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Section 1. 

Play can be defined in many different ways. The Welsh Government in 2014 defined play as a “…fundamental and integral part of healthy development”. Bottmill in 2018 deinfed play as – “Play is creativity… its meaning is infinite”. The UNCRC in article 31 states that children have the right to play. The foundation phase in Wales also emphasises the importance of learning through play, a play-based curriculum and the holistic development associated with play. 

Children will use many different types of play. One of the common forms of play in children is role play. Children use play as a form of social glue. The language that they use when role playing displays and shows who they have connected with in their early life  (Kris Kalkman, 2017). One example of role play is using a corner in the educational setting to create a ‘house’. Children will be able to then playhouse with their friends. This will allow practitioners to assess how the children play together, their understanding and knowledge, their communication skills, their imagination and their fine motor skills. Although that using role play like this is beneficial for assessments, it also gives practitioners an insight into a child’s life at home. Children will re-act what they see and use it as a form of play. This will allow practitioners to safeguard children if needed but also to model to the children right from wrong. 
Children often will not see the difference between fantasy play and reality play. They will associate both forms of play as one. However other studies show that children can differentiate between reality and fantasy and that they do have an understanding of what is real and what isn’t real. 
For example, Tamsin Grimmer states in their book that children enjoy playing fictional games such as superheroes. However, by playing fictional games like this, children will often display violent actions towards each other. Tamsin Grimmer states that there are many influences behind this such as, video games, older siblings and unfortunately in some cases real life violence. There are many children’s television shows that display violent scenes also. When violet play is made aware to professional practitioners, it is up to each individual educational setting to decide where to draw the line with violent play. (Grimmer, Calling All Superheroes : Supporting and Developing Superhero Play in the Early Years , 2019) 
It is a practitioners responsibility to show and model to children how to role play without violence. By observing children role playing independently, practitioners are able to recognise when a child needs safeguarding if a child is showing concerning behaviours. 
When role playing children often tend to play a ‘good guy – bad guy’ role, for example ‘Sleeping beauty and the Evil Queen’ or ‘Batman and The Joker’. By role playing in ways like these children are able to play right from wrong but also help their understanding of right and wrong. This benefits their understanding of the world also. 
Another common way for children to play is by ‘risky play’. Opportunities for risky play ca occur at home, outdoors or at school. Each setting will offer different opportunities for risky play. (Ann Lavrysen, 2015 ). 
Risky play is necessary for a child in order to develop risk taking skills and for them to learn how to cope in risky and stressful situations. For example, a child will take a risk by attempting to do something they have not done before. Professional practitioners can enable this by allowing the risky play to happen safely, for example by using supervised climbing frame. 
Although a professional practitioners aim is to ensure every child’s safety, sometimes overprotection can be an issue when it comes to risky play. If professional practitioners, parents or guardians over protect their children with risky play then these children will not learn how to cope with risky, stressful or dangerous situations in the future. Some children who enter nursery and reception are already risk seeking or risk competent while others are still weary of risky play. Professional practitioners must have a positive attitude and approach when it comes to risky play. They must encourage the children to take the risks within reason. By encouraging the children to take the risks the practitioners are teaching the children how to be risk aware when playing. 


Section 2 

It is very important that children are able to decide on their own play activities. Play is essential for children’s development as demonstrated in the Welsh Curriculum. Some individuals might express some worries about how children lead learning is managed and maintained in a classroom. Children are more than capable of self-directed learning and play that supports their development. 
Children will often play with items that interest them which will widen their knowledge and other skills. For example, while drawing some children will act out the characters that they are drawing and will create stories to go with their drawings. This shows that by letting children chose their own play activities they are able to enhance certain skills such as fine motor skills and communication and language skills. Children will learn in a highly motivating way that interests them. 
Inspiration for children choosing their own play comes from all around them. The inspiration can come from places such as their home, the environment, teachers and other adults. 
When playing independently children will constantly discuss their thoughts and feelings and ideas with their friends. This is very important for independent play as it allows the professional practitioners to assess the child’s communication skills, social skills and also to assess if any intervention is needed. 
By playing independently, children are able to show their basic skills such as sharing, communication, role play, imaginative play, acting out scenes with toys and displaying emotion. The professional practitioner can influence independent play by modelling activities. Children will often copy what they see. By showing the children a good example from an adult, children will then re-enact the positive play they have witnessed and will then result in positive independent play. 
Children spend a lot of time pretending. Whether it is making up a character in a story or transporting themselves to different worlds to play. This is essential for children choosing their own play activities as this builds their imagination and divergent thinking. By promoting the divergent thinking the children will eventually become more creative and their social skills and educational skills will become more advanced. 
Most children will roleplay by acting out what they have seen or experienced. An example of this is by acting out what they have learned in the classroom. Some might act out a book they have read with their teacher. Some might play a game of ‘teachers. This enhances the child’s social and language skills as the child will mimic how the teacher acts in the classroom. Many children will use language they have learned during lessons too while playing – such as ‘this tower is bigger than me’. This is important when children are choosing their play as it shows the professional practitioner that the children are interested in the subject that is being taught. 
Language skills are essential for independent play as children need to be able to communicate clearly and effectively to build a story and to be able to empathise with their characters. (Landreth, 1997).
The idea of playing is never absent in human life. Playing can change knowledge. This is important for children when they chose their own play as they are having the opportunity to decide what interests them and what doesn’t. Play can stimulate cognitive development or pre-school age children. (Ngan Kuen Lai, 2018) 
Play is a natural resource for children to meet emotional, intellectual and physical challenges. (Justine Howard, 2013)
Some research argues that all play is purposeful. (Sandra, 2010)


