but will also give a positive influence on my future as a teacher in the education sector. It is vital to understand the way pupils learn, assess their progress and reflect upon their learning. 
Prior to my observation, all ethical issues were considered where I received written consent from the head teacher at School X to take pictures of activities and displays throughout the school environment (Refer to Appendix 1). Due to these ethical issues, I will ensure to keep anonymity of all connections to the school such as the names of the pupils, teaching staff and the school itself. This will be kept confidential where I understand and acknowledge the safe guarding policies of School X that are important to follow. 

Part 1 – Observation
The learning event that I observed took place in a primary school situated in a deprived area of South West Wales. School X has 620 full time pupils where 30.5% are eligible for free school meals, based on data from 2017 (My Local School, 2017). This statistic is based on a 3-year average. According to Estyn from January 2017, School X’s teaching approach encourages their pupils to be responsible for their own progress and learning which would result in becoming more capable learners at assessing their own work (Estyn Report). This strategy by School X has opened the way for their collaboration within the Graham Donaldson ‘Successful Futures’ (2015) report. This South West Wales school was chosen as one of the pioneer schools to implement the strategies and purposes to their education system. 
The Donaldson Report has proposed increased structure to the future curriculum which has resulted in the creation the four purposes and Six Areas of Learning and Experience throughout the Foundation Phase and Key Stage 2 which School X has adopted (Graham Donaldson, 2015). ‘Each of the Areas of Learning and Experience should make distinct and strong contributions to developing the four purposes of the curriculum.’ (Graham Donaldson 2015 p.38). They are significant in how pupils ‘will make progress in their own learning.’ (Graham Donaldson, 2015, p.32). This is essential to the ethos at the school to provide the pupils with their own understanding of their progression. 

The key learning event that was observed took place within the classroom during a mathematical activity held by the teacher. The class encourages progression and self-assessment throughout their activities of learning which was highly evident through this observation. The class are involved in the Flipped Learning strategy which promotes the pupils to assess their learning within their comfort zone. ‘Flipped learning is a pedagogical approach…that students are introduced to the learning material…deepen understanding through discussion and problem-solving activities facilitated by the teachers.’ (Higher Education Academy, 2018). The use of flipped learning is a way to raise standards intended for the lower ability pupils which is key in School X’s success. This is significant to a school in a deprived area. This is focusing on Assessment for Learning (AfL) and the way it is used to aid pupils develop higher-level cognitive skills (Higher Education Academy, 2008). AfL is to ‘find out where pupils are in their learning, where they need to go and how best to help them get there.’ (Russell Grigg, 2010, p.373). Black and William report (1998) summarised the international research of AfL. Due to the classroom’s involvement of Flipped Learning, every Friday the teacher introduces the pupils to a new mathematical topic that they will be studying the following week. They individually watch an informative and educational video of the topic. The week commencing the following Monday all mathematical development will be focused on the topic. Once the pupils return to school on the Monday the teacher introduced a carousel of activities. The activities were based on their ability and knowledge of the topic e.g. shapes. 
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[Figure 1: Showing the Flipped Learning groups for mathematics. Names have been covered for anonymity.]

Figure 1 highlights the different groups purely for mathematical development. Once the pupils decide on their own ability they are placed into 4 ability groups, with Group Platinum being the highest ability group with high confidence down to Group Bronze being the lowest ability with very limited knowledge and need full support. The aim for the pupils is to further their understanding within their control which will enable them to progress to the higher ability group with support from their peers (Lev Vygotsky, 1978). The teacher sets each group with different activities which are best suited to extend their knowledge and help them progress further. The activities included outdoor activities, activity sheets, exercise book tasks, ICT activities, construction and arts. During these activities the pupils are continuously building up their development and assessing their progress. A variation of activities that are interactive and focused on the student is a characteristic of a [image: ]constructivist approach of teaching.






[Figure 2: Showing a child’s exercise book activity including Learning Objectives, Success Criteria and Feedback.]


Figure 2 indicates the involvement of AfL within one of the main activities of a pupil’s work in an exercise book. The use of learning objective, success criteria and feedback are key elements to scaffolding a pupil’s development and assessment (Bloom’s Taxonomy, 1956).

Having a wide range of activities for the pupils to participate in is important for their development as it shows how areas of learning can be learnt through a constructivist way. The use of creativity was used as an element of learning within the topic of shapes as it can build up an understanding. This is similar for the construction area by using their sense of touch to develop a wider understanding of shapes. The Foundation Phase focuses a lot of their learning through a pupil’s senses. By incorporating the outdoors as a source of learning, it is an engaging way in which pupils can experience learning and build upon knowledge.
The activities are based on developing the pupils’ growth of learning and interaction with peers for the teacher to assess if the pupils are capable of transferring to a higher ability group (Lev Vygotsky, 1978).

AfL is considered as an important aspect of any classroom as it helps the pupil achieve their best understanding and performance. 
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[Figure 3: Outlining how AfL is around the classroom environment.]

 Figure 3 above shows how the teacher has implemented AfL within the classroom environment which helps to reinforce its importance to the pupils. On the left of the figure it highlights the learning objectives of all the areas of learning. A learning objective describes to the pupils an accomplishment that they will be able to achieve at the end of an activity which is seen via Bloom’s Taxonomy (1956). Figure 3 also depicts the four purposes that the teacher will develop through the pupil’s development. These purposes connect to the Donaldson Report which outline what education should give to pupils. These include; ambitious and capable learners, healthy and confident individuals, enterprising and creative contributors and lastly ethically informed citizens (Graham Donaldson, 2015). These factors enable the teacher to have a guideline of expectations from the pupils. The use of AfL can help control these expectations. Therefore, AfL was the key pedagogical principle evident in the learning event observation. 

Various strategies and activities are observed through data collection. Data collection is an important aspect of observation as it is a record of the experience that was seen. The method of data collection during the observation of this learning event was made narratively. Narrative observations are a record of happenings through the use of everyday language of the participant or activity (Penny Mukherji and Deborah Albon, 2015). The observation was recorded by notepad and pen where relevant and essential parts of the activity were noted down which included abbreviations to speed up the process to avoid missing a significant aspect. 
	Date: Wednesday 27th September 2018

	Class: 1 (Foundation Phase)

	Number of pupils: 29                Number of teaching staff: 2

	Aim of observation: Observing a learning event that connects to theories of learning and teaching 

	The observation: Mathematical development. Displays around the room to help them with their themes (topics of areas).
Grouping AFL. How they decided?
Flipped Learning – based on their ability with ‘shapes’ – the child decides for themselves: decide their AfL (not based on their ability according to the teacher.)
 Activities based on their ability and knowledge of shapes
The groups: Platinum (confident), Gold (confident but need support), Silver (need support), Bronze (no idea) The groups are changing every week – depending on the topic.
Teacher gets them to watch a video on the topic over the weekend before they start the topic. Aim to work up to achieve to Group Platinum.
The work is aimed for the pupils to increase their knowledge and get everyone to Group Platinum or at least increase to the next group. 
Construction – building using shapes
Diff. activities – pizza, iPads, shape hunt, colouring, construction, ex. books. 
Outdoor learning: chalk and shapes on the floor. 


[Figure 4: Narrative observation record.]
Figure 4 highlights the narrative record of the observation. This style of observation has its advantage as it can be recorded as the event is happening with very little preparation (Penny Mukherji and Deborah Albon, 2015, p.138). However, this method does have its disadvantages. This includes, the decision that has to be made of what exactly is being recorded, something might be missed if a lot is going on and lastly the data that is provided is unstructured and will require analysing carefully at a later date (Penny Mukherji and Deborah Albon, 2015). Even though this observation poses disadvantages in its method, yet it is the most suitable method for this type of observation. This observation significantly highlights the factors that support various theorists and their thesis regarding how pupils develop and progress through education. 