Section 3 

The learning areas for the Curriculum for Wales – Foundation phase Framework are personal and social development, language, literature and communication skills, mathematical development, Welsh language development, knowledge and understanding of the world, physical development and creative development. 
The Foundation Phase encourages children to be creative and imaginative and can make learning more enjoyable for children. 
The UNCRC  (UNCRC, 1990) states that all children have access to play, leisure, sporting and cultural activities. 
Children learn through hands-on activities. Learning through play enables this as children are able to play with what they’re interested in but also to show the professional practitioner what knowledge this child has. 
First-hand experiences allow children to have an understanding of the world and themselves, creating intelligent adults for the future who are aware of their surroundings and circumstances. 
This curriculum allows children to develop in their own time. Meaning that children will not have to hit an age target at that age if they are educationally or developmentally not at that target age yet. 
Practitioners must plan accordingly and appropriately with the outcome of creating confident learners. 
Barriers can be caused by physical, communicational, sensory or learning difficulties. 
However, there must be a healthy balance between children lead learning and practitioner lead learning to ensure that these barriers are either avoided or can be crossed effectively. 
Play is crucial to how children become self-aware and is fundamental to intellectual development. ((WAG), 2015)
Following the literacy, language and communication skills framework under the subheading – ‘developing and presenting information and ideas’ in the speaking aspect, practitioners are able to follow a well guided framework to assess children at nursery age. 
One point on the framework is that the child should be able to ‘talk in simple terms, drawings, models and actions.” This is a good way to assess a child’s language and communication skills as it allows the child to express their thoughts and feelings in their own way. It does not put pressure on the professional practitioners to try and challenge the child if they are not ready to be challenged. One weakness to this point is that some children do not have interactions at home and would not be able to express their thoughts and feelings in simple terms. Although this is a barrier in the framework, the framework can support practitioners by giving them a basic guide on children’s development. 
Another point in the framework is that children are able to imitate real life and make-believe experiences within role play. This is an excellent way to assess children as a professional practitioner as a child can show their understanding of themselves and the world, they live in though role play. For example, a lot of children will ole play ‘house’ and will have one child as the ‘mam’, one as the ‘dad’ and one as the ‘baby’. Observations can 
This part of the framework also allows professional practitioners to see where the child is at developmentally. They will as questions such as ‘can the child express their thoughts and emotions?’ but also “how?” and “why?” questions can be asked by using this framework also. This framework also give staff an insight into a child’s home-life. It will allow practitioners to safeguard if needed but also to intervene to model a healthy role play situation. 
The framework provides a basic guideline as to where children should be at socially, developmentally, and educationally. It allows professional practitioners to see if a child that they are assessing is further in their development and needs some challenging or if a child is not meeting the suggested targets for their age and might need some additional support. 
The framework works for professional practitioners as it allows each child to work to their abilities and not just to a target. 
The framework also guides professional practitioners to teach holistically as they will adapt their teaching for each child to ensure that the child is receiving the level of education they deserve. 

Section 4

Observations should play a key role in everyday practice. Professional practitioners should listen as well as watching when observing children. Professional practitioners should assess children playing alone, with other children and with other professional practitioners or other adults. Observations can give a professional partitioner a detailed picture on a child’s development. By observing children, professional practitioners are also able to ask key questions to themselves, such as “are these activities too easy for the child or are they too difficult for the child?’ “Do they children require a professional practitioners intervention?’ 
Planned observations should be well thought and planned thoroughly as to which method of observation will provide the correct and most accurate information needed. By choosing the correct framework to assess and observe children, practitioners are able to collect the relevant and accurate data based on the child’s development and can provide the correct support and management needed for that child. 
By observing children daily, the observations become a norm for the children. This ensures that there is no added pressure on the children to do well but also there is no added pressure on the professional practitioner to ensure that targets are met. Children are able to carry on their play activities as normal with no disruption. 
Professional practitioners can also participate in the observed activity. Professional practitioners can gather information on the children’s ability and skills when observing.
There are some occasions where a professional practitioner will intervene when observing children playing. Some examples are – if the children are at risk with their health or safety, if the children would like to include the professional practitioner in their activity and if the children are having a heated disagreement. (Government, 2008) 
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