Part 2 – Theories
Theorists specialise in the different aspects of how we learn. This includes the way we learn which is determined by the style of teaching that a pupil experiences. Lev Vygotsky (1978), Black and William (1998) and Benjamin Bloom (1956) are leading theorists of primary theories. 
AfL is the way we control our learning in a strategic way through progression. Paul Black and Dylan William (1998) introduced the theory of ‘Inside the Black Hole’. It is believed by the two theorists to ‘treat the classroom as a black box.’ (Black and William, 1998, p.1). This indicates the need for inputs from outside the learning environment such as, teachers, pupils, resources, management, standards etc. which are introduced to the classroom (Black and William, 1998). It is also suggested that this analogy is seen as travelling on a journey just like the concept of learning (Bob Bates, 2016) This strategy of travelling asks three essential questions which are; ‘Where am I going to?’, ‘How am I going to get there?’ and lastly ‘Where do I go next?’ (Bob Bates, 2016). These questions support the way AfL is used through progression steps.  This is evident within the observation and Figure 4 where the pupils familiarise themselves with learning objectives, success criteria and forward feedback. Black and William introduced 5 key principles which they base their AfL upon.

	5 key principles
	Learners are actively involved in the learning process. 
	Effective feedback is essential and must be based on clear learning intentions. 


	Teaching methodologies are flexible and adapted in response to assessment results.
	Learners are willing and able to self-assess and assess the efforts of their peers. 

	The impact of assessment on learners’ motivation and confidence is accepted.


	Linking to observation (examples)
	Flipped learning 
	Feedback through peers
	Variation in activities
	Flipped learning 
	Positive impact, willing to challenge themselves to progress further


[Figure 5: Indicating the 5 key principles by Black and William (1998) which are connected to the observation (Bob Bates, 2016).]

Therefore, through assessment the standard and ability of the pupil is raised significantly where they are able to learn more when encouraged and taking responsibility for their own learning (Black and William, 1998). Taking responsibility within learning is an important strategy for the pupils to become independent learners which links to the four purposes from the ‘Successful Futures’ report by Graham Donaldson (2015). AfL is essential in raising pupil’s standards through development (Black and William, 1998). 
Learning objectives are an essential aspect of AfL. Learning objectives help the teacher to prioritise learning on the individual depending on their ability. This was evident in the observation where the teacher produced learning objectives to focus the teaching. Benjamin Bloom (1956) extended the existing form of assessment. 
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[Figure 6: Showing Bloom’s Taxonomy 1956.]

Figure 6 shows the Bloom’s Taxonomy (1956) that help to assess the progression of a pupils learning. This is done through responsibility of learning through peers. Bloom suggested that the model ‘was useful in designing learning objectives that would match the level of learner’s abilities and the desired learning outcomes.’ (Benjamin Bloom, 1956). The taxonomy was created as a set of objectives which has ‘resulted in a hierarchy of thinking skills with higher-order thinking associated with analysis, synthesis and evaluation (creative thinking).’ (Russell Grigg, 2010, p.91). This is supported by Black and William who focus their theory on formative assessment. It is stated by Carnegie Mellon University that ‘the goal of formative assessment is to monitor student learning to provide ongoing feedback.’ (Carnegie Mellon University, 2016). Formative Assessment is introduced to monitor a pupil’s development in order to challenge a pupil’s learning, as it is used to improve a pupil’s educational progress. However, some others may say that summative assessment is a better strategy for assessing learning within a learning environment. 
	Summative assessment is a different form of AfL introduced by Michael Scriven (1966). According to Scriven, it aims to provide relevant information according to a child’s development across a long period of time (1966). Therefore, this means the main goal is to evaluate how a student is developing over a period of time (Michael Scriven, 1966). The use of summative assessment is usually based on assessments that are formal pieces of work such as tests, exams and coursework. Therefore, a pupil’s work isn’t continually assessed, only at certain points of their development. This style of assessment is seen as long term whereas Black and William focus on assessing short term with continuous feedback focusing on success criteria and learning objectives. This will result in long term assessment goals. Therefore, this means it is an ongoing progress and monitoring suited for any pupil’s development and will be considered in my future practice which will impact on a pupil’s outcome and development positively. 

	The observation focuses on the theory of Constructivism, which is viewed as a result of mental construction (Alan Pritchard, 2005). Constructivists believe that new information is built upon current knowledge and understanding through the process of scaffolding (Alan Pritchard, 2005). This theory leads the way to the origin of Social Constructivism which is built upon Constructivism. Within Social Constructivism, ‘the emphasis is placed upon interaction between the learner and others.’ (Alan Pritchard, 2005, p.21). This is seen within the observation during the strategy of Flipped Learning and working together in groups to achieve greater knowledge. The key components within the observation were communication and working collectively which is essential in Social Constructivism. According to Alan Pritchard, the teacher plays an essential role in maintaining progression and stimulating the process of dialogue with the pupils (2005). Therefore, by doing this, the teacher supports the development of understanding through engaging the pupils (Alan Prichard, 2005). This was evident in my observation during the explanation of the activities. This process is formally known as scaffolding which is evident in Lev Vygotksy’s work of the Zone of Proximal Development (ZPD) (1978). According to Vygotsky (1978) it is the distance between the pupil’s development level and the level of development achieved by the individual Figure 9 below is an interpretation of the ZPD created by Lev Vygotsky in 1978.
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[Figure 7: Outlining the Zone of Proximal Development by Lev Vygotsky (1978).]

The use of scaffolding is prominent within the observation as it is used as a tool to help the development of mixed abilities. Scaffolding is essential as it enables a pupil to achieve a greater standard in learning than would be by the individual themselves (Bob Bates, 2016). Therefore, this facilitates the need of assistance and guidance in the ZPD which results in resolving problems with the help from others and teachers. The ZPD underpins the importance of working together to achieve progression. This is evident within the observation as the pupils were spilt accordingly upon their own self-assessment which meant they could work collaboratively to enhance their learning. Lev Vygotksy’s social constructivist theory of learning is seen through working collaboratively with the assistance of peers that will produce developed learners. Therefore, this indicates the importance of AfL. 
	The use of AfL within the observation was also approached through a cognitive style of learning. Jean Piaget is seen as an influential theorist who believes that people construct knowledge as opposed to receiving it (Bob Bates, 2016). Piaget outlined four main stages that are based on an individual’s experiences of their development. The table below highlights Piaget’s 4 main stages of cognitive development.
	Sensorimotor stage 
	Learning through touch and feel

	Pre-operational stage
	Ability to arrange objects logically starts to develop

	Concrete operational
	Ability to think logically and events start to become more structured

	Formal operational
	Abstract thinking and reasoning start to develop


[Figure 8: Piaget’s 4 main stages of cognitive development (Bob Bates, 2016] 
The table above highlights Piaget’s four main stages of cognitive development. Piaget’s theories of cognitivism closely link to Vygotksy’s Social Constructivism theory of learning as it relates to similar focuses and aims of learning. It is believed by Piaget that teachers act as a mentor in an active approach which would enable the learners to focus on the process of learning and their outcomes (Bob Bates, 2016). This is seen through the use of Flipped Learning and the carousel of activities to scaffold upon their existing knowledge and build further knowledge. Lastly, it is important for the pupils to learn from their mistakes especially through the encouragement to learn from their peers (Bob Bates, 2016). Therefore, cognitive development by Jean Piaget and the use of Social Constructivism from Lev Vygotsky highlight the teaching approach that was seen in the observation through the pedagogical principle of Assessment for Learning which will impact on outcomes of pupils in my future practice.
On the other hand, Vygotksy’s learning theory of social constructivism and Piaget’s cognitive development should be recognised that teachers don’t depend on working collaboratively only. Behaviourism is another example of a varied teaching strategy. Ivan Pavlov introduced an education theory through a controlled approach to learning (2003). This meant Behaviourism introduced an approach where the teacher is at centre of all delivery of information and learning. Therefore, the understanding by the pupil is based on the reinforcement principle. Pavlov’s theory was focused on classical conditioning where a conditioned stimulus would implement an unconditioned response or a reflex action (Bob Bates, 2016). Then, to further this learning approach an accompaniment would be added to the stimulus. (Bob Bates, 2016) This results in learning to be defined as a change in behaviour in the learner and their response to an environmental stimulus. The problem with this approach is that it is not a natural approach by the learner as it initiates learning based on external consequences rather than the desire to learn. This style of learning approach opposes the way Vygotsky implements his Social Constructivism where Vygotsky believed that learning shouldn’t be controlled by rewards and punishment for undesirable behaviour. It is important to consider a behaviourist approach in any future practice as it will instil concentration and enthusiasm in learning through actions such as rewards which I will consider in my future practice, however there are limitations to be mindful of. 

To conclude, the learning event that has happened during the observation connects to theories of learning and teaching. As introduced by the Welsh Government previously, classroom observations are dynamic ways in supporting pupils to develop their progress and their outcomes (Welsh Government, 2013). Therefore, the observation connects to Assessment for Learning (AfL). AfL is the way we control our educational process through various different forms and aspects. This assignment discussed the various strategies, activities and approaches undertook by the teacher to enhance the pupils learning. This was seen through the use of Flipped Learning, Learning Objectives, Success Criteria and feedback.  These are closely connected to intellectual theorists such as Black and William (1998) and Benjamin Bloom (1956). These influential theorists believe in the on-going monitoring of progression derived from the input to the classroom environment. The observation also focused on the theory of Social Constructivism and cognitive development. This was seen through the interaction of peers, the use of scaffolding and working collaboratively which would impact on outcomes of pupils in my future practice. Therefore, it is important to intertwine educational theories which will influence pupils in their development. It was also argued how the behaviourist teaching strategy could be recognised within the learning environment. AfL is an important element to a learning environment which children need to be enthusiastic and willing to monitor their own progress to raise standards. My future practice will consist the use of AfL through formative and summative assessment, learning objectives and feedback which will allow the pupils to impact on their own educational outcomes with the guidance of myself. 
Therefore, it is evident that learning events connect to theories of learning and teaching which demonstrate the impact upon pupils in the learning environment. However, it is necessary to cross-reference to other learning events to ensure connection to learning theories of learning and teaching. 


Part 3 – My Ideal Learning Environment
According to Graham Donaldson, it is extremely important to equip children in Wales for their future lives (Graham Donaldson, 2015). Therefore, the learning environment within the education sector seeks to promote the significance of emotional well-being and involvement for successful learning. Researchers and theorists have been studying the connection and relationship between learning and its environments for decades. The various theories that exist upon effective learning environment are transferred into the classroom through education. There are several elements to an effective learning environment which are key to creating a memorable learning experience. Therefore, it is believed by Reggio Emilia that the environment acts as a ‘third teacher’ to all children (Teresa Strong-Wilson and Julia Ellis, 2009, p40). Space is considered as a ‘key educational provocation and insight’ (Teresa Strong-Wilson and Julia Ellis, 2009, p.40). In order to consider the key elements of an effective learning environment, I will be discussing four main aspects within my ideal learning environment, outlining and justifying their pedagogical principles and their significance to a successful learning environment. The main aspects discussed will aid the understanding of an effective learning environment within the Foundation Phase in Wales. 

(1) Assessment for Learning 
A key aspect of my ideal learning environment includes the use of Assessment for Learning (AfL). AfL ‘places learning at the centre of our concerns.’ (James Gardner, 2008, p.1). This indicates the importance of AfL on a pupil’s learning progression. AfL ‘focuses on how children learn’, ‘fosters motivation’ within a pupil, ‘promotes understanding of goals and criteria’ and lastly ‘helps learners know how to improve.’ (James Gardner, 2008, p.3). All of these attributes are closely connected to the self-assessment strategy of the Learning Pit by James Nottingham (2014). 
	The Learning Pit not only helps pupils to self-assess their learning but helps teachers to enhance their provision of learning (James Nottingham, 2014). The strategy helps pupils to build upon their knowledge and progress through reflection and feedback. As seen in Figure 9 from my observation, it appears to be in stages which leads the way for pupils to encourage each other by helping them in the pit and getting out successfully. Working co-operatively with others, connects to the constructivist school of teaching. It ‘helps develop a community of learning’ (James Nottingham, 2014, p.15) which paves the way for monitoring AfL. From seeing the use of AfL at my observation, it was clear to me that it is an essential part of all pupils’ development. 
	AfL is used in all areas of development and Figure 10 shows how it’s use can develop in other areas such as the Welsh Language. The use of Welsh terminology is prominent in the picture which the pupils use to help assess their progress. This highlights how different areas of learning within my ideal learning environment are closely connected. 
(2) Bilingualism 
An effective learning environment requires specific characteristics to support the learning of pupils. Bilingualism is one main element that is important to my ideal learning environment. The ability to speak bilingually starting in the Foundation Phase is a key characteristic to any pupil’s early learning and development.
 ‘Bilingualism is the ability to use two languages’ (Naldic. 2011). It is deemed important by the new curriculum and Professor Graham Donaldson to master two languages and use them in everyday lives. It is importance to be able to communicate effectively in both English and Welsh. Figure 10 highlights the use of Welsh in a classroom. However, to be able to implement and adopt bilingualism it is vital to understand second language acquisition to create an effective learning environment for all pupils. An ideal classroom environment engages by creating appealing areas to promote focused learning as seen in Figure 10 on poster. By doing this, it highlights importance to the pupils that the use of Welsh is essential in everyday teaching in any secondary language setting.
	Various theorists have studied second language acquisition and bilingualism. It is revealed by Stephen D. Krashen that younger acquirers have a better ability at acquiring a second language than older acquirers (S D Krashen, 1982). The critical period in acquiring a second language typically before puberty is important as it helps develop language skills very similar to the native speaker (S D Krashen, 1982). Therefore, learning a second language also develops more areas of learning during the ‘biological window of four to six years of age.’ (L Ortega, 2009, p.12). Bilingualism is essential in my learning environment as cognitive and academic development is integral to bilingualism with the connection of the curriculum and its context that helps a pupil’s learning development. 

(3) Outdoor learning  
My ideal environment includes the incorporation of outdoor learning. According to Reggio Emilia, the environment is an important element (Malaguzzi, 1997). This includes the balance of using the indoors and outdoors.
	Outdoor learning has become more integrated to the new curriculum due to the Donaldson Report. It was acknowledged by Graham Donaldson that pupils require a rich, environment to be able to explore and experiment (Graham Donaldson, 2015). The Foundation Phase is about learning through play which results in engaging with physical activities in a hands-on learning approach as seen in Figure 11, 11.1 and 11.2 with the diverse outdoor learning opportunities. It was concluded by Jan White that children ‘interact and learn through movement and doing.’ (Jan White, 2013, p.2). Therefore, children acquire their learning and knowledge through their senses in their early development. Jan White emphasised how children take in knowledge through their senses with less emphasis on talk (Jan White, 2013, p.2). This indicates the strong positive relationship outdoor learning has within the Foundation Phase. It is essential for all children to learn through real experiences that gives them the freedom to be exploratory and adventurous (Jan White, 2013). It is important that we differentiate between indoor and outdoor learning and recognise that being outdoors is beneficial due to it being a ‘good place for young children’s development and learning’ (Jan White, 2013, p.3). Therefore, we need to make the opportunities and experiences we give to the children outstanding and memorable for them to respect and appreciate the brilliant outdoors as a third teacher (Strong-Wilson and Ellis, 2009). It is key to give a balance of experience through different materials inside and outside the classroom to be equipped for the ever-changing future of young people.  

(4) Technology
Technology will play a major role in my ideal classroom environment as digital competency is a necessary skill of the 21st century. The ‘Successful Futures’ report (2015) by Graham Donaldson acknowledges this development. ‘Digital competency plays [a] … powerful role in the lives of children and young people,’ (Graham Donaldson, 2015, p.41). This shows the influence that technology has on pupils in their early development. Therefore, it is an important element in any learning environment and for the future. 
	Integrating technology into the classroom is a key aspect of teaching of the present and the future. It is revealed by Noel Bitner and Joel Bitner that there are eight areas where teachers can successfully integrate the use of technology into education (Noel Bitner and Joel Bitner, 2002). These include, personal use, learning based, motivation, support and confidence (Noel Bitner and Joel Bitner, 2002). Therefore, this highlights that technology is important for the teaching of pupils as it connects different learning aspects together. Being competent in digital technology builds up a pupil’s development for the future. Consequently, this would mean teachers giving pupils varied opportunities in this area to develop their technological skills. This would result in them exploring the impact that technology has on society (Graham Donaldson, 2015).
	Within my learning environment I will make sure that not every aspect of the learning will be centred around technology as it is important to have a balance of all aspects of learning. Therefore, it is just as important to incorporate digital competency within other areas of learning of the curriculum. 

Finally, my ideal learning environment consists of key elements that create an effective learning experience for pupils. As expressed, it is significant to equip pupils in Wales for the future (Graham Donaldson, 2015). Therefore, my chosen elements highlight this. My first point of AfL is a necessary element as it helps to produce critical thinkers and learners who are able to motivate themselves through feedback and progress in the classroom. Further development is gained by pupils through bilingualism. This develops pupils’ oral skills alongside cognitive and academic development. My third important point is the use of outdoor learning incorporated into the teaching. Outdoor learning creates new experiences for pupils through the use of a third teacher (Teresa Strong-Wilson and Julia Ellis, 2009). The final attribute of my ideal classroom is the use of technology which is a key skill within the 21st century. Being digitally competent is extremely important as it is used in everyday life through different forms. Therefore, my ideal environment consists of a balance of learning, development, opportunities and experiences which all pupils in the Foundation Phase require to become successful in their education. There are many other factors to be considered when creating an effective environment and giving pupils a balance in the different areas of learning. I believe these significant factors will influence my future teaching with a positive dynamic creating enthusiastic and developed pupils for the future. 
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Figure 12.1: From school observation. Permission given. Photographer: myself

Figure 12.2: From school observation. Permission given. Photographer: myself

Figure 13: From school observation. Permission given. Photographer: myself

Figure 13.1: From school observation. Permission given. Photographer: myself
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Consent form for taking photographs and filming

Trainees must gain the following written consent of the head teacher before taking

photographs, filming or audio recording learners.

Tagree to Lucy Boughton as a representative of SWWCTE to:

Take photographs

Name of Head teacher. Signed

Name of school

To be completed by the trainee:

IfT am granted such permission, I agree to abide by the cthics embodied within the GTCW
Code of Conduct and will not distribute any such material to audiences beyond the University

authorities without their permission.

Name of traince: Lucy Boughton
Signed:

Telephone number: 07805577697
Email address: 1500146@student.uwtsd.ac.uk

Programme (c.g. BA EQ/ PGCE Primary/PGCE Sccondary):
Date: Wednesday 19 September 2018
